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Guided Booster Group  

 
Who delivers it? What is it? When does it occur? 

Paraprofessionals or Literacy 

Specialist 

A teaching approach designed to 

help individual readers build an 

effective system for processing a 

variety of increasingly 

challenging texts over time. 

Five days a week for 30 minutes.  

 

A Guided Booster Group Intervention consists of a small group of struggling readers (3-4 students) who 

need additional and/or differentiated reading instruction in addition to regular classroom reading 

instruction. Instruction in a Guided Booster Group is delivered using a Guided Reading format.  In a 

Guided Booster Group the interventionist determines the instructional reading level of each student. She 

forms a group of students who are alike enough in their reading development that it makes sense to teach 

them together for a period of time. The teacher selects a text that best matches students’ instructional level 

by considering strengths, needs and background knowledge.  Using all of this information the teacher 

analyzes the text for opportunities to support students' successful processing by using meaning, language, 

and visual cues. The teacher then uses the text to help the children expand what they know about how to 

independently orchestrate application of strategies to read increasingly complex texts.    

 

Elements of the guided reading lesson format: 

Although the conversation, text, and teaching points will vary from level to level and group to group, the 

basic structure of a guided reading lesson is essentially the same:  

 The text is introduced in a brief conversation in order to highlight meaning, language, and features of the 

text. During this conversation the teacher clarifies some of the language or provides other vital information 

students will need to process the text with understanding.  She also explains a few difficult words or 

concepts, and helps children notice several important words.  Then the text is turned over to the students to 

read by themselves.  

 Each student reads the text softly or silently to himself or herself. The teacher "listens in" to individuals and 

interacts to support reading. After reading, the teacher leads a discussion about the text to build 

comprehension.  Following the discussion, the teacher delivers a specific teaching point based on her 

observations.    

 (Optional) The teacher may extend students' understanding of the text through writing, drawing, diagrams 
(graphic organizers), extended discussion, partner discussion, reader’s theater, etc.  

 (Optional) The teacher may engage children in one or two minutes of preplanned "word work" using 

magnetic letters, individual whiteboards, writing paper, a chart, or other ways of displaying and illustrating 

principles. This work builds automaticity and flexibility in solving words and word parts.  

Resources: 

 Fountas, I. C., and G. S. Pinnell. 1996. Guided Reading: Good First Teaching for All Children. Portsmouth, NH: Heinemann.  

 Fountas, I. C., and G. S. Pinnell. 2000. Guiding Readers and Writers (Grades 3-6): Teaching Comprehension, Genre, and Content 
Literacy. Portsmouth, NH: Heinemann.  

 Fountas, I. C., and G. S. Pinnell. 2009. The Fountas & Pinnell Leveled Book List, K-8+ 2009-2011 Edition, Print Version. 
Portsmouth, NH: Heinemann.  

 Fountas, I. C., and G. S. Pinnell. 2005. Leveled Books: Matching Texts to Readers for Effective Reading. Portsmouth, NH: 
Heinemann.  

http://books.heinemann.com/products/08863.aspx
http://books.heinemann.com/products/e00310.aspx
http://books.heinemann.com/products/e00310.aspx
http://books.heinemann.com/products/E02608.aspx
http://books.heinemann.com/products/E00818.aspx
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Individual Reading  

 

 

Who delivers it? What is it? When does it occur? 

Certified Teachers Explicit, balanced literacy 

instruction for students in 

grades K - 6 

Five days per week for 30-42 

minutes.  Length of program 

based on student data. 

 

An individual reading intervention contains elements of a Reading Recovery lesson and/or a 

Guided Reading lesson.  In this intervention, a teacher works with only one student who needs 

significant support to accelerate reading skills.  This support is always provided in addition to 

regular classroom reading instruction that has already been specifically differentiated to meet the 

unique needs of a student who is working considerably below grade level expectancy.  In an 

Individual Reading Intervention, the teacher determines the instructional reading level of the 

student. Each day the teacher selects a text that best matches the student’s instructional level by 

considering strengths, needs and background knowledge.  Using all of this information the teacher 

analyzes the text for opportunities to support the student’s successful processing by using meaning, 

language, and visual cues. The teacher then uses the text to help the child expand what he or she 

knows about how to independently orchestrate application of strategies to read increasingly 

complex texts.    

 

Elements of the lesson:  

Although the conversation, text, and teaching points will vary from level to level and child to child, 

the basic structure of an Individual Reading lesson is essentially the same:  

 The text is introduced in a brief conversation in order to highlight meaning, language, and 

features of the text. During this conversation the teacher clarifies some of the language or 

provides other vital information students will need to process the text with understanding.  

She also explains a few difficult words or concepts, and helps the child notice several 

important words.  Then the text is turned over to the student to read by himself or herself.  

 The student reads the text softly or silently to himself or herself. The teacher "listens in" and 

interacts to support reading. After reading, the teacher and child discuss the text to build 

comprehension.  Following the discussion, the teacher delivers a specific teaching point 

based on her observations.    

 (Optional) The teacher may engage the child in one or two minutes of preplanned "word 

work" using magnetic letters, individual whiteboards, writing paper, a chart, or other ways 

of displaying and illustrating principles. This work builds automaticity and flexibility in 

solving words and word parts.  

 

Reference: 

 

 Reading Recovery Council of North America. Retrieved on 1/22/12 

http://readingrecovery.org/reading_recovery/facts/index.asp 

http://readingrecovery.org/reading_recovery/facts/index.asp
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Interactive Writing  

 

Who delivers it? What is it? When does it occur? 

Trained classroom teacher, 

interventionist 

A collaborative writing 

experience for beginning 

writers in which the teacher 

guides students in the group-

writing of a large-print text. 

Three to five days per week 

for 15-20 minutes.    

 

 

“Interactive writing is a dynamic literacy event in which reading and writing come together.” 

(McCarrier, 2000, p. 8)  Interactive Writing is a highly effective short-term intervention for a small 

group of students who are experiencing difficulty in literacy.  By composing a collaborative piece 

of writing while working along a more expert writer (teacher), children clarify understandings 

about phonics, spelling, and print concepts. Interactive writing is a powerful approach that helps 

beginning writers develop a sense of control and ownership of text.   

 

“The strength of the interactive writing procedure demands two levels of expertise. First, teachers 

need to know how to use the technique at a procedural level. Next, teachers need to refine the 

technique by making on-the-spot teaching decisions that are based on the immediate needs of the 

students with whom they are working.” (Fountas, 1999, p. 26) 

 

Steps for Interactive Writing 
a) Provide a base of active learning experiences.  

b) Talk to establish purpose.  

c) Compose the text.  

d) Construct the text.  

e) Reread, revise, and proofread the text.  

f) Revisit the text to support word solving.  

g) Summarize the learning.  

h) Extend the learning.  
 
 

Resources: 

 

Button, K., M. Johnson, & P. Furgerson. “Interactive Writing in a Primary Classroom.” The Reading 

Teacher 49, 6: 446-454.  

 

Dorn, Linda; French, Cathy; & Jones, Tammy. 1998.  Apprenticeship in Literacy: Transitions across 

Reading and Writing. York, Maine: Stenhouse Publishers.  

 

McCarrier, Andrea, Gay Su Pinnell and Irene Fountas.  2000.  Interactive Writing: How Language and 

Literacy Come Together, K-2.  Portsmouth, NH: Heinemann. 
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Isabelle Beck Vocabulary    

 

 

Who delivers it? What is it? When does it occur? 

Paraprofessionals Systematic, explicit 

vocabulary instruction through 

interactive read aloud and 

conversation  

Five days a week for 30 

minutes.  

 

 

The Isabelle Beck Vocabulary Program is a researched based program designed by Isabelle Beck 

and Margaret McKeown, both renowned experts in vocabulary development. The program is 

intended to help students go beyond decoding to develop a deeper understanding of essential 

vocabulary. The teacher uses a read-aloud anthology to introduce each story topic.  She then reads 

a passage and provides meaningful word learning instruction. Each week students are presented 

with a list of vocabulary words supported by photos designed to provide a real life context for the 

words. Within the authentic literature selections, there are strategic questions to help students build 

comprehension skills. Each lesson contains direct, but engaging instruction that provides multiple 

opportunities to use the words and learn the meanings. Included in the program are multiple 

opportunities for ongoing assessment; thus allowing the teacher to monitor student progress and 

adjust instruction on a regular basis. Each day in the lesson, students read, write and use the 

vocabulary in oral language activities, which provide multiple encounters with the words in a 

number of meaningful contexts. Research suggests that vocabulary instruction must be direct and 

systematic. Students must learn sophisticated vocabulary through repeated encounters and varied 

contexts.  The Isabelle Beck Vocabulary Intervention is designed to help students improve both 

reading and writing ability.  

 

 

 

References: 

 

Beck, Isabel, Margaret McKeown and Linda Kucan.  2002. Bringing Words to Life: Robust 

Vocabulary Instruction.  New York: Guilford Press. 

 

 Elements of Reading Vocabulary Program. 

http://steckvaughn.hmhco.com/en/eor_vocabulary.htm.  

 

  

http://steckvaughn.hmhco.com/en/eor_vocabulary.htm
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Language Development  
 

 

Who delivers it? What is it? When does it occur? 

Paraprofessionals Explicit, oral comprehension 

instruction for basic concepts 

and Tier 2 vocabulary   

Three to five days a week for 

30 minutes.  

 

 

The Language Development Intervention is a small group intervention designed for students who 

need explicit instruction to become familiar with basic concepts that are necessary for academic 

success.  The purpose of the intervention is to help students improve their ability to understand 

basic concepts in preparation for following oral directions. The intervention exposes students to 

traditional literature in order to build background knowledge, increase Tier 2 vocabulary (high 

frequency words for mature language users), and foster word consciousness and a love of language. 

During each lesson, students listen to rich literature and participate in an active conversation about 

the story. Books are carefully chosen to feature basic language concepts and vocabulary to build 

background knowledge.  Following a read-aloud, students complete activities to practice and apply 

key words and terms in novel settings.  Carefully planned multiple exposures to target words allow 

children to learn the vocabulary that will have the greatest impact on academic and social success. 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Reference: 

 

Michael D. Coyne et al. “Teaching Vocabulary during Shared Storybook Readings: An 

examination of Differential Effects.” Exceptionality, 12(3), 145-162. 2004.  
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Leveled Literacy Intervention (LLI) 

 

 

Who delivers it? What is it? When does it occur? 

Paraprofessionals Explicit, balanced literacy 

instruction for students K - 4 

Five days a week for 30 

minutes.  

 

Leveled Literacy Intervention (LLI) is a scientifically-based system that is designed to prevent 

literacy difficulties. LLI is a small group, supplemental intervention designed for children who find 

reading and writing difficult. The goal of LLI is to accelerate student performance to grade level 

expectations. By engaging in intensively supportive lessons, students have opportunities to expand 

reading and writing abilities. With the support of instruction, they stretch themselves to read more 

complex texts with accuracy, fluency, and comprehension and to write more complex messages. 

Lessons consist of reading familiar books, daily systematic phonics and word work, writing about 

reading, and reading a new book. The teacher creates opportunities for children to problem solve 

and provides appropriate scaffolding to help them develop strategic behaviors to use in both 

reading and writing.  

 

Every lesson provides explicit instruction in the following areas: 

 Reading, writing, phonics and word study 

 Comprehension strategies 

 Fiction and non-fiction texts 

 Vocabulary development 

 Fluency 

 Writing about reading 

 

 

 

 

 

 

 

 

 

References: 

 

http://www.heinemann.com/fountasandpinnell/researchLLI.aspx 

 

Pinnell, Gay Su and Irene Fountas.  2009.  When Readers Struggle:  Teaching That Works.  

Portsmouth, NH: Heinemann. 

 

http://www.heinemann.com/fountasandpinnell/researchLLI.aspx
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Lexia 

 

 

Who delivers it? What is it? When does it occur? 

Monitored by classroom 

teacher 

Web-enabled literacy program 

(phonemic awareness, 

phonics, fluency, vocabulary) 

45 minutes per week at 

minimum 

 
Lexia Reading is web-enabled program that provides differentiated practice, embedded assessment and 

targeted instruction to supplement regular classroom teaching. Lexia Reading provides explicit, systematic, 

and structured practice on the essential reading skills identified by the National Reading Panel.  These skills 

include phonemic awareness, phonics, fluency, vocabulary, and comprehension (at the sentence level only).  

While students practice and apply skills, Lexia Reading automatically paces each student by providing 

reinforcement activities when additional time with a particular skill is indicated.  Activities are presented in 

a game-like format, allowing students to move up levels as skill mastery improves over time.  

 

Lexia Reading consists of three age appropriate programs as described in the Lexia Reading Teacher’s 

Guide (p. 3): 

 

Lexia Early Reading® - (ages 4-6) supports the development of critical phonological awareness and 

processing skills.  Level 1 activities include rhyming, blending, segmenting, and identifying beginning and 

ending sounds.  Level 2 teaches students sound-symbol correspondences for consonants, short vowels, and 

digraphs.   

 

Lexia Primary Reading® / Lexia Foundation Reading® - (ages 5-8) helps students acquire and improve 

basic reading skills.  The activities provide practice in phonological awareness, word attack skills, and 

word level fluency while monitoring for meaning.  The activities promote comprehension through the 

application of reading strategies to single words, phrases, sentences, paragraphs, and stories. 

 

Lexia Strategies for Older Students® (ages 9-adult) activities provide practice in phonological awareness, 

word attack skills, word level fluency, and vocabulary acquisition including advanced word forms.  The 

program promotes the development of comprehension skills through the application of reading strategies to 

single words, phrases, sentences, paragraphs, and stories, and emphasizes listening skills and following 

directions.  The program uses pictures, categorization, and associations to promote reading for meaning and 

builds automatic word recognition through times activities. 

 

 

References:  

 

www.lexialearning.com. Lexia Reading: Teacher’s Guide.  2009.  Concord, MA: Lexia Learning Systems, 

Inc. 

 

The What Works Clearinghouse (WWC) a branch of the U.S. Department of Education (USDE) and the 

Institute of Education Sciences (IES) released an updated report of research in December 2008.  WWC’s 

authoritative and independent assessment confirmed that Lexia is an effective intervention based on 

scientific evidence.  www.whatworks.ed.gov.  

http://www.lexialearning.com/
http://www.whatworks.ed.gov/
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Reading Acceleration 

 

 

Who delivers it? What is it? When does it occur? 

Certified Teachers/Reading 

Specialists 

Explicit, balanced literacy 

instruction for students in 

grades 5 and 6 

Three days per week for 42 

minutes.  Length of program 

based on student progress 

data. 

 

Reading Acceleration is a course for students in grades 5 and 6 who require focused reading 

instruction beyond that provided in the daily classroom reading workshop.  Classes consist of no 

more than 6 students, allowing the teacher to design tasks based on individual interests and 

learning needs.  Students take this course in place of a world language class. 

 

The program has been designed using research supported reading intervention principles.  Students 

who are still developing as readers need more opportunities to: 

 Access interesting texts. 

 Read many texts at an appropriate (independent) reading level. 

 Choose texts of personal interest for independent reading. 

 Spend a significantly greater amount of time reading. 

 Practice how to use reading strategies to think and make meaning while reading. 

 Write and talk about thinking to help make meaning while reading. 

 View reading as pleasurable and as a valuable source of information about the world. 

 Receive individualized instruction in a very small group with an expert reading teacher. 

 

The primary goal of this intervention is for students to accelerate growth as readers.  Progress is 

monitored and shared regularly with classroom teachers.  Students are considered successful if they 

demonstrate greater interest and confidence in reading, show improvement in standardized 

assessment results, and meet grade level Farmington Public Schools literacy standards. 

 

 

 

 

 

 

 

References: 

 

Allington, Richard.  2009.  What Really Matters in Response to Intervention: Research-Based 

Designs.  Boston: Pearson Education, Inc. 
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Reading Recovery® 

 

 

Who delivers it? What is it? When does it occur? 

Trained Reading Recovery® 

Teacher 

Explicit, balanced literacy 

instruction for students in 

Grade 1 

Five days a week for 30 

minutes. The program runs 

from 12 – 20 weeks 

 

 

Reading Recovery® is a highly effective short-term intervention of one-to-one tutoring for first 

graders reading below their peers. In Reading Recovery®, individual students receive a 30 minute 

lesson each school day for 12 to 20 weeks with a specially trained Reading Recovery® teacher. 

The objective of Reading Recovery® lessons is to promote accelerated learning so that students 

can catch up to their peers, read within the average range of their class, and benefit from classroom 

instruction without further supplemental help.  The lessons are individually designed and delivered. 

Using a wide range of procedures, teachers make moment-to-moment decisions within each lesson 

to support the individual child.  Each lesson consists of reading familiar books, reading yesterday’s 

new book and taking a running record, working with letters and/or words using magnetic letters, 

writing a story, assembling a cut-up story, and reading a new book. The teacher creates 

opportunities for the child to problem-solve and provides just enough support to help the child 

develop strategic behaviors to use on texts in both reading and writing. Every lesson incorporates 

learning about letter/sound relationships. Children are taught to hear and record sounds and to work 

with spelling patterns. Reading Recovery® encourages comprehension and problem solving with 

print so that decoding is purposeful and students read fluently.  

 

The What Works Clearinghouse (WWC) a branch of the U.S. Department of Education (USDE) 

and the Institute of Education Sciences (IES) released an updated report of research in December 

2008.  WWC’s authoritative and independent assessment confirmed that Reading Recovery® is an 

effective intervention based on scientific evidence.  Reading Recovery® is the only beginning 

reading program to receive high ratings across all four domains evaluated (alphabetics, fluency, 

comprehension, and general reading achievement.)  www.whatworks.ed.gov  

 

 

 

 

 

 

 

Reference: 

 

Reading Recovery Council of North America. Retrieved on 1/22/12 

http://readingrecovery.org/reading_recovery/facts/index.asp 

http://www.whatworks.ed.gov/
http://readingrecovery.org/reading_recovery/facts/index.asp
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Repeated Reading Intervention 

 

 

Who delivers it? What is it? When does it occur? 

Paraprofessionals Fluency instruction Five days a week for 15 

minutes 

Repeated Reading is an intervention that focuses on fluency instruction.  Fluency has many dimensions 

which include pausing, phrasing, intonation, stress, pace and integration. Fluent readers are able to read 

quickly and smoothly, which allows them to focus on comprehension rather than decoding.    

In a repeated reading lesson, the instructor chooses text that matches a student’s instructional text level.  

Typically the teacher reads the text aloud to the student to model appropriate fluency.  The student is then 

asked to read the text aloud, trying to match the teacher’s model.  Often the reading is timed to track 

improved speed.  At other times, students are taped while they read so they can listen to themselves and 

reflect about needed improvements.  

 

Repeated Reading helps students improve oral fluency and accuracy through scaffolded 1:1 instruction.  

The teacher provides systematic corrective feedback based on each performance.  Reading rate and 

accuracy are monitored and goals are set to align with grade level expectations. 

 

In 2000, the National Reading Panel reported that the following approaches contribute to improved fluency 

and overall reading achievement: 

 

--Repeated and monitored oral reading with guidance  

--Instructor modeling of fluent reading followed by student re-reading  

--Repeated practice with familiar passages and books at the student’s independent reading level  

--Graphing reading rate over repeated readings  

--Buddy reading, partner reading, and student-adult reading  

--Performance of reader’s theater scripts 

 

The National Reading Panel has “determined that guided repeated oral reading has a significant and 

positive impact on word recognition, reading fluency, and comprehension for students of all ages.”  

(http://www.nationalreadingpanel.org/FAQ/faq.htm#12.  

 

 

 

References: 

 

Allington, Richard.  2008.  What Really Matters in Fluency: Research-based Practices across the 

Curriculum.  New York: Allyn and Bacon. 

 

National Reading Panel website.  www.nationalreadingpanel.org. 

http://www.nationalreadingpanel.org/FAQ/faq.htm#12
http://www.nationalreadingpanel.org/


13 

 

10-22-13 

 

Summer Learning Academy (SLA) 

 

 

Who delivers it? What is it? When does it occur? 

Certified Teachers Explicit, balanced literacy 

instruction for students K - 6 

Fourteen days in July for 3 

hours a day.  

 

Summer Learning Academy provides students with extended time and opportunity to strengthen 

and support literacy skills and strategies in a reading and writing workshop model. Classes are 

comprised of approximately 10 - 12 students with two teachers to maximize opportunities for 

targeted instruction.   

 

Reading instruction focuses on strategies students use to read fluently and comprehend text. 

Writing instruction focuses on generating and organizing ideas into narrative and expository texts.  

The workshop format includes whole group explicit instruction, small group guided practice, and 

individual lessons and conferences.  Teachers read aloud to students daily to model skills and 

strategies to comprehend complex texts and to analyze the craft of writing.  Students work on 

vocabulary development, word study, phonics, and editing skills. 

 

 Every session incorporates the following: 

 

 A combination of reading, writing, phonics and word study 

 Emphasis on comprehending strategies 

 Attention to the features of nonfiction and fiction texts 

 Specific work on sounds, letters, and words in activities designed to help children notice the 

 details of written language and learn how words “work” 

 Opportunities to learn new words (expand vocabulary) 

 Explicit teaching for fluent and phrased reading 

 Opportunities to write about reading to learn a variety of writing strategies 

 Explicit teaching for planning, composing, revising, and editing in writing 

 

 

 


