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Unit Summary
 
English 100 students will explore the larger implications of literature and the 
ability to use fiction as a tool to look at their own lives and the choices they make 
through the reading of John Steinbeck’s novel Of Mice and Men.  This unit is to 
follow directly after the introductory unit covering short stories and will continue 
the focus on reading strategies and developing an understanding of the primary 
elements of fiction.  This unit on Of Mice and Men will be completed in four 
weeks. 
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Stage One: Standards 
 
 
Essential Understandings and Content Standards 
 
Language Arts Content Standard 1.2:  Students will use appropriate strategies and 
behaviors for sustaining and expanding meaning of texts heard, viewed, or read. 
 

Essential Understanding: Reading and writing are reciprocal thinking processes used 
to construct an understanding of the important role that empathy plays in human 
relationships and in the process of constructing meaning from a text. 

 
Language Arts Content Standard 2.2: Students will read, write, speak, listen, and view to 
recognize and appreciate how literature shapes human thought. 
 

Essential Understanding: Authors communicate in a variety of genre or contexts for a 
variety of purposes, including the examination of an individual’s role and responsibility 
in society, and the importance of how we are able to learn from the struggles of others.  
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Unit Outcome Statement 
 
As a result of this unit, English 100 students will understand the larger thematic 
implications of literature and will be able to demonstrate the ability to use fiction 
as a tool to look at their own lives and the choices they make.   Through the 
reading of John Steinbeck’s novel Of Mice and Men, students will examine the 
role and responsibility of the individual in society, the role empathy plays in the 
human experience, and how we can learn from the struggles of others.    
 
 
Essential Questions 
 
• What is empathy? Why is it an important human characteristic? 
• What is an individual’s duty to others? 
• What can the struggles of others teach us about ourselves? 
 
 
 Knowledge and Skills 
 
Knowledge 
 
The students will: 
• Review literary elements such as characterization, imagery, setting, foreshadowing, and 

theme 
• Utilize reading strategies such as questioning, drawing inferences, and activating relevant 

prior knowledge 
• Construct a working definition of “empathy” 
• Examine the historical context of the Great Depression and migrant farming 
 
Skills/Processes  
 
The students will: 
• Use a variety of comprehension skills during reading to monitor for understanding 

(visualizing, retelling, clarifying, predicting) 
• Connect prior knowledge with text to enhance understanding  
• Ask and answer questions before, during and after reading 
• Use strategies to expand comprehension during and after reading (inferring, summarizing, 

synthesizing) 
• Use connections ( text to self, text to world) to enhance understanding of text 
• Demonstrate comprehension orally and in writing  
• Develop and support a thematic idea through accurate interpretation and reflective thinking 

throughout the text 
• Select significant quotes that show evidence of understanding of text 
• Use text evidence to support inferential thinking  
• Analyze internal and external conflicts and their resolution 
• Recognize the author’s use of literary devices including symbolism, imagery, irony, figurative 

language, diction, dialogue 
• Define and explain the concept of human nature (universal traits such as  empathy, jealousy, 

acceptance and belonging, alienation, etc.) as it relates to the text 
 
 
 
 
 
Writing Skills 
 
The students will: 
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• Take notes, make lists, and/or diagram to generate ideas about a subject or topic 
• Participate in group discussions:  acknowledge other points of view, initiate questions , share 

insights and opinions, and elaborate upon ideas 
• Create charts, complete a variety of  graphic organizers to create an organizing structure 

appropriate to specific purpose, audience and context 
• Revise and edit written work to enhance organization, clarity e.g. selection of form, order 

sequence, audience, information, word choice, and sentence structure. 
• Use precise language and content specific vocabulary 
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Stage Two: Assessment Package 
 
Authentic Performance Task 
 
Of Mice and Men         
Final Assessment: the Legal Investigation of George’s Innocence or Guilt   
   
Goal: The students will practice and demonstrate empathy as they write/speak from the 
perspective of an individual character from the novel in considering a statement regarding 
George’s innocence or guilt.   
 
Role: Each student will become one of the characters from the novel as they are being asked to 
address the role that George played in Lennie’s death and the death of Curley’s wife. 
 
Audience: The audience role is filled primarily by the teacher who will serve as judge based on 
the scenario set up. The intended feedback model should include feedback based on the rubric as 
well as a verdict.  The secondary audience will be the classroom peers as some of these may be 
performed in class. 
 
Situation:  Curley is not willing to let matters lie as “frontier justice” and insists on getting the 
law involved.  As part of the investigation of George’s role in both Lennie’s death and the death of 
Curley’s wife, other characters are being asked to give a formal statement addressing George’s 
role in these two deaths.  For the purpose of a police investigation, each character is being asked 
to give a formal statement which addresses: 

• The implications of legal guilt or innocence 
• The implications of moral guilt or innocence 
• The character and personality of the individuals involved 
• The nature of the relationship between George and Lennie 
• And the presence or absence of criminal motivation on George’s part 

 
These characters must take a position and craft their formal statement according to this position 
using specific examples and textual references to support their claim.   
 
Performance:  Students will present an argument regarding George’s role in these two deaths.  
The deposition should be 2-3 typed pages in length, use the language and expressions of the 
chosen character, and specific textual references to support their position. 
 
Standards:  
• 1.2:  Students will use appropriate strategies and behaviors for sustaining and expanding 

meaning of texts read. 
• 2.2:  Students will read, write, speak, listen, and view to recognize and appreciate how 

literature shapes human thought. 
 
Tests, Quizzes, and Other Quick and Ongoing Checks for Understanding 
 
• Reading quizzes: students will take quizzes that asses their initial understanding of the texts 

used.  (1.2) 
• Reading journal: Students will use journals to complete close-reading questions, to practice 

quotation analysis, to infer and predict, and to provide personal reflection on the texts.  (1.2, 
2.2) 

• Reading response: students will analyze quotations from texts in order to demonstrate their 
understanding of essential questions and personal understandings and interpretations of 
literary elements.  (1.2, 2.2) 

• In-class quick writes:  Students will demonstrate understandings and pre-thinking strategies 
through in-class timed writings.  (1.2, 2.2) 

• Creative activities:  Students will use creativity to demonstrate understandings of characters 
and concepts.  Activities include narrative writing from character perspectives to completing 
tasks designed to increase feelings of empathy.  (1.2, 2.2) 
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Projects, Reports, Etc. 
 
• Photograph analysis and narrative writing:  Students will complete a written analysis of an 

authentic photograph from the historic time period of the novel utilizing a first-person 
narrative voice to explore the image. (1.2, 2.2) 

 
 
Stage Three: Learning Experiences and Instruction 
 
Learning Experiences and Instruction  
 
Guiding Questions Instructional Strategies Checking for 

Understanding 
Lesson Topic: Introducing the Essential Questions and Exercising Empathy 
Why do we read? 
 
What is empathy? Why is it an 
important human 
characteristic? 
 
What is an individual’s duty to 
others? 
 
What can the struggles of 
others teach us about 
ourselves? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
What is the value of 
recognizing different ability 
levels in different people and 
ourselves? 
 
How do these differing ability 
levels shape the way we 
interact with people? 
 
 
 
 
 
 
 
 

Students are asked to write 
down the three essential 
questions for the novel and 
will be given a basic definition 
to clarify the concept of 
empathy.   
 
In class quick write: students 
will be given two minutes to 
respond to each of the 
essential questions in their 
journals (6 minutes total).  
 
Pair and share of ideas from 
quick write.   
 
Students will be given four 
challenge tasks to complete in 
class: 
• Reading an unfamiliar 

passage with the book 
held upside down 

• Watching an unfamiliar 
video clip with no sound 

• Drawing a picture of an 
elephant with eyes closed 

• Signing their name while 
holding their pencil with 
either feet or mouth 

Each of these challenge tasks 
will be debriefed as a group 
addressing the questions, 
“How did feel?  and Why was 
or wasn’t it frustrating to 
complete a familiar task in a 
different way?” 
 
 
In journals, students will 
respond to the value of 
recognizing different ability 
levels and how these differing 
ability levels shape the way we 
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interact with people. 
 
Teacher introduces the novel 
as Steinbeck’s examination of 
the above questions and that 
he does so by exploring a 
particular historic era. 

Lesson Topic: Background for setting and historical era. 
What was migrant life like in 
1930's America? 

 
What would it be like to be a 
migrant worker in the 1930s? 
 

Students are provided with 
historical information about 
the Great Depression. 
 
Using several photographs of 
migrant workers/families 
during the Great Depression 
in a PowerPoint presentation, 
students write two short 
narratives from the point of 
view of figures from two 
selected photographs. 
 

Initial response in reading 
journal to be checked the 
following class period. 
 
 

Lesson Topic: Using the Narrative voice 
How can narrative point of 
view be a valuable tool in 
presenting historical 
information? 
 
What would it be like to be a 
migrant worker in the 1930s? 
 
 
 
 
 
 
 

Quick check and sharing of 
journal response to 
photographs with discussion 
of common themes and 
positive characteristics from 
these shared models. 
 
Students select one of their 
short narratives to develop 
into a longer narrative 
utilizing the writing process. 
 

In- class discussion and 
sharing of student models. 
 
Beginning stages of writing 
process for narrative piece. 

Lesson Topic: Elements of Literature 
How does Steinbeck use 
elements of literature (setting, 
imagery, characterization, 
etc.) to introduce a work of 
literature? 
 
 
 
 
 
 
 
 

Students are given a 
photocopied version the 
opening pages of the novel Of 
Mice and Men and annotate 
looking specifically for 
previously discussed elements 
of literature. 
 
Small group sharing and 
comparison of annotations, 
followed by full class 
debriefing. 
 
Complete reading of chapter 
one for homework. 

Written annotations and in-
class discussion feedback. 

Lesson Topic: Character Relationships 
How has Steinbeck established 
the characters and the 

In pairs, students are given a 
quotation from chapter one.  

Identity charts from pairs and 
larger group discussions.  
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relationship between George 
and Lennie? 
 
What might George and 
Lennie’s relationship teach us 
about their values?  
 
What can we learn from their 
relationship? 
 
 
 
 
 

Using the quotation, they 
create an identity chart for 
each Lennie and George. 
 
Students write statements 
addressing the guiding 
question. 
 
Class-creation of identity 
charts on newsprint. 
 
Reading of chapter two is split 
over the next two nights for 
homework. 

Lesson Topic: Empathy 
What can students learn about 
themselves through the 
struggles of others? 
 
 

“Friends” Reading Circles: 
 Students are divided into 
groups of four or five and sit 
with one of girls from Janet 
Roman’s “Friends” program 
and an aide for each group. 
 Students in each group take 
turns reading aloud from a 
story that represents an 
interest of each “Friend”. 
 Students rotate groups so 
that they have a chance to read 
and interact with each of the 
girls. 
 
For homework students will 
complete a journal reflection 
addressing the questions, 
“How are each of the girls 
similar and different from 
each other?”, “How are each of 
the girls similar and different 
from you?”, “What did you 
learn about yourself through 
your in-class interactions?” 
and “How does this increase 
your understanding of 
Lennie’s disability and the 
relationship between George 
and Lennie?” 
 
Using the journal entries as a 
discussion basis, have all 
students sit in a circle and take 
turns sharing one element of 
the response that they wrote in 
previous night’s homework. 
 

 
Immediate feedback at end of 
period. 
 
Journal entries from 
homework.   
 

Lesson Topic: The minor characters and the ranch community 
 
 
How do the minor characters 
help us understand the ranch 
community ? 
 

 
Students work in pairs to find 
and copy two quotations that 
reveal two assigned characters 
and, using the text, create an 
identity chart for each (in 

Journal entries from 
homework.   
 
Identity charts for minor 
characters.  
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What are the relationships 
between the minor characters?  
 
Do all of the characters feel the 
same sense of responsibility 
towards others? 
 

journal). 
 
Class creation of large identity 
chart for Slim and Candy 
 
For homework students read 
chapter three, pages 38 – 48. 
 
A series of Venn Diagrams of 
George and Lennie’s 
relationship compared to the 
relationships of other 
characters included in these 
pages.  
 
Homework: Students will 
address guiding question #3 in 
a journal write and finish 
reading chapter three and find 
three examples that show 
further development of 
Lennie’s character. 

Venn Diagrams 
 

Lesson Topic: Developing Lennie’s character 
How has Steinbeck further 
established the characters and 
the relationship between 
George and Lennie? 
 
 

Using examples from previous 
night’s homework, students 
will add to the character chart 
for Lennie. 
 
Through a close rereading of 
the fight scene students will 
identify George’s role in the 
fight and how his role is 
related to Lennie’s actions. 
 
Creation of character charts 
for Curley and Curley’s Wife 
 
Homework: Journal write how 
the events of chapter three 
further illustrate the role of an 
individual’s responsibility to 
others. Read chapter four and 
write a brief first person 
narrative justification for 
Crooks’ anger. 

Reading quiz. 
 
Additions to Lennie’s 
Character chart. 
 
Creation of character charts. 
 
Journal entry. 

Lesson Topic:  The role of the outcast 
How is Crooks’ an outcast? 
 
 
How is Steinbeck using 
language to develop his 
characters?  
 
 
 
 
Who are the other outcasts in 
the novel? And why? 
 

Develop a character chart for 
Crooks.   
 
Speaking as Crooks, have 
several students voice their 
anger, sharing elements 
homework and exploring the 
issues of dialect. 
 
For homework, students will 
list three other characters that 
are outcasts and explain how 
they fit into this role. 
 

Character chart 
 
Crooks’ narratives 
 
Journal write on other 
outcasts 
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Next day in class, students will 
begin by sharing journal 
entries and making any 
needed additions to character 
charts. 
 
Read chapter five for 
homework. 

The moral and legal implications of Lennie’s actions 
 
Should Lennie be held 
accountable for his crime? 
 
 
 
 
 
 
 
How has Steinbeck used 
foreshadowing leading up to 
this point? 

 
Students are divided and 
assigned to sides of a debate 
staged on the guiding 
question.  Each group is given 
five minutes to prepare 
support for the assigned 
viewpoint. 
 
For homework, students will 
write in journal finding five 
specific examples that can be 
seen as foreshadowing from 
earlier in the book. 
 
Students share examples that 
they have decided are 
examples of foreshadowing 
and explain why. 
 

 
Debate 
 
 
 
 
 
 
 
 
Journal 

Lesson Topic: Moral choices 
 
Why does George have to 
complete the actions that he 
takes? 
 
 
 
How does Steinbeck use 
imagery and setting to frame 
the story? 

Chapter six is read aloud in 
class. 
 
Students will respond in 
writing to the guiding 
question. 
 
Students will reread pages 1-4 
looking specifically at the use 
of imagery and setting.  Then 
students will compare the use 
of these elements to the last 
chapter of the book addressing 
the second guiding question. 

Written responses to guiding 
questions. 

Lesson Topic: The final Assessment 
 
Should George be held 
accountable for the deaths of 
Lennie and/or Curley’s Wife? 

Students immediately respond 
to the guiding question from 
their own point of view. 
 
 
Students are introduced to the 
scenario that Curley has 
gotten the police involved to 
investigate George’s role in the 
two deaths at the end of the 
novel. They will take on the 
role of one of the remaining 
characters to give a deposition 
to the police. (See Stage two 

Quick write 
 
Final assessment 
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performance task). 
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Appendices 
 
 
Complete set of Essential understandings for your discipline 
Any student work sheets 
List of resources including texts, videos, field trips, web sites, etc. 
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