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Socially-Constructed Learning 
A Report of Findings and Recommendations 

 
Executive Summary 

 
Farmington Public Schools are committed to preparing young people to thrive as contributors 
and citizens of a rapidly changing global society. We recognize a need to be more intentional 
and explicit about developing our students’ capacity to understand and manage their emotions 
while actively engaging with diverse peers in a student-centered learning environment.  
 
Social and emotional learning helps students… 

• Develop positive strategies to regulate their emotions 
• Set and achieve personal goals 
• Feel and show empathy for others 
• Establish and maintain healthy relationships 
• Participate productively in collaborative settings 
• Make responsible decisions 

 
There is growing evidence in the research that demonstrates improved outcomes in 
achievement, school climate and culture, and equitable opportunities for all students when 
school districts prioritize a systemic focus on social and emotional learning.  
 
Farmington is experiencing an increased demand for mental health supports at all levels. 
Feedback from families and students alike also indicates a need for a greater emphasis on 
creating cultures of inclusion and belonging in all of our schools. The district-wide SEL 
Committee was formed to respond to these needs.  
 
There are currently successful practices, programs, and strategies in place that are designed to 
develop social and emotional skills. The SEL Committee is recommending next steps to further 
strengthen and systematize the many aspects of SEL work across the district.  
 
This report is structured to address the following questions: 

• What is social and emotional learning? 
• Who needs social and emotional learning? 
• Why is social and emotional learning important now? 
• What did the research tell us about how to approach social and emotional learning? 
• How have we already started addressing social and emotional learning needs in FPS? 
• Recommendations: What are our next steps? 
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Social and emotional learning (SEL) is not a standalone program, but rather a set of principles 
and practices that connect interpersonal and intrapersonal skills with intellectual habits. All 
learning has an emotional base which can support or inhibit a student’s willingness to pursue 
challenging tasks and participate as an active member of the learning community. When 
teachers and adults in the school help students learn to recognize and regulate their own 
emotions and develop the skills to work well with others, they develop confident students who 
are ready to participate in challenging academic learning.  
 
The Collaborative for Academic, Social, and Emotional Learning (CASEL), the nation’s leading 
organization in developing and implementing evidence-based social and emotional learning 
from pre-school through high school, defines SEL as… 
 
 
 
 
 
 
 
A systemic focus on the social and emotional 
aspects of learning is associated with positive 
learner outcomes ranging from improved 
social behavior to higher achievement and 
graduation rates. Research has shown that 
including social and emotional learning in the 
curriculum can result in reduced rates of 
anxiety and depression, bullying, chronic 
absenteeism, and discipline issues while 
improving student leadership skills and a 
positive climate for learning.  
 
 
 
 
 
 
 
 
 
 
 
 

“the process through which children and adults acquire and effectively apply the 
knowledge, attitudes, and skills necessary to understand and manage emotions, set and 
achieve positive goals, feel and show empathy for others, establish and maintain 
positive relationships, and make responsible decisions.” 

Executive Functioning 
Self-awareness, Self-regulation 

+ 
Social-awareness, Relationship Skills 

 
Responsible Decision-making 

Positive School Culture 
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A comprehensive approach to SEL is best 
optimized within a positive school community 
that values diversity and is committed to 
ensuring that every child and every family feels 
welcome. Farmington’s core belief, Equity 
Matters, demonstrates the district’s goal of 
creating safe, supportive, and inclusive 
environments for learning where ALL children 
feel a strong sense of belonging. Through this 
EQUITY lens, we collectively create the 
conditions for all children and young adults to 
feel confident and supported in their learning.  
 
Developmentally appropriate SEL instruction will 
help ALL students to understand, manage, and 
express their feelings, recognize social cues and 
norms, navigate conflict, and develop healthy 
relationships.  
 
Just as important, the adults in our students’ lives 
need to be supported in developing their 
“emotionally intelligent” skills and strategies as 
role models for children and young adults. 
 
The CASEL Framework below presents one model 
of SEL competencies within the broader context 
of school, home, and community.  

 

Equity Matters 
 

We recognize that students come to us 
with diverse experiences, interests, 
strengths, and needs. It is therefore 
essential that all students have access to 
challenging and personally meaningful 
curriculum and instruction. Teachers, 
administrators and staff are committed to 
the pursuit of excellence for all students, 
meeting them where they are, and 
providing resources, flexible pathways, and 
targeted support to remove barriers to 
opportunity. Equity is a fundamental value 
of a high-quality education and that 
diversity is an asset to our school 
community. We believe that equitable 
practices lead to higher levels of student 
achievement.   

Farmington Public School’s Core Beliefs 
www.fpsct.org/board-of-education/core-belief 

http://www.fpsct.org/board-of-education/core-belief
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Farmington Public Schools have been engaged in four major shifts that represent our 
improvement work over the past ten years. This report is intended to promote greater 
coherence and alignment in the way we approach this work.  
 
Our students need to be prepared for a future of life-long learning 
 
Unlike any other time in history, there is an imperative on the part of public education to 
educate the whole child. In addition to teaching content knowledge and skills, schools must also 
develop the social and emotional skills of 
life-long learners, informed citizens, and 
flexible, adaptive workers for a rapidly 
changing global society. A brief look at the 
job market reveals a high priority on 
employees who take initiative, demonstrate 
resourcefulness, thrive in a fast-paced 
changing environment, are adept at 
managing their own time, accept feedback, 
collaborate productively with diverse 
groups of people, and maintain positive 
working relationships. All of these employer 
expectations demand sophisticated levels of 
emotional intelligence. Interpersonal and 
intrapersonal skills are essential and 
marketable skills that will serve our 
students well as they become independent adults. 
 
 

Farmington Public School’s 
Vision of the Graduate 

www.fpsct.org/board-of-education/vision-of-the-graduate 

http://www.fpsct.org/board-of-education/vision-of-the-graduate
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There is an urgent need to be more proactive about mental health 
 
Anxiety disorders are the most common mental illness in the U.S. affecting 25% of children 
between 13 and 18 years of age. Depression is the leading cause of disability world-wide. The 
suicide rate in the U.S. increased 28% from 1999 to 2016. The number of hate crime incidents 
reported to the ADL doubled each year between 2015 and 2017. 45% of children in the U.S. 
have experienced at least one Adverse Childhood Experience (ACE) in their lives. Although 
these statistics do not represent a proportional reality in Farmington, they do reflect trends 
that we see in our schools. There is a clear and present need to be more proactive in providing 
mental health support to students and families.  
 
 
 
School needs to be a safe and welcoming community for all children and 
families 
 
In addition to academic learning, school is a place where children learn to get along with others, 
make friends, explore their talents and interests, and develop a sense of self as a part of a 
larger community. We know that when 
clear and consistent norms for 
respectful behavior are upheld by all 
members of the community, we create 
a psychologically safe environment in 
which individuals can grow and develop. 
As adults, we must model for young 
people what a world looks like when 
everyone feels comfortable expressing 
their individuality, when groups work 
together productively, and when we 
embrace our differences as strengths.  
Students must be involved in co-
creating and enacting these norms 
along with the trusted adults in the school. Elevating student voice and leadership is a powerful 
tool for improving school climate and culture.  
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The SEL Committee’s Recommendations are grounded in the following  
GUIDING PRINCIPLES from research: 

 

 
 

Learning is both self-directed and socially-constructed. 
 

"I've learned that people will forget what you said, people will forget what you did, but people will 
never forget how you made them feel."  - Maya Angelou 

Students are most successful in a caring environment learning with adults and peers who care 
about them.  “Positive, supportive relationships and rich, stimulating environments spur the brain 
to form, prune, and strengthen connections that support further development and learning.” 
Failures and mistakes are expected and seen as opportunities for learning new strategies. (*1) 
Students also learn best when they have a vested interest in their work alongside others who share 
that interest. (*1) These four learning mindsets support students’ academic behaviors, persistence, 
and performance on academic tasks: 

• I belong in this learning community. 
• I can succeed at this. 
• My ability and competence grow with my effort. 
• This work has value for me. 

 
 

There’s no such thing as an average child. 
 

“Everybody is a genius. But if you judge a fish by its ability to climb a tree, it will live its whole life 
believing that it is stupid.” - Albert Einstein 

 
All children can learn and all children are unique in their growth and development.  Educators need 
to have high expectations for ALL their students, regardless of background, experience, language or 
status. (*3)  As the caring adults, we need to believe that our students are coming to school with the 
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best of intentions.  A cornerstone of Dr. Ross Greene’s approach is, “Kids do well if they can.” 
Students must be taught the skills to exhibit adaptive behavior. They are not willfully exhibiting 
challenging behavior. (*4) Positive assumptions about students are self-fulfilling. 
 
 

Everyone can thrive in a healthy community. 
 

 "The greatness of a community is most accurately measured by the compassionate actions of its 
members." - Coretta Scott King 

Students need “equitable access to learning environments that are physically and emotionally safe 
and feature meaningful relationships among and between adults and students.” (*5)  This requires 
structures and practices in place in the school and the classroom that are developed and followed 
by everyone, such as norms, morning meetings/circles, mentorship programs, and advisory 
groups.  Every student is known well by at least one adult.  A respectful learning environment is 
developed and supported by all members of the community. (*5) 
 
 

Social and emotional skills can be taught. 
 

“Not everything that is faced can be changed; but nothing can be changed until it is faced.” - James 
Baldwin 

 
Emotions need to be understood in order to be regulated. Be intentional about teaching all the skills 
necessary for success in school, career, and life: “children and youth are intentionally taught social, 
emotional, and cognitive skills - such as how to resolve conflicts and work in a team, recognize and 
manage emotions, weigh evidence and problem solve, and plan and manage time.” (*5)   
 
 

Embed skills in academic learning. 
 

“You cannot build character and courage by taking away man's initiative and independence.” - 
Abraham Lincoln 

 
Students need ample opportunities to use and apply social and emotional skills and strategies in 
authentic situations.  An emphasis on social and emotional learning supports rigor and challenge.  
“When challenging work is coupled with high expectations and high levels of support, and when 
students are actively working and cognitively, socially, and emotionally engaged, this produces 
greater motivation, stronger identity development, and deeper learning.” (*5)  
 
 (*) These references can be found at the end of the document 
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Our committee spent a good deal of time consolidating information about programs, practices, 
and strategies that we have already begun implementing in our schools and those that are 
emerging as strategies for consideration. We are experiencing increased demands for support 
in responding to a wide range of student needs and thus the need to articulate a systemic, 
multi-tiered system of instruction and intervention, much like the system we have for academic 
needs. Tiered interventions will be analyzed and evaluated for effectiveness while new 
strategies are piloted.  
 
The committee recognizes the following as promising programs, practices, and strategies for 

developing coherent and aligned Social and Emotional competencies: 
 
 
 
 
 
 
 
 
 
 
Community and Restorative Circles: 
Classroom strategies focused on 
developing relationships, building 
supportive communities, and responding 
to conflicts and problems that arise.   
 
Developmental Counseling Program:  In grades 6-12, students are supported in developing 
social, emotional and academic skills through the Developmental Counseling Program.  Through 
this curriculum, students acquire the essential knowledge and skills needed to manage 
emotions, self-advocate, act responsibly and set goals. 
 
Health Curriculum: The health curriculum taught in grades 5-12 teaches students the necessary 
competencies for healthy and balanced living.  These include physical well-being, self-
management, communication, self-analysis, and planning skills. Units of study include learning 
about growth mindset, self-efficacy, stress management, healthy decision-making, digital 
citizenship and drug and suicide prevention. 
 

Tier One:  
All students receive high 

quality, scientifically based 
instruction and supports, 

differentiated to meet their 
individual needs. 
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Management in the Active Classroom: A resource text for teachers that offers strategies 
focused on classroom management in a student-centered active learning environment.  
 
Positive Behavior Intervention System (PBIS):  A school-based framework for articulating 
behavioral expectations and maximizing the use of evidence-based prevention and intervention 
practices that support academic, behavioral, social and emotional competence.  
 
RE-Center Equity Focused Professional Development and Student Leadership: All faculty and 
staff have engaged in awareness level PD to begin to institutionalize and internalize an equity 
framework across all schools and programs. Students at some schools have participated in 
leadership training.  
 
RULER (Recognizing, Understanding, Labeling, Expressing, Regulating): An approach 
developing emotional intelligence among all stakeholders in the community with an emphasis 
on building student self-awareness of one’s emotional state, along with strategies for self-
regulation. 
 
Second Step: A curriculum that promotes social-emotional development, safety, and well-being 
of students from kindergarten through Grade 8.   
 
Universal Design for Learning: Faculty have participated in training to become more intentional 
about affording access for all students to rigorous curriculum and challenging learning 
experiences.  
 
 
 
 
 
 
Alternative High School: An alternate setting, curriculum, and job-related experiences that are 
designed to meet the needs of students at risk for high school graduation. 
 
AVID: A program to support and encourage students, who may not otherwise see themselves 
as college going, to succeed in rigorous coursework. 
 
Cognitive Behavioral Intervention System (CBIT’s): A school-based group or individual 
intervention designed to reduce symptoms of posttraumatic stress disorder (PTSD), depression, 
and behavioral problems among students exposed to traumatic life events.  
 
Collaborative and Proactive Solutions: Targeted intervention which focuses on developing 
empathy, collaborating with students on identifying problems, and arriving at an agreeable 
solution and next steps.  
  

Tier Two:  
Some students not making adequate progress are provided with increasingly intensive 

instruction matched to their needs.  
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Restorative Interventions: Reflective protocol that seeks to repair damaged relationships. It 
encourages facilitated dialogue to help the offender make amends and the victim express 
forgiveness.  
 
Social Thinking Groups:  Short-term social skills groups focused on teaching students to 
consider the points of view, emotions, and intentions of others.  
 
 
 
 
 
 
Collaborative and Proactive Solutions: The Assessment of Lagging Skills and Unsolved Problems 
(ALSUP) is used to identify specific skill deficits and problem areas that interfere with prosocial 
behavior. A team approach is used to identify strategies to support skill development, 
competence, and independence.  
 
Dialectical Behavioral Therapy Group (DBT): Long-term group focused on providing students 
with new skills to manage painful emotions and decrease conflict in relationships.  
 
Metacognition Class:  High school class that utilizes the Social Thinking Program to continue to 
increase students’ ability to understand others points of view, emotions, and intentions.  
 
Social Thinking Groups: These groups are long term, intensive social skills groups focused on 
teaching students to consider the points of view, emotions, and intentions of others.  
 
Specialized Programs:  Resource Rooms that offer students therapeutic interventions and 
specialized instruction.  Students are placed in this program through their IEP.  
 
Specialized Transition Educational Program (STEP): Specialized Program in which intensive 
therapeutic services are provided for Farmington High School students who require ongoing 
intensive support. Students are placed in this program through their IEP. 
 

 

Tier Three / Special Education: 
A smaller number of students receive individualized, more time intensive instruction that 
targets their skill deficits while building on strengths and working toward independence. 
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A district-wide steering committee will be formed to guide and monitor the implementation 

of the recommendations. 
 

 
 

Refine a Shared Vision for SEL District-wide: Farmington schools are inclusive 
and supportive learning environments that promote equitable outcomes for all students. 
We will refine our systems approach to integrating social and emotional learning with 
academic learning because both are foundational to life-long success and well-being.   

• Revise current core documents to reflect SEL priorities 
• Create benchmarks that articulate skills appropriate to grade levels / bands 
• Communicate SEL as a district priority and launch a steering committee 

 
 

Ensure Equity and Effectiveness: As we collectively build capacity and systems to 
attend to the social and emotional needs of all learners, it is critical to collect data that 
can be used to indicate positive impact. We will determine how to measure success and 
routinely monitor data with an equity lens.  

• Articulate benchmarks for implementing these recommendations 
• Integrate SEL measures into established data routines including a focus on 

subgroups  
• Develop ways to monitor culture and climate through subgroup stakeholder 

feedback 
• Develop longitudinal data tracking for students in tiered interventions 

 
 
Activate Student Voice in the SEL Improvement Process: We have learned 
that students can be role models for each other and have a profound influence on 
school culture. We will respect and listen to a broad range of students’ experiences and 
perspectives and engage them as problem solvers in order to better serve their needs.  
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• Design a protocol for conducting student focus groups to gather anecdotal 
feedback 

• Enhance opportunities for student leadership in creating a welcoming and 
inclusive culture of learning in every school and classroom 

 
 
Focus on Adult SEL: Adults who are “emotionally intelligent” have greater job 
satisfaction, more productive working relationships and are more skilled in creating a 
positive classroom climate that supports student learning. We will build teacher capacity 
and competence by taking the time to deeply understand the emotional basis for 
learning and investing in adult relationships and well-being. 

• Use professional development time and resources for adult SEL learning 
• Engage all adults in the organization in growing their understanding of the 

power of positive relationships 

 
 

Emphasize Instructive, Supportive, and Restorative Discipline Practices: 
Students make mistakes. The goal of discipline is to help students learn to make 
responsible decisions on their own, without adult oversight. We will develop policies 
and practices that allow students to learn from their mistakes, to make amends when 
they cause harm, and to grow as young people learning to navigate a complex world.  

• Establish school-based teams to examine discipline data and practices and 
propose improvements 

• Provide restorative justice training for mental health professionals  
• Develop a support and coaching protocol for teachers working with students 

with intensified needs 
• Use proactive strategies such as those suggested in the Management in the 

Active Classroom text 
 
 
Select and Define Resources for Instruction: Students need consistent 
opportunities to cultivate, practice, and reflect on their own social and emotional 
competencies in ways that are developmentally appropriate and culturally responsive. 
We will determine specific resources that support explicit instruction as well as 
curriculum-based opportunities to integrate SEL goals into academic instruction.  

• Curate resources and/or programs that assist teachers with direct instruction 
• Audit the current curriculum for opportunities to embed SEL  
• Examine school-based routines and structures that contribute to an inclusive 

and positive climate and culture  
• Consider refinements to the health curriculum 
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Strengthen the Continuum of Integrated Supports and Interventions: Some 
children and young adults come to school needing more support or different ways of 
developing their ability to regulate emotions and participate productively in socially-
constructed learning. We will create a multi-tiered system of supports to provide 
successively more intense interventions that respond to the varied needs of all students. 

• Audit the current interventions in practice and tighten alignment and fidelity 
• Address gaps in tiers 2 and 3 with proven research-based strategies 
• Strengthen the implementation of Collaborative and Proactive Solutions 

 
 

Engage Parents and Families as Partners: Two-way respectful and collaborative 
communication between schools, families, and community partners is essential to the 
development of effective, culturally responsive SEL supports in school. We will provide 
many varied ways to communicate the value of SEL in schools and help families both 
teach and reinforce these skills at home. 

• Develop regular and ongoing ways to engage families in this discussion 
• Include parent forums on the impact of screen time and social media on 

emotional well-being 
• Ensure that school events and celebrations reflect diverse cultures, languages, 

histories, identities and abilities 
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