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FARMINGTON PUBLIC SCHOOLS 

“Vision of the FPS Graduate” 
 

Farmington Graduates: 

Reaching Global Standards of 

Achievement, Leadership, and Citizenship 

 

 
 
 

 
 

 Critical Thinking and Reasoning:  Students access, interpret, analyze, and evaluate ideas and 

information, draw evidence-based conclusions, synthesize new learning with prior knowledge and 

reflect critically on learning.  

 

 Collaboration and Communication:  Students participate effectively in a variety of teams, actively 

listen and respond to the ideas of others, share responsibility for outcomes, articulate ideas clearly in 

multiple formats, and use technology tools to enhance communication. 

 

 Problem Solving and Innovation:  Students identify problems; analyze data, ask questions; utilize 

a variety of resources; think flexibly; make connections; and seek particle, innovative, and 

entrepreneurial solutions. 

 

 Self-Direction and Resourcefulness: Students explore interests, take initiative, set learning goals, 

demonstrate persistent effort, adapt to change with resiliency, and exhibit ethical leadership and 

responsible citizenship. 
 

 

 

 

 

 

 

 

 

 

Farmington Public Schools’ Graduates will acquire an understanding of the 

essential knowledge and skills in the core academic disciplines and develop the 

thinking and learning skills necessary to meet the challenges of local, national, and 

global citizenship in a rapidly changing world.   
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Core Beliefs 
 

The Farmington Public Schools are committed to core beliefs that guide our 

work.  These beliefs frame our goals, program development, and support systems.  

These beliefs focus instruction, curriculum, and assessment to ensure that all 

students achieve at high levels.  Farmington communicates its rigorous 

expectations through its programs and core content standards. 

 
Expectations Matter:  Teachers maintain high expectations for all students through continual 

encouragement, specific and timely feedback, tenacity in providing targeted support, and through 

communicating that all students have the capacity to meet district standards.  We believe that 

maintaining high expectations leads to higher levels of student achievement.   

 

Effort Matters:  Students in the Farmington Public Schools succeed at high levels through their own 

efforts and the collective efforts of their parents, educators, and the community.  It is through students’ 

own hard work and dedication to the pursuit of excellence that they will succeed. We believe that 

increasing effort leads to higher levels of student achievement. 

 

Instruction Matters:  Teachers refine their teaching craft through ongoing study and action research, 

observation of instruction, and collaboration with colleagues.  Teachers are actively engaged and 

committed to applying proven instructional strategies to reach every student.  All educators demonstrate 

their commitment to instructional and curricular development for the classroom, team, school, and 

district through their leadership in improvement efforts.  We believe that improving instruction leads to 

higher levels of student achievement.   

 

Relationships Matter:  All staff members create and maintain an environment that promotes respect, 

trust, and understanding, and fosters communication and problem-solving.  We nurture the whole child 

and ensure that each student receives a new opportunity every day to perform at his/her best. We believe 

that developing caring and supportive relationships between and among educators, students, and parents 

leads to higher levels of student achievement.  

 

Results Matter:  Administrators, teachers, and students measure progress toward meeting and 

exceeding defined standards and goals.  Through the ongoing and collaborative analysis of student work 

and data, we hold students and each other accountable for continuous improvement.   We believe that 

sharing and using results to inform our decisions about instruction, resources, curriculum, and program 

development leads to higher levels of student achievement. 
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Board of Education Philosophy 
 

The Farmington Public Schools believe that all students are capable of attaining high levels of education 

achievement in preparation for productive, rewarding lives and responsible citizenship.  Students will 

reach this goal through their own diligence and effort, and through a school and school district learning 

climate that responds to individual student academic needs, a curriculum that challenges, adequate 

resources, and skilled, professional instruction.  Furthermore, a belief in social equality underlies 

Farmington’s commitment to providing a high quality of education for all students.  Policy 0000(a) 

 

The MISSION of the FARMINGTON PUBLIC SCHOOLS 
 

The mission of the Farmington Public Schools is to enable all students to achieve academic and personal 

excellence, exhibit persistent effort and live as resourceful, inquiring, and contributing global citizens. 

 

SCHOOL DISTRICT FIVE-YEAR GOALS 2010-2015 

1.  All students will demonstrate performance standards in critical thinking and reasoning and 

meet rigorous core academic content* standards by accessing, interpreting, analyzing, and 

evaluating ideas and information, drawing evidence-based conclusions, synthesizing new 

learning with prior knowledge and reflecting critically on learning. 
    
2.  All students will demonstrate performance standards in collaboration and communication and 

meet rigorous core academic content* standards by participating effectively in a variety of 

teams, actively listening and responding to the ideas of others, sharing responsibility for 

outcomes, articulating ideas clearly in multiple formats and using technology tools to enhance 

communication. 
 

3.  All students will demonstrate performance standards in problem solving and innovation and 

meet rigorous core academic content* standards by recognizing problems, analyzing data, asking 

questions, utilizing a variety of resources, thinking flexibly, making connections and seeking 

practical, innovative, and entrepreneurial solutions. 
 

4.  All students will demonstrate performance standards in self-direction and resourcefulness and 

meet rigorous core academic content* standards by exploring interests, taking initiative, setting 

learning goals, demonstrating persistent effort, adapting to change with resiliency and exhibiting 

ethical leadership and responsible citizenship. 

 
*Farmington’s Core Academic Content Areas include English/Language Arts, Mathematics, Science, Social Studies, 

World Language, Health, Physical Education, Wellness and Music, Fine and Applied Arts
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FARMINGTON PUBLIC SCHOOLS 
 CORE ACADEMIC CONTENT PERFORMANCE STANDARDS 2010-2015:  

 

 

1. All students will meet established English / language arts performance standards by demonstrating 

the skills to read, understand, interpret, discuss and critique diverse texts and to communicate 

effectively through independent and collaborative writing for a wide variety of purposes and 

audiences; and by taking the initiative to explore interests and respond to problems through research 

and reflective and innovative thinking, reading and writing. 

2. All students will meet established mathematics performance standards by demonstrating problem 

solving and reasoning skills that advance understanding and application of essential mathematical 

concepts, making mathematical connections to their lives and to the world and by using a variety of 

tools and  representations to effectively communicate mathematical thinking. 

3. All students will meet established science performance standards by demonstrating the critical 

thinking, technology and inquiry skills in life, physical and earth sciences necessary to understand 

natural phenomena, to pose and evaluate arguments based on evidence, to explore interests, and to 

make decisions about contemporary issues. 

4. All students will meet established social studies performance standards by demonstrating critical 

thinking, reasoning and research skills applied to the study of history, geography, culture, and political 

and economic systems in order to make informed decisions, pose innovative solutions, and meet the 

challenges of participatory citizenship in an increasingly pluralistic society and interdependent world. 

5. All students will meet established world language performance standards by demonstrating the 

linguistic and cultural skills needed to communicate, collaborate, innovate, and connect with people of 

different backgrounds who have different ideas and perspectives.   

6. All students will meet established health, physical education, and wellness performance standards 

by demonstrating an understanding of health and wellness concepts and acquiring the skills and 

resourcefulness necessary to develop a personal plan to achieve life-long wellness. 

7. All students will meet established music, fine and applied arts performance standards by 

demonstrating an understanding of diverse cultures through the communication processes of creating, 

performing and responding, visual literacy in global arts, contemporary media and communication, 

and creative problem solving in design applications.  
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Irving A. Robbins Middle School 

School Development Plan 

2013-2014 
 

INTRODUCTION 
 

This IAR School Development Plan is prepared annually by the school’s administration, faculty 

and staff.  It serves as the roadmap that our teaching and learning community follows as it strives 

to provide students with a challenging and meaningful education so that all students are 

successful in school and well prepared for further education, life and work.  We also incorporate 

the district’s Framework for Teaching and Learning and Board of Education’s Five-Year Goals 

for 2010-15 as a way to improve our own practice and help students to achieve the Vision of the 

Farmington Graduate.  This plan also encompasses the district and the school’s missions and 

goals in this area.  We will begin the school year by reviewing and analyzing student data, 

developing instructional plans, planning school-based professional development, and reviewing 

plans for implementing our School Improvement Priorities for 2013-14. 

 

This school year the IAR school community will focus its professional energies on these two 

areas:  

 

 

School District Five-Year Goal #4:  All students will demonstrate performance standards in 

self-direction and resourcefulness and meet rigorous core academic content* standards by 

exploring interests, taking initiative, setting learning goals, demonstrating persistent effort, 

adapting to change with resiliency and exhibiting ethical leadership and responsible 

citizenship. 

 

 

 

Framework for Teaching and Learning Principle #5: Individual Responsibility:  Students 

learn best when they make choices about and take responsibility for their own learning goals 

and progress. 

 
* Farmington’s core academic content areas include English/Language Arts, Mathematics, Science, 
Social Studies, World Language, Health, Physical Education, Wellness and Music, Fine and Applied 
Arts. 
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Irving A. Robbins Middle School 

 

Mission Statement 

 
Irving A. Robbins Middle School seeks to support all students to grow intellectually, 

emotionally, socially, and physically and to reach high levels of achievement within a standards-

led school.  Students will develop the habits of life-long learners and the skills to be responsible, 

contributing global citizens.  By learning with and from caring individuals within a respectful 

environment, all students will achieve skills necessary for success in the 21
st
 century. 

 
 
 

Guiding Beliefs 

 

 
 

 Students’ learning is enhanced and their understanding is deepened when they have the 

opportunity to make connections between the curriculum and their own lives. 

 

 Students are supported to become respectful and contributing members of a global 

society when they are part of a caring school community. 

 

 Students acquire the skills necessary to continue to learn throughout their lives when they 

practice being independent learners. 

 

 Students’ educational experiences are enriched when teachers collaborate to provide 

meaningful instruction. 

 

 Students are able to make healthy, responsible choices when the school community is 

committed to supporting the intellectual, social, emotional, and physical growth of young 

adolescents. 
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Teaching & Learning Priority Goal for 2013-14 
 

To improve the academic performance of all IAR students, and to support them in achieving the 

Vision of the Farmington Public School Graduate (VoG), through the continued implementation of 

the Farmington Frameworks for Teaching and Learning (FTL).  In particular, we will engage all 

stakeholders in implementing VoG Goal #4: Self-Direction and Resourcefulness and FTL 

Principle #5: Individual Responsibility. 

 
Strategic Actions 

What will be done? 
Indicators of Success 

How do we know we are making 

progress? 

End of Year Report 

VoG and FTL 

 

Continue to deepen stakeholder 

understanding of the VoG and 

FTL by: 

deepening teachers’ and 

teams’ capacity to design 

and deliver lessons and tasks 

aligned to and intended to 

promote Individual 

Responsibility and Self-

Direction and 

Resourcefulness through 

lesson/task sharing, analysis, 

development and make-

overs, 

 

deepening teacher 

understanding of the 

district’s VoG rubrics and 

how to use them to develop 

high-quality tasks and 

assessments and measure 

student performance, 

 

developing discipline-based 

rubrics for teachers to 

evaluate, and for students to 

reflect on their own, 

progress with respect to, 

Self-Direction and 

Resourcefulness and the 

Student Learning 

Expectations associated with 

Individual Responsibility, 

aligning EEPD goals and 

department plans to focus on 

Self-Direction and 

 

Teachers will demonstrate the 

Teaching Expectations, and 

students will demonstrate the 

Student Learning 

Expectations, associated with 

Individual Responsibility.  

 

Students will demonstrate 

Self-Direction and 

Resourcefulness as measured 

by the district’s VoG rubrics 

and/or discipline-specific 

rubrics aligned to them. 

 

Students will accurately 

evaluate and reflect on their 

own performance and 

progress with respect to Self-

Direction and 

Resourcefulness and 

Individual Responsibility, as 

measured by discipline-

specific rubrics developed in 

each department. 

 

Teachers have a deeper 

understanding of Individual 

Responsibility and Self-

Direction and Resourcefulness 

through: 

professional development 

activities, a digital library of 

relevant articles/ resources, 

and the development of new 

lessons and discipline-

specific rubrics, 

 

team and department goals 

focused on Self–Direction 

and Resourcefulness, 

 

resource teacher coaching 

focused on Individual 

Responsibility and 

instructional rounds focused 

on “Student Ownership for 

Learning,”  

 

Evidence of instruction 

promoting Self –Direction and 

Resourcefulness was seen in 

88% of formal observations 

conducted in 2013-14. 

 

Students have a deeper 

understanding of Individual 

Responsibility and Self-

Direction and Resourcefulness 

through: 

new lessons and tasks that 

promote self-reflection and 

goal setting by students, 
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Resourcefulness and/or 

Individual Responsibility, 

and 

 

engaging Resource Teachers 

in instructional coaching 

focused on Individual 

Responsibility and Self-

Direction and 

Resourcefulness. 

 

regular opportunities for 

meaningful self-evaluation 

using the new rubrics, and 

 

discussions of VoG 

expectations throughout the 

year. 

 

For a sample of 332 students, 

the average student rating using 

discipline-specific Individual 

Responsibility/Self-Direction 

and Resourcefulness rubrics 

rose from 2.46/4.0 (“Near 

Standard”) in Dec. 2013 to 

3.04/4.0 (“Meets Standard”) in 

May 2014. 

 

A 2014 Naviance survey of 

students revealed that 67% of 8
th

 

graders and 44% of 7
th

 graders 

reported under-standing the 

VoG “very well;” 31% of 8
th

 

and 38% of 7
th

 graders reported 

some understanding of the VoG; 

and 2% of 8
th

 and 18% of 7
th

 

graders reported they did not 

understand the VoG. 

 

Parents have a deeper 

understanding of Individual 

Responsibility and Self-

Direction and Resourcefulness 

through: 

articles in the school 

newsletter, 

 

updates at PTAB meetings, 

and 

 

consistent messaging at 

Open House. 

 

 

Writing Across the Disciplines 

 

Improve students’ abilities to 

write informational and 

 

Students will demonstrate 

improvement in writing 

informational and 

 

Resource Teachers have a 

deeper understanding of the 

expectations for CCSS 
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argumentative text across a 

variety of disciplines, by: 

deepening our collective 

understanding of the 

expectations for 

informational and 

argumentative writing 

articulated in Common Core 

State Standards (CCSS),  

 

evaluating current writing 

tasks and assessments for 

alignment to CCSS, 

 

increasing the capacity of 

teachers to provide high-

quality writing  instruction 

and assessment aligned to 

the expectations of CCSS, 

 

continuing to engage 

Resource Teachers in the 

DataWise process with 

respect to student writing 

performance across the 

disciplines, and 

 

evaluating and improving 

tiered interventions to 

support students who 

struggle with informational 

and argumentative writing.  

  

argumentative text across the 

disciplines. 

 

Throughout the year teachers 

and teams will regularly 

analyze student performance 

data and work samples to 

guide instruction and 

assessment decisions about 

writing. 

informational and 

argumentative text through: 

development of an 

interdisciplinary writing 

calendar for Language Arts, 

Social Studies and Science, 

and 

 

opportunities to share and 

analyze writing tasks across 

disciplines. 

 

Teachers have a deeper 

understanding of CCSS writing 

expectations through: 

interdisciplinary 

examination of the CCSS 

writing standards and 

sample writing tasks from 

the Smarter Balanced 

Assessment Consortium 

(SBAC) and Teachers 

College, 

 

evaluating current writing 

tasks against the new district 

writing rubrics 

 

revising student writing 

rubrics and tasks, as 

appropriate, to align to 

CCSS and the new district 

writing rubrics, 

 

developing student-friendly 

posters to explain argument 

and informative writing 

expectations across the 

disciplines,  

 

participating in data  

protocols to analyze student 

work and determine next 

steps in writing instruction, 

and 

 

taking SBAC practice tests. 

 

Students have a deeper 
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understanding of CCSS writing 

expectations through: 

new lessons and writing 

tasks aligned to CCSS, 

 

self-evaluating their  

writing using new district 

writing rubrics, and 

 

the use of Chromebooks for 

extended writing tasks  and 

to receive teacher feedback 

on their writing through 

Hapara. 

 

85% of 7
th

 graders, and 87% of 

8th graders, met or exceeded 

standard on the Spring 

Argument Writing Assessment 

in social studies. 

 

75% of 7
th

 graders, and 60% of 

8
th

 graders, met or exceeded 

standard on the Informational 

Writing Assessment in language 

arts (fall assessment). 
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Climate, Culture & Communication 

Priority Goal for 2013-14 
 

To promote a positive school climate and culture across the school and within teams and 

classrooms, and to foster strong home-school communication, in order to support the academic, 

personal, and social development of all students, as well as high-level professional collaboration 

among IAR faculty and staff. 

 

Strategic Actions 

What will be done? 
Indicators of Success 

How do we know we are 

making progress? 

End of Year Report 

Positive Behavior 

Interventions & Supports 

(PBIS) 

 

Begin implementation of 

PBIS aligned to our 

school-wide theme of the 

“3 R’S: Respect, 

Responsibility, Resilience 

and Safety.” 

 

Continue to build 

stakeholder understanding 

of the PBIS program. 

 

Develop a plan for tiered 

behavioral interventions 

to be implemented in 

2014-15. 

 

Faculty and staff will 

implement PBIS with 

fidelity. 

 

Students will understand 

and demonstrate IAR’s 

behavior expectations.  

  

Surveys of student, 

faculty and parents will 

show an improvement in 

perceptions of positive 

school climate and 

culture. 

 

Teachers have a deeper 

understanding of PBIS through 

training on PBIS, IAR’s 3R’S 

behavior expectations, SWIS 

incident reporting, and 

behavior data analysis 

protocols. 

 

Survey data indicate that most 

faculty and staff feel students 

treat them with respect; that 

the school is sensitive to issues 

regarding race, ethnicity, 

gender, sexual orientation, and 

disabilities; and that there is an 

overall positive climate and 

culture at IAR. 

 

Students have a deeper 

understanding of IAR’s 

behavior expectations through: 

homeroom lessons and 

videos that explicitly teach 

students the specific 3R’S 

behavior expectations, 

 

the revised “Roadie” 

recognition program 

 

posters in hallways,  

classrooms, buses and the 

cafeteria describing the 

behavioral expectations for 

each location, and 

 

PBIS student recognition 

program. 



13 

 

 

Survey data indicate that most 

students feel safe at school and 

on the bus, feel comfortable 

asking teachers for extra help, 

and feel adults at IAR treat 

them with respect. 

 

Parents have a deeper 

understanding of PBIS and 

IAR’s behavior expectations 

through articles in the school 

newsletter, updates at Open 

House and at PTAB meetings, 

and invitations to participate in 

PBIS student recognition 

breakfasts. 

 

Survey data indicate that most 

parents feel IAR is a safe place 

for their children, that IAR 

promotes understanding 

among students from different 

backgrounds, that IAR’s 

behavioral expectations are 

clearly communicated, that 

IAR teachers care about and 

support their children, and that 

students at IAR are nice to 

each other. 

 

May 2014 PBIS implementa-

tion evaluation by the State 

Education Resource Center:  

Overall score – 95% 

 

Defined Expectations – 

100% 

 

Teaching Expectations – 

95% 

 

System for Rewarding 

Expectations – 90% 

 

System for Responding to 

Violations – 88% 

 

Monitoring/Decision-
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Making – 100% 

 

Management – 88% 

 

District-Level Support – 

100% 

 

289 students were recognized 

for demonstrating the 3R’S at 

six different PBIS recognition 

events, and 277 students were 

recognized through IAR’s 

“Roadies” program. 

 

IAR was selected as 

Connecticut school for Unified 

Theater’s national 

#LOVEinclusion celebration. 

 

Advisory 

 

Develop a scope and 

sequence of advisory 

lessons aligned to the 

Vision of the Farmington 

Graduate and promoting 

the 3 R’S theme 

.  

Implement the monthly 

IAR Connect small-group 

advisory lessons and 

activities to help students 

feel more connected to, 

and invested in, school. 

 

 

Advisory lessons will be 

delivered with fidelity.  

 

Feedback from faculty 

and students will show 

the effectiveness of IAR 

Connect and the new 

advisory lessons. 

 

Surveys of student, 

faculty, and parents will 

show an improvement in 

perceptions of positive 

school climate at IAR. 

 

A scope and sequence of 

advisory lessons was 

developed this year.  Nine IAR 

Connect advisory sessions 

occurred this year.   

 

All faculty and one non-

certified staff member have 

IAR Connect groups. 

 

Parents have been informed of 

the IAR Connect program 

through the newsletter and at 

PTAB meetings.  

Home-School 

Communication 

 

Engage IAR families as 

true partners in their 

children’s education by 

improving home-school 

communication.   

 

The spring parent survey 

will show that families 

feel well informed about 

what is going on in 

school and that IAR 

clearly communicates its 

expectations for their 

children’s learning to 

families. 

 

All faculty members 

developed individual goals to 

improve home-school 

communication and took steps 

to reach out more to parents.   

 

Newsletters were revised to 

share more academic 

information as well as 

information about the VoG, 

the school-wide focus on 

Individual Responsibility and 

Self-Direction and 
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Resourcefulness, the 3R’S 

program, Common Core State 

Standards, and SBAC testing. 

 

PTAB meetings, “Coffee and 

Conversation” meetings, and 

special programs for parents, 

including the CREC Open 

Choice family night. 

 

Parents were invited to attend 

four PBIS breakfasts to 

recognize students for 

demonstrating the 3R’S. 

 

IAR’s pilot “Evening of Arts 

and Culture” brought 250+ 

parents and students to the 

school. 

 

Survey data indicate that most 

parents felt well-informed 

about what is happening at 

IAR and about their children’s 

performance and progress in 

school, and that IAR clearly 

communicates its expectations 

for their children’s learning. 
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Language Arts/Reading Goal for 2013-14 
 
Goal:  To improve the literacy of all IAR students and to support them in achieving the Vision of 

the Farmington Public Schools Graduate (VoG), particularly Goal #4: Self-Direction and 

Resourcefulness, as well as FTL Principle #5: Individual Responsibility, through the continued 

implementation of the Common Core State Standards (CCSS) for English Language Arts (ELA). 

 

Narrative:   CCSS for ELA are closely aligned with the both the VoG and the FTL.  CCSS for 

ELA are changing the rigor and focus of IAR’s literacy program.  The major shifts include a 

balance of fiction and nonfiction texts, literacy in all classes, students reading more complex 

texts, an emphasis on text-dependent questions, more opportunities for students to inform or 

argue, and the building of students’ academic vocabulary.   

 

 
Implementation Steps 

What will be done? 
Indicators of Success 

How do we know we are 

making progress? 

End of Year Report 

VoG and FTL 

 

Continue to deepen stakeholder 

understanding of Self-

Direction and Resourcefulness 

and Individual Responsibility 

by: 

deepening teachers’ 

capacity to design reading, 

writing, and 

speaking  assessments and 

tasks aligned to and 

intended to promote 

Individual Responsibility 

and Self-Direction and 

Resourcefulness through 

lesson/task sharing, 

analysis, development, and 

make-overs, 

 

deepening teacher 

understanding of the 

district’s VoG rubrics and 

how to use them to develop 

 

 

Teachers will demonstrate 

the Teaching 

Expectations, and students 

will demonstrate the 

Student Learning 

Expectations, associated 

with Individual 

Responsibility.  

 

Students will demonstrate 

Self-Direction and 

Resourcefulness as 

measured by the district’s 

VoG rubrics on oral and 

written assignments. 

 

Students will accurately 

evaluate their own 

performance and progress 

to Self-Direction and 

Resourcefulness and the 

Student Learning 

 

 

Teachers participated in 

shared readings, lesson 

studies, and coaching 

sessions related to Self-

Direction and 

Resourcefulness and 

Individual Responsibility. 

 

Students used checklists 

to assume more 

responsibility for their 

own learning. 

 

Teachers used Hapara to 

provide ongoing 

feedback to students 

about their writing.  This 

promoted more 

responsibility among 

students for the writing, 

editing and revising 

processes and resulted in 

BOE Core Academic Performance Standard #1 

 

All students will meet established English / language arts performance standards by demonstrating the 

skills to read, understand, interpret, discuss and critique diverse texts and to communicate effectively 

through independent and collaborative writing for a wide variety of purposes and audiences.  They will 

take initiative to explore interests and respond to problems through research and use their literacy skills 

to exercise leadership and responsible citizenship. 
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high-quality literacy tasks 

and assessments and 

measure student 

performance, and 

 

providing opportunities for 

students to reflect on their 

own progress with respect 

to Self-Direction and 

Resourcefulness and the 

Student Learning 

Expectations associated 

with Individual 

Responsibility. 

Expectations associated 

with Individual 

Responsibility. 

 

 

 

 

 

improved final pieces. 

 

Students used a 

Language Arts Self-

Direction and 

Resourcefulness / 

Individual Responsibility 

rubric throughout the 

year to reflect and set 

goals for improvement.   

 

Teachers focused their 

TARG-IT on “self-

reflection and the use of 

feedback” to improve 

student writing.  Students 

were accurate about their 

strengths and weaknesses 

and set realistic goals for 

improvement.  

 

CCSS Writing 

 

Improve students’ abilities to 

write narrative, informative, 

and argument text by: 

deepening the teachers’ 

understanding of the 

expectations for 

narrative, informative/ 

explanatory, and 

argument writing 

articulated in CCSS, 

 

evaluating current 

writing tasks and 

assessments for 

alignment to CCSS and 

creating a continuum of 

student work across 

grade levels, 

 

increasing the capacity 

of teachers to provide 

high-quality 

writing  instruction and 

assessment aligned to 

the expectations of 

CCSS, and 

 

Students will demonstrate 

improvement in writing 

narrative, 

informative/explanatory, 

and argument text. 

 

Throughout the year 

teachers will regularly 

analyze student 

performance data and 

work samples to guide 

instruction and assessment 

decisions about writing. 

 

Teachers will collect 

samples of student work 

that represent a continuum 

of growth in narrative, 

informative/explanatory, 

and argument writing. 

 

Teachers collaborated to 

develop a common model 

to teach argument, 

informative, and 

narrative writing and to 

create new lessons to 

address specific writing 

traits for each genre. 

 

Teachers collaborated 

with their social studies 

colleagues to determine 

the knowledge and skills 

students should be taught 

regarding CCSS 

argument and informative 

writing. 

 

Teachers reviewed the 

new district writing 

rubrics and created 

student-friendly 

checklists to guide the 

writing process for each 

genre. 

 

Teachers revised the fall, 
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evaluating and 

improving tiered 

interventions to support 

students who struggle 

with 

narrative,  informative/ 

explanatory, and 

argument writing.  

winter and spring writing 

assessments to include a 

pretest to examine the 

students’ writing 

strengths and needs prior 

to instruction. 

 

Teachers provided mini-

lessons on conferencing 

and using checklists to 

provide effective 

feedback to peers.  

Students then conducted 

conferences to give 

feedback on peers’ 

writing. 

 

Fall Writing Assessment 

(% meeting/exceeding 

standard) 

 Gr. 7 Gr. 8 

Pre 34.6% 34.5% 

Post 74.7% 60.8% 

 

Winter Writing 

Assessment 

(% meeting/exceeding 

standard) 

 Gr. 7 Gr. 8 

Pre 49.5% 40.8% 

Post 77.7% 71% 

 

Spring Writing 

Assessment 

(% meeting/exceeding 

standard) 

 Gr. 7 Gr. 8 

Pre 65.54% 43.97% 

Post 82.66% 77.58% 

 

 

CCSS Reading 

 

Improve students’ abilities to 

demonstrate the application of 

the CCSS reading standards, 

particularly:  

Key Ideas and Details  

 

Students will demonstrate 

improvement in 

responding to a variety of 

fiction and nonfiction 

texts by identifying key 

ideas and details, 

 

Teachers redesigned the 

benchmark reading 

assessments to align to 

SBAC expectations. 

 

Students reflected on 
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Craft and Structure  

 

Integration of Knowledge 

and Ideas 

 

Range of Reading and 

Level of Text Complexity 

 

 

 

 

 

examining craft and 

structure, integrating 

knowledge and skills, and 

reading from a range of 

genres independently and 

proficiently. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

their performance and 

tracked their progress on 

the fall, winter and spring 

reading assessments. 

 

Increased emphasis on 

student use of specific 

text evidence to support 

thinking during small- 

and large- group 

literature discussions. 

 

Students practiced a 

variety of ways to 

analyze and score others’ 

reading responses using 

the CCSS reading rubric. 

 

Students allowed 

multiple revisions to 

improve response if 

sufficient evidence is 

lacking 

 

Fall Reading Assessment 

(% meeting/exceeding 

standard) 

Gr. 7 Gr. 8 

67% 67% 

 

 

Winter Reading 

Assessment 

(% meeting/exceeding 

standard) 

Gr. 7 Gr. 8 

67% 70% 

 

 

 

 

Spring Reading 

Assessment 

(% meeting/exceeding 

standard) 

Gr. 7 Gr. 8 

73.53% 81.56% 
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Scientific Research-Based 

Interventions (SRBI) 

 

Continue to develop the 

capacity of teachers to ensure 

that all students achieve high 

standards of literacy by: 

monitoring the progress of 

students receiving the 

targeted instruction during 

grade-level and SOC 

meetings, 

 

supporting the transfer of 

learning between Tier II or 

III interventions and the 

regular classrooms. 

 

 

 

Teachers will address the 

needs of students through 

small-group instruction in 

a Tier I, II, and/or III 

settings. 

 

Students will receive the 

necessary instruction/ 

intervention to 

demonstrate improved 

learning 

 

Reading specialists met 

with interdisciplinary 

teams to share initial 

information regarding 

students’ reading levels 

and performance.  

Reading teachers provide 

updates on students on 

as-needed basis. 

 

Ongoing communication 

among language arts and 

reading teachers to 

support transfer of 

learning (e.g., monitor 

monthly reading 

selections, progress on 

summative reading 

assessments, and 

reinforcing Tier 1 

instruction). 

 

Reading teachers 

participated in 

instructional rounds. 

 

Reading teachers 

developed and 

administered an 

Independent Reading 

Rubric and a Self-

Direction and 

Resourcefulness reading 

rubric. 

 

Reading teachers 

improved the progress 

monitoring and data 

collection tools to align 

with other schools’ data 

collection practices. 

 

Reading teachers created 

a prompt card  based on 

CCSS expectations for 

informational text. 

 

Language arts teachers 
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monitored students’ 

reading and writing 

progress to ensure that 

struggling students 

receive interventions as 

needed. 
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Math Goal for 2013-14 
 

Goal:  To improve the mathematics performance of all IAR students and to support them in 

achieving the Vision of the Farmington Public Schools Graduate (VoG), particularly Goal #4: 

Self-Direction and Resourcefulness, as well as FTL Principle #5: Individual Responsibility, 

through the continued implementation of the Common Core State Standards (CCSS) for 

Mathematics and the Standards for Mathematical Practice from the CCSS. 

 

Narrative:  The CCSS is changing the rigor and focus of our math program at IAR.  The CCSS 

is closely aligned with the VoG and FTL, and the Standards for Mathematical Practice describe 

ways in which students should engage with mathematics in deeper ways as they grow in 

mathematical maturity and expertise throughout the elementary, middle and high school years.  

 

Implementation Steps 

What will be done? 
Indicators of Success 

How do we know we are 

making progress? 

End of Year Report 

Implementation of CCSS:  

Year 2 

 

Geometry Honors teachers 

will continue to collaborate 

during this second year of 

implementation for this 

CCSS-aligned course.  

They will revise instruction 

and materials based on 

reflections from the first 

year of implementation. 

 

Math 7 and Pre-Algebra 7 

teachers will work 

collaboratively to 

implement new the CCSS-

aligned curriculum for 

these courses. 

 

Instructional materials will 

be developed throughout 

the year that align, to 

support and promote CCSS, 

the FTL and the VoG. 

 

Baseline results of 

common assessments for 

Math 7 & Pre-Algebra 7 

[The growth will be seen 

after multiple years of 

implementation.]  

 

Teachers and students 

better understand the 

expectations for CCSS 

and SBAC. 

 

Examples of student work 

that demonstrates 

mathematical thinking. 

 

Students are engaged in 

learning tasks that foster 

their achievement of the 

VoG and CCSS. 

 

Students will  

demonstrate Self-

Direction and 

Resourcefulness as 

measured by department-

developed rubrics and 

reflections. 

 

 

Baseline assessment data for Math 

7 and Pre-Algebra 7 students (% 

meeting/exceeding standard): 

 

Unit 

Assessments 

Math 7 Pre-Alg 

7 

Real Number 

System & 

Rational 

Numeric 

Operations 

 

 

78% 

 

 

92% 

Algebraic 

Expressions 

69% 71% 

Equations & 

Inequalities 

 

72% 

 

76% 

Ratio & 

Proportion 

88% 77% 

Percent 84% 90% 

“School 

Fundraiser” 

performance 

task 

 

N/A 

 

70% 

  

Geometry H teachers revised 

lessons, assessments, and rubrics to 

better align to CCSS. 

 

Geometry H teachers met with FHS 

teacher to discuss changes during 

the 2
nd

 year of implementation and 

to ensure coherence between the 
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two schools. 

 

Math in Focus training for Math 7 

& Pre-Algebra 7 teachers. 

 

Math 7 & Pre-Algebra 7 met 

weekly to plan implementation of 

the new curriculum and to develop 

common assessments. 

 

Long-Term Implementation 

of CCSS 

 

Continue to develop, 

implement, and revise (as 

needed) the long-term plan 

to transition to a math 

curriculum fully aligned to 

CCSS. 

 

By September 2014, 7th 

grade will have a CCSS-

aligned “accelerated 

math” curriculum that will 

replace the current 

Algebra 7 curriculum. 

 

By September 2014, 8
th

 

grade will have drafts of 

CCSS-aligned curriculum 

maps for the current Math 

8 and Algebra 8 courses. 

 

By September 2014, 

drafts of the curriculum 

maps for Math 7 and Pre-

Algebra 7 will be revised 

as needed. 

 

Revision of Math Pathways as a 

result of Math Vertical Team 

discussions. 

 

“Questions-and-Answers about 

Math Pathways” document written 

by Math Vertical Team and posted 

on district website. 

 

Teachers will develop new 

curriculum maps for the 2 new 

CCSS-aligned courses in July 2014 

for September implementation. 

 

Standards for Mathematical 

Practice & CCSS 

 

Continued training for math 

teachers on Standards for 

Mathematical Practice, 

CCSS, SBAC and their 

connections to the VoG and 

FTL. 

 

Teachers will evaluate 

lessons through the lens of 

CCSS, the FTL and VoG. 

 

Students will have 

experiences with SBAC-

like assessments. 

 

Teachers will develop 

learning tasks that foster 

 

Students will be engaged 

in more tasks aligned to 

CCSS that foster their 

achievement of the VoG 

and promote student 

discourse in  

mathematics. 

 

Examples of how teachers 

are aligning instructional 

practices with CCSS, the 

FTL and VoG. 

 

Examples of SBAC-like 

assessment experiences 

 

Sept. PD on “Choices in Math 

Class” 

 

Teachers created a Self-Direction 

and Resourcefulness rubric for 

math. 

 

Teachers developed and used a 

variety of reflection and goal-

setting activities in class. 

 

Algebra 8 teachers developed and 

administered an SBAC-like 

assessment on mathematical 

modeling. 

 

Grade 7 teachers developed new 

assessments aligned to CCSS and 

SBAC. 
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high levels of student 

discourse. 

 

Teachers reviewed research, and 

developed and shared lessons, to 

promote student discourse in 

mathematics.   

 

Increased emphasis to students on 

attention to precision  for math 

communication  

 

Development and use of student-

friendly posters for Standards of 

Mathematical Practice. 
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Science/Applied Physics & Engineering Goal for 2013-14 
 

Goal: To improve the science and engineering performance of all IAR students and to support 

them in achieving the Vision of the Farmington Public School Graduate (VoG) goal of Self-

Direction and Resourcefulness through engagement in inquiry, engineering and scientific writing 

tasks.  

 

Narrative:   Science students will engage in inquiry and engineering tasks that require writing 

scientific arguments and informational explanations.  These complex tasks also provide 

opportunities for students to develop and demonstrate Self-Direction and Resourcefulness and 

Individual Responsibility.  The department will support CCSS writing expectations though the 

development of complementary Next Generation Science Standards (NGSS) science and 

engineering practices and tasks.  Additionally, the department will engage in collaborative 

inquiry focused on “What kinds of science classroom resources, activities and routines support 

students in developing the dispositions of Self-Direction and Resourcefulness?” 

 

BOE Core Academic Performance Standard #3 
All students will meet established science performance standards by demonstrating the critical thinking, 

technology and inquiry skills in life, physical and earth sciences.  They will examine natural phenomena, 

pose and evaluate arguments based on evidence, explore interests and make decisions about 

contemporary issues in science. 

 

 

Implementation Steps 

What will be done? 
Indicators of Success 

How do we know we are making 

progress? 

End of Year Report 

Engineering Process 

 

Collaborate with teachers in 

grades 5-12 to develop 

common description of the 

engineering process. 

 

Develop and embed 1-2 

engineering tasks into the 

Science 7, Science 8, and 

APE curricula. 

 

 

Teacher will improve their 

understanding of the 

relationship between science 

and engineering. 

 

Students will demonstrate 

Self-Direction and 

Resourcefulness while 

creating plans and 

prototypes for engineering 

tasks. 

 

Student participation in the 

CT Invention Convention. 

 

 

Eight-part engineering 

process created and adopted 

in grades 5-12. 

 

Science teachers piloted 

“Introduction to Engineering 

Process” lessons (students 

examined and suggested 

improvements to existing 

inventions). 

 

 Grade 7 science teachers 

pilot “Life Jackets” and 

“Keep the Heat design tasks, 

while Grade 8 science 

teachers pilot “Grasping at 

Straws” task. 

 

APE teachers developed new 

bridge-building and Martian 

rover problems requiring 
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student design and 

engineering solutions. 

 

Two students advanced to 

state Invention Convention 

competition.  Both earned 

“Recognized Inventor” 

status and one earned award 

sponsored by Science Fair. 

 

Student performance on new 

engineering tasks improved 

from trimester 1 to trimester 

2. 

Writing Arguments & 

Explanations 

 

Identify Next Generation 

Science and Engineering 

practices that complement 

and support CCSS 

expectations for writing 

scientific arguments and 

informational explanations. 

 

Develop and implement 

instructional strategies for 

writing scientific arguments 

and informational 

explanations. 

 

Analyze student progress and 

develop tiered interventions 

to support struggling science 

writers. 

 

Student will have more 

opportunities to engage in 

tasks aligned to CCSS and 

NGSS practices and 

proficiencies. 

 

Students will improve their 

performance on writing 

scientific arguments and 

informational explanations 

as measured by common 

trimester grade-level 

assessments 

 

Teachers will develop 

practices to support 

Common Core and NGSS 

writing expectations. 

Teachers examine literature 

on NGSS Practices 6 

(Constructing Explanations) 

and 7 (Engaging in 

Argument from Evidence). 

 

Teachers revised lab rubric 

to align to district’s 

argument writing rubric and 

developed scientific 

explanation rubric aligned to 

district’s information writing 

rubric. 

 

Teachers provide writing 

frames and exemplars to 

students. 

 

Teachers piloted new 

prompts for explaining 

science concepts. 

 

Teachers examined student 

work samples for common 

errors. 

 

Student performance on 

writing tasks improved 

significantly, especially 

explanation writing. 

  

VoG and FTL 

 

Explore best practices in 

science related to the 

 

Teachers will embed into 

their regular practice 

opportunities for students to 

  

Science and APE teachers 

examined literature on self-

directed and problem-based 
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development of Self-

Direction and 

Resourcefulness and 

Individual Responsibility. 

 

Revise tasks, routines, 

expectations, and rubrics to 

support student development 

of Self-Direction and 

Resourcefulness and 

Individual Responsibility.  

 

demonstrate Self-Direction 

and Resourcefulness and 

Individual Responsibility. 

 

Students will demonstrate 

greater Self-Direction and 

Resourcefulness and 

Individual Responsibility, as 

measured by department-

developed rubrics. 

 

learning in science and 

engineering. 

 

Teachers developed a self-

assessment and goal-setting 

rubric for students. 

 

Teachers pushed students to 

develop more specific ideas 

for becoming more self-

directed and resourceful in 

science. 

 

Teachers piloted open-ended 

engineering tasks to provide 

opportunities for self-

direction and 

resourcefulness. 

 

Teachers monitored and 

guided goal setting of 

individual students as 

needed. Students evaluated 

group members’ levels of 

individual responsibility in 

lab groups. 

 

In a survey more students 

reported that open-ended 

science and engineering 

tasks supported development 

of their Self-Direction and 

Resourcefulness abilities. 
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Social Studies Goal for 2013-14 
 

Goal: To improve student performance related to argument writing and to support them in 

achieving the Vision of the Farmington Public School Graduate through the use of peer/ teacher 

feedback and self-reflection in order to overcome obstacles and learn from mistakes. 

 

Narrative:  Social Studies students are regularly required to read informational text related to our 

curriculum.  Common standards-based assessments in social studies require students to use the 

factual information from informational text and develop a claim/stance about several important 

global and historical issues.  The department will focus on improving students’ abilities to write 

an effective argument essay as measured by the FPS Opinion/Argument Writing Rubric for 

Grades 6-12 

 

BOE Core Academic Performance Standard #4 

 

All students will meet established social studies performance standards by demonstrating critical 

thinking, reasoning and argument writing skills applied to the study of history, geography, culture, and 

political and economic systems in order to make informed decisions, pose innovative solutions, and 

meet the challenges of participatory citizenship in an increasingly pluralistic society and interdependent 

world. Students will demonstrate greater sense of individual responsibility making choices about and 

taking responsibility for their own learning goals. 

 

Implementation Steps 

What will be done? 
Indicators of Success 

How do we know we are 

making progress? 

End of Year Report 

CCSS Reading & Argument 

Writing 

 

Explore CCSS and SBAC 

expectations for reading and 

for argument writing. 

 

Evaluating and revising 

existing, and piloting new, 

argument writing and 

informational reading 

assessments aligned to the 

CCSS/ELA-History standards.   

 

Review current best practice in 

improving student argument 

writing skills in social studies. 

 

Create a common set of user-

friendly rubrics and compile a 

collection of instructional 

strategies for high-quality 

argument writing instruction 

and assessment. 

 

 

Teachers and students will 

better understand CCSS and 

SBAC expectations for reading 

and argument writing. 

 

Teachers will have a common 

understanding of grading 

expectations and scoring 

practices across the grade 

levels. 

 

Students will improve their 

ability to write argument 

essays in social studies. 

 

There will be more alignment 

in instruction and assessment 

of argument writing between 

Language Arts and Social 

Studies. 

 

 

Teachers developed new fall, 

winter and spring reading and 

argument-writing assessments that 

align to CCSS, SBAC and the 

district writing rubric. 

 

Teachers collaborated with their 

language arts colleagues to 

understand CCSS writing 

expectations, share writing 

strategies, and  

review the various types of writing 

that each department does. 

 

The reading specialist developed a 

summary of CCSS informational 

text expectations to help teachers 

create new SBAC-like reading 

assessments. 

 

Teachers piloted an “argument talk 

protocol” lesson to help students 

rehearse their ideas for making 
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Collaborate with Language 

Arts teachers to share current 

instructional practices and 

rubrics and discuss ways to 

support argument writing in 

both disciplines. 

 

 

 

claims and recognizing 

counterclaims. 

 

Teachers learned to effectively use 

prompting and other strategies to 

help students establish claims and 

theses and to acknowledge 

opposing claims. 

 

Teachers reviewed several 

resources regarding CCSS 

argument writing, including 

Teaching Argument Writing 

(Hillocks). 

 

Grade-level teams observed each 

other’s classes for argument 

writing lessons and met to 

calibrate grading of student 

argument writing. 

 

Grade 7 teachers emphasized the 

use of domain-specific vocabulary 

by providing students with an 

organizer to keep track of the 

vocabulary. 

 

Gr. 7 Argument Writing Data 

 E M N B 

Fall 3% 58% 33% 6% 

Winter 9% 65% 25% 1% 

Spring 18% 67% 14% 1% 

 

Gr. 8 Argument Writing Data 

 E M N B 

Fall 5% 50% 36% 9% 

Winter 21% 48% 27% 4% 

Spring 42% 45% 12% 1% 

 

 

VoG and FTL 

 

Investigate and pilot strategies 

and tasks to get students to be 

more reflective and self-

directed in monitoring their 

own academic progress for key 

common assessment tasks and 

argument writing. 

 

 

 

Students will improve their 

Self-Direction and 

Resourcefulness as measured 

by the department’s new 

rubric. 

 

Teachers developed a department 

rubric to evaluate students’ levels 

of Self-Direction and 

Resourcefulness. 

Teachers focused on behaviors 

related to Self-Direction and 

Resourcefulness that are 

particularly important for social 
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Develop and revise a Self-

Direction and Resourcefulness 

Rubric and implement it 

throughout the year. 

 

 

 

studies. 

 

Students reflected on their 

performance and set goals for 

improvement after each argument 

writing task. 

 

 

 

 

 

 



31 

 

World Language Goal for 2013-14 
 

Goal: To improve student’s written and spoken communication in the target language through a 

focus on VoG Goal #4, Self-Direction and Resourcefulness, and FT&L Principle #5, Individual 

Responsibility. 

 

Narrative:  By focusing on Self-Direction and Resourcefulness and Individual Responsibility, 

students will make choices and take responsibility for their own learning goals and progress to 

improve their performance in the target language.  Students, engaged in authentic written and 

oral communication tasks, will explore interests, develop leadership skills, take initiative, set 

learning goals, evaluate and reflect on performances, and demonstrate resiliency. 

 

BOE Core Academic Performance Standard #5 

All students will meet established World Language performance standards by demonstrating the 

linguistic and cultural skills needed to communicate, collaborate and connect with people of different 

experiences and perspectives from around the world.  

 

 

Implementation Steps 

What will be done? 
Indicators of Success 

How do we know we are making 

progress? 

End of Year Report 

VoG and FTL 

 

Teachers will revise or develop 

common written and speaking, 

tasks, assessments, and rubrics that 

are aligned to, support, and promote 

Self-Direction and Resourcefulness 

and Individual Responsibility. 

 

Teachers will engage in 

collaborative inquiry activities and 

rounds focused on Self-Direction 

and Resourcefulness and Individual 

Responsibility. 

 

Resource teacher will perform 

coaching rounds focused on Self-

Direction and Resourcefulness and 

Individual Responsibility. 

 

 

Students are demonstrating 

progress in developing their 

Individual Responsibility and 

Self-Direction and 

Resourcefulness skills as they 

relate to written and spoken 

communication in the target 

language. 

 

Students are self-assessing their 

progress and performance against 

the district’s VoG rubrics aligned 

rubrics developed by the 

department. 

 

At weekly grade-level meetings, 

teachers will be focused on ways 

to increase Individual 

Responsibility among students.  

Teachers developed a 

Self-Direction and 

Resourcefulness / 

Individual 

Responsibility rubric for 

world languages, which 

students used to self-

assessing their 

performance and 

progress. 

 

Students evaluated the 

quality of their own 

work products, and those 

of their peers, using 

common speaking and 

writing rubrics. 

 

Students have more 

choice and 

personalization in 

lessons and assessments. 

 

Students reflected after 

receiving their grades on 

assessments and at the 

end of each unit, and 

then set SMART goals 
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for improvement. 

 

The resource teacher 

conducted three 

coaching rounds focused 

on Self-Direction and 

Resourcefulness. 

 

Writing Across the Disciplines 

and CCSS 

 

Teachers will support student 

success by reinforcing language arts 

skills of the CCSS. 

 

 

 

Students will be engaged in tasks 

that promote skills required for 

success in CCSS writing tasks. 

 

 

November professional 

development focused on 

how world language 

teachers can support 

CCSS speaking 

expectations. 

 

New Spanish Grades 7 

& 8 curriculums were 

revised to include new 

authentic non-fiction 

reading selections to 

support CCSS. 

 

Teachers developed new 

lessons to promote 

speaking, writing and 

listening, expectations of 

CCSS. 

21
st
 Century Technology 

 

Teachers will enhance lessons by 

utilizing Google Chromebooks and 

Smart Board technology in the 

classroom. 

 

 

 

Students will be engaged in tasks 

that utilize interaction with 

Google Chrome Books and 

Smart Board technology.  

 

Teachers received 

training on how to 

incorporate Smart 

Boards into their lessons. 

 

Teachers developed new 

inquiry and critical 

thinking activities using 

Google Chromebooks, 

including authentic 

websites and word 

reference sites. 
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Technology & Media Center Goal for 2013-14 
 

Goal:  To support all IAR students in achieving the Vision of the Farmington Public Schools 

Graduate by improving their ability to conduct meaningful research, use critical thinking and 

problem solving skills, and effectively employ new technology applications for a variety of 

purposes and audiences. 

 

Narrative:  By the end of 8th grade, all students will demonstrate the ability to effectively and 

efficiently research, solve problems and think critically while using many different types of 

technology applications through their Google accounts.  Students will be able to create, edit and 

share files while collaborating with their peers and teachers in order to effectively communicate 

their findings in technology-based assessment tasks.   

 

Implementation Steps 

What will be done? 
Indicators of Success 

How do we know we are 

making progress? 

End of Year Report 

Emerging Technology 

 

Research new technology 

applications and, show teachers 

and students how they can be 

used to support and enhance 

current and future curriculum 

projects. 

 

Convert all files to the Google 

Drive. 

 

 

Teachers and students 

will be using more 

technology to drive and 

support instruction, 

assessment and student 

research and 

communication.   

 

Migration of student and 

teacher files to Google 

Drive 

 

Through the use of the 

Google Drive and Hapara, 

teachers developed a more 

collaborative and efficient 

model of instruction. 

   

The department developed 

a plan for faculty to move 

all files to the Google 

Drive by the end of 2015.  

Instruction & Assessment  

 

Collaborate with teachers and 

departments to evaluate and 

revise current assessments to 

allow for more flexibility for 

new technologies, deeper student 

inquiry, and more student 

choice. 

 

Vary instruction to allow 

students to do more self-

exploration and discovery 

learning. 

 

 

Collaborate with teachers to plan 

for regular opportunities for 

 

Observations and 

reflections by content 

area teachers and the 

Library media specialist 

technology integration 

specialist. 

 

Reflections and feedback 

from students and 

teachers /LMS about 

inquiry / research process 

The Paideia and Social 

Justice units in social 

studies and language arts, 

respectively, were revised 

to integrate new 

technologies and increase 

opportunities for students 

to be more self-directed. 

 

Traditional lessons were 

redesigned to provide 

foundations for students to 

explore technology or 

information literacy skills 

independently. 

 

The library media specialist 

collaborated with language 
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student reflection through 

discussion and writing regarding 

the research process. 

arts and social studies 

teachers to create more 

opportunities for students 

to reflect on their progress 

and performance.   

CCSS 

 

Continue to explore Common 

Core State Standards (CCSS) 

and the respective roles of the 

Library Media Specialist and 

Technology Integration 

Specialist in supporting students 

with respect to CCSS and SBAC 

assessments. 

The Library Media and 

Technology Integration 

Specialists will have a 

deeper understanding of 

the CCSS and SBAC and 

the implications for their 

programs. 

 

Students will be engaged 

in tasks aligned to CCSS. 

The department completed 

an audit of current practices 

related to CCSS.  This 

work will continue through 

the 2014-15 school year.   
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Music Goal for 2013-14 
 

Goal: To improve the sight-reading skills of all music students, and to support them in achieving 

the Vision of the Farmington Public School Graduate (VoG), by fostering students’ abilities to 

engage in thoughtful self-evaluation and goal-setting.  

 

Narrative: This goal will support students in achieving the Vision of the Farmington Public 

School Graduate (VoG), in particular, VoG Goal #4: Self-Direction and Resourcefulness and the 

FTL Principle #5: Individual Responsibility.   Teachers will provide opportunities for students to 

design individual goals to promote growth as independent middle school musicians.  Through 

self-evaluation, students will take responsibility for their own learning goals and progress. 

 

 

BOE Core Academic Performance Standard #7 

All students will meet established music, fine and applied arts performance standards by 

demonstrating and understanding of diverse cultures through the communication processes of creating, 

performing and responding, visual literacy in global arts, contemporary media and communication, and 

creative problem solving in design applications. 

 

 

Implementation Steps 

What will be done? 
Indicators of Success 

How do we know we are making 

progress? 

End of Year Report 

Vision of the FPS Graduate 

 

Teachers will analyze sight-reading 

data and develop strategies to 

promote active engagement in 

independent musicianship through 

sight-reading.   

 

Students will set personal goals for 

improvement. 

 

Students will participate in 

meaningful self-evaluation 

activities. 

 

 

Students will set goals to 

foster independent 

musicianship and improve 

sight-reading skills. 

 

Students will self-assess their 

own musical growth as they 

progress in achieving the 

VoG. 

 

Teachers will provide 

support and adjust instruction 

as needed to assist all 

students in achieving the 

VoG. 

 

 

Students set achievable 

mini-goals during each 

sight-reading session. 

 

Students utilized self-

assessment and peer 

feedback to analyze their 

own growth and develop 

new strategies for 

improvement. 

 

Teachers provided 

feedback, adjusted their 

instruction, and offered 

more choice to students in 

order to promote student 

growth and 

independence. 

 

Students improved on the 

end-of-year sight reading 

assessments. 
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Individual Responsibility 

 

Develop lessons and tasks that align 

to and promote Individual 

Responsibility in the music 

classroom. 

 

Engage students in sight-reading 

activities that require students to 

evaluate the quality of their 

performance.  

 

Engage students in improving their 

own independent musicianship by 

learning from their own mistakes 

and reflecting on strategies for 

improvement. 

 

 

Teachers and students will have 

a shared understanding of 

Individual Responsibility and 

how it relates to independent 

musicianship through sight-

reading. 

 

Students will demonstrate 

Individual Responsibility 

performing independently with 

their instrument or voice. 

 

 

Teachers developed a Self-

Direction and 

Resourcefulness / Individual 

Responsibility Rubric to help 

foster these skills and 

dispositions in music 

students. 

 

Essential questions guided 

class discussions about the 

relationship between 

individual effort and the 

performance of an ensemble. 

 

Students participated in 

sight-reading activities in 

class and group lessons, and 

were given the opportunity to 

self-assess and collaborate 

with peers to develop new 

goals. 
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Health & Physical Education Goal for 2013-14 
 

Goal: To increase the level of Self-Direction and Resourcefulness in all Health and Physical 

Education students and to support them in achieving the Vision of the Farmington Public School 

Graduate (VoG), through the continued implementation of the Farmington Frameworks for 

Teaching and Learning (FTL).  In addition, to improve students’ abilities to write informational 

text as it relates to the Chemical Education units in Health. 

 

Narrative:  The Health & Physical Education Department is developing and revising 

assessments to support all students to achieve the VoG.  Physical education and health students 

will demonstrate Self-Direction and Resourcefulness through self-reflection, while exploring 

their interests, and setting personal goals.  

 

BoE Core Academic Performance Standard #6 

1. All students will meet established health, physical education, and wellness performance standards by 

demonstrating self-direction and resourcefulness in setting goals, solving problems and seeking 

feedback to develop and maintain a personal plan for life-long wellness. 

 

 
 

Implementation Steps 

What will be done? 
Indicators of Success 

How do we know we are making 

progress? 

End of Year Report 

VoG and FTL 

 

Continue to deepen teacher 

and student understanding of 

the VoG and the FTL by: 

deepening teachers’ 

capacity to design and 

deliver lessons and tasks 

that are aligned to and 

intended to promote 

Individual Responsibility 

and Self-Direction and 

Resourcefulness through 

lesson/task sharing, 

analysis, development and 

make-overs, 

 

deepening teacher 

understanding of the 

district’s VoG rubrics and 

how to use them to develop 

high-quality tasks and 

assessments and measure 

student performance, 

resulting in high-quality 

tasks measuring Self-

Direction and 

 

 

Health and PE students will 

demonstrate greater Self-

Direction and 

Resourcefulness and 

Individual Responsibility as 

measured by rubrics aligned 

to the district’s VoG rubrics. 

 

PE students will demonstrate 

Self-Direction and 

Resourcefulness by goal 

setting to improve their 

individual fitness levels.  

Specifically, students will 

create a detailed plan of 5 

action steps to improve their 

personal fitness levels.  

 

 

 

 

Students will periodically 

self-assess their progress 

toward their fitness goals and 

will track their own Levels 

 

A survey of students indicated 

that: 

94% felt they had a better 

understanding of what it 

means to be Self-Directed and 

Resourceful in Health and PE, 

 

91% felt they had improve 

their Self-Direction and 

Resourcefulness over time in 

Health and PE, 

 

94% understood that making 

mistakes is part of the 

learning process in Health and 

PE, 

 

90% felt they took ownership 

for their own learning in 

Health and PE,  

 

94% felt they had a better 

understanding of their own 

strengths and weaknesses in 

Health and PE, 
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Resourcefulness. 

 

provide students with 

opportunities to reflect on 

their own progress with 

respect to Self-Direction 

and Resourcefulness.  

of Involvement (LOI) rating 

with evidence, and calibrate 

against teacher ratings. 

 

97% felt they had a better 

understanding of how to set 

goals in Health and PE 

 

All students developed personal 

fitness goals and action plans. 

They were encouraged to take 

more responsibility for their 

learning by exploring interests 

and making choices reflecting 

what is important to them.  91% 

of students exceeded standard for 

using goal setting to enhance 

health.  

 

Students analyzed their progress 

on their physical fitness goals: 

In November they analyzed 

the results from the Conn. 

Physical Fitness Assessment 

and identified the area needing 

most improvement. 

 

In January they created 

SMART goals and action 

steps to improve the area 

needing improvement.  

 

In May they created plans for 

a workout that can be done at 

school and one that can be 

done at home. 

 

In June, they completed the 

Conn. Physical Fitness 

Assessment again and self-

reflected on how their 

workout plan improved their 

overall fitness. 

 

Writing Across the 

Disciplines 

 

Improve students’ abilities to 

write informational text in 

their Health classes, by: 

deepening teachers’ 

understanding of the 

expectations for writing 

 

The writing assessments in 

the Chemical Education units 

will align to CCSS 

informational writing 

expectations. 

 

Health students will improve 

their ability to engage in 

 

Teachers met with the Language 

Arts resource teacher to better 

understand CCSS expectations 

regarding informational writing. 

 

Teachers revised various  

assessments in the Gr. 7 and Gr. 8 

Chemical Education units to align 
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informational text 

articulated in Common 

Core State Standards 

(CCSS) and strategies that 

support improved 

informational writing, 

 

working with the Language 

Arts Resource Teacher to 

better understand 

informational writing 

instruction, 

 

developing and 

implementing strategies for 

teaching informational 

writing in Health classes, 

 

evaluating current writing 

tasks, assessments and 

rubrics for alignment to 

CCSS, and 

 

developing and 

implementing writing 

assessments for the 

Chemical Education units 

in 7
th

 & 8
th

 grade Health 

classes that are aligned 

with CCSS. 

 

informational writing.  to CCSS informational writing 

expectations, including the 

Chemical Education 

“Inspirations” Project (Gr. 8), the 

Decision-Making Assessment 

(Gr. 8), the Tobacco Lab writing 

response (Gr. 7), and the 

Chemical Education Final 

Thoughts writing assessment (Gr. 

7). 
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Visual Arts Goal for 2013-14 
 

Goal: To support students in achieving the Vision of the Farmington Public School Graduate 

(VoG), particularly Self-Direction and Resourcefulness, through new open-ended design 

problems in new media, two-dimensional, and/or three-dimensional art.  In response to their final 

work, students will write reflections on their work using domain-specific vocabulary that is 

appropriate to the task, audience, and purpose. 

 

 

Narrative:  Growth in Self-Direction and Resourcefulness skills in the Visual Arts will address 

the FTL Principle #5: Individual Responsibility.  Students will learn to become more 

independent and resourceful with open-ended design problems that require them to develop self-

directed goals and look for multiple solutions.  They also will discuss their work, their thinking 

process, and their final results in peer critiques, which will support them in achieving Common 

Core State Standards (CCSS) by having them write and speak about their work and the work of 

others, and grounding their writing in visual evidence.  

 

 

BOE Core Academic Performance Standard #7 

All students will meet established music, fine and applied arts performance standards by 

demonstrating an understanding of diverse cultures through the communication processes of creating, 

performing and responding, visual literacy in global arts, contemporary media and communication, and 

creative problem solving in design applications. 

 

 

Implementation Steps 

What will be done? 
Indicators of Success 

How do we know we are making 

progress? 

End of Year Report 

Self-Direction, Resourcefulness 

and Individual Responsibility 

 

Develop and implement 

opportunities and processes for 

students to take learned artistic 

techniques and processes and apply 

them in such a way that it 

demonstrates Self-direction and 

Resourcefulness and Individual 

Responsibility. 

 

 

Students will demonstrate greater 

Self-Direction and 

Resourcefulness and Individual 

Responsibility throughout the 

creative process.   

 

 

 

 

Students had choices within 

assignment parameters.  The 

elements of art and 

principles of design were 

embedded in most of the 

assignments and students 

had to choose how to best 

use both the elements and 

principles in their final 

projects. 

Explanatory/ Informational  

Writing 

 

Teachers will examine the 

expectations of explanatory/ 

informational writing articulated 

in CCSS. 

 

Teachers will develop tasks to 

 

Students writing will contain 

well-chosen, specific and 

relevant details, facts and 

definitions appropriate to the 

visual arts. 

 

Students’ writing will 

demonstrate academic and 

 

Students either critiqued or 

wrote about each of their 

projects, using the 

assignment requirements as 

the basis of their critique or 

written reflection.  Using 

writing prompts on Artsonia, 

or assignment requirements 
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provide students with 

opportunities to write about 

their work using specific and 

relevant details based on the 

elements of art and principles of 

design. 

 

Tasks will be developed to 

provide students with 

opportunities to write about 

their work using domain-

specific vocabulary generally 

appropriate for the audience and 

purpose. 

 

Teachers will develop tasks to 

provide students with the 

opportunity to critique their 

work both verbally and in 

writing. 

 

 

domain-specific vocabulary 

that is developmentally 

appropriate. 

 

 

Students will demonstrate the 

ability to critique their art 

work verbally during the 

planning and execution of 

their work.   Upon 

completion of their art work, 

students will demonstrate the 

ability to clearly and 

accurately critique their art 

work in written form.   

in critiques, students were 

able to practice using 

content-specific vocabulary 

to articulate their thinking 

process, their creative 

process, and their final 

work. 
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Special Education Goal for 2013-14 
 

Goal: To improve the academic performance of IAR students receiving special education 

services and to support them in achieving the Vision of the Farmington Public School Graduate 

(VoG) by focusing on VoG Goal #4: Self-Direction and Resourcefulness and FTL Principle #5: 

Individual Responsibility. 

 

Narrative:  In order for our students to demonstrate progress toward the VoG, we must address 

individual learning needs specified in each student’s individual education plan (IEP). 

 
Strategic Actions 

What will be done? 

Indicators of Success 
How do we know we are 

making progress? 

End of Year Report 

Self-Direction and Resourcefulness, 

Individual Responsibility  

 

Deepen the capacity of case managers 

to design and implement instructional 

strategies and interventions in resource 

classes to promote Self-Direction and 

Resourcefulness and Individual 

Responsibility, by: 

Strategically examining the role of 

resource classes in developing 

student’s skills, dispositions and 

habits with respect to Individual 

Responsibility and Self-Direction 

and Resourcefulness, and 

 

Providing paraprofessionals 

training in supporting Individual 

Responsibility in the general 

education classroom. 

 

 

Improved student 

achievement on IEP goals 

and objectives, particularly 

those involving executive 

functioning. 

 

Improvement in students’ 

ability to evaluate their own 

work, create and implement 

action plans, and reflect on 

their progress toward 

meeting established goals. 

 

IEP Goal Data: 

Executive Function, 

Organization, and Study 

Skills Goals – 93% of Gr. 7 

students (n=14/15), and 

75% of Gr. 8 students 

(n=15/20), are on pace to 

meet goals. 

 

Writing Goals – 86% of Gr. 

7 students (n=18/21), and 

85% of Grade 8 students 

(n=17/20) are on pace to 

meet goals. 

 

Math Goals – 85% of Gr. 7 

students (n=17/20), and 

80% of Gr. 8 students (n = 

12/15), are on pace to meet 

goals. 

 

Reading Goals – 87% of 

Gr. 7 students (n=13/15), 

and 92% of Gr. 8 students 

(n=12/13) are on pace to 

meet goals.  

 

(Students met or were reported 

to have satisfactory progress 

on at least 2/3 of identified 

objectives in each goal area as 

of April 2014.)  

 

Goal Setting Data: 

95% of students (n=41/45) 
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improved in their ability to 

evaluate their own work, 

create and implement an 

action plan, and reflect on 

their progress toward 

meeting goals.  

 

Case managers have read and 

discussed articles on self-

direction, resourcefulness, 

motivation, and habits of mind 

among students with special 

needs. 

 

Paraprofessionals work with 

case managers to understand 

student learning needs and 

goals regarding Self-Direction 

and Resourcefulness.  Case 

managers shared goal setting 

strategies/data with 

paraprofessionals. Para-

professionals received 

instruction and feedback in 

implementing IEPs and 

Behavior Intervention Plans.  

Common Core State Standards  
 
Continue deepening special 
education case managers’ 
understanding of CCSS and the 
implications for special education 
students, by: 

continuing to read and discuss 
current literature on CCSS and 
special education, 
 
continuing to examine CCSS and 
IEP development, assessment, 
and instruction, and 
 
continuing to evaluate current 
IEP goals and objectives for 
alignment to CCSS expectations 
when appropriate. 

 

 
Case managers will better 
understand their role and 
responsibility in preparing 
students for CCSS and 
SBAC. 
 
IEPs for the 2013-14 
school year will reflect the 
specialized instruction, 
supports, and 
accommodations students 
need to make progress in 
meeting CCSS. 
 

 
Case managers participated 
in school-wide professional 
development in CCSS 
expectations for argument 
and informative writing. 
 
Case managers provided 
students learning 
opportunities aligned to 
CCSS (reading nonfiction 
text, providing leveled text, 
providing direct support and 
instruction in informative 
and argument writing). 
Teams determined, in 
collaboration with parents, 
appropriate test 
accommodations for all 
students on the SBAC 
assessment; IEPs were 
amended to reflect 
participation in Gr. 8 Science 



44 

 

CMT and SBAC.  
 

Writing Across the Disciplines 
 
Improve students’ ability to write 
informational and argumentative 
text by: 

training case managers in the 
Strategic Instruction Model from 
the University of Kansas Center 
for Research on Learning, 
 
piloting a Strategic Learning 
Strategies Class that will focus on 
the University of Kansas Writing 
Program 

 
Case managers will better 
understand how to 
deliver effective writing 
instruction designed to 
enable students to write 
simple, compound, 
complex, and compound-
complex sentences.  
 
Students will generalize 
these skills (as 
appropriate) as 
evidenced by writing 
samples for general 
curricula assignments. 
 
Students will 
demonstrate 
improvement in sentence 
writing for informational 
and argumentative text in 
their general education 
classes. 

 

 
Case managers participated 
in professional development 
in the Strategic Instruction 
Model (SIMS) for Sentence 
Writing Strategies 
(Fundamentals and 
Proficiency), Paragraph 
Writing Strategies, and 
Theme Writing Strategies 
(Fundamental). 
 
Students in the pilot class 
completed portions of 
Sentence Writing Strategies 
(Fundamentals and 
Proficient).  100% of 
students (n=5/5) met or 
exceeded their individualized 
goals for simple, compound, 
and complex sentence 
writing.  This group of 
students will complete 
Paragraph Writing and 
Theme Writing during the 
2014-15 school year. 
 
Case managers developed 
and scored a writing prompt 
using the SIMS rubrics, which 
and were used to place 
students in writing 
intervention and to monitor 
student progress. 
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ACADEMIC INDICATORS 
 

GRADE-LEVEL STANDARDS – GRADE 7 

 

Percentage of Students Meeting or Exceeding Grade-Level Standard in Grade Seven 

 

Subject 2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 

Reading 85 87 82 84 87  

Writing 85 86 82 83 85  

Mathematics 97 90 88 95 91  

Science 92 96 91 93 97  

Social Studies 91 92 94 92 90  

World 

Language 

91 88 86 89 89  

 
GRADE-LEVEL STANDARDS – GRADE 8 

 

Percentage of Students Meeting or Exceeding Grade-Level Standard in Grade Eight 

 

Subject 2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 

Reading 82 86 81 81 88  

Writing 78 81 78 77 82  

Mathematics 80 85 87 86 92  

Science 85 85 87 87 90  

Social Studies 83 83 83 85 93  

World Language 90 85 79 79 90  

 
   

Board of Education 5-Year Goal Indicators 

 
Critical Thinking and Reasoning 

 

Students access, interpret, analyze, and evaluate ideas and information, draw evidence-based conclusions, 

synthesize new learning with prior knowledge, and reflect critically on learning. 

Data indicates the percent of students At/Above Goal 

 2012 2013 2014 2015 

SS Gr. 8 Critical Stance (2) 85% 83% 86%  

 
Communication and Collaboration 

 

Students participate effectively in a variety of teams, actively listen and respond to the ideas of others, 

share responsibility for outcomes, articulate ideas clearly when writing and speaking, and use technology 

tools to enhance communication. 

Data indicates the percent of students At/Above Goal 

 2012 2013 2014 2015 

ELA Gr. 7 Discussion & Oral Presentation (2) 90% 89% 90%  

WL Gr. 8 Oral and Written Communication Project (1) 80% 90% 93%  

SS/Tech Gr. 8 Technology Proficiency (1) 88% 91% 88%  
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Problem Solving and Innovation 

 

Students identify problems, analyze data, ask questions, utilize a variety or resources, think flexibly, make 

connections and seek practical, innovative, and entrepreneurial solutions to complex problems. 

Data indicates percent of students At/Above Goal 

 2012 2013 2014 2015 

Math Gr. 7 Strategic Problem Solving (2) 83% 91% 86%  

ELA Gr. 8 Social Activism Project (1) 86% 89% 95%  

 
 

Self-Direction and Resourcefulness 

 

Students explore interests, take initiative, set goals, demonstrate persistent effort, adapt to change with 

resiliency, and exhibit ethical leadership and responsible citizenship. 

Data indicates percent of students At/Above Goal 

 2012 2013 2014 2015 

Sci Gr. 7 Design an Experiment (1) 90% 92% 94%  

Health Gr. 8 Decision-making and Wellness (2) 57% 93% 92%  

 
 
Key to performance indicators: 

(1)  Performance Task 

(2)  Report Card Standard 

(3)  Benchmark Performance 
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Positive School Climate Indicators 
 

Student & Parent Survey Data 

 

Student Responses 

Indicator 2012-13 2013-14 2014-15 2015-16 2016-17 

The adults at this school 

treat me with respect. 

86% 83%    

I feel safe when I am at 

school. 

92% 93%    

Adults enforce the rules 

fairly. 

69% 67%    

I feel safe on the bus. 86% 87%    

Students treat each other 

with respect at this school.* 

n/a 65%    

 

Parent Responses 

Indicator 2012-13 2013-14 2014-15 2015-16 2016-17 

The school is a safe place for 

my child. 

98% 99%    

Teachers at this school care 

about my child. 

93% 95%    

The school promotes 

understanding among 

students from different 

backgrounds. 

98% 94%    

The school’s behavior 

expectations are clearly 

communicated.* 

n/a 97%    

Students are nice to each 

other at this school.* 

n/a 84%    

 

(* = Questions introduced in 2014 survey) 

 

Student Discipline Data 

 

Numbers of Suspensions 

 09-10 10-11 11-12 12-13 13-14 14-15 15-16 16-17 

In-School 7 22 20 4 20    

Out-of-

School 

19 18 8 3 5    

Total 26 40 28 7 25    

 

Number of Different Students Suspended 

 09-10 10-11 11-12 12-13 13-14 14-15 15-16 16-17 

In-School 7 14 17 3 17    

Out-of-

School 

16 11 8 3 4    
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School-Sponsored Community Service Activities & Projects for 2013-14 

 

1. Marching Band works with veterans for Memorial Day 

2. Hoops for Heart 

3. Thanksgiving Basket Drive 

4. Season of Giving 

5. Lollipop sale to support Meals on Wheels 

6. Science Courtyard restoration 

7. Dodge Ball tournament to support local scholarship foundations 

8. Relay for Life teams 

9. Recycling programs  

10. Science Courtyard clean-up 

11. Supplies for the Troops in Afghanistan 

12. Pennies for Patients – Leukemia/Lymphoma Society fundraiser 

13. Book Drive for CT Children’s Medical Center  

14. Food drive to benefit Farmington Food Pantry 

15. Lemonade sale for Alexander Franklin Foundation 

16. Hat Day to support Red Cross Philippines Typhoon Relief 

17. UConn Day to support Autism Speaks CT 

18. Maple syrup donation to support Farmington Public Schools Foundation ($700 

raised) 

19. Green Team fundraiser to benefit Heifer International and the Katherine Violet 

Hubbard Animal Sanctuary 

 

 
School-Based Activities to Promote Active and Responsible Citizenship 

 

1. IAR Connect (small-group advisory) 

2. Student Council 

3. Participation in CT Assoc. of Schools Leadership Conference 

4. Unified Basketball 

5. Unified Theatre 

6. Green Team (environmental) 

7. History Day Club 

8. Friends Group (typical-peer program in special-needs classroom) 

9. Ed Gerety’s “Leadership & Character Development” program 

10. “Roadies” recognition promote positive school climate 

11. Mix-It-Up Day 

12. Unity Club  

13. Community Service Club 

14. Climbing Club 

15. “Random Acts of Kindness” Week 

16. Unity Club poster project to promote acceptance of all students 

 

 
 

 


