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Why have an intervention model? 

 

The Farmington Public School System is committed to helping ALL students attain high 

levels of academic achievement.  A clearly articulated intervention program is needed to 

support students in this endeavor.  With the 2004 reauthorization of the federal IDEA 

(Individuals with Disabilities Education) Act, we have the opportunity to systematically 

and thoughtfully integrate an intervention model with the process of identifying students 

with learning disabilities.  A systematic approach to intervention will allow us to monitor 

the progress of all students, provide a multi-tiered support system for those who do not 

make significant progress, and funnel valuable resources to where they are most needed.  

 

 

What are the Farmington beliefs and practices that drive this intervention model? 

 

 A central focus on student outcomes and efficacy principles  

 

 Core general education curriculum and research-based instruction responsive to 

student needs 

 

 Identification and intervention at the earliest sign of difficulty 

 

 Collaborative teams that use data to make decisions about instruction 

 

 Common assessments that allow teachers to monitor student progress 

 

 Support structures for social emotional learning and behavioral supports 

 

What are the key components of Farmington’s intervention model that align with 

the CT State Dept. of Education framework for SRBI (Scientific Research-Based 

Interventions)? 

 

 Universal Screening  

 

 Multi-tiered Research-Based Interventions 

 

 Data-Driven Decision Making Processes 

 

 

 

 

 

 



Component 1: Universal Screening 

 

Universal screens and common assessments are designed to assess all students at specific 

points in time. Academic and social progress is measured against a standard. The 

assessments are given in a routine and consistent manner with clear benchmarks for 

expected grade level performance. The purpose of these assessments is early 

identification of students performing below expectations and experiencing difficulty. 

Further diagnostic assessment is often required in order to determine areas of most 

critical need.  

 

Farmington’s K – 12 universal screens are listed in Appendix A. Each school has a 

clearly developed timeline of assessment administration. Classroom teachers record 

assessment data in Powerschool. Teachers, teams, and departments routinely analyze the 

data to determine the need for and success of interventions.  

 

 

 

Component 2: Multi-Tiered Interventions 

 

Multi-tiered interventions are designed to respond to the instructional needs of students in 

the general education classroom.  The primary goal is to intervene early and to accelerate 

learning commensurate with grade level peers.  

 

What is intervention? 

 

An intervention is instruction that is designed to meet the specific needs of an individual 

or small group of students in need of accelerated learning.  The instructional focus of an 

intervention is determined by analyzing assessment information that identifies a student’s 

most critical need. Farmington’s Intervention Model is designed as a systemic approach 

with successive tiers that involve increasingly intensive levels of intervention.  

 

 

What are the characteristics of a high quality intervention? 

 

 Research-based, scientifically proven method of instruction 

 

 Implemented with fidelity to the intended design of the intervention 

 

 Progress monitoring data collected, analyzed, and used to adjust instruction 

 

 Regular collaborative conversation between interventionist and classroom teacher 

to ensure transfer of skills to classroom instruction 

 

 

 

 



 

Tier 1 Instruction and Intervention 

 

Tier 1 is composed of core standards-based curriculum, instruction, assessment, and 

behavioral supports that are designed to provide effective teaching for all students within 

a positive school climate which fosters respect for a diverse community of learners. Tier 

1 intervention includes differentiated learning opportunities that are responsive to the 

needs within the general education classroom.  

 

 

Tier 1 is defined as: 

 Standards-led instruction that is differentiated to respond to the needs of diverse 

learners – academically, socially, and emotionally 

 Flexible grouping 

 Explicit teaching within the gradual release of responsibility framework, 

including explaining, modeling, structured practice, guided practice, and 

independent practice 

 Positive school and classroom climate  

 Clear expectations, routines, and structures for learning 

 Instruction and formative assessment that provides timely and specific feedback 

to students 

 Opportunities for students to self-assess and set goals for continued learning 

 Ongoing data collection and analysis to monitor the progress of all students  

 

 

Program Research-based curriculum, instruction, and assessment 

practices 

 

Grouping Multiple grouping formats to meet student needs 

 

Time Daily instruction  

 

Assessment Universal screening at specific points in time during the 

academic year 

 

Interventionist General education teacher 

 

Setting General education classroom 

 

 

 

 

 

 

 

 



 

Tier 2 Intervention 

 

Tier 2 intervention focuses on supporting students not meeting standard on essential 

grade-level skills or behaviors who require additional instruction. Tier 2 interventions 

build upon high-quality, differentiated Tier 1 instruction by providing supplemental 

teaching that is designed to target identified needs. The Tier 2 interventionist, the 

classroom teacher, and at times an extended team, work collaboratively to monitor 

student progress frequently and adjust instruction accordingly. 

 

Tier 2 is defined as: 

 Additional or extended instructional time in the area of critical need 

 More intensive instruction or social/behavioral support than is provided in the 

general education classroom 

 Instruction that is highly focused on specific skills or learning strategies  

 Small group learning that allows for more individualized instruction and 

participation 

 Frequent monitoring of progress that results in changes in instruction as needed 

 Regular communication with the classroom teacher to facilitate reinforcement and 

transfer of learning  

 

 

Program Additional intensive teaching to support Tier 1 

instruction 

 

Grouping Homogeneous small group instruction (maximum 1:6) 

 

Time From 15 to 40 minutes per day, three to five times per 

week for 6 to 8 weeks in addition to core classroom 

instruction 

 

Assessment Biweekly progress monitoring on target skill(s) to ensure 

that student is responding adequately to the intervention 

 

Interventionist Personnel determined through a collaborative process 

that includes the principal, classroom teacher, specialized 

teacher, and/or special education teacher 

 

Setting Appropriate setting designated by the school, may be 

within or outside the classroom 

 

 

 

 

 

 



 

Tier 3 Intervention 

 

Tier 3 intervention is intended for students who are significantly behind grade level peers 

and have not made adequate progress in Tier 1 and 2 interventions. Tier 3 interventions 

increase in time and intensity and consist of sustained scientifically-based instruction. 

The Tier 3 interventionist, the classroom teacher, and at times an extended team, work 

collaboratively to monitor student progress at least weekly and adjust instruction 

accordingly. 

 

Tier 3 is defined as: 

 Significant instructional time in the area of critical need in addition to regular 

classroom instruction 

 Expert use of diagnostic assessment data to determine instructional next steps 

 Intensive expert teaching or social/behavioral support 

 Instruction highly focused on specific skills or learning strategies  

 One-to-one or very small group teaching that is individualized  

 Daily to weekly monitoring of progress that results in changes in instruction as 

needed 

 Regular communication with the classroom teacher to facilitate reinforcement and 

transfer of learning  

 

 

Program Intensive, expert teaching in response to diagnosed needs 

 

Grouping Homogeneous one-to-one or small group instruction 

(maximum 1:3) 

 

Time 30 to 60 minutes/day for 10 to 20 weeks in addition to 

core instruction  

 

Assessment Progress monitoring daily or at a minimum weekly on 

target skill to ensure adequate progress and learning 

 

Interventionist Expert teacher 

 

Setting Appropriate setting designated by the school, may be 

within or outside the classroom 

 

 

 

 



  

Component 3: Data-Driven Decision Making Processes 

 

Data-driven decision making processes are used to identify students who are not making 

adequate progress and then to diagnose need, plan appropriate intervention strategies, 

monitor progress and determine next steps. A written plan that documents all of the team-

based decisions about instruction and intervention is maintained year to year to develop 

an ongoing record of student performance over time. Farmington’s model is a systemic 

and systematic approach to collecting, analyzing and using data to make evidence-based 

decisions about effective instruction.  

 

 

 

Team Meetings to Support Intervention Planning 

 

Team Meetings Purpose 

Intervention Planning 

Meetings 

To examine classroom data for the purpose of assigning 

students to a specific intervention 

OR 

To examine the progress monitoring data of students in 

Tier 2 or 3 interventions for the purpose of deciding on 

appropriate next steps 

 

Individual Student Meetings To take a comprehensive and in-depth look at one 

particular child for whom ongoing intervention 

strategies have not been successful over at least a 3 

month period of time 

 

Planning and Placement 

Team Meetings 

To evaluate a student for possible learning disabilities 

and determine eligibility for Special Education services 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



How does Farmington’s Strategic Intervention Model work? 

 

Teachers get to know their students:  

Classroom teachers begin every school year by reviewing the academic and behavioral 

history of their students in order to plan responsive instruction. Teachers also learn about 

student strengths, interests, preferences, and needs through a wide range of formative 

assessments, conversations, observations, surveys, and interest inventories. As a result, 

some tiered interventions begin based on incoming intervention records / data. Parents 

are notified of specific interventions and encouraged to provide support at home. 

Students engage in regular opportunities to reflect on their own learning with feedback 

from teachers.  

 

Teachers begin a cycle of assessment and data analysis, looking closely at students not 

making adequate progress: 

Tier 1: 

Classroom teachers meet as a team and use universal screening data to identify students 

who are not meeting performance expectations. Some students need Tier 1 intervention 

support in the regular classroom. Teachers identify areas of difficulty and develop 

focused intervention plans with clear performance targets for these students.   

 

Tiers 2 and 3: 

Some students are in need of more intensive instruction in addition to classroom 

instruction. Plans for these students are developed often times with consultation from 

specialists who can provide diagnostic assessment information in addition to the 

universal screen data and specialized knowledge that will assist the team in planning 

interventions. At intervention planning meetings, classroom teachers work with 

consultants to develop a timeline for a specific intervention and determine dates for 

reconvening the team to monitor student progress. Parents are notified of intervention 

plans. An individual student record of intervention decisions and data is started in 

Powerschool and maintained by the classroom teacher until the student is no longer 

receiving any intervention services.  

 

Teachers continue cycles of intervention planning and monitoring based on data: 

Teachers administer periodic universal screening assessments and meet to analyze this 

data. They continue to reassess the effectiveness of Tier 1, 2 and 3 interventions and 

modify or create new plans as needed recording all decisions and data on the Individual 

Student Intervention Record. Performance data is shared with parents at conferences and 

through report cards.  

 

Teachers make recommendations for next year: 

Classroom teachers summarize student achievement on report cards and in most cases 

determine whether or not a student is meeting standard. All assessment data information, 

intervention records, and recommendations are stored in Powerschool to be accessed by 

next year’s teachers.  

 

 



 

 

New Student Assessment Protocol  
 

 

Who What When 

 

Principal Parent Interview Before first day or on 

first day if possible 

Classroom Teacher Call student’s previous classroom 

teacher (as needed) 

First week 

Classroom Teacher Cumulative File Review  

 

First week* 

Secretary Send home parent survey to be returned 

to classroom teacher. Communicate 

student’s name, grade, teacher to 

literacy and math specialist  

First week 

Classroom Teacher Welcome phone call:  “Is there anything 

you’d like me to know about your 

child?” 

 

First week 

Classroom Teacher Student Interest Inventory 

 

First week 

Classroom Teacher Administer district Literacy and Math 

universal screen assessments as 

appropriate to the timing of the student’s 

entry into school.   

Second week 

Classroom Teacher Begin Tier I differentiated instruction if 

there are areas of need 

Second week 

 

 

* Office personnel will help to locate student records if they do not arrive in the 

student’s first week. 

 

 

 

 

 

 

 

 

 

 

 

 

 



APPENDIX A 

 

Farmington’s Strategic Intervention Model 

 

 

UNIVERSAL SCREENING – Literacy 

 
Kindergarten  Benchmark Assessment – F, S 

 Writing On Demand – F, W, S 

 Developmental Spelling Assessment – F, W, S 

 Boehm – F, S 

 High Frequency Words – F, W, S 

 

Grade 1  Benchmark Assessment – F, S 

 Writing On Demand – F, W, S 

 Developmental Spelling Assessment 

 High Frequency Words – F, W, S 

 

Grade 2  Benchmark Assessment – F, S 

 Writing On Demand – F, W, S 

 Developmental Spelling Assessment – F, W, S 

 High Frequency Words – F, W, S 

 

Grade 3  Benchmark Assessment – F, S 

 DRP - F 

 Writing On Demand – F, W, S 

 Prompt Writing – D, J, F 

 Developmental Spelling Assessment – F, W, S 

 Comprehension Assessment – F, W 

 CMT – Reading and Writing – S 

 

Grade 4  Benchmark Assessment – F, S 

 DRP - F 

 Writing On Demand – S, W, S 

 Prompt Writing – D, J, F 

 Developmental Spelling Assessment – F, W, S 

 Comprehension Assessment – F, W 

 CMT – Reading and Writing – S 

 

Grade 5  Prompt Writing – D, J, F 

 Comprehension Assessment – F, W, S 

 DRP - F 

 CMT – Reading and Writing – S 

 

Grade 6  Prompt Writing – D, J, F 

 Comprehension Assessment – F, W, S 



 DRP - F 

 CMT – Reading and Writing – S 

 

Grade 7  Prompt Writing – F, S 

 Comprehension Assessment – F, W, S 

 DRP - F 

 CMT – Reading and Writing – S 

 

Grade 8  Prompt Writing – F, S 

 Comprehension Assessment – F, W, S 

 DRP - F 

 CMT – Reading and Writing – S 

 

Grade 9  Practice CAPT – S 

 Literary Analysis Assessment – W 

Grade 10  CAPT – S 

 Literary Analysis Assessment – W 

Grade 11  Literary Analysis Assessment – W 

Grade 12  Literary Analysis Assessment – W 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Farmington’s Strategic Intervention Model 

 

UNIVERSAL SCREENING – Math 

 
Kindergarten  Checklist of Expected Performances 

Grade 1  CBA’s (mid year and EOY assessments) 

 Unit Progress checks 

 Body of Evidence data 

Grade 2  CBA’s (mid year and EOY assessments) 

 Unit Progress checks 

 Body of Evidence data 

Grade 3  CBA’s (mid year and EOY assessments) 

 Unit Progress checks 

 Body of Evidence data 

Grade 4  CBA’s (mid year and EOY assessments) 

 Unit Progress checks 

 Body of Evidence data 

Grade 5  CBA’s (mid year and EOY assessments) 

 Unit Progress checks 

 Body of Evidence data 

Grade 6  CBA’s (mid year and EOY assessments) 

 Unit Progress checks 

 Body of Evidence data 

Grade 7  CMT Math 7 

 Common Unit Assessments 

 Quarterly Computation Tests 

Grade 8  CMT Math 8 

 Common Unit Assessments 

 Quarterly Computation Tests 

Grade 9  

Grade 10  

Grade 11  

Grade 12  

 

 

 

 

 

 

 

 

 

 

 

 



Farmington’s Strategic Intervention Model 

 

Tiered Interventions in Literacy 
 

Kindergarten  Leveled Literacy Intervention (LLI) 

 Language Development 

 Lexia 

 Lively Letters 

 Isabelle Beck – Vocabulary 

 Visual Motor 

Grade 1  Reading Recovery 

 Leveled Literacy Intervention (LLI) 

 Lexia 

 Lively Letters 

 Isabelle Beck – Vocabulary 

 Visual Motor 

 PEIL 

Grade 2  Leveled Literacy Intervention (LLI) 

 Lexia 

 Isabelle Beck – Vocabulary 

 Fluency – Repeated Readings 

 PEIL 

Grade 3  Leveled Literacy Intervention (LLI) 

 Lexia 

 Isabelle Beck – Vocabulary 

 Fluency – Repeated Readings 

 Written Response 

 Cyberslate 

 PEIL 

Grade 4  Lexia 

 Isabelle Beck – Vocabulary 

 Fluency – Repeated Readings 

 Written Response 

 Cyberslate 

 PEIL 

Grade 5  Lexia 

 Cyberslate 

 Reading Acceleration 

 Written Response 

 Summer Learning Academy 

Grade 6  Lexia 

 Cyberslate 

 Reading Acceleration 

 Written Response 

 Summer Learning Academy 

Grade 7  Lexia 



 Strategic Reading 

 Accelerated Reading 

 Writing Tutorial 

 Summer Learning Academy 

Grade 8  Lexia 

 Strategic Reading 

 Accelerated Reading 

 Writing Tutorial 

 Summer Learning Academy 

Grade 9  Strategic Reading 

 Writing Tutorial 

 Summer Learning Academy 

Grade 10  Strategic Reading 

 Writing Tutorial 

 Summer Learning Academy 

Grade 11  

 

Grade 12  Portfolio Class 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Farmington’s Strategic Intervention Model 

 

Tiered Interventions in Math 
 

Kindergarten   

Grade 1  Summer Learning Academy 

Grade 2  Do The Math 

 Summer Learning Academy 

Grade 3  Do The Math 

 Summer Learning Academy 

Grade 4  Do The Math 

 Summer Learning Academy 

Grade 5  Do The Math 

 Summer Learning Academy 

Grade 6  Do The Math 

 Summer Learning Academy 

Grade 7  Individual help – in addition to class time 

 Small group help after school 

 Math Tutorial 

 KEY Math in SPED classes 

 Web-based study guides    

Grade 8  Individual help – in addition to class time 

 Small group help after school 

 Math Tutorial 

 KEY Math in SPED classes 

 Web-based study guides    

Grade 9  Math Tutorial 

Grade 10  Math Tutorial 

Grade 11   

Grade 12  Portfolio Class 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

Identified Area                    Interventions Implemented:         Date(s):         Outcome:                   

Next Steps: 

of Concern: 

Kindergarten        Teacher:  

Identified Area                    Interventions Implemented:         Date(s):         Outcome:                   

Next Steps: 

of Concern: 

Grade 1         Teacher: 

Identified Area                    Interventions Implemented:         Date(s):         Outcome:                   

Next Steps: 

of Concern: 

Grade 2         Teacher: 

Identified Area                    Interventions Implemented:         Date(s):         Outcome:                   

Next Steps: 

of Concern: 

Kindergarten        Teacher:  

Identified Area                    Interventions Implemented:         Date(s):         Outcome:                   

Next Steps: 

of Concern: 

Grade 1         Teacher: 

Identified Area                    Interventions Implemented:         Date(s):         Outcome:                   

Next Steps: 

of Concern: 

Grade 2         Teacher: 


