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PHILOSOPHY, MISSION AND GOALS OF THE  

FARMINGTON PUBLIC SCHOOLS 
 

 

Board of Education Philosophy 

The Farmington Public Schools are committed to the belief that all children are capable of attaining 

high levels of educational achievement in preparation for productive, rewarding lives and 

responsible citizenship.  Students will reach this goal through their own diligence and effort, and 

through a school and school district learning climate that responds to individual student academic 

needs, a curriculum that challenges, adequate resources, and skilled, professional instruction.  

Furthermore, a belief in social equality underlies Farmington's commitment to providing a high 

quality of education for all students. 

 

 

School District Mission 

The mission of the Farmington Public Schools is to offer a common standards-based educational 

program that will enable every student to achieve rigorous performance standards. 
 

 

SCHOOL DISTRICT FIVE-YEAR GOALS 2010-2015 

1.  All students will demonstrate performance standards in critical thinking and reasoning and 

meet rigorous core academic content* standards by accessing, interpreting, analyzing, and 

evaluating ideas and information, drawing evidence-based conclusions, synthesizing new 

learning with prior knowledge and reflecting critically on learning. 

    

2.  All students will demonstrate performance standards in collaboration and communication 

and meet rigorous core academic content* standards by participating effectively in a variety 

of teams, actively listening and responding to the ideas of others, sharing responsibility for 

outcomes, articulating ideas clearly in multiple formats and using technology tools to 

enhance communication. 

 

3.  All students will demonstrate performance standards in problem solving and innovation 

and meet rigorous core academic content* standards by recognizing problems, analyzing 

data, asking questions, utilizing a variety of resources, thinking flexibly, making connections 

and seeking practical, innovative, and entrepreneurial solutions. 

 

4.  All students will demonstrate performance standards in self-direction and resourcefulness 

and meet rigorous core academic content* standards by exploring interests, taking initiative, 

setting learning goals, demonstrating persistent effort, adapting to change with resiliency 

and exhibiting ethical leadership and responsible citizenship. 

 
*Farmington’s Core Academic Content Areas include English/Language Arts, Mathematics, Science, 

Social Studies, World Language, Health, Physical Education, Wellness and Music, Fine and Applied 

Arts.  
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Farmington High School Mission Statement 
 

 
We believe that all students are capable of learning at high levels and meeting high 

academic, civic, and social standards.  We are, therefore, committed to providing 

challenging, varied, and engaging opportunities for all of our students to learn within 

a community of respect and personal responsibility.  

 

Thus, we are committed to providing the circumstances, support and experiences that 

will lead our students to: 

 

Academic: 

 Acquire a solid foundation of knowledge and skills based on essential 

understandings in each discipline. 

 Learn to reflect, think critically, and reason with evidence. 

 Learn to communicate effectively. 

 

Civic: 

 Become aware of the multiplicity of the human experience and of how they can 

positively affect the world. 

 Cultivate their individual talents and intentions while discovering how they can 

contribute to the common good.  

 

Social: 

 Understand the great power that lies in choice, the connection between action and 

result, and the importance of personal responsibility.  

 Act with tolerance, respect, courtesy, and compassion.  
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Farmington Public Schools 

“Vision of the FPS Graduate” 

 

Farmington Graduates: 

Reaching Global Standards of Achievement, Leadership and Citizenship 

 

Farmington Public Schools’ Graduates will acquire an understanding of the essential knowledge 

and skills in the core academic disciplines and develop the thinking and learning skills needed to 

meet the challenges of local, national and global citizenship in a rapidly changing world. 

 

Critical Thinking and Reasoning: Students access, interpret, analyze, and evaluate 

ideas and information, draw evidence-based conclusions, synthesize new learning 

with prior knowledge, and reflect critically on learning. 

 
Students who demonstrate critical thinking and reasoning skills… 

 Ask questions to revise or adjust understanding 

 Use critical reading strategies to develop meaning from text 

 Support arguments with clear and compelling evidence 

 Make connections between new information and prior knowledge 

 Analyze and evaluate data to draw conclusions 

 Recognize values, beliefs, bias and perspective 

 Acknowledge different opinions to foster new insight 

 Notice patterns and analyze cause and effect  

 

Communication and Collaboration: Students participate effectively in a variety of 

teams, actively listen and respond to the ideas of others, share responsibility for 

outcomes, articulate ideas clearly in multiple formats and use technology tools to 

enhance communication. 

 
Students who effectively communicate and collaborate… 

 Write and speak clearly for a variety of purposes  

 Demonstrate an awareness of audience and adjust style and tone accordingly 

 Use language effectively to enhance meaning and impact 

 Use a variety of technology tools to enhance communication 

 Access diverse perspectives and expertise to accomplish a goal  

 Establish and adhere to group norms that facilitate effective performance 

 Listen to and value the contributions of others on the team  

 Adapt to and perform a variety of roles and responsibilities within a group 
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Problem Solving and Innovation: Students identify problems, analyze data, ask 

questions, utilize a variety of resources, think flexibly, make connections and seek 

practical, innovative and entrepreneurial solutions to a variety of problems.  

 
Students who are problem solvers and innovators… 

 Notice, examine and reframe problems 

 Ask questions and brainstorm ideas 

 Detect patterns and anomalies in data 

 Embrace contradictions and divergent ideas 

 Relate the apparently unrelated 

 Produce novel and creative solutions and products 

 Take risks and go beyond conventional parameters 

 Employ strategic processes to learn from success and failure 

 

Self-direction and Resourcefulness: Students explore interests, take initiative, set 

goals, demonstrate persistent effort, adapt to change with resiliency, and exhibit 

ethical leadership and responsible citizenship. 

 
Self-directed and resourceful students… 

 Act on curiosity and pursue interests 

 Manage time and organize tasks 

 Work to overcome obstacles and learn from mistakes 

 Seek feedback and new resources to accomplish a goal 

 Reflect on learning experiences 

 Transfer knowledge and skills from one context to another 

 Find opportunities for civic engagement and leadership 

 Make ethical, responsible decisions
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Introduction 

 
During the 2009-2010 school year, Farmington’s Board of Education wrote a “Vision of the 

Farmington Public Schools Graduate,” which stated, in part, that graduates are expected to acquire 

“an understanding of the essential knowledge and skills in the core academic disciplines and…the 

thinking and learning skills needed to meet the challenges of local, national and global citizenship 

in a rapidly changing world.” As the Board shaped this vision, Farmington High School teachers 

and administrators, thinking along similar lines and believing that students learn most effectively 

when they see school work as challenging and meaningful, sharpened their focus on working 

collaboratively to design tasks that would productively engage students in the authentic work of 

their respective disciplines.  

 

This past year, the high school faculty continued its work to improve teaching and learning, using 

the Farmington Framework for Teaching and Learning as the primary means to achieve the 

Farmington Public School’s vision for its graduates. Toward this end, the high school’s leadership 

team, composed of building administrators and department leaders, crafted ongoing professional 

development for the faculty that was designed to improve their skills with respect to Framework 

Principle Number Four, Purposeful Engagement, which states: Students learn best when they are 

actively engaged in authentic learning tasks and given opportunities to construct meaning and 

develop understanding. In addition to providing professional development, administrators asked 

visited classrooms and gathered data from students regarding the extent to which they believed that 

they were engaged in the authentic work of the disciplines they studied. Finally, administrators 

invited faculty to join them in coaching visits to all classrooms throughout the school, the purposes 

of which visits were to acquaint teachers with administrators’ expectations with respect to 

purposeful engagement and to gather data on the extent to which students were engaged. Based on 

each classroom visit, the overall data on student engagement changed. Our intention is to use these 

data – from classroom visits and from conversations with students - to design professional 

development activities for the 2012-2013 school year.  

 

Connected to the work on purposeful engagement has been the work in three other areas;  

 

 School-wide rubric – the building leadership team has created a draft of a rubric for oral 

presentations.  

 Advisory – a task force composed of teachers and guidance counselors designed an advisory 

program in which every certified staff member will mentor a small number of students 

throughout the students’ time in high school with the purpose of providing them with 

support and direction as they make their way through adolescence and prepare for their lives 

after high school.  

 Capstone – having completed three years in which a limited number of students have 

worked to complete a project, the number of participating will at least double in the coming 

year, enabling students to meet capstone requirements through courses in such areas as 

science, business education, and Cambridge Pre-University.  

 

Finally, the Farmington High School Design Team, which began work in December, was charged 

with making substantive recommendations for transforming Farmington High School into a school 

where every student is committed, persistent and eager in acquiring the knowledge, skills, and 

dispositions outlined in the Farmington Public Schools Vision of the Graduate. The team was 
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charged with reviewing data, research exemplary practices, and considering stakeholder feedback 

toward the end of producing a report that summarized findings and outlined a set of 

recommendations for the pervasive engagement of students throughout the high school that 

included but were not limited to: 

 a clearly articulated rationale for why engagement matters and why it is the  essential means 

of transformation  

 a vision of an engagement-focused high school that drives all other recommendations 

 most promising alternatives in the areas of curriculum, assessment, and program 

development 

 revised high school graduation requirements 

 proposals for structural and organizational changes  

 opportunities for partnerships with community organizations, businesses and colleges / 

universities at the local / global level 

 

The team’s recommendations were to ensure that students would enhance their college and career 

readiness in a competitive market. The recommendations would be used to inform a short-term and 

long-range strategic planning process for the future.  

 

The essential question that would be the focus of the team’s work was: How do we engage students 

in profound learning?  

 

The Design Team met several times throughout the year. As of this writing, three groups on the 

team are meeting to write recommendations in these areas:  

 Performance Assessment for 21
st
 Century Learning 

 Partnership for College, Career, and Global Citizenship 

 Personalized Pathways 

The Design Team is scheduled to make recommendations to the Farmington Board of Education in 

November 2013 

 

 

 

As has been the case for several years, each department developed a set of department goals and 

action steps intended to align with the school’s overarching goal. (See box below.) As part of this 

work, department teams, their capacity for engaging in collaborative inquiry into methods for 

improving teaching and learning having been enhanced by professional development experiences 

created by the school’s leadership team, wrote plans to address a significant problem of practice in 

their respective departments. They then implemented these plans. Later in the school year, the teams 

assessed the extent to which their plans were successful in addressing the problem of practice.  

 

For the fourth year, all seniors were required to meet establishes performance in English, 

mathematics, world language and science. Each of these standards required students to attain high 

levels of achievement in key areas of learning. During the 2011-2012 school year, juniors who had 

not met goal on the Connecticut Academic Performance Test (CAPT) as sophomores were 

provided assistance to help them improve their performance on that test. Students who had still not 

met the standards in one or all of the courses by their senior year were enrolled in courses designed 

to provide them with further opportunities to meet the standard. Of the 291 students enrolled on 

October 1, 2011, all students eligible for graduation met the Farmington High School graduation 

standard for literacy, science and mathematics.  
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These results appear to be correlated with the following strategies: 

 

1. Clearly written objectives for student performance.  

2. Collaborative examination of the strengths and weaknesses of student performance on 

common assessments.  

3. Collaborative work to devise strategies to help students improve their performance. 

 
 

FHS School Goal  
 

The overarching goal for FHS is to reach our established mission which is to develop students’ civic 

and social responsibility while improving their academic success as measured by their acquisition of 

the knowledge and skills represented in our essential understandings and content standards for each 

discipline.  Multiple sources of data will show increased numbers of students meeting or exceeding 

these standards in addition to demonstrating improved performance on other important measures 

such as CAPT, SAT, and Advanced Placement tests.  All teachers, department leaders and 

administrators are engaged in the work of achieving this overarching academic goal.   

 
 

English 

 

Mission: 

The mission of the Farmington High School English Department is to prepare students to live 

meaningful lives as productive and literate citizens by improving their abilities to think, read, write 

and speak effectively for a variety of purposes and audiences. 

To realize this mission, the department offers a rigorous and relevant curriculum that provides 

students with multiple and varied opportunities to read, analyze and critique qualities texts; develop 

the processes, traits and craft of writing; contribute to civil discourse; and engage in individual and 

collaborative inquiry into the habits of effective readers and writers and the elements of quality 

texts. 

 

2011-2012 Goal:  All students will improve their abilities to read, analyze, interpret, discuss, and 

create texts in a wide range of genre and to communicate clearly and effectively for a variety of 

purposes and audiences. 

 

2011-2012 Action Steps: 
 

1. Teachers will engage in more systematic vertical teaming and be trained in data collection 

throughout the year during team meetings to drive instruction, improve learning, and improve 

reflective practice. 

Product(s):  team binders, data collection charts, protocols for examining student work 

 

Status: 

 At each department meeting, each team has shared their curriculum map (the big ideas, 

essential questions, skills in reading and writing, the books read, and the major 

assessments). The purpose of this was to expose department members to the skills in 

each grade level so that more purposeful scaffolding could be planned, and that is the 
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next step. Reviewing the curriculum has been an important first step in not only planning 

for more purposeful scaffolding but in also planning for implementing the Common 

Core State Standards. 

 Dianne Holst-Grubbe, the English department leader, attended the June 2011 Data Wise 

Improvement Process training along with Mary Lundquist, the math department leader; 

Ted Lindquist, district coordinator of technology; and Kim Wynne, director of 

curriculum and instruction. As a result of this training, the department leader provided an 

organizational structure for team work by creating a graphic organizer that allowed 

teams to analyze the learner centered problem and where it exists in the curriculum so 

that the problem of practice could be identified more specifically. The department leader 

also met with teams every other week to not only train teachers in the Data Wise 

Improvement Process but to help teams remain focused on the problem of practice and 

how they can measure their efforts. Each team used a protocol to help them examine 

student work and each team collected data on assessments in an effort to improve 

teaching and learning.  

 

2. Teachers will implement the department-wide writing rubric created this year as a way to 

monitor student progress via writing portfolios and Power School. Systematic, department-wide 

data collection will occur in November, January, and March. This data collection on writing will 

inform instruction and Literacy Lab placement. 

Product(s): department writing and reading rubric 

 

Status: 

 While the writing rubric is in place and currently being used, the focus of this goal 

needed to be altered as the Literacy Lab and Reading Workshop teachers needed a 

reading rubric to help them monitor student learning. As a result, this goal will need to 

be delayed. The department now has a reading rubric. Jessica Francesconi, Deb Jeffers, 

Tracey Barlow, and Dianne Holst-Grubbe met with Jill Pilon, West Woods Upper 

Elementary School reading specialist, for half a day for help in writing a reading rubric 

that would align with current practice at the elementary and middle schools. An initial 

reading rubric was written and revised with the help of Jim Carter. The current reading 

rubric is in place and is used by the Literacy Lab and Reading Workshop teachers to 

collect data on student performance. Next year, based on the reading rubric and writing 

rubrics, the department will write standards for progress monitoring in Power School. 

 

3. Teachers will examine research on portfolio use as a way to refine the use of writing portfolios 

as meaningful sources of important data about student work and performance in line with the 

mission to have students craft text across a variety of purposes and genre and to take more 

ownership of the reading and writing/revising processes. 

Product(s):  

 

Status: 

While digital portfolio use has been explored, the Data Wise Improvement Process has 
highlighted the need for more data collection and a better understanding of how to 
analyze data. Therefore, more time was devoted to implementing the Data Wise 
Improvement Process. 
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4. Mr. Besocke, the SRBI literacy specialist, will continue his work with building capacity with 

Tier I strategies with the faculty and he will implement individual progress monitoring with his 

students in his Literacy Lab classes as a way to better inform teaching and learning.  
Product(s): Regular meetings with teams, progress monitoring via Power School, and the 

development of quarterly assessments  

 

Status: 

 Mr. Besocke left his position as the literacy specialist on November 6, 2011 and Ms. Jessica 

Francesconi was hired in January. While this has slowed progress with implementing this 

goal, in the short time Ms. Francesconi has been with FHS she has met regularly with two 

English department teams and shown them specific Tier I strategies that help students with 

particular assignments and/or skills. Teachers report that her suggested intervention 

strategies have made a positive impact on student performance. 
 Ms. Francesconi developed an individual progress monitoring data chart. She was able to 

implement two data cycles (two with freshmen and two with sophomores) on specific skills 

students have been working on. Data from pre and post tests show that students ability to 

critically read text has improved. 
 Ms. Francesconi, along with Mrs. Tracey Barlow (who teaches Reading Workshop) will 

attend the summer Assessment Academy and build further assessments to monitor student 

learning. 
 

Indicators of Progress: 

 

1. Midterm Exam 

Note:  standard calculated as grade of 60% or better. 

Midterm Exams – Meeting Standard 
Level Course 2009 - 10 2010 - 11 2011 - 12 

  # 

Total 

# 

Mtg 

Std. 

% 

Mtg  

Std 

# 

Total 

# 

Mtg 

Std. 

%  

Mtg  

Std 

# 

Total 

#  

Mtg 

Std. 

%  

Mtg  

Std 

3 English 100 167 159 95 178 172 97 163 156 96 

 English 200 106 100 94 109 106 97 122 112 92 

 American Literature 63 63 100 59 58 98 74 74 100 

 Contemporary Texts 81 76 94 47 39 83 55 46 84 

 All level-3 courses 417 398 95 393 375 95 414 388 94 

2 English 100H 157 151 96 157 152 97 165 159 96 

 English 200H 201 201 100 214 212 99 187 185 99 

 American Literature H 133 133 100 108 108 100 119 118 99 

 World Literature H 99 99 100 102 100 98 45 45 100 

 British Literature H 53 53 100 72 72 100 91 90 99 

 All level-2 courses 643 637 99 653 644 99 607 597 98 

1 AP English Language 131 131 100 123 123 100 125 125 100 

 AP English Literature 101 101 100 105 105 100 96 96 100 

 All level-1 courses 232 232 100 228 228 100 221 221 100 

All 

levels 

 1292 1267 98 1274 1247 98 1242 1206 97 
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2. Final Exam  

Note:  standard calculated as grade of 60% or better. 

 

3. Graduation Standard 

English Graduation Requirement – Meeting Standard 
Assessment 2009 -10 2010 – 11 2011 – 12 

 # 

Total  

# 

 Mtg 
Std. 

% 

 Mtg 
Std 

# 

Total  

#  

Mtg 
Std. 

% Mtg 

Std 

# 

Total  

# Mtg 

Std. 

% Mtg 

Std 

10
th

 Grade CAPT R/W     324 293 90    

11
th

 Grade CAPT R/W    23 10 43    

11
th

 Grade FLPA    290 272 94    

Literacy Portfolio   100 15 15 100    

Total    652 590 90    

 

4. AP Exams 

 

 

 

 

 

 

 

 

5. Elective Course Enrollments 

 
Course 2008-09 2009-10 2010-11 2011-12 

Writers Workshop 30 30 15 16 

Journalism 30 25 36 14 

Intro to Theater 30 30 17 26 

Acting and Directing 15 15 9 5 

SPS 15 14 10 9 

Final Exams – Meeting Standard 
Level Course 2009 - 10 2010 - 11 2011 - 12 

  # 
Total  

# 
 Mtg 

Std. 

% 
 Mtg 

Std 

# 
Total  

#  
Mtg 

Std. 

%  
Mtg  

Std 

# 
Total 

#  
Mtg 

Std. 

%  
Mtg  

Std 

3 English 100 163 155 95 178 165 93 168 159 95 

 English 200 101 97 96 108 105 97 123 121 98 

 American Literature 64 58 91 55 53 96 74 72 99 

 Contemporary Texts 81 76 94 47 44 94 56 53 93 

 All level-3 courses 409 386 94 388 367 95 421 405 96 

2 English 100H 158 156 99 157 156 99 163 162 99 

 English 200H 201 197 98 214 211 99 186 185 99 

 American Literature H 132 128 97 108 93 86 118 106 90 

 World Literature H 101 101 100 101 101 100 44 42 95 

 British Literature H 53 52 98 72 72 100 89 89 100 

 All level-2 courses 645 634 98 652 633 97 600 584 97 

1 AP English Language 131 131 100 123 123 100 124 124 100 

 AP English Literature 98 98 100 104 103 99 95 94 99 

 All level-1 courses 229 229 100 227 226 99 219 218 99 

All 

levels 

 1283 1249 97 1267 1226 97 1240 1207 97 

AP Exam – Meeting Standard (score of 3 or higher) 
Course 2009 -10 2010 – 11 2011 – 12 

 # 

Total 

# 

Mtg 
Std. 

% 

Mtg Std 

# 

Total 

# 

Mtg 
Std. 

% Mtg 

Std 

# 

Total 

# Mtg 

Std. 

% Mtg 

Std 

AP Language and Comp 128 111 87 122 112 92    

AP Literature and Comp 90 68 76 96 68 71    

All level-1 courses 218 179 82 218 180 83    
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6. The number of students participating in English-related clubs, activities, contests, etc. 

 
Activity 2008-09 2009-10 2010-11 2011-12 

The Voice 40 40 32 13 

The Fine Line lit mag 20 15 46 45 

Friday Theater 8 8 n/a n/a 

Improv Clinic 15 n/a n/a n/a 

Heartbeat Ensemble n/a 8 4 n/a 

Audition Workshop  20 15 30 42 

Fall Production   16 12 

Spring Production   92 74 

Showcase Production   8 14 

Drama Club      25 

 

Commentary/Next Steps: 

 Continue helping teams implement the Data Wise Improvement Process by increasing their 

use of formative assessments and systematic data collection via Power School. 

 Build quarterly assessments in Literacy Lab and Reading Workshop to monitor student 

progress. 

 Begin the process of examining assessment practices for Common Core State Standards 

implementation for more purposeful scaffolding of skills. 

 

 

Social Studies 

 

Mission: 

The mission of the Farmington High School Social Studies Department is to prepare students to 

become thoughtful, responsible and productive citizens, capable of making informed, reasoned 

decisions and contributing to the common good in a democratic society and in an increasingly 

interdependent world.   

 

To support this mission, the department provides a rigorous and relevant curriculum that prepares 

students for the responsibilities, challenges and opportunities of the 21
st
 century by leading them to 

a deeper understanding of United States and world history, geography, cultures, and economic and 

political systems, and by strengthening their ability to read, think and write critically and to 

effectively research and evaluate information. 

 

2011-12 Goal:  All students will improve their understanding of United States and world history, 

geography, cultures, and economic and political systems, and their ability to read, write and think 

critically and to effectively research and evaluate information.  

 

2011-12 Action Steps: 

 

1. Teams will develop and/or revise common lessons and performance tasks to teach students 

discreet research skills and to engage students more deeply in the overall research process.  All 

students in 11
th

 grade will complete a research paper in their US History class. 

 Product(s):  common lesson plans and performance tasks 
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Status:  Each team made progress in the development of common lessons and performance 

tasks to teach students discreet research skills and to engage students more deeply in the overall 

research process.  For example, the World History 1 team revised its Roman Legacy research 

project to incorporate more student- generated questions.  The United States History team has 

engaged students in a common research experience whose results will be reported as “Spotlight 

Assessments” for the district under the “Self-Direction and Resourcefulness” category from the 

Framework for Teaching and Learning. 

 

2. Social studies teams will learn and use the principles and strategies outlined in the Framework 

for Teaching and Learning to guide “collaborative inquiry” in order to shift the focus of 

instruction from teacher to student.  

Product(s):   the number of peer observations conducted and reflection on those observations 

   

Status: Almost all Social Studies teachers participated in a “collaborative inquiry” that included 

the recording and analysis of instructional data around the Framework for Teaching and 

Learning Principle: “Purposeful Engagement” This opportunity was made possible by 

Farmington high School’s administration.  Teachers were able to reflect on their experience in 

teams and plan and create lessons that were more engaging as a result of this experience.  For 

example, several teams planned lessons around more student-centered as opposed to teacher-

centered instruction.   

 

3. Social studies teachers will use Datawise as a means to examine current practice and address 

their articulated Learner Centered Problem.  Social studies teams will then collect and analyze 

data on their problem of practice in order to improve instruction.   

Product(s):   the teams’ professional development documents including their learner centered 

problem and a problem of practice 

 

Status: Each team examined their current practice and articulated a Learner-Centered-Problem. 

For example, the World History Two team focused on improving student performance on 

document-based-questions (dbq’s) which are assessments that reflect the work of the discipline.  

The analyses of evidence from these assessments lead to reflection and improvements in 

instruction.  For example, the World History Two team had students generate their own 

questions from historical documents which led to a deeper understanding of the discipline.  This 

team believes that students showed more inclination towards “Individual Responsibility” (from 

the Framework for Teaching and Learning) when they were able to ask more of their own 

questions about historical documents.    

 

4. Social studies will incorporate the skills articulated in the Framework for Teaching and 

Learning into their instruction and assessments in order to demonstrate progress toward the 

Vision of the Graduate.  The assured assessments and performance tasks will be used to 

measure progress toward the Vision of the Graduate.   

Product(s): the number of peer observations conducted using the Frameworks as a guide; the 

formative and benchmark assessments created and stored; student models and rubrics for 

analysis of student work; student survey data 

 

Status: Social studies teachers enhanced their instruction and assessments by incorporating the 

skills from the Framework for Teaching and Learning into their instruction and assessments. For 

example, the United States History team analyzed unit assessments and found, while these 

connected to content standards they did not clearly do so to the Vision of the Graduate.  As a 
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result, the team revised some of their assessments to more clearly connect to the Vision of the 

Graduate and the Framework for Teaching and Learning.  The World History One team has 

created a formative assessment related to the Common Core State Standards to measure a 

component of the Historical Literacy standard.  The works of social studies teachers will begin 

enhance our analysis of reading and writing skills with respect to the Vision of the Graduate and 

the Common Core State Standards. 

 

5. Teams will develop and implement common formative assessments for each unit so that 

teachers adjust their instruction accordingly.  Teams also will develop and provide opportunities 

for students to reflect on their own thinking, academic work and progress in their social studies 

classes. 

 Product(s):  common formative assessments and student self-reflections 

 

Status:  Common formative assessments were implemented to measure student results for both 

CAPT and for the Common Core State Standards.   For example, the entire department 

calibrated scoring CAPT Interdisciplinary Writing assessments and Reading-for-Information 

assessments.  9
th

 grade teachers entered the CAPT results into PowerSchool which will be used 

to inform the social studies and English teachers next year for these students.  Student 

reflections are an ongoing part of instruction in social studies and, as technological capacity 

improves as a result of district-wide efforts the social studies department is embracing more 

ways to allow for student reflection electronically.    

 

6. Teams will identify and implement common instructional interventions designed to assist 

struggling students to improve their performance in social studies. 

Product(s):  list of scientific research-based instructional interventions for social studies  

 

Status:  Common instructional interventions were implemented to assist struggling students on 

a team-by-team basis.  Teams need to further reflect on the best means to assist students whose 

skills and knowledge hinders their performance in social studies.  Teams need to document their 

strategies formally so the department can study what works for these students. 

 

7. Social studies teachers will collaborate with the SRBI Reading Specialist to work with students 

assigned to the literacy lab.  Also, social studies teachers will work with school and district data 

experts to develop the capacity to access, interpret, examine and use student performance data, 

including from last spring’s CAPT Reading Across the Disciplines for 10
th

 graders, 9
th

 grade 

CAPT district data as well as 8
th

 grade CMT, DRP, and other indicators.  Teachers will use such 

professional learning to adjust instruction provide adequate practice for all students in reading 

and writing. 

Product(s):  list of SRBI interventions and analysis and assessment of English/Social Studies 

interventions 

 

Status:  The SRBI specialist worked with students assigned to the literacy lab in collaboration 

with social studies teachers.  9
th

 grade social studies teachers worked with the district data 

expert to increase access to student performance data on the 9
th

 grade CAPT assessment.  

Problematic to the analysis of CAPT and CMT data this work is the infrequency of state 

reporting on this assessment.  It is known that the 2010-2011 scores significantly increased in 

areas where the social studies department is held responsible, namely for the Reading for 

Information and Writing Across the Disciplines components of the CAPT.  These scores 

increased significantly from the prior year (5.4% in Writing Across the Disciplines and 7.9% in 
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Reading).  Teams will continue to reflect on which instructional methods used were effective 

and which methods will be used to continue to support the maintenance or improvement of these 

scores. 

 

8. The department will develop, collect, administer, and analyze World I & II CAPT-related 

common assessments.  These assessments will be shared with between teams in order to 

improve assessment quality and serve as a means to diagnose student learning and intervene to 

assist students using SRBI protocols. 

Product(s):  e-version of all 9
th

 -10
th

 grade CAPT assessments 

 

Status:  Common CAPT-related assessments were developed in both the World One and World 

Two teams.  For example, several Reading-for-Information and persuasive writing assessments 

were used in World History One to promote the skill acquisition and enhancement for 

persuasive writing and evaluative reading.  The whole department calibrated scoring CAPT 

Interdisciplinary Writing assessments and Reading-for-Information assessments and these 

results will be used to inform the social studies and English teachers next year.   

 

9. Teachers will continue to analyze AP courses and the assessment results from those courses. 

Product(s):  Teams’ analysis of AP test data 

 

Status:  Advanced Placement social studies teachers are going to use their year-long experience 

and some data such as course grades and discreet assessment grades to predict their students’ 

holistic scores on the Advanced Placement exam.  When the scores are available we will be able 

to ascertain the degree of accuracy of their predictions and adjust instruction accordingly.   

 

10. Teachers will encourage students at all levels to participate in social studies-related clubs, 

activities and contests such as, Model United Nations, Student Council, Mock Trial, competitive 

essay contests, etc. 

Product(s):   increased membership and participation in clubs, contests, and activities 

 

Status:  Membership increased this year for both Mock Trial and the United  

Nations club.  Also, a debate club was formed and students from the club competed in several 

statewide tournaments.  It is hoped the debate club will have a social studies teacher as advisor 

for next year.  An Economics team was formed for the purpose of participating in the Harvard 

Undergraduate Economics challenge.  This team is already gearing up for next year’s 

competition.   Social studies teachers advised the FHS’s student government and Military 

History club and the department is providing guest speakers for the Memorial Day Parade in 

Farmington. 

 

Indicators of Progress: 

 

1. The results of student research papers in terms as measured against rubrics and the Common 

Core Standards for writing in social studies.  

2. The frequency of peer observations and the reflections on those observations. 

3. The application of Datawise to better develop teams and their understanding and use of data. 

The teams’ professional development forms and classroom data.  The results of student 

surveys about the degree to which students feel their social studies classes are engaging, 

challenging and relevant. 
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4. The results of assured assessments and performance tasks as measured against the 

Framework for Teaching and Learning and the Vision of the Graduate 

5. The development and implementation of common formative assessments 

6. A list of scientific research-based instructional interventions for social studies. 

7. The number of students meeting or exceeding goal on the CAPT Reading and Writing 

Across the Disciplines exams.  The teachers’ knowledge of the efficacy of these 

interventions. The performance and growth of students with respect to CAPT skills. 

8. The products described in the Action Steps above. 

9. The number of students enrolled in AP US History, AP European History, AP Government 

& Politics and AP Macroeconomics, and the number of such students receiving a score of 3 

or higher on those AP exams and the number of students enrolled in social studies electives. 

10. The number of students participating in social studies-related clubs, activities, contests, etc. 

 

Indicators of Progress: 
 

1. Midterm Exam  
 

Midterm Exams – Meeting Standard 

Level Course 2009 - 10 2010 - 11 2011 – 12 

    # 
Total 

# 
Mtg  

Std. 

% 
Mtg  

Std 

# 
Total 

# 
Mtg  

Std. 

%  

Mtg  

Std 

# 
Total 

#  

Mtg  

Std. 

%  

Mtg  

Std 

3  WHI 173 150 87 154 135 88 141 124 88 

   WHII 75 69 92 107 95 89 97 91 94 

   USH 59 51 86 58 56 97 73 70 96 

  All level-3 courses 307 270 88 319 286 90 311 285 92 

2  WHI H 167 167 100 188 183 97 193 191 99 

   WHII H 230 229 100 223 222 100 209 206 99 

   USH H 98 98 100 98 96 98 130 129 99 

  All level-2 courses 495 494 100 509 501 98 532 526 99 

1  AP US H 170 169 99 136 136 100 120 120 100 

   AP Euro 51 48 94 62 61 98 62 60 97 

  All level-1 courses 221 217 98 198 197 99 182 180 99 

All levels   1023 981 96 1026 984 96 1025 991 97 

  Note:  standard for 2009-2010, 2010-2011 calculated as grade of 60% or better. 
 



-16- 

 

2. Final Exam  

 

Final Exams – Meeting Standard 

Level Course 2009 - 10 2010 - 11 2011 - 12 

    # 
Total 

# 
Mtg  

Std. 

% 
Mtg  

Std 

# 
Total 

# 
Mtg  

Std. 

%  

Mtg 

Std 

# 
Total 

#  

Mtg  

Std. 

%  

Mtg  

Std 

3  WHI 163 146 90 148 130 88 144 129 90 

   WHII 73 66 90 107 98 92 95 83 87 

   USH 58 51 88 54 51 94 72 68 94 

  All level-3 courses 294 263 89 309 279 90 311 280 90 

2  WHI H 169 169 100 191 191 100 193 193 100 

   WHII H 230 227 99 222 222 100 209 203 97 

   USH H 98 96 98 98 88 90 129 129 100 

  All level-2 courses 497 492 99 511 501 98 531 525 99 

1  AP US H 170 169 99 135 135 100 120 120 100 

   AP Euro 51 51 100 61 61 100 61 61 100 

  All level-1 courses 221 220 100 196 196 100 181 181 100 

All levels   1012 975 96 1016 976 96 1023 986 96 

Note:  standard for 2009-2010, 2010-2011 calculated as grade of 60% or better. 

 

3. Graduation Standard  
 

Social Studies Graduation Requirement – Meeting Standard 

Assessment 2009 -10 2010 - 11 2011 - 12 

  # 
Total 

# 
Mtg 

Std. 

% 
Mtg Std 

# 
Total 

# 
Mtg 

Std. 

% Mtg Std # 
Total 

# Mtg Std. % 
Mtg Std 

Reading for Information 302 207 68.5 324 247 76.2 334 233 69.8 

Interdisciplinary Writing 304 253 83.2 328 290 88.4 338 286 84.6 

Total 606 460 76 652 537 82.4 672 519 77.2 

4. AP Exams  

AP Exam – Meeting Standard (score of 3 or higher) 

Course 2009 -10 2010 – 11 2011 – 12 

   # 
Total 

# 
Mtg  

Std. 

% 
Mtg  

Std 

# 
Total 

# 
Mtg  

Std. 

%  

Mtg  

Std 

# 
Total 

#  

Mtg  

Std. 

AP US H 169 105 62 134 90 67    

AP EURO 46 36 78 58 51 88    

AP Macroeconomics 16 13 81 6 5 83    

AP Government and Politics 18 12 67 14 9 64    

All level-1 courses 249 166 67 212 155 73    
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5. Elective Course Enrollments  

 Course 2008-09 2009-10 2010-11 2011-12 

 Psychology  206 231 183 

 Sociology  153 158 121 

 Criminal and Civil Law  46 78 52 

 World Religions  41 20 0 

 AP Euro 65 51 61 61 

AP Macroeconomics  19 8 20 

6. The number of students participating in your subject-related clubs, activities, contests, 

etc.  

Activity 2008-09 2009-10 2010-11 2011-12 

 Model United Nations 25-30 40 40 40 

 Amnesty International 20-25 20-25 20-25 20-25 

 Military History Club 6-12 6-12 6-12 6-12 

Mock Trial   12 14 

 

 

Mathematics 
 

Mission:   
The mission of the Farmington High School Mathematics Department is to prepare students to become 

competent and flexible mathematical thinkers, capable of analyzing and using data, thinking critically and 

creatively about mathematical problems, and working effectively in a collaborative environment. 
 

To support this mission, the department provides a rigorous and relevant curriculum that prepares 

students for the responsibilities, challenges and opportunities of the 21st century by providing 

meaningful mathematical tasks that develop critical thinking and problem solving skills, require 

collaboration, and encourage mathematical communication orally and in writing. 

 

2011-2012 Goal: All students will improve their understanding of mathematical content, ability to solve 

problems and model situations mathematically, and ability to communicate mathematical ideas orally and in 

writing. 

 
2011-12 Action Steps: 

 

1.  The Integrated Math 1 team will continue implementation of the State of Connecticut Pilot 

Algebra 1 course in anticipation of statewide adoption in two years.  Teachers again participated 

in a summer training provided by the state to improve curriculum and instruction as the second 

year begins.  Teachers will work collaboratively with one another, with other participating pilot 

schools, and with mentors from Central Connecticut State University during this academic year. 

 Teachers will adapt current curriculum to align with state expectations, examine student work, 

collect data, and make instructional decisions based on this information. 

     Product(s):  Revised curriculum, instructional materials, and assessments 
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 Status: 

 The State of Connecticut Pilot Algebra 1 course is aligned with the Common Core State 

Standards and supports the Farmington Vision of the Graduate.  Students are routinely expected 

to think critically about real world problems, to develop use mathematical models, to work 

together and communicate their thinking in an environment of rich problem-solving.  

 

The second year of implementation has been a productive one.  In addition to contributing to the 

development of revised curriculum and assessment materials, Farmington teachers have 

participated in ongoing professional development offered by Central Connecticut State 

University.  In addition, Farmington has collaborated with Windsor High School as they 

complete their first year of implementation.  Indicative of the strength of this new program is the 

steady improvement in our midyear exam scores.  In 2009, the year before implementation, 78% 

of students met standard.  In 2010, in the first year of implementation, 80% met standard.  This 

year, 91% met standard.   In 2012 – 13, the Integrated Math 1 course will officially become 

Algebra 1. 

 

2.   The math department will meet regularly to discuss future impact of the Algebra 1 pilot program 

in subsequent Level 3 courses.  The Integrated Math 2 team has adjusted instruction based on 

the pilot results last year.  Integrated Math 3 will plan for adjustments in curriculum topics 

based on revisions in Integrated Math 2. 

     Product(s):  Revised curriculum maps for Integrated Math 2, Integrated Math 3 

 

Status: 

Integrated Math 2 developed and implemented a revised map this year, which included more 

geometry topics and reorganization of algebra topics.  Integrated Math 3 will complete a special 

project during the Summer Curriculum Academy in order to incorporate some Integrated 2 

topics. 

 

As a result of the Algebra 1 curriculum adoption and the demands of the Common Core State 

Standards, the math department has decided to phase in full year courses in Geometry and 

Algebra 2 at both standard and honors levels.  This process will take 2 – 3 years to complete. 

 

3.   All math teachers and teams will become familiar with the principles and strategies outlined in 

the new Framework for Teaching and Learning to guide our collaborative inquiry toward 

improved instructional practice in math classrooms.  Toward this end, teachers will continue to 

visit one another’s classes and will videotape some lessons for the purpose of later discussion. 

 In addition, teachers and teams will continue to focus on developing students’ ability to connect 

multiple representations of mathematical phenomena, to collaborate with others to solve 

problems, to set learning goals, and to reflect on the learning process. 

     Product(s):  videotapes of instruction, data from various assessments, student surveys 

 

Indicators of Progress: 
1.   The number of students meeting or exceeding standard in mathematics as determined by mid-term and 

final exam grades. 
2.   The number of students meeting goal on the Mathematics CAPT. 
3.   The number of students enrolled in AP Statistics, AP Calculus AB, and AP Calculus BC, and the number 

of such students receiving a score of 3 or higher on these AP exams. 
4.   The number of students enrolled in Precalculus, and the number of such students meeting standard on the 

Precalculus Cumulative Assessment. 
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5.   The number of students enrolled in 4th year math elective courses. 
6.   The results of student surveys about the degree to which students feel their math classes are engaging, 

challenging and relevant. 
7.   The number of students participating in math-related clubs, activities, contests, etc. 

 

1. Midterm Exam 

  Note:  standard calculated as grade of 60% or better. 

 

2. Final Exam 

Final Exams – Meeting Standard 
Level Course 2009 - 10 2010-11 2011-12 

  # 
Total 

# 
Mtg  

Std. 

% 
Mtg  

Std 

# 
Total 

# 
Mtg  

Std. 

%  
Mtg Std 

# 
Total 

#  
Mtg 

Std. 

%  
Mtg  

Std 

3 Integrated Math 1 96 70 73 97 74 76 113 77 68 

 Integrated Math 2 174 114 66 166 130 78 159 128 81 

 Integrated Math 3 154 120 78 164 142 87 160 132 83 

 Elements of Algebra 54 52 78 39 31 79 37 22 59 

 Precalculus 170 125 74 136 127 93 159 131 82 

 Statistics 73 55 75 114 93 82 78 71 91 

 All level-3 courses 721 536 74 716 597 83 706 561 79 

2 Algebra 2A/Geometry A 64 61 95 70 70 100 86 85 99 

 Geometry B/Algebra 2B 138 109 79 144 122 85 129 106 82 

 Precalculus H 64 58 91 63 58 92 59 52 88 

 All level-2 courses 266 228 86 277 250 90 274 243 89 

1 AP Calculus AB 92 90 98 75 75 100 84 82 98 

 AP Calculus BC 36 36 100 20 20 100 25 25 100 

 AP Statistics 51 51 100 92 92 100 86 85 99 

 All level-1 courses 179 177 99 187 187 100 195 192 98 

All 

levels 

 1166 941 81 1180 1034 88 1175 996 85 

  Note:  standard calculated as grade of 60% or better. 

Midterm Exams – Meeting Standard 
Level Course 2009 - 10 2010 - 11 2011 – 12 

  # 

Total 

# 

Mtg 

Std. 

% 

Mtg  

Std 

# 

Total 

# 

Mtg 

Std. 

%  

Mtg  

Std 

# 

Total 

#  

Mtg 

Std. 

%  

Mtg  

Std 

3 Integrated Math 1 110 86 78 108 86 80 114 104 91 

 Integrated Math 2 185 125 68 173 130 75 165 96 58 

 Integrated Math 3 158 121 77 171 129 75 167 135 81 

 Elements of Algebra 52 33 63 38 28 74 36 30 83 

 Precalculus 172 155 90 137 118 86 161 140 87 

 Statistics 75 69 92 114 103 90 79 76 96 

 All level-3 courses 752 589 78 741 594 80 722 581 80 

2 Algebra 2A/Geometry A 68 54 79 76 58 76 89 69 78 

 Geometry B/Algebra 2B 135 126 93 141 128 91 128 121 95 

 Precalculus H 64 62 97 65 63 97 59 57 97 

 All level-2 courses 267 242 91 282 249 88 276 247 89 

1 AP Calculus AB 94 91 97 75 71 95 84 80 95 

 AP Calculus BC 37 37 100 20 20 100 25 25 100 

 AP Statistics 51 51 100 92 88 96 87 85 98 

 All level-1 courses 182 179 98 187 179 96 196 190 97 

All 

levels 

 1201 1010 84 1210 1022 84 1194 1018 85 
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3. Graduation Standard 

 

Math Graduation Requirement – Meeting Standard 
Assessment 2009 - 10 2010 - 11 2011 – 12 

 # 

Total 

# 

Mtg 

Std. 

% 

Mtg  

Std 

# 

Total 

# 

Mtg 

Std. 

%  

Mtg 

Std 

# 

Total 

#  

Mtg Std. 

%  

Mtg  

Std 

10
th

 Grade CAPT 303 235 77.6 321 260 81.0 331 260 78.5 

11
th

 Grade CAPT 50 27 54 44 17 39    

11
th

 Grade Internal Assessment 76 12 16 61 10 16    

Math Portfolio 31 31 100 29 29 100    

Total 460 305 66 455 316 69    

 

4. AP Exams 

 

 

 

 

 

 

 

 

 

5. Precalculus Exam 

 

Precalculus Cumulative Assessment – Meeting Standard (score of 3 or higher) 
Dimension 2009 - 10 2010 - 11 2011 – 12 

 # 
Total 

# 
Mtg 

Std. 

% 
Mtg  

Std 

# 
Total 

# 
Mtg 

Std. 

%  
Mtg  

Std 

# 
Total 

#  
Mtg 

Std. 

%  
Mtg 

Std 

Mathematical Knowledge 233 182 78 194 158 81 207 158 76 

Applications/Modeling 233 77 76 194 153 79 207 153 74 

Communication 233 145 62 194 154 79 207 160 77 

 

6. Elective Enrollment 

 
Course 2008-09 2009-10 2010-11 2011-12 

Elements of Algebra 

& Trigonometry 

62 54 40 36 

Statistics 77 73 114 78 

AP Statistics 67 51 92 86 

AP Calculus AB 55 92 75 84 

AP Calculus BC 26 36 20 25 

 

7. The number of students participating in math-related clubs, activities, contests, etc. 

 
Activity 2008-09 2009-10 2010-11 2011-12 

McDonough Math 

Tutoring Program 

30 30 30 34 

West Woods 

Tutoring Program 

NA 20 26 NA 

Math Honor Society 56 65 45 55 

Robotics 30 42 43 49 

AP Exam – Meeting Standard (score of 3 or higher) 
Course 2009 - 10 2010 - 11 2011 - 12 

 # 

Total 

# 

Mtg 

Std. 

% 

Mtg  

Std 

# 

Total 

# 

Mtg 

Std. 

%  

Mtg  

Std 

# 

Total 

#  

Mtg 

Std. 

%  

Mtg  

Std 

AP Calculus AB 90 66 73 73 53 73    

AP Calculus BC 39 34 87 21 17 81    

AP Statistics 51 32 63 91 70 77    

All level-1 courses 180 132 73 185 140 76    
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Commentary/Next Steps: 

 

 The Algebra 1 pilot will enter its second year of implementation.  Participating schools from 

the first cohort will be responsible for assisting in the training of the next cohort.  The team 

will be involved in the summer training, as well as professional development next year.  In 

addition, two new Algebra 1 teachers will receive initial training with the second cohort.  In 

year 2, we plan to build on the work accomplished this year, reviewing baseline data, 

revising materials and instructional strategies.  We will continue to work with Central 

Connecticut State University and the expanding number of participating schools as the 

curriculum undergoes further development and refinement. 

 As the state transitions from the State Mathematics Framework to the Common Core State 

Standards, we will focus attention on understanding the new standards and beginning the 

process of aligning our curriculum, assessments and instructional strategies to the new 

standards.  This will be a multi-year process. 

 The department will focus attention on developing universal screens in mathematics to assist 

in providing Tier 1 and Tier2 SRBI services. 

 The department will begin the process of developing curriculum for Geometry and Algebra 

2 courses (Level 3) to follow the Algebra 1 course.  These courses will position Farmington 

for success on the state End of Course Assessments in Algebra 1 and Geometry. 

 

  

Science 

 

Mission: 

The mission of the Farmington Public School’s Science Program is to prepare students to become 

scientifically literate individuals with the knowledge and skills required to better understand 

themselves and the world around them.  To support this mission, the Department provides a 

rigorous, relevant, and engaging curriculum that develops in students a deep understanding of the 

physical, chemical and biological sciences, as well as technology and engineering, and that provides 

students with meaningful opportunities to engage in scientific inquiry while strengthening their 

critical-thinking, problem-solving and communication skills.  FHS students are strongly encouraged 

to pursue science in all four years of high school. 

2011-12 Goal:  All students will meet established science performance standards by demonstrating 

the critical thinking, technology and inquiry skills in life, physical and earth sciences. They will 

examine natural phenomena, pose and evaluate arguments based on evidence, explore interests and 

make decisions about contemporary issues in science. 

Performance Data: 

2007 2008 2009 2010 2011 

% at or above 

goal 

% at or above 

goal 

% at or above 

goal 

% at or above 

goal 

% at or above 

goal 

74.9 70.2 67.4 69.9 76.9 
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In 2011 76.9 % of FHS sophomores performed at or above goal on the Science CAPT.   One 

concern is that 80.9% of non-special education students met goal compared to only 30.3% of special 

education students. 

Student performance varied on the individual strands that compose the Science CAPT.  Generally 

students who score at least 10 points in each of the five strands will score at the “goal” level overall.  

The following chart shows the percentage of students who scored a 10 or higher in each of the 

strands:  

Strand 

% of students scoring at 

least a 10 in this strand 

Energy Transformations 69.3% 

Chemical Structures and Properties 81.9% 

Global Interdependence 68.4% 

Cell Chemistry and Biotechnology 74.1% 

Genetics, Evolution and Biodiversity 79.2% 

With the exception of the “Chemical Structures and Properties” strand, student performance on each 

of these strands improved from the 2009 Science CAPT.  Significant improvement was seen in the 

“Energy Transformations,” “Cell Chemistry and Biotechnology” and “Genetics, Evolution and 

Biodiversity” strands, with a slight improvement seen in the “Global Interdependence” strand.   

Achieving goal on the Science CAPT is the primary way in which students meet the district’s 

Science graduation standard.  Sophomores who do not meet goal on the Science CAPT may 

retake the test in their junior year.  In addition, students may meet the Science graduation 

standard by (1) passing the AP Chemistry, AP Biology or AP Physics exam, (2) meeting 

standard on the internally developed Farmington Assessment of Science Performance 

(“FASP”), or (3) enrolling in a special senior-year Science course and meeting standard on the 

Farmington High School Science Portfolio.  All students in the Class of 2012 met standard via 

one of these routes. 

Several members of the Science Department took part in the Science Program Review with 

University of Connecticut Education Professor Davis Moss.  Members reflected on the Vision of the 

Graduate, Framework for Teaching and Learning, research on teaching science and the new national 

Framework for Science Education in the process of writing a Vision of Science Education in 

Farmington.  In the coming year the Committee will review the new Next Generation Science 

Standards and make a recommendation for revising the Science sequence for grades 9-11. 
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The following is a summary of department initiatives that helped focus attention on preparation for 

the CAPT:  

Data 

Analysis 

 Freshman and sophomore teams reviewed strand data and adjusted 

instruction based on relative weaknesses in the various courses. 

 9
th

 grade teachers access and utilize the 8
th

 grade CMT scores to provide 

interventions. 

 Teachers will receive a list of current juniors who did not meet standard and 

develop individual remediation plans for each student. 

 Teams will complete a detailed analysis of the CAPT results by strand and 

by individual student.  The result of this analysis will lead to further 

adjustment in curriculum and instruction.  The Director of Technology will 

train the department on how to access prior student data.  

Program 

Review 

 The Department finished the examination of  all aspects of its current 
program, including course offerings and sequencing, curriculum, 
instruction and assessment, as part of a district-wide (K-12) Science 
Program Review with University of Connecticut Education Professor 
Davis Moss. 

 

Adjustments 

to 

Instruction/ 

Interventions 

in the 

classroom 

 Additional Practice:  Freshman and sophomore teams used CAPT-like 

materials prior to the test.  In addition, they spent time reviewing good test-

taking strategies. 

 All 10
th

 grade Chemistry teachers implemented a CAPT Science Review in 

the weeks preceding CAPT testing.  The 2½-week unit is intended to review 

important science concepts, including those that students have not 

encountered since middle school, particularly life sciences and Biology 

(which is not taught at FHS until 11
th

 grade).  Students also reviewed test-

taking strategies and interpretation of graphs and scientific diagrams, practice 

different CAPT-style questions using practice tests, and evaluate student 

exemplars on free-response questions.  Students also reviewed their middle-

school science portfolios which contain CAPT Science performance tasks 

they undertook in 7
th

 and 8
th

 grades.  In many cases, FHS Biology teachers 

conducted those lessons in which life science and biology concepts are 

reviewed in the Chemistry classes. 

 

Interventions 

in addition to 

the classroom 

 Juniors who did not pass the CAPT as sophomores were enrolled in a special 

tutorial where strand weaknesses were addressed. 

 

Development 

and 

calibration of 

internal 

assessments 

 The physics and biology teams created course pre-assessments during the 

summer Curriculum Institute and piloted them this fall.  The teams will 

examine the data with the assistance of the Director of Technolgy. 

 The two science portfolio teachers dedicated their EEPD work to creating 

new materials that would engage and challenge seniors who had not 

previously met goal on the CAPT. 
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Action Steps: 

Pending the recommendations of the district-wide Science Program Review Committee, the Science 

Department intends to undertake the following action steps this year: 

 The Physics, Chemistry and Biology collaborative teams will develop common formative 

assessments and rubrics and participate in peer scoring sessions in order to increase inter-rater 

reliability.  The results from these assessments will be used to measure the effectiveness of 

interventions and strategies used to improve student performance relative to the EEPD problem 

of practice. 

Product(s): common formative assessments and rubrics 

 

Status:  The Physics Team developed multiple common assessments that measured student’s 

ability to make a claim, support it with evidence and link the evidence back to the claim using 

appropriate reasoning.  The teachers developed a rubric for the Alternative Energy Persuasive 

Essay based on the Board of Education’s Critical Thinking and Reasoning Goal.  The team 

cross-graded student work and developed anchor sets showing each level of student 

performance.  These skills will be valuable to students when they respond the open-ended 

questions on the CAPT. 

 

The Chemistry Team focused on improving student’s problem solving abilities.  They 

implemented a problem solving method called “FLIPS” which stands for Formula, Listing of 

Variables, Isolating the unknown in the formula, Plugging-in known values, and finally Solving 

the problem.  This gave the students a structure which allowed them to overcome the fear of a 

word problem and follow a familiar linear progression towards an answer. 

 

The Biology Team addressed the problem of practice of student use of vocabulary.  Using 

appropriate vocabulary to describe complex processes is an integral part of being scientifically 

literate.  The AP Biology teachers used several seminal research papers to simultaneously teach 

both scientific literacy and core content ideas.  The Honors and College Prep teachers used 

concept maps, journals and silent graffiti as strategies to help students understand the 

relationship between the terms and concepts in a unit.  Periodic common formative assessments 

showed significant student performance gains over the course of the year. 

 The Science Department will continue to schedule all current juniors who did not met goal on 

the Science CAPT for special individualized instruction in the Science Tutorial to prepare them 

with the necessary knowledge and skills for success on the FASP and the Science CAPT which 

they may retake.  The Science Tutorial is currently staffed by a part-time science tutor as well as 

regular science teachers who monitor student review for the Science CAPT and FASP and 

provide general assistance and support in Physics, Chemistry, and Biology.  The Science 

Department will continue to refine the Science Tutorial model to maximize student achievement 

in Science. 

Status:  The number of students passing the FASP increased to 27 this year.  This will result in 

a smaller number of students needing to meet the Science graduation standard via the Portfolio 

Science course. 
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 The Science Department is offering two sections of “Portfolio Science” this year to provide 

another opportunity for students to meet Farmington’s Science graduation standard (36 

students).  The Science Portfolio teachers will continue to develop and refine lessons to ensure 

all students have the knowledge and skills necessary to meet the Portfolio standard. 

Status:  The Portfolio Science Teachers modified the delivery of instruction to be more project-

based.  For example students learned about types of energy transformations and used this 

knowledge to construct a Rube Goldberg device that included several types such as kinetic to 

potential.  This approach led to a significantly higher level of student engagement as students 

were motivated by the opportunity to apply their knowledge while building a product that would 

be demonstrated at a culminating performance. 

Indicators of Progress: 

 

1. Midterm Exam 

  Note:  standard calculated as grade of 60% or better. 

 

 

Midterm Exams – Meeting Standard 
Level Course 2009 - 10 2010 - 11 2011 – 12 

  # 
Total 

# 
Mtg 

Std. 

% 
Mtg  

Std 

# 
Total 

# 
Mtg 

Std. 

%  
Mtg  

Std 

# 
Total 

#  
Mtg 

Std. 

%  
Mtg  

Std 

3 Physics 180 150 83 174 144 83 166 144 87 

 Chemistry 154 121 79 160 128 80 165 135 82 

 Biology 133 121 91 115 90 78 111 91 82 

 All level-3 courses 467 392 84 449 362 81 442 370 84 

2 Physics Honors 142 140 99 159 150 94 160 157 98 

 Chemistry Honors 140 119 85 129 121 94 147 137 93 

 Biology Honors 123 115 93 121 111 92 122 94 77 

 All level-2 courses 405 374 92 409 382 93 429 388 90 

1 AP Physics C 21 20 100 11 11 100 11 11 100 

 AP Physics B 50 43 86 50 42 84 38 33 87 

 AP Biology 67 56 84 60 58 97 96 82 85 

 AP Environmental 23 19 83 15 13 87 10 10 100 

 AP Chemistry 25 24 96 37 34 92 35 31 89 

 AP Computer Science 16 15 94 8 8 100 21 18 86 

 All level-1 courses 202 177 88 181 166 92 211 185 88 

All 

levels 

 1074 943 88 1039 910 88 1082 943 87 
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2. Final Exam  

  Note:  standard calculated as grade of 60% or better. 

 

3. Graduation Standard 

Science Graduation Requirement – Meeting Standard 
Assessment 2009 -10 2010 -11 2011 – 12 

 # 

Total 

# 

Mtg 
Std. 

% 

Mtg Std 

# 

Total 

# 

Mtg 
Std. 

% Mtg 

Std 

# 

Total 

# Mtg 

Std. 

% Mtg 

Std 

10
th

 Grade CAPT 306 214 69.9 328 252 76.9 338 248 73.37 

11
th

 Grade CAPT 68 19 27.9 56 19 34    

11
th

 Grade Internal Assessment 87 49 56.3 79 27 36    

Science Portfolio 42 42 100 40 40 100    

Total 503 324 64 503 338 67    

 

4. AP Exams 

Final Exams – Meeting Standard 
Level Course 2009 - 10 2010 - 11 2011 - 12 

  # 

Total 

# 

Mtg 

Std. 

% 

Mtg  

Std 

# 

Total 

# 

Mtg  

Std. 

%  

Mtg  

Std 

# 

Total 

#  

Mtg 

Std. 

%  

Mtg  

Std 

3 Physics 167 141 84 171 142 83 168 138 82 

3 Chemistry 145 116 80 157 116 74 162 105 65 

3 Biology 130 74 57 112 76 68 111 74 67 

 

 
All level-3 courses 442 331 75 440 334 76 441 317 72 

2 Physics Honors 141 136 96 158 147 93 160 158 99 

2 Chemistry Honors 136 98 72 129 115 89 148 111 75 

2 Biology Honors 124 123 99 120 111 93 122 114 93 

2 Computer Science Honors    21 21 100 16 16 100 

 

 
All level-2 courses 401 357 89 428 394 92 446 399 89 

1 AP Physics C 20 20 100 11 11 100 11 11 100 

1 AP Physics B 49 49 100 50 50 100 38 38 100 

1 AP Biology 67 64 96 59 59 100 94 94 100 

1 AP Environmental 23 22 99 15 14 93 10 10 100 

1 AP Chemistry 25 25 100 37 37 100 34 33 97 

1 AP Computer Science A 16 16 100 8 8 100 21 21 100 

 All level-1 courses 200 196 98 180 179 99 208 207 99 

All 

levels 

 1043 884 85 1048 907 87 1095 923 84 

AP Exam – Meeting Standard (score of 3 or higher) 
Course 2009 -10 2010 - 11 2011 - 12 

 # 

Total 

# 

Mtg Std. 

% 

Mtg Std 

# 

Total 

# 

Mtg 
Std. 

% Mtg 

Std 

# 

Total 

# Mtg 

Std. 

% Mtg 

Std 

AP Physics C Mechanics  21 18 86 12 11 92    

AP Physics C EM 19 13 68 11 10 91    

AP Physics B 46 25 54 41 22 54    

AP Biology 67 56 84 56 47 84    

AP Environmental 23 14 61 15 12 80    

AP Chemistry  27 22 81 37 25 68    

AP Computer Science A 15 11 73 9 8 89    

AP Computer Science AB N/A N/A N/A N/A N/A N/A    

All lvel-1 courses 218 159 73 181 135 75    
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5. Elective Course Enrollments 

 
Course 2008-09 2009-10 2010-11 2011-12 

Anatomy and Physiology 90 90 102 62 

Astronomy 45 37 40 46 

Environmental Science 15 38 12 13 

Forensics 59 64 89 75 

Biotechnology Honors 19 Didn’t offer 11 14 

Computer Science Honors 34 28 21 32 

Intro to Engineering Design 17 21 35 19 

Principles of Engineering 9 24 14 29 

Digital Electronics 19 Didn’t offer 9 Didn’t offer 

SPOT 14  13 7 

AP Physics C Mechanics  13 20 Didn’t offer 11 

AP Physics C EM 13 19 11 11 

AP Physics B 34 50 50 38 

AP Biology 79 67 59 94 

AP Environmental 18 23 15 10 

AP Chemistry 34 2 37 34 

AP Computer Science  7 16 8 21 

 

6. The number of students participating in science-related clubs, activities, contests, etc. 

 
TEAM+S 48 40 37 37 

Robotics 30 42 43 49 

CT Science & Humanities 

Symposium 

  

7 

 5 

UCHC Cutting Edge Research 

Internship 

10 12 8 15 

UCONN Mini Medical School  5 3 n/a 4 

Science Olympiad n/a 23 22 17 

Research in Biology Program n/a 12 12 4 

Women of Innovation n/a 4 4  

FHS Research Symposium n/a 3 3 4 

NHS Science Tutors 

 

n/a 11 12 2 

Astronomy Club  7 20 20 

Astronomy Internship  1 1 1 n/a 

Lake Compounce Physics 

Challenge 

25 33 n/a n/a 

 

 

World Languages 

 

Mission: 

The mission of the Farmington High School World Languages Department is ensure that students 

acquire the linguistic and cultural knowledge, skills, competencies and dispositions they will need 

to become successful global citizens. 
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To realize this mission, the department provides a rigorous and relevant curriculum that prepares 

students to communicate, cooperate and connect with people of various backgrounds by deepening 

their understanding of their own and others’ languages, cultures and perspectives, and by 

strengthening their ability to communicate effectively, to read, think and write critically, and to 

effectively research and evaluate information.   

  

2011-12 Goal:  All students will demonstrate continuous academic achievement in world languages 

by developing their listening, speaking, reading, and writing skills and their ability to examine the 

practices and perspectives of other cultures.   

  

2011-12 Action Steps: 

  

1.   World Language teachers will collaborate with school and district data experts to develop our 

capacity to access, interpret, examine and use student performance data, specifically FLST 

scores and other benchmark assessments.  Teachers will use such professional learning to adjust 

instruction and provide adequate practice for all students in the areas of listening, speaking, 

reading and writing. 

      Product(s):  data protocols 

 

Status:  

Teacher teams: 

 examined results of common formative and summative assessments and used protocols to 

examine instructional practice and artifacts of student work as part of the EEPD process.   

 developed new formative tasks designed to blend skills in an effort to improve student 

proficiency in the target language.     

 revised summative rubrics to improve student accuracy in oral communication. 

 Next year, teams will continue to examine student performance data to provide adequate 

practice for all students in the areas of listening, speaking, reading and writing.  Teachers 

will also explore the use of Limelight as a tool for assessment of and for learning.   

 

2.   All World Language teachers and teams will learn and use the principles and strategies outlined 

in the new Framework for Teaching and Learning to guide collaborative inquiry towards 

purposeful engagement of students in the authentic work of the world language disciplines.  In 

working to achieve this goal, teachers will visit other classrooms of teachers in the Farmington 

district to focus their work as fellow practitioners, and to continue to work toward developing 

their capacity to create fluent communicators. 

      Product(s):  data on collaborative classroom visits and instructional rounds 

  

Status:   

Teacher teams: 

 researched a problem of practice using the Data Wise Improvement Process. 

 used the Framework for Teaching and Learning as a guide for developing additional 

listening and speaking tasks. 

 observed one another teach common lessons that were designed using the Framework for 

Teaching and Learning.   
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 analyzed student work using a data protocol, and then used this data to inform future 

instruction.  Teachers learned that students are most successful when: (1) the tasks are 

connected to real-world problems and are of personal interest to the students; (2) the 

students integrate multiple language skills at once to complete the task; (3) the students are 

involved in articulating their own metacognition and setting and assessing personal learning 

goals, and (4) the students are given a real audience for the delivery of their work. 

 Next year, all members of the World Languages Department will continue intra-district 

instructional rounds to analyze the work of the discipline across grade levels and to continue 

to develop their own capacity to develop proficient communicators. 

 

3.   World Language teachers will incorporate the skills articulated in the Vision of the Graduate 

and the Framework for Teaching and Learning into formative assessments and the assured 

performance tasks most important for demonstrating progress toward the vision skills.  This 

work will also include developing benchmark assessments and rubrics, gathering and examining 

student models and refining the use of data to adjust instruction. 

Product(s):  formative assessments, benchmark assessments for each year, student models and 

rubrics. 

  

Status:  

Teacher teams: 

 created formative speaking rubrics to assess student communication and engagement when 

using the target language in class.  This addresses the Framework for Teaching and 

Learning’s principles related to active learning community, purposeful engagement and 

individual responsibility. 

 created common summative assessments that that required student to integrate multiple 

skills in authentic contexts for real audiences. 

 

4.   Teams will identify and implement common scientifically research-based instructional 

interventions (SRBI) designed to assist struggling students to improve their performance in 

French and/or Spanish.  

      Product(s):  list of scientific research-based instructional interventions for world languages 

 

Status:  

Teacher teams: 

 developed interventions for improving students’ oral communication.  These included 

strategies for getting to know individual learners and their interests and strategies for 

assessing a student’s language readiness by tapping into his/her prior knowledge of the 

target language.  Cognitive strategies for elaboration, grouping, circumlocution and 

summarizing information were created. 

 The next steps include further exploration of inquiry-based lesson planning in an effort to 

promote student-centered classrooms that support differentiation.  The work of team next 

year will include contributions towards the creation a WL Teacher Toolkit of SRBI 

Interventions that provides samples for differentiating at the various levels of language 

learning.   
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5.   Teachers will continue to develop their skills on using the technologies provided in the World 

Languages Multimedia Center to improve student performance.  Teachers will develop common 

lessons that incorporate this technology, with special emphasis on further developing 

interpersonal and presentational speaking skills.  

Product(s):  database of lessons that support second-language acquisition skills through the use 

of technology 

  

Status:  

Teachers: 

 Continued professional development on how to use the advanced functions of the Sony 

Soloist and Virtuoso system to create interpersonal communication tasks and assessments. 

 used these advanced functions regularly in lessons to promote all skills.  

 contributed to the creation of a database of lessons that support second-language acquisition 

skills through the use of technology. 

 

Indicators of Progress: 

 

1. Midterm Exam 

  Note:  standard for calculated as grade of 60% or better.

Midterm Exams – Meeting Standard 
Level Course 2009 - 10 2010 - 11 2011 – 12 

  # 
Total  

# 
 Mtg 

Std. 

% 
 Mtg 

Std 

# 
Total  

#  
Mtg 

Std. 

% Mtg 
Std 

# 
Total  

# Mtg 
Std. 

% Mtg 
Std 

3 French I 23 22 96 22 21 95 11 11 100 

 French II 11 10 91 11 10 91 14 12 86 

 French III 39 39 100 51 49 96 49 45 92 

 French IV 20 6 30 30 29 97 34 32 94 

 French V 20 20 100 18 18 100 23 23 100 

 Spanish I 39 32 82 36 34 94 31 27 87 

 Spanish II 47 40 85 58 48 83 51 45 88 

 Spanish III 173 158 91 129 119 92 167 165 99 

 Spanish IV 122 120 98 148 145 98 118 115 97 

 Spanish V 99 79 80 91 87 96 88 88 100 

 All level-3 courses 593 526 89 594 560 94 586 563 96 

2 French II-H 7 7 100 5 5 100 4 4 100 

 French III-H 30 30 100 17 17 100 25 25 100 

 French IV-H 21 21 100 28 28 100 22 21 95 

 French V-H 26 26 100 12 12 100 27 27 100 

 French VI-H 20 20 100 14 14 100 11 11 100 

 Spanish II-H 7 7 100 8 7 88 14 14 100 

 Spanish III-H 109 109 100 113 111 98 89 89 100 

 Spanish IV-H 66 63 95 66 63 95 88 83 94 

 Spanish V-H 58 58 100 45 44 98 47 47 100 

 Spanish VI-H 32 32 100 31 29 94 39 37 95 

 All level-2 courses 376 373 99 339 330 97 366 358 98 

1 AP French Language 10 10 100 13 13 100 8 8 100 

 AP Spanish Language 35 35 100 44 44 100 34 34 100 

 All level-1 courses 45 45 100 57 57 100 42 42 100 

All 

levels 

 

1014 944 93 990 947 96 994 963 97 



-31- 

 

 

2. Final Exam  

  Note:  standard for 2009-2010, 2010-2011 calculated as grade of 60% or better. 

 

3. Graduation Standard 

World Language Graduation Requirement – Meeting Standard 
Assessment 2009 -10 2010 - 11 2011 - 12 

 # 

Total  

# 

 Mtg 

Std. 

% 

 Mtg 

Std 

# 

Total  

#  

Mtg 

Std. 

% Mtg 

Std 

# 

Total  

# Mtg 

Std. 

% Mtg 

Std 

FLST 350 343 98 309 303 98 323 310 96 

 

4. AP Exams 

 

 

 

 

 

 

 

 

 

Final Exams – Meeting Standard 
Level Course 2009 - 10 2010 - 11 2011 – 12 

  # 

Total  

# 

 Mtg 

Std. 

% 

 Mtg 

Std 

# 

Total  

#  

Mtg 

Std. 

% Mtg 

Std 

# 

Total  

# Mtg 

Std. 

% Mtg 

Std 

3 French I 23 21 91 22 19 86 11 9 82 

 French II 12 11 92 10 8 80 14 9 64 

 French III 39 38 97 50 49 98 48 48 100 

 French IV 20 18 90 30 29 97 34 33 97 

 French V 20 20 100 18 18 100 23 22 96 

 Spanish I 34 20 59 32 29 91 28 18 64 

 Spanish II 44 35 80 61 56 92 50 35 70 

 Spanish III 170 149 88 127 121 95 161 157 98 

 Spanish IV 122 97 80 146 134 92 118 107 91 

 Spanish V 99 82 83 91 84 92 88 86 98 

 All level-3 courses 583 491 84 587 547 93 575 524 91 

2 French II-H 6 6 100 6 6 100 4 4 100 

 French III-H 30 30 100 18 18 100 25 25 100 

 French IV-H 21 21 100 28 28 100 22 19 86 

 French V-H 26 25 99 12 12 100 25 25 100 

 French VI-H 20 20 100 14 14 100 11 10 91 

 Spanish II-H 9 9 100 8 8 100 16 15 94 

 Spanish III-H 109 109 100 114 114 100 89 89 100 

 Spanish IV-H 66 61 92 65 62 95 89 77 87 

 Spanish V-H 58 58 100 45 45 100 47 46 98 

 Spanish VI-H 32 31 97 31 30 97 38 37 97 

 All level-2 courses 377 370 98 341 337 99 366 347 95 

1 AP French Language 9 9 100 13 13 100 8 8 100 

 AP Spanish Language 35 34 97 44 44 100 34 34 100 

 All level-1 courses 44 43 98 57 57 100 42 42 100 

All 

levels 

 1004 904 90 985 941 96 983 913 93 

AP Exam – Meeting Standard (score of 3 or higher) 
Course 2009 -10 2010 - 11 2011 - 12 

 # 

Total  

# 

 Mtg 

Std. 

% 

 Mtg 

Std 

# 

Total  

#  

Mtg 

Std. 

% Mtg 

Std 

# 

Total  

# Mtg 

Std. 

% Mtg 

Std 

AP French Language 10 8 80 12 10 83 6   

AP Spanish Language 33 27 82 41 33 80 32   

All level-1 courses 43 35 81 53 43 81 38   
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5. Elective Course Enrollments 

 
Course 2008-09 2009-10 2010-11 2011-12 

French IV 27 20 30 34 

French IV-H 29 21 28 22 

French V 37 20 18 23 

French V-H 24 26 12 25 

French VI-H n/a 20 14 11 

AP French 17 9 13 8 

Spanish IV 135 122 146 118 

Spanish IV-H 73 66 65 89 

Spanish V 129 99 91 88 

Spanish V-H 61 58 45 47 

Spanish VI-H n/a 32 31 38 

AP Spanish  26 35 44 34 

 

6. The number of students participating in World Languages-related clubs, activities, 

contests, etc. 

 
Activity 2008-09 2009-10 2010-11 2011-12 

French National 

Honor Society 

18 17 17 17 

Spanish National 

Honor Society 

64 36 48 40 

Las Voces 20 25 

 

25 27 

 

 

Commentary/Next Steps: 

 

 World Language teams continue to make progress on the EEPD goal of improving student 

communication skills.  Teams will continue to research and employ effective strategies for 

building interpersonal and presentational speaking skills next year.  Teams will continue to 

work towards the goal of moving student proficiency from novice to intermediate to 

advanced. 

 Teachers will pilot a new district-wide writing rubric.    

 Teachers will continue to expand their knowledge of the technology afforded by the World 

Languages Multimedia Center in an effort to deliver authentic language experiences that are 

highly engaging and comprehensive.   

 Teams will develop common lessons that reflect meaningful tasks and depth of knowledge 

in alignment with the Framework for Teaching and Learning.   

 Teams will analyze and revise current assessment practices to ensure alignment with the 

Five Year Goals and the Vision of the Graduate. 

 Teachers will continue to participate in intra-district Instructional Rounds to analyze the 

work of the discipline across grade levels and to continue to develop their own capacity as 

professional educators.
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Health, Physical Education, and Wellness 

 

Mission:   

The Farmington Health, Physical Education and Wellness department is dedicated to supporting the 

mission and goals of the Farmington schools through a planned program of instruction focused on 

helping all Farmington students develop the skills, knowledge, and dispositions necessary for 

making optimum Physical, Intellectual, Emotional and Social Wellness an important part of a 

healthy and balanced lifestyle. 

To support this mission, the department provides an integrated and vertically aligned wellness 

curriculum designed to ensure that students become increasingly independent in their ability to 

access and assess information, self-mange behaviors, and make informed decisions as well as 

develop the necessary skills needed to create and achieve personal goals and advocate for their own 

health and that of their family and community. 

 

2011-2012 Goal:  All students will develop their foundational skills (physical, communication, 

evaluation, and analysis skills), content literacy (use of content information from various sources to 

achieve overall wellness).and ability to set personal goals and advocate for healthy and balanced 

living,  

 

2011-2012 Action Steps: 

 

1. HPEW teams will utilize previously developed matrices of assessments and aligned standards to 

track student progress toward essential understandings related to Foundational Skills, Content 

Literacy and Planning and Advocacy. In addition, teams will work to identify assessments (and 

adjust as necessary) that will be stable for 3-4 years for longitudinal tracking. 

Products: Track and report student progress toward standard (E,M,N,B) on selected 

assessments in PowerSchool across grade levels. 

 

Status Action Step 1: Each HPEW team this year spent considerable time fine tuning 

assessments and creating rubrics that strongly aligned with selected standards that students were 

to provide evidence towards. Rubric language for each assignment is on its way to becoming 

less generic and more embedded with the specific skills and knowledge we are attempting to 

elicit.  A developing matrix will allow us to better scope and sequence key skills and 

knowledge’s  and to collect performance data) at each grade level including grades 7 and 8  

 

2. HPEW teams will focus on impacting the instructional core by ensuring that students are able to 

make stronger connections to meaningful knowledge.  Teacher teams will focus on investigating 

instructional models, aligned with the Framework for Teaching and Learning, best suited to the 

engagement of students in the work of the discipline and the continued shifting of classroom 

experience from the teacher to the student. 

Products: Teacher teams will use a model of instruction to investigate and categorize present 

practice and to identify modifications to instructional practice to improve student engagement 

as well as identify data points for measuring progress. 
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3. HPEW teams will develop and implement common formative assessments and utilize this data 

to identify student misconceptions, areas of misunderstanding and to inform future instruction. 

Product: common formative assessments and strategies for analysis 

 

Status of Action Steps 2 and 3: 

As HPEW teams worked to identify a “Student Learning Problem” and a Teacher “Problem of 

Practice” this fall it became evident that there was significant crossover between the above 2 

action steps and a single focus was the best course of action. 

 

Working through a protocol that asked to teachers to identify what students struggled to do, 

teachers then asked the following questions: 

 

- How is the problem connected to the work of the discipline? 

- What evidence do we have that the problem is persistent? 

- Dos the problem occur multiple times in the curriculum? 

- Is solving the problem within our control? 

- How will I know if I have made progress on the problem? What kind of evidence can 

I collect? 

 

Based on this process issues were framed and re-framed until the issue of students investing in 

their own work and developing a mastery orientation towards improving their performance 

emerged. This effort dovetailed well with the emerging issue of student “grading” being based 

on performance toward standard and not necessarily the accumulation of points.  If we are to 

move toward reporting student performance by standard students will need multiple 

opportunities to provide evidence toward a standard and do so in a recurring manner across the 

curriculum and the school year. 

 

2011-2012 HPEW Problem of Practice: 

 

If we provide students ample practice in examining their own performance and in utilizing feedback 

they will be able to identify areas of growth and work in a more focused fashion to improve 

performance. 

 

A. Clear expectations for quality performance are not always communicated to students. For 

example, too often we present a task and look for compliance without explicitly expressing 

what quality work should LOOK like.  Students then do not always present us their BEST 

work. 

B. Students are too often unable to verbalize critical aspects of a given skill/assignment. 

C. We do not use available technologies to the degree we can in order to capture student 

performance in physical activity (video). 

 

Collaborative Team efforts related to 2011-2012 HPEW Problem of Practice with results 

 

A. Track revision data on selected assignments; number of students who take advantage of 

opportunity, number of students who move up on standards rubric as a result of revision. 

 

 Teams selected key assignments and developed strategies for providing feedback to 

students that took various forms, including comments on individual student work, 

rubrics that were formative in nature, work that could be handed in by a certain date 
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and receive feedback and then redone, general class feedback was given in addition 

to other feedback when class misconceptions and misunderstandings were evident. 

 On recurring assignments that had a common skill or understanding that had to be 

demonstrated, students showed marked improvement in performance from the first 

occurrence to the last.  For example, on a series of 4 reflections that juniors were 

assigned for their Personal Improvement Portfolio, 84% of students showed 

improvement from reflection 1 to reflection 4. General misunderstandings and 

misconceptions related to students being too vague in their goal setting and not 

focusing on a specific behavior goal.  Teachers provided additional examples of 

quality SMART goals and worked with students to find the “root cause” of the issue 

they were trying to change through goal setting in order to identify a specific 

behavior set that could be tracked and measured. 

 On other one time assignments students were given specific feedback with the aid of 

a rubric and allowed to revise in order to change their grade and show evidence 

toward standard.  On an assignment where students were given a grade (and standard 

evaluation) and the opportunity to improve that grade (and standard evaluation) 30% 

of the students who could have revised their work to improve their grade took 

advantage.  On another similar assignment for only 5% of the student took advantage 

of the opportunity to revise and improve their grade. Higher percentages of revision 

were reported on assignments where students were not given a grade but only 

feedback which leads the team to believe that students perceive the assignment over 

once a grade is put in powerschool and move on; but feedback without a grade keeps 

them “on the hook” longer and they are more motivated to keep working on making 

the product better. 

 

B. Assess video protocol: ability of students to accurately determine a baseline of performance, 

efficacy of goal setting/practice/re-assessment loop in moving performance. 

 In an effort to provide a useful feedback loop for students in physical activity a video 

protocol was developed that called for students to have their performance videotaped 

early in the unit, have the students view and gather data on their performance in 

order to identify an area of weakness and then a practice plan to address that 

concern.  At the end of the unit the students would again be videotaped and self-

assess along with a teacher assessment. The video protocol was piloted in grade 9 

and 10 physical activity classes (net and invasion games) and the following obstacles 

emerged: 2 video tape sessions proved to be cumbersome and time consuming even 

with  more sessions available to grade 9 than grade 10; instructional and practice 

time is not always sufficient to effect significant change I student performance. Even 

with students rotating by groups between practice and videotaping and assessing of 

videotape, significant instructional time is lost.  The team will re-visit the VT 

protocol with an eye toward incorporating an early self/teacher assessment without 

video and then utilizing VT only at the end of the unit for the student’s final analysis 

of performance. 

 

C. Development/revision of tasks/rubrics with eye on clearer alignment with key standards and 

creating descriptive rubrics that are better anchored in the work we ask students do to. 

(see discussion under action step #1) 
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Indicators of Progress: 

 

1. The number of students who meet or exceed standard in HPEW courses as determined by 

mid-term and final exams as well as on selected performance tasks for each course. 

2. The number of 10
th

 grade students meeting or exceeding standard on the 3
rd

 Generation CT 

Physical Fitness Assessment. 

3. The number of students that take advantage of opportunities outside of instructional classes 

to participate in school based physical activity (intramurals, open gyms, etc.) 

4. Student feedback from course evaluations. ( beginning 2012) 

 

 

Indicators of Progress: 

 

5. The number of students who meet or exceed standard in HPEW courses as determined by 

mid-term and final exams as well as on selected performance tasks for each course. 

 

Health, Physical Education and Wellness – % of Students Meeting 

Standard on Selected Essential Understandings and Mid-Terms 

 2009-10 2010-2011 2011-2012 

Essential Understanding % 

Meeting 

Standard 

% 

Meeting 

Standard 

%  

Meeting 

Standard 

Grade 9: Self-Management 80% 86% 82% 

Grade 9: Content Literacy n/a n/a 83% 

Grade 10: Analyzing Influences 67.5% 72% 66% 

Grade 11: Goal Setting n/a n/a 60% 

(early 

sample) 

9th grade mid-term (80% +)  n/a 85% 87% 

10th grade midterm (80%+) n/a 75% 80% 

 

Discussion: 

6. During the 2011-2012 school year the HPEW department has made a concerted effort to 

expand the number of assignments tracked by standard and to start to collect data not only 

on numbers related to pass/ fail but whether students meet standard for these skills and 

understandings. As each team adds to the matrix of assignments and we have a pattern of 

yearly data to look at a clearer picture of student performance will emerge and inform our 

work as a department. 
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7. Presently we are concerned with two themes emerging from the data we have: 

a. – The drop off in performance from grade 9 to grades 10 and 11. The number of 

students meting performance drops into the 60% range for key assignments in grades 

10 and 11. Early discussion on this trend revolves around the drop from 3 to 2 

meetings per week and students not seeing the coursework as carrying the weight of 

others being that wellness is a level 3 class.  In addition, as the course work becomes 

less about demonstrating retention of information and more about demonstrating 

evidence of health and physical activity literacy skills (analyzing influences, goal 

setting, etc.) there is a transition in the role of the student that might not be fully 

realized.  In other words, many students in some way, would rather us provide notes 

on a topic and a test at the end versus doing a multi-faceted project over time.  

(There is also probably some overlap between the lack of meeting time and the type 

of assignments we expect students to do that, while we devote a considerable amount 

of class time to them, involve out of class work as well.) 

b. – The discrepancy between number of students who meet or exceed standard on a 

given assignment and the number of students who pass the assignment at an 80% or 

higher point level.  There is some early data that the number of students who score 

well on some assignments is considerably higher than those who meet or exceed 

standard as scored on a rubric. The teams will begin to look at this data more 

carefully before the fall to frame the issue. 

c. The number of 10
th

 grade students meeting or exceeding standard on the 3
rd

 

Generation CT Physical Fitness Assessment. 

 

 

 

 

 

 Grade 10 Fall 

2009*** 

Grade 10 Fall 

2010*** 

Grade 10 Fall 

2011*** 

Boys Girls Boys Girls Boys Girls 

A. # of students tested on all 4 items 150 143 162 152 187 143 

B. # of students medically exempt 6 9 1 8 4 0 

C. # of students meeting the aerobic 

standard 

119 

(79%) 

95 

(66%) 

129 

(80%) 

110 

(72%) 

148 

(79%) 

111 

(78%) 

D. # number of students meeting 

flexibility standard 

123 

(82%) 

113 

(79%) 

134 

(83%) 

108 

(71%) 

158 

(84%) 

122 

(85%) 

E. # of students meeting the upper 

body strength standard 

109 

(73%) 

106 

(74%) 

134 

(83%) 

134 

(88%) 

 

141 

(75%) 

108 

(76%) 

F. # of students meeting the muscular 

strength and endurance standard 

126 

(84%) 

114 

(80%) 

146 

(90%) 

148 

(97%) 

163 

(87%) 

122 

(85%) 

G. number of students meeting 

standard on all 4 items 

90 

(60%) 

68 

(48%) 

99 

(61%) 

71 

(47%) 

112 

(62%) 

82 

(57%) 
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Discussion: 

Much like last year strong performance on individual items with flat results on “all 4 items “ results 

suggest that most students are doing quite well on 3 out of 4 items but individually have one area of 

weakness that impacts total number of students meeting standard (all 4).  The grade 10 wellness 

team instituted a simple goal setting process into the practice and test sequence whereby students 

did a quick pre-test, looked at what the age group standards were and wrote down a personal 

improvement goal. (With the fall weather situation we were not able to track this data all the way 

through.) In addition, we will be looking at a restructuring of our K-12 fitness strand for next year. 

This work will focus on increased vertical alignment, data collection as well as total revamp of the 

physical activity units in grade 10 Wellness to focus more on personal fitness.  

 

8. The number of students that take advantage of opportunities outside of instructional classes 

to participate in school based physical activity (intramurals, open gyms, etc.) 

 

In an effort to promote student physical activity FHS provides the following: 

 Intramural opportunities: The school provides a range of intramural opportunities to serve 

the diverse interest of the student population. These programs include: badminton, 

basketball, ski club, bowling, etc. This data is available through the intramual directors 

report. 

 Due to the demand on facilities for instruction during the day and the demands on teacher 

teams with increased meeting per week, open gyms were not scheduled during the 2011-

2012 school year.   

  After school weight room: This room is staffed each day from 2:30 until 3pm by a HPEW 

staff member for students who wish to use the facility including to make up a missed class. 

In addition, the facility is then supervised from 3-4:30 by the FHS coaching staff 

 

Intramural Participation by Season: Spring (2011) – 147 

Fall - 35 

Winter - 203 

Year - 385 

Open Gym: average per period N/A 

 

After School Fitness Facility: 

average daily use  

40 
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Indicators of Progress: 
 

9. The number of students who meet or exceed standard in HPEW courses as determined by mid-term 

and final exams as well as on selected performance tasks for each course. 

 

Health, Physical Education and Wellness – % of Students Meeting 

Standard on Selected Essential Understandings and Mid-Terms 

Essential Understanding 2009-10 2010-2011 

 % Mtg Std % Mtg Std 

Grade 9: Self-Management 80% 86% 

Grade 10: Analyzing Influences 67.5% 72% 

9
th

 grade mid-term (80% +) n/a 85% 

10
th

 grade midterm (80%+) n/a 75% 

 
Discussion: 

As the HPEW department makes a stronger shift to tracking standards based performance during 2011-

2012 (see above discussion) these data points will expand and become more meaningful.  To this point 

tracking this data on a limited basis has served as a pilot program of sorts for teams to align assessments 

and adjust rubrics to our essential understandings. Attention also needs to be paid to drop off in 10
th
 

grade performance on relatively similar assessments. 
 



-40- 

 

10. The number of 10
th
 grade students meeting or exceeding standard on the 3

rd
 Generation CT Physical 

Fitness Assessment. 

 

 

 

Discussion: 

Strong performance on individual items with flat results on “all 4 items “ results suggest that most students 

are doing quite well on 3 out of 4 items but individually have one area of weakness that impacts total number 

of students meeting standard (all 4).  Instructionally the team has come to the conclusion that we need to find 

an efficient method to track individual student data (both Powerschool and commercial products have 

limitations for tracking raw fitness scores over time) in order for students to do some more focused goal 

setting related to areas of weakness. 

 

11. The number of students that take advantage of opportunities outside of instructional classes to 

participate in school based physical activity (intramurals, open gyms, etc.) 

 

In an effort to promote student physical activity FHS provides the following: 

 Intramural opportunities: The school provides a range of intramural opportunities to serve the diverse 

interest of the student population. These programs include: badminton, basketball, ski club, 

bowling, etc. 

 Open gyms during period 9: In past years we had as many as 15+ open gym periods where 10
th
-12

th
 

graders could come out of lunch or study hall to participate in physical activity that was supervised 

by a HPEW staff member. This past year, due to scheduling of facilities, this was reduced to 4 9
th
 

period open gyms 

 After school weight room: This room is staffed each day from 2:30 until 3pm by a HPEW staff 

member for students who wish to use the facility including to make up a missed class. In addition, 

the facility is then supervised from 3-4:30 by the FHS coaching staff. 

 Grade 10 Fall 

2009*** 

Grade 10 Fall 

2010*** 

Grade 10 Fall 

2011*** 

Boys Girls Boys Girls Boys Girls 

A. # of students tested on all 4 items 150 143 162 152 187 143 

B. # of students medically exempt 6 9 1 8 4 0 

C. # of students meeting the aerobic 

standard 

119 

(79%) 

95 

(66%) 

129 

(80%) 

110 

(72%) 

148 

(79%) 

111 

(78%) 

D. # number of students meeting 

flexibility standard 

123 

(82%) 

113 

(79%) 

134 

(83%) 

108 

(71%) 

158 

(84%) 

122 

(85%) 

E. # of students meeting the upper 

body strength standard 

109 

(73%) 

106 

(74%) 

134 

(83%) 

134 

(88%) 

 

141 

(75%) 

108 

(76%) 

F. # of students meeting the muscular 

strength and endurance standard 

126 

(84%) 

114 

(80%) 

146 

(90%) 

148 

(97%) 

163 

(87%) 

122 

(85%) 

G. number of students meeting 

standard on all 4 items 

90 

(60%) 

68 

(48%) 

99 

(61%) 

71 

(47%) 

112 

(62%) 

82 

(57%) 
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Intramural Participation by 

Season: 

Fall - 42 

Winter - 215  

Spring - 178 

Year - 435 

Open Gym: average per period 15 

 

After School Fitness Facility: 

average daily use  

40 

 

 
12. Student feedback from course evaluations. 

 

 

Music 

 

Mission:   

The mission of the Farmington High School Music Department is to improve our students’ abilities 

to communicate independently through the musical processes of performing, creating, and 

responding through a variety genre and audiences. These acquired skills are apparent in reading, 

notating, analyzing, and evaluating music, a basic expression of human culture. Our intent is to 

prepare students to become citizens who participate fully in a diverse, global society and who 

understand their own historical and cultural heritage and those of others within and beyond their 

communities through music. 

 

To realize this mission, the department offers a rigorous, relevant curriculum that provides students 

with multiple and varied opportunities to perform high quality music literature that stimulates the 

musical processes of creating, performing, and responding.  Students analyze, question, and 

evaluate ideas within the musical works, assume partnership and leadership roles in the classroom 

ensemble, engage in collaborative and individual inquiry into the habits of effective musicians and 

the elements of high quality texts.   

 

2011-2012 Goal: All students will improve their abilities to read and notate music through the 

identification of a self-goal to monitor their progress and communicate clearly and effectively for a 

variety of purposes and audiences.    

 

2011-2012 Action Steps: 

 

1. Music teachers will collaborate across the district and district data experts to implement a 

district schools music profile.  The K-12 music teachers will examine and use student 

performance data to inform their practice.  Teachers will use such professional learning to adjust 

instruction and provide adequate practice for all students in music.   

Product(s):   District Music Profile, Collect and report data from target formative assessments 

at exit grades to include in the music profile 
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Status: 

A district music profile will collect data that can be analyzed longitudinally to monitor student 

progress in regards to performing and musicianship skills.  

 

2. The high school music team will design and pilot a music literacy assessment to be administered 

to all entry level musicians.  Students will view pre-test results from an assessment of rhythm 

and tonal skills to develop a self-goal for improvement in one of these targeted areas.  Music 

teachers will design lessons that target the student’s needs in regards to the two main areas of 

sight-reading:  rhythm and pitch.    Products:  common classroom lessons, student self-

goal intervention, Music Literacy Assessment, Assessement 

 Protocol 

 

Status: 

      The Music Literacy Assessment was piloted this year with the entry level ensembles.  Students 

set a self-goal to improve in tonal or rhythmic skills after analyzing the data from the pre-test of 

the Music Literacy Test.   The students devised a plan in the self-goal for practice in the area of 

designated area of weakness.   Teachers designed interventions that were differentiated 

according to the needs of the students.  The percentage of student improvement after the post-

test of the Music Literacy Assessment was 91% for the entry-level population of students. 

  

3. Music teachers will incorporate the skills articulated in the Vision of the Graduate, Framework 

for Teaching and Learning through the classroom inquiry questioning into embedded in lessons 

using the vision skills.  This work will also include professional development with an expert in 

the field of inquiry questioning as it relates to music pedagogy. 

Product(s):  Lesson plans with inquiry-based learning apparent, new curriculum maps with                                           

language of the Vision of the Graduate embedded in the lesson, summative classroom check-list 

of inquiry questioning and classroom discourse 

 

Status 

Learning tasks were revised by all teachers to include language of the Vision of the Graduate.  

Classroom discourse improvement strategies were developed to include more student 

engagement.  Collaborative classroom rubrics were designed to assess individual engagement.  

A Service Learning and Leadership Spotlight Indicator has been piloted this year which aligns 

with the Vision of the Graduate and the BOE goals. 

 

4.   The music department will engage students in ensembles to participate in school and        

community performances to deepen civic engagement and leadership while broadening the        

opportunities for students to demonstrate their musicianship in a variety of ways. 

Product(s):  Collaborative school and community partnerships, Student-directed group  

       service projects, Service Learning and Leadership Spotlight Indicator 

 

Status: 

Collaborative partnerships with the FHS music dept. and the community include:   FOCUS, 

Farmington Social Services, Farmington Senior Center, Public Libraries, Rotary Club, 

Exchange Club, Hartford Symphony Orchestra, Wadsworth Athenuem, Tunxis Community 

College, UCONN, CCSU. 
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Indicators of Progress: 

1. The number of students improving in music literacy performance assessments recorded. 

2. The number of community performances, collaborative community partnerships and group 

service projects completed. 

3. The number of students meeting or exceeding standard in music as determined by performance 

assessments. 

4. The number of students enrolled in AP Music Theory, and the number of such students 

receiving a score of 3 or higher on this exam. 

5. The number of students auditioning and/or selected for the national, state, and regional 

adjudications of the Northern Regional Music Festival, All-State Music Festival, Honors Band, 

MENC All-Nationals Honors Ensembles 

6. The number of students enrolled in music courses, co-curricular clubs, contests.  

7. The products described in Action Steps above. 

 

 

 

 

 

 

 

Elective Course Enrollments 

 

2006-07 Grade 9 46% 

 

2007-08 Grade 9 49% 

 

2008-09 Grade 9           61% 

 

2009-2010       Grade 9 62% 

 

2010-2011 Grade 9 53% 

 

2011-2012       Grade 9           57%            

 

 

The number of students participating in music-related clubs, activities, contests, etc. 

 
Activity 2008-09 2009-10 2010-11 2011-12 

Number of Students auditioning for 

Northern Region Music Festival 

120 139 141 142 

Honor Band/Choir 10 12 8 13 

CT Northern Regional Musicians 77 78 72         74 

CT All-State Musicians 20 27 22 32 

TRI M Music Honor Society 80 115 84 85 

Tunxis Arts Challenge 

 

MENC All-Nationals Honor Ensembles 

3 10 2 

 

4 

DNA 

 

13 

 

 

 

 

AP Exam – Meeting Standard (score of 3 or higher) 
Course 2009 -10 2010 - 11 2011 - 12 

 # 
Total  

# 
 Mtg 

Std. 

% 
 Mtg 

Std 

# 
Total  

#  
Mtg 

Std. 

% Mtg 
Std 

# 
Total  

# Mtg 
Std. 

% Mtg 
Std 

Music Theory    8 6 75    
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Commentary/Next Steps: 

 

 The K-12 music department collects data from the target assessments reporting it on the 

district music profile.  The music staff will use this data to inform new instructional 

practices after analyzing individual student data and progress longitudinally.   We have K-6 

data included in the profile and will add grades 7-12 and then enter new assessments into the 

profile.   

 

 The high school music department will revise the Music Literacy Assessment in terms of 

clarity and reliability.  This assessment will be aligned with the aspects included in the 

Assessment Academy this summer. 

 

 The high school will work as a department to expand the Service Learning and Leadership 

Spotlight Indicator that incorporates the Vision of the Graduate and the Five Year BOE 

Goals 

 
 The high school music department will pilot new Capstone opportunities for music students.     

 

 

Fine and Applied Arts: 

 
Mission:   

The mission of the Farmington High School Fine and Applied Arts Department is to prepare 

students to become creative and innovative thinkers, confident in creating unique personal art and 

design in highly competitive real-world applications, with an awareness of contemporary visual 

culture and media, and a deep appreciation of contemporary, historical and global art and design. 

 

To support this mission, the department provides a rigorous and relevant curriculum that 

prepares students for the contemporary challenges and opportunities of post-secondary fine art 

programs, and the real-world design applications found in careers in the applied arts.  

 

2011-2012 Goal:  All students will improve their skills of creative problem-solving while 

opening their awareness to abundant design possibilities.  Students will gain an appreciation 

of the inherent qualities of a variety of media and the tools used in application.  All students 

will improve their abilities to interpret and analyze works of art and design; as well as create 

their own works of art in a variety of media and applications.  All students will become more 

and more fluent in visual literacy, with the ability to deconstruct images and messages. 

 

2011-2012 Action Steps: 

 

1. All staff will continue to work in collaborative grade-level teams, observing each other's 

teaching strategies and documenting those that are most effective.  Fine and Applied Arts 

teachers will collaborate with school and district data experts to develop our capacity to assess, 

interpret, examine and use student performance data. 

Product(s):  list of effective instructional strategies, data protocols 
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Status: 

Our list of effective instructional strategies includes the following: 

 assessing prior knowledge and then modifying instruction based on this knowledge 

 conceptual development – critical thinking about process that connects learning with 

other concepts 

 consistent encouragement of reflection 

 encouraging students to think at higher levels through inquiry-based questioning skills 

 formal and informal assessment methods 

 frequently and effectively assessing student understanding and adjusting instruction to fit 

individual student’s needs (differentiating instruction) 

 challenging evidence of assignments’ criteria in final projects 

 encouraging curiosity and openness 

 requiring students to effectively communicate their learning through critiques (peer and 

whole group) 

 students consistently and effectively engaged in open-ended questions, discussions, 

investigations, and/or reflections 

 facilitating critiques where evidence, assumptions, and reasoning are challenged by 

teacher and other students 

 

2. At department meetings, faculty will continue to look at student work for creative growth over 

time in response to different teaching strategies using the principles and strategies outlined in 

the new Framework for Teaching and Learning to guide our collaborative inquiry.   

Product(s): synthesis and selection of student work and projects collected online in digital 

portfolios.   

 

Status:   

We have completed our baseline portfolio of student work that includes evidence of students': 

 Creativity 

 Higher order thinking 

 Developmental growth 

 Performance-based growth over time 

 Divergent thinking around problem-solving 

 Interdisciplinary connections 

 Award-winning skills 

 Technical prowess 

 Community service 

 Collaborative skills 

 Presentation skills 

 Differentiated instruction for special needs students at every grade level. 

 

https://campus.digication.com/fineandappliedarts/About_the_Class/ 
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3. The vertical team will collect visual data and document student growth by grade level using the 

digital portfolio program.  We will also look for data from other districts within our DRG to 

compare and contrast the fine and applied arts opportunities in similar school systems. 

Product(s):  visual data in digital portfolio showing vertical alignment (and/or gaps) in 

students' visual art education from Kindergarten through graduation.  Comparison study of fine 

and applied arts programs in similar school districts in CT. 

 

Status:   

As we worked with Maren Brown our consultant this year, we decided to devote our time to 

preparing for a Kennedy Center audit (evaluation) of our overall, district-wide, program.  We 

researched several programs in districts similar to ours and decided to base our surveys and 

audit for next year on the work of both the Melrose and Southern Berkshire districts in 

Massachusetts.  Over the summer, Leslie Flowers and Julie Sawyer will create the student 

engagement surveys from research on motivation theories. 

 

4. We will continue to fine-tune our assessment strategies based on our work with Dr. Dee Hansen 

in order to assure deep levels of student understanding. 

Product(s):  list of questioning strategies to encourage student analysis and interpretation 
 

Status: 

This continues to be a work in process.  Some of these questioning strategies are listed in our 

digital portfolio. 

 

https://campus.digication.com/fineandappliedarts/About_the_Class/ 

 

5.  Our department will continue to create and refine existing rubrics.   

 Product(s):  revised rubrics, common formative and summative assessments 

 

 

We continue to work with common assessments (formative and summative) that we helped to pilot 

with the CAAA group (CT Arts Administrators Association).  These common assessments have 

been developed first for grade levels with diminished programming:  5-6, and 7-8. 
 

Indicators of Progress: 

1. The number of students meeting or exceeding standard in courses as determined by their 

performance on common assessments.   

2. The gains in student creativity and understanding of design as reflected in data gathered through 

oral and written presentations and projects. 

3. The number of students enrolled in AP Studio Art and the number of such students passing the 

portfolio requirement. 

4. The products described in the Action Steps above. 
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Indicators of Progress: 

 

1. AP Exams 

 

 

 

 

 

 

 

2. Elective Course Enrollments 

 
Course 2008-09 2009-10 2010-11 2011-12 

Drawing, Painting, 

Design 

42 44 44 43 

Crafts 65 40 36 40 

Photo Design 119 90 102 76 

Multimedia 59 53 54 38 

Digital Photo 14 26 35 32 

Advanced Studio 12 10 9 18 

Ceramics 102 34 54 54 

3D Design 17 17 15 18 

Art & Design  34 34 36 

Animation  15 14 17 

Studio Art  10 15 18 

AP Portfolio  6 13 19 

Portfolio   8 4 4 

Art Through Tech  6 Not offered 17 

Comp Tech  78 37 48 

Trans Tech  25 20 28 

Alt Energy  19 17 11 

Construction 1  27 28 29 

Construction 2  11 12 13 

Designing Minds  19 17 14 

E-Commerce   5 14 

 

 

AP Exam – Meeting Standard (score of 3 or higher) 
Course 2009 - 10 2010 - 11 2011 - 12 

 # 

Total  

# 

 Mtg 

Std. 

% 

 Mtg 

Std 

# 

Total  

#  

Mtg 

Std. 

%  

Mtg  

Std 

# 

Total  

#  

Mtg 

Std. 

% 

 Mtg 

Std 

AP   6 100 8 5 63 19 16 85 

All level-1 courses          
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3. The number of students participating in Fine & Applied Art-related clubs, activities, 

contests, etc. (FHS only) 

 
Activity 2008-09 2009-10 2010-11 2011-12 

Art Club 30 25 38 55 

Habitat for 

Humanity 

24 22 25 28 

Rebuild Hartford 78 82 85 80 

Scholastics Art Exh 20 (9 won awards) 16 (7 won awards) 16 (9 won awards) 16 (10 won awards) 

Tunxis Challenge -- 3 (2 won awards) 6 (4 won awards) N/A 

MCC high school & 

college student comp 

-- 5 (4 were selected) 5 (1 was selected) N/A 

FV Women’s Club 10 (4 won prizes) 10 (2 won prizes) 6 (3 won awards) 5 (3 won awards) 

Gallery on the Green -- 5 (3 won awards) Not run this year 6 (3 won awards) 

Independent Study -- 7 7 7 

Student Leaders -- 12 11 10 

Community Service 

-- Construction 

87 95 97 105 

Theatre Set – Fine & 

Applied Arts 

32 37 35 35 

Multicultural Arts 

and Technology 

Program “Student 

Mentors” 

-- 34 11 27 

Capstone Student   1 2 

Alt Energy 

Competition 

 19 17 17 

 

 

 

 

Commentary/Next Steps: 

 

 Continue to update student work, successful teaching strategies, and rubrics on digication  

 Assess curriculum vertically, K-12, using student performance data on digication 

 Fine tune data protocols 

 Create common assessments for each grade level 

 Continue to compile SRBI interventions by developmental levels. 

 Complete a needs assessment of our entire program, K-12, including:  

1) curriculum & instruction;  

2) formative & summative assessments;  

3) professional development;  

4) administrative/leadership support and monitoring (based on "Arts and Humanities 

Standards". 
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Guidance 

 

D.  Guidance Department 

 

Mission: 

The mission statement of FHS focuses on meeting high academic, civic, and social standards that 

include acquiring a solid foundation of knowledge and skills as well as cultivating individual talents 

and intentions. 

 

To support this mission, the department provides substantial support to move all students towards 

these standards as measured by successfully developing career pathways and post-secondary 

educational plans.  While most students reach these standards, a small population continues to 

struggle and need additional counseling strategies and interventions to succeed.  A counseling 

program will be designed that supports student success 

 

2011-2012 Goal: All students will demonstrate career and college readiness by developing an 

individual learning plan and establishing appropriate post-secondary goals. 

 

2011-2012 Action Steps: 

 

1.  Counselors will review past performance of students not progressing toward graduation 

requirements and not developing relevant and appropriate career pathways. 

 Product(s): identification of targeted students  

 

Status: 

 Thirty-one sophomores were identified as being in the targeted group   

 

2.  Counselors will develop short-term and long-term interventions to assist students in meeting 

standards and benchmarks. Best practices will be shared in order to develop a systemic 

approach. 

 Product(s): common plans and performance tasks 

 

Status: 

 Each student developed an action plan for success or a self-reflection sheet, and regular 

individual and small group meetings have been held to monitor and assess progress. 

 Four developmental career guidance lessons were developed to provide group sessions that 

focused on the relevance of academics in formulating future plans, research of websites that 

provide career exploration, the opportunity to share career research, and the implementation 

of a school success plan.  

 Regular consultation was established with teachers and parents. 

 Power School access by students and parents was monitored regularly.  

 A field trips was undertaken to broad access post-secondary educational institutions.   

 Counselors regularly shared research and implemented strategies with departmental 

colleagues at weekly staff meetings. Counselors also participated in three webinars 

sponsored by College Board and Naviance on career and college readiness. 
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3.  Counselors will incorporate the skills articulated in the Vision of the Graduate, and Framework 

for Teaching and Learning into performance tasks that are most important for demonstrating 

progress toward the advocacy skills, goal-setting, initiative, persistence, and pursuit of interests.  

This work will include developing applications that relate student performance to self-direction 

and resourcefulness. 

 Product(s):  formative assessments, benchmark assessments and list of scientific research based 

interventions for counselors to utilize  

 

Status: 

 Each counselor presented research on relevant topics such as successful transition to post-

secondary education, career pathways, college readiness benchmarks and its relationship to 

secondary and postsecondary school performance, and working toward student self-direction 

and personal efficacy as educational goals.   

 Regular individual and small group student meetings focused goal-setting and activities for 

exploration of post-secondary educational programs. Counselors shared with the group that 

they would provide after school sessions for completion of college applications, FAFSA 

forms, and admission testing registration when they are seniors as they do for current twelfth 

graders.   

 All participating students completed pre and post-surveys on the level of purposeful 

engagement in the pursuit of interests and the setting of goals as well as level of self-

direction and resourcefulness. Results indicated that over the course of the school year, 

students gained a greater awareness of different careers, opportunities to develop skills, and 

different lines of work. There was also evidence of an increased understanding of the 

connection between school work and future goals. 

 

4.  Students and counselors will collaboratively develop an individual career plan for success to 

reach academic goals and post-secondary plans by focusing particularly on the core principle of 

learning that centers on individual responsibility, meaningful knowledge, and purposeful 

engagement.  

 Product(s): common plans and performance tasks 

  

Status: 

 Each student developed an individualized plan of action to meet graduation standards and to 

establish post-secondary goals. 

 Sophomores in the target group attended the Vocational/Career School Fair and 

accompanied their counselor to discuss career path and post-secondary options. Many also 

participated in a field trip to visit broad access colleges. 

 Discussion was held in small group meeting on extending career exploration through 

summer plans and opportunities. 

 

5.  Counselors will use new technology and career exploration resources to assist students in 

relating academic performance to post-secondary outcomes. 

 Product(s): common formative assessments and student self-reflections 
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Status: 

 Each sophomore accessed career websites to explore their interests, complete a career 

interest inventory, and conduct a virtual job shadowing activity. 

 All students in the cohort also had the opportunity to complete and update on Naviance their 

student success plan. 

 

Commentary/Next Steps: 

 

 The first year of a three-year initiative  focused on developmental interventions with a group of 

sophomores who were identified from past data as students who most likely will struggle to meet all 

graduation standards and credit requirements and would need greater support in formulating post-

secondary educational plans.  Outcomes included having all participating students write action plans for 

success as well as identifying a tentative career pathway and potential post-secondary education goals. 

 

 

 From qualitative data, we learned that through close collaboration with these students, they became more 

aware of the possibilities and pathways to post-secondary education and better understood the relevance 

of their academic work to future plans. Interviews and surveys with the targeted students indicate that the 

vast majority found that meeting in small groups and with their counselor on a regular basis to monitor 

their academic performance was beneficial in keeping them organized and on track.  . 

 

 

 To foster access to post-secondary education, a field trip was arranged for students to Goodwin College 

and the University of Hartford. The outcomes of the trip were that all students were given a guided tour 

of the campus, made aware of future majors, and learned how to apply for financial aid.  

 

 

 Next school year, group career exploration of post-secondary occupational and educational options will 

continue in junior year for these selected students with additional developmental career guidance lessons 

as well as regular individual planning meetings. A co-operative connection will be made with the 

School-to-Career program to provide internships, job shadowing, as well as interview and resume 

workshops. The primary purpose of this initiative for this group of students will continue to be to foster 

career and college readiness and to work towards meeting the competencies outlined in the vision of the 

graduate.  

 

 

Special Education 

 

Mission: 

The mission of the Farmington High School Department of Special Education is to improve our 

students’ abilities to read, write, and think mathematically in order to acquire essential knowledge 

and skills of the core academic disciplines, attain a high level of academic achievement, and take 

responsibility in planning and preparing for productive, reflective, goal-oriented lives.  To support 

this mission, the department provides students with individualized instruction of high quality, of an 

accelerated nature, and of sufficient intensity so that each student reaches his or her potential and 

achieves at a high standard. 

 

2011-2012 Goal:  All students receiving special education will demonstrate improved academic 

performance in reading, writing, and mathematics. In addition, they will develop appropriate post-

secondary transition plans commensurate with their chosen career paths. 
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Action Steps: 

 

1. Special Education teachers will collaborate within the department and with the district to 

design, develop, and implement a data collection system that establishes baseline data in 

reading, writing, and mathematics. 

Products: Data protocols including CMT, Key Math, CAPT, Scholastic Reading Inventory 

(SRI), Test of Written Language III (TOWL) 

 

Status: 

 

 FHS students who are performing below grade level in mathematics and have math goals on 

their IEPs are in the process of completing a standardized common assessment, Key Math, 

for the end of the school year 2011-12. The results will become one of the data points 

collected and analyzed using the computer data collection system, INFORM. 

 FHS students who are performing below grade level in reading based on DRP scores, CMTs 

and CAPT, and who have reading goals on their IEP are being administered a standardized 

assessment, Scholastic Reading Inventory, in the spring of school year, 2011-12. The results 

will be used to gather data regarding growth in reading comprehension over a year’s time. 

 FHS students who are performing below grade level in writing and have writing goals on 

their IEPs were given a standardized common assessment in the fall of 2011 and are in the 

process of being reassessed for the end of the school year, 2011-12. In the fall, a targeted 

population was identified using a computer-based program, INFORM, to create a common 

set of data points. Specific interventions for the writing process and in editing/revising were 

designed by the special education team of teachers and implemented throughout the school 

year.  

 The baseline data will be analyzed to determine student progress, to inform practice, and to 

monitor individual’s academic achievement and growth over the course of the school year. 

 

 

2. Special education teachers will assist students over fifteen years of age in writing vocational 

transition plans. 

Products: Career Interest Inventories, Naviance Software, Student Interviews 

 

Status: 

 Special education teachers designed vocational lesson plans that addressed students’ career 

interests, higher education pursuits, and employment goals. They assisted students in 

developing post-secondary goals and future plans. The students created transition portfolios 

and added to the portfolio throughout the year. Artifacts included research on colleges and 

employment opportunities, career planning information, and action steps. 

 Juniors and Seniors attended the college fair and the career fair held at FHS. Special 

education teachers attended and guided students through the fairs, assisting them in locating 

relevant information. Several students participated in college tours and completed job 

shadows. 

  Special education teachers met with Seniors with IEPs to complete a Summary of 

Performance (SOP) document that included a reflective piece of the student’s own 

understanding of his or her disability, strengths, necessary accommodations.  
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 Data collection showed that the majority of Seniors with special needs will be attending 

college next year.  

 

 

3. The department will incorporate the skills articulated in the Vision of the Graduate and 

Principle 5 in the Framework for Teaching and Learning – Individual Responsibility: 

Students learn best when they make choices about and take responsibility for their own 

learning goals and progress.  

Products: Daily and weekly monitoring sheets, student work samples, assessments 

 

 Incorporation of Principle 5 has led to actions by special education teachers designed to 

encourage students to take greater responsibility for their academic endeavors. Students 

set their own learning goals, plan strategies for success, and reflect on their actions in 

weekly discussions with their case managers. Learning logs show that students kept a 

record of their assignments, became adept at using PowerSchool, and sought assistance, 

when needed, from teachers and tutors. 

 Special education teachers and students met weekly to review student performance, 

establish goals and priorities, and action steps that led to student growth and learning. 

 Teachers fostered a growth mindset of student engagement and responsibility that 

encouraged and guided students to advocate for themselves, to develop problem-solving 

strategies, and to work toward the acquisition of the knowledge and skills that will serve 

them throughout their lives. 

 

4. Special education teachers will collaborate with school administrators, faculty, and staff to 

implement the SRBI intervention strategies for Tiers 1, 2, and 3 for students with academic, 

social, emotional, and behavioral special needs. 

Products: Data Protocols, SRBI Guidelines, L.D. Guidelines 

 

 Special education teachers were members of the curriculum planning committees, SRBI 

committee, CAPSTONE committee, search committees, and core academic teams. 

 The Special Education teachers administered individual assessments and analyzed the 

student performance data to determine students’ levels of achievement. They conducted 

an internal study that led to a research-based design and subsequent implementation of 

strategies and approaches for teaching students with disabilities.  

 The department maintained regular, on-going communication with guidance counselors, 

social workers, parents, and outside agencies. 

 The department worked in collaboration with content area teachers to meet the needs of 

the students in the general education classrooms. Special education teachers co-taught 

eight general education courses. Paraprofessionals provided support in over fifty general 

education classes per day. 
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Library 

 

Mission: 

The mission of the Farmington High School Library Media Center Department is twofold: to foster 

the love and appreciation of reading and to prepare students to be discriminating, ethical and 

independent users of ideas and information thereby able to contribute to in an increasingly 

interdependent and information-rich world.  

To support this mission, the department library media specialists work collaboratively with 

instructional teams and individual teachers across disciplines to develop research projects that 

provide students with meaningful opportunities to develop and apply information literacy skills 

through a set of increasingly independent assured learning experiences from grades 9-12 

 

2011-12 Goal:  Students will improve their ability to research and evaluate information across 

disciplines and to reflect upon their skills as users of information as they face the complex demands 

of the 21
st
 century. 

 

Action Steps: 

 

1. The library media specialists will work with the U.S. History teams (Levels 1-3) as they 

continue to develop and implement across all levels a research paper assessment piloted in the 

2010-11 school year. 

Product(s): new or revised common research-related lesson plans and performance tasks 

 

Status:   

Library media specialists and the U.S. History team will be using student work from the current 

year to redesign the current research task as well as the instruction students receive in 

preparation for that task. This is the culminating assured social studies research experience and 

as such should identify the specific skills students need to develop in the preceding Social 

Studies courses - World History I & II.  

 

2. The library media specialists will continue to work with teachers, teams and leaders from 

various departments to develop the Continuum of Research Projects for grades 9-12.  

 Product: updated Continuum of Research Projects 

 

Status:   

American Literature Honors extended a pilot by one teacher last year to all honors American 

literature students in 2011-12. The American Literature curriculum is being rewritten this 

coming summer. Library media specialists will be working with the curriculum team to discuss 

how/whether this project will continue to work in the new curriculum. 

 

3. Librarians will participate in a newly established research committee intended to examine 

student research tasks and the resulting student work from grades 5-12. This district-wide 

committee will determine areas of concern and steps needed to align tasks, expectations for 

student performance, and methods of assessing student work. .  

Product: Plan to improve research experiences for students in grades 5-12. 
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Status:   

The research committee has developed a list of indicators that characterize rigorous research 

tasks and is using these indicators to assess the projects currently in place from grades 5-12. This 

assessment will be completed by the end of the current school year and the results will be 

presented to the Director of Curriculum and Instruction so that next steps can be identified, 

including a method of using the results to inform the redesign of those projects by classroom 

teachers.  

4. The library media specialists will continue to provide outreach and support to the English 

department as it works to expand its independent reading program for students in grades 9-12. 

Library media specialists will research approaches to independent reading at the high school 

level and share this information with the English department.  

Product: Independent Reading Plan 

 

Status:  

An independent reading plan was not developed this year. Instead the library media specialists 

have met with the English department chair and members of the English department to discuss 

our shared concern that students need more opportunities for choice in what they read. The 

English department is continuing to explore ways to include more choice, including the 

possibility of using companion texts. Additionally, in an effort to make summer reading more 

enticing to students, library media specialists have worked with the teen librarian from the 

Farmington Public Library to develop a new summer reading booklist and will be holding a 

book fair in the school cafeteria to kick off summer reading. The teen librarian will be present at 

the fair to encourage students to renew library cards, check out books from the public library, 

and learn about summer programming available to them. 

 

5.   The library media specialists will continue to participate in the Capstone Steering Committee 

which is working to develop and expand the current Capstone course. Library media specialists 

will help develop lessons, provide research-related support to students, and participate in the 

assessment of student work. 

Product(s):  Revised Capstone Project curriculum including lessons, assessments and student 

work 

 

Status: 

The Capstone program has been expanded to include additional courses in the coming year 

(Capstone Science Research, E-Commerce, and Education internship, IRR – year 2 of 

Cambridge Global Perspectives). The library media specialists will be working with the steering 

committee to develop rubrics and common assessments that will keep the program coherent 

while also providing students with expanded options. 

 

Indicators of Progress: 

1. Number of class sessions served by a librarian = 661 plus Cambridge and Capstone classes 

2. Number of student visitors to the library = 44,316 

3. Total circulation of library books =14,251 

Freshmen  2,670 

Sophomores 3,051 

Juniors  3,690 

Seniors 3,086 
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4. Total number of sessions on library subscription databases  

a. Ebsco library databases 1518 

b. Opposing Viewpoints  3129 

c. Global Issues in Context 1553 

d. Proquest Science Journals 2777     

5. Total number of bibliographies made in Noodletools  

(online note-taking and citation tool)= 3373 

6. Total submissions to Turnitin.com (online plagiarism prevention tool)=3679 

7. Web 2.0 interactive online tools used by staff & students 

a. Glogster (online poster tool) 

b. Animoto (online video-making tool) 

 

8. Collaborative research projects between subject area teachers & library media specialists 

 English 100 & 100 H  (9
th

 grade) Persuasive Research Paper    

 Health & Wellness 9   (9
th

 grade) Chemical Dependency Project  

 World History I  (9
th

 grade) Roman Legacy Project 

 Physics   (9
th

 grade) Energy Resources Project 

 English 200 & 200H (10
th

 grade) Editorial Research Paper 

 Health & Wellness 10  (10
th

 grade) Mental Illness Research Project 

 Spanish I   Dream Bedroom project using Animoto 

 American Literature H Pilot Project Literary Investigation & Research Paper 

 Capstone Pilot Project   Independent Inquiry & Research Papers 

 U.S. History Pilot Project   Historical Research Investigation 

 

 

Commentary/Next Steps: 

 

 The library media specialists continue to work with department leaders to develop a 

sequence of assured research experiences from 9-12
th

 grades. Next year, U.S. History will be 

assured experiences for all juniors.  

 An interdisciplinary team of teachers and librarians will look at student work across 

disciplines and grades this summer in order to help evaluate next steps for improving 

research at the high school. 

 The Capstone Experience will be in its fourth year.  As part of the Capstone instructional 

team, library media specialists will be working closely with advisors and students to provide 

instruction and support in the research portion of this project. 

 Cambridge Pre-University Global Perspectives will be in its second year.  Because this is a 

research based course, the library media specialists will be providing significant support to 

the team of instructors and their students.  
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School-to-Career Center 

 

Mission: 

The School-to-Career Program is part of a comprehensive career development process that helps 

FHS students develop education and career plans by connecting the student’s program of studies 

with future aspirations.  The plan includes a career pathway and student success plan unique to each 

student and career exploration activities which help students identify personal strengths, talents and 

goals. This process of career planning and exploration will help students make informed decisions 

about secondary and post-secondary options and future careers. 

 

The Career Center, located in Room 161, contains computers as well as college and career planning 

reference books and periodicals for student use. Students looking for part-time jobs or volunteer 

experiences can view the Job Postings board in the hallway outside the Career Center for a current 

list of local employment and volunteer opportunities.  Career Center personnel assist students with 

resumes, job applications and interview advice and students who are employed can obtain working 

papers in the Career Center.   

 

2011-12 Goal: Working with their school counselor and Career Center personnel, all FHS students 

will develop a career plan/pathway that includes at least one career exploration experience by 

2012. 

 

Program Area 2010-2011 2011-2012 Comments 

 Internships 42 44 Three (3) new internships this year include Bioinformatics 

at UCHC, Engineering at Trumpf, Inc. and Business / 

Entrepreneurship with Accounting Connections 

Capstone Projects 8 14 Three capstone student completed a 30 hour internship 

and three students did extensive job shadowing in their 

field of interest Other students also made significant 

connections with professionals in the community as part 

of their capstone research 

Burns Academy 

Math & Literacy 

Booster Tutoring 

 

72 88 In 2011-2012, we began a new tutoring program at Burns 

Academy for Latino Studies in Hartford. We forged this 

new partnership when McDonough Elementary School 

was converted to a middle school.  

School for Young 

Children 

Asylum Hill 

tutors 

9 5 FHS students joined Avon High School volunteers to help 

in this pre-school literacy initiative in Hartford.  

Job Shadows 18 16   

 

Senior Choice 

Day 

(College & 

Career 

Exploration) 

270 311  83 seniors visited a college with a parent 

 81 went on a college trip with a guidance counselor 

 82 worked on college applications or portfolios 

 33 job shadowed 

 32 attended a career talk 

This year we added a panel of career speakers 

representing the arts & media career cluster. 
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Career 

Exploration 

Events and 

Company Tours 

108 126 New programs this year include: Manufacture your Future 

Expo at Tunxis Community College highlighting local 

companies and careers in manufacturing technology and 

engineering. 

Summer 

Programs* 

6 tbd Area Health Education Centers – Summer Medical Camps 

UConn Health Career Opportunities and Apprenticeship 

Program, EXCL CIT program 

Working Papers 

Issued 

102 76  

Total  661 680  

 
* Application and/or interviews coordinated with the FHS Career Centers. 

  

 Career Days / Company Tours 
 UTC Power – Company Tour 

            UCHC Clinical Career Day 

 Hartford Stage Company Career Day 

 Manufacture Your Future Expo 

 New Britain Rock Cats Sports Career Symposium 

      Construction Career Day 

      CT School of Broadcasting (FAHS) 

      NBC 30 Tour (FAHS) 

      St. Francis Hospital – Let’s Not Meet by Accident (FAHS) 
 

 College Trips 

 UConn Schools of Engineering and Liberal Studies 

 University of Hartford 

 CCSU 

` Tunxis 
  

 Job Shadows  
 Quality Physical Therapy  

 CT Judicial Branch – Adult Probation officers, Family Services Worker   

Farmington Social Services          

 Bristol Hospital Operating Room 

      Belle Chateau Salon 

edm - Architects 

Edward Motors 

KBE- Human Resources 

Union School 

Farmington Motor Sports 

Roaring Brook Kennels 
  

 Internships  
     Town of Farmington - Administrative Assistant  

Town of Farmington – Town Planner  

West District School - Art Education Internship  

Union School- Library Assistant  

Stanley Whitman House Internship 
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MiddleWoods  - Internship (Capstone) 

CT State Legislature Internship (Capstone) 

Legislative Intern – Senator Gerrantana 

            New Britain Herald - Journalism  

Town of Farmington - Civil Engineering Internships  

UCHC Cutting Edge Bioresearch Internships  

UCHC Bioinformatics Internship 

Accounting Connections Internship 

Trumpf, Inc. Engineering Internship 

Farmington Public Schools - Education Internship  
  

 Summer Programs (Non-Internship)  2012 
 AHEC Summer Medical Camps   

 UCHC – Health Career Opportunities Program 

  

 

Career Center 

The FHS Career Center houses career and college information, and both print and online 

resources for student and teacher use. In addition to “office” space for Career Center personnel, 

it includes a conference table, seven (7) desktop computers and one teacher computer, projector 

and screen, making this an ideal space for small seminar classes and meetings. 

 

In 2011-2012, the Career Center was used extensively for student group meetings (120 

freshman attended guidance seminars, 35 college representative visits, 16 sophomore guidance 

groups and 26 Learning Center (LC) programs) as well as various FHS staff and committee 

meetings.  Education Internship, E-Commerce, homeroom classes and Yearbook staff also meet 

in the Career Center on a regular basis throughout the year.  

 

Students in the freshman and sophomore guidance seminars and LC groups were introduced to 

the Career Center and resources available there and took part in targeted activities that will 

helped them develop personal and post-secondary goals and connect academic courses to future 

school and career success. 

Incoming freshmen were introduced to the Career Center as part of the orientation to FHS in 

May and during freshmen and sophomore guidance classes. 

 

In 2012-2013, we will be tracking students who “drop-in” to the Career Center to use 

computers, work on college applications or explore job and career opportunities to more 

accurately document utilization of the space.  

                           

Collaborations 

 

 Farmington Alternative High School 

In 2010-2011 we piloted the Junior Achievement Success Skills program which included 

lessons on skills assessment, goals and values, work readiness, communication, conflict 

resolution and career choices. Although the JA curriculum was comprehensive, we decided 

to go back to using our own career readiness curriculum as part of the larger transition 

program for students at FAHS this year. 

The FHS School-to-Career coordinator used the Getting a Job Process Kit to walk students 

through the steps needed to self-assess, prepare for and obtain employment. Students 
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developed a personal profile after examining their personal qualities, work values, interests 

and skills. Students then explored their chosen career interests using various online career 

resources. 

After completing a unit on resumes and interviewing skills, FAHS students participated in 

videotaped mock employment interviews.  

 

Students are preparing for the annual CTE Assessment in May which tests students’ skills 

and knowledge in work readiness, basic mathematics, and related competencies. Last year, 

75% of the students reached the State goal on this assessment. 

 

An FHS business/marketing teacher planned and taught 8 classes in Personal Finance at 

FAHS and continued to work with the FAHS Coordinator to arrange for guest speakers 

representing various careers.  

 

Finally, the School to Career Center served as a resource for student internships and part-

time jobs and served as a liaison to resolve conflicts or issues.  

 

 Tutoring  

The FHS – Burns Academy Math & Literacy Booster Program was fully funded by the 

Hartford Foundation for Public with in-kind coordination and administration provided by the 

FHS Career Center staff.   

This year, 93 FHS students signed up to tutor at Burns Academy for either math or reading. 

In the end, 88 students participated in the program. 

This was our first year at Burns Academy and the transition to a new school and new 

Hartford teachers went very smoothly. Despite a change in Burns Academy administration 

mid-way through the program, our students and the participating teachers worked diligently 

to provide a challenging, yet supportive environment for the Burns Academy students. On 

the last day, we arranged for children’s author PW Catanese to visit Burns Academy and 

talk to the students about the writing process. All of the tutors and tutees received matching 

T-Shirts. 

The School for Young Children at Asylum Hill continued their pre-school program in 2011-

2012 and FHS students along with other area high school students participated. 

. 

 Career Pathways – SSPs 

Work continues with Guidance on the Career Pathways / SSP  initiative. Guidance personnel 

attended a CT State Department of Education workshop on SSP’s in Fall 2011 and this 

summer, an FHS counselor will attend the national Naviance Summer Institute in Arizona. 

In grades 6-12, Farmington piloted various SSP activities including surveys in Naviance.   

The goal for 2012-2013, is to develop SSPs for all students in grades 6-12. 

A review of the format of the current Program of Studies at FHS to be more aligned with the 

career pathways is ongoing. A group of FHS counselors, administrators and media 

specialists met to discuss possible changes to the POS to include an online version with links 

to more detailed information on the various pathways. 

 

 Senior Capstone/Project 

The Career Center and the Senior Capstone Project Steering committee continue to work 

together to further develop a meaningful Capstone experience for FHS students.  In an effort 

to expand the program for more juniors and seniors in the future, we have identified current 

internships and other FHS courses that could serve as a foundation for future capstone 
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projects. In 2012-2013, in addition to the Capstone class, there will be three additional 

“Capstone” courses offered to juniors and/or seniors: Education Internship, E-Commerce & 

Entrepreneurship, Biology Research. 

 

 Perkins Grant and CTE Assessments 

 

In 2011, CTE students who took the State assessments showed a significant improvement 

over the previous year in the % of students to meet the State standards (up 20% from 2009-

2010).  

 

In May 2011, the State reviewed our CTE programs and based on their recommendations we 

have made adjustments this year. We will no longer be testing students in Accounting since 

we do not have a concentration (2 full years) in that area. Likewise, although we do teach 

various aspects of computer information systems, we do not cover all areas so we will no 

longer be testing students in this concentration.  

 

Recruitment/ Marketing 

 

 Website - The School-to-Career website is up and running. Students can visit the website to 

find a listing of part-time job opportunities as well as career exploration opportunities in 

each of the sixteen career clusters. We plan to have STC forms linked to our website next 

year. Keeping the website current continues to be a challenge and we will work to update 

this more regularly.  

 

 Community Connections –Director of Economic Development in Farmington, Courtney 

Hendricson, continues to be an active member of the STC Business Advisory Committee 

and excellent resource for the FHS Career center.  

Again this year, In an effort to recruit local employers to participate in our Senior Choice 

Day, the Farmington Economic Development Director e-mailed over 1500 local employers 

in fall 2011. Many of these employers hosted FHS students for job shadowing and 

participated as panelists for Career Talks in October. An Arts & Media panel was added this 

year to highlight careers in these fields. 

In addition, Courtney reached out to Farmington businesses to help secure sponsors for the 

E-Commerce Innovation Challenge and Expo. As a result, we not only received some 

funding but also engaged area businesses in the project and received publicity in the Valley 

Press.  

 

Student Recruitment - School-to-Career news and notices of upcoming events are 

advertised on the 9:05 News and in the Principal’s Newsletter. We developed on-line 

student surveys that are now being administered in a developmental guidance classes. This 

information is helping us develop a school-wide database of students’ career interests and 

has already proved to be useful in recruiting interested students for various career programs 

and events. 
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Alternative High School 

 

COURSE SUMMARIES 

 

The English program at FAHS focuses on the common threads that connect literature and art with 

human experience. Students are exposed to many genres: poetry, short story, graphic novels, song-

writing, journalism and movies, with emphasis on how language is used throughout to communicate 

the human experience. Students read classics such as Shakespeare and The Odyssey because their 

themes are universal. They act out scenes from plays and lead class presentations based on research 

papers using PowerPoint and student designed short-clip movies. This program strives to 

incorporate and relate topics to the students’ lives and offers a variety of project-oriented 

experiences. Across the board, students are encouraged to act on curiosity and create as well as 

analyze works using critical thinking skills with the goal of expressing their authentic voice.  

During the 2011-2012 school year, English students learned about storytelling from 4000-year-old 

literature (The Odyssey), read and acted out Shakespeare (Macbeth), researched how music and 

lyrics both reflect and change culture, and read classic and contemporary short stories. In each unit, 

the students learned how writing works, what elements of storytelling are universal to all genres 

including movies, and experimented with writing their own lyrics and stories. The levels of active 

engagement in what they were studying brought the discipline alive. 

 

The Mathematics program at FAHS contains three components.  First, all students complete 

customized course content through an online program called Cognitive Tutor.  The focus of the 

program is to deliver rigorous high school curriculum in a dynamic environment.  Students learn 

how to reason mathematically, to construct mathematical models to solve real world problems, and 

to solve problems using multiple representations – specifically, using tables, graphs, and symbolic 

algebra.  The program assesses progress and provides students with additional support if content 

goals are not met.  Second, students clarify their understanding through a self-directed note taking 

process on each Cognitive Tutor unit.  Focus is on vocabulary, procedures, and explanations.  

Finally, in addition to specific mathematical content, students complete a project each quarter.  

Topics vary and allow for individual research and student choice.  Examples include:  Mathematical 

Themes in the Work of M.C. Escher, Mathematics in the Workplace, and Historical Topics in 

Mathematics. The goal of the projects is to encourage mathematical curiosity, develop research 

skills, and improve public speaking skills.  During the 2011-12 academic year, FAHS mathematics 

students completed individualized coursework in Pre-algebra, Algebra 1, Geometry, and Algebra 2.  

Concepts were developed through real-world applications, requiring students to develop critical 

thinking and problem-solving skills.  In addition, each student completed three quarterly projects in 

mathematical topics of their choice.  Topics included Babylonian mathematics, the mathematics of 

agriculture, sports statistics, the Pythagorean Theorem, and mathematics and architecture.  Students 

developed an understanding of the broad applicability of mathematics over time, across cultures, 

and within various careers.  In addition, they worked on communicating and technology skills 

through presentations of their findings to audiences composed of faculty and fellow students.  

Twelve of the 14 students came from Farmington High School with mathematics grades of D or F.  

Average incoming grade was 57%.  At FAHS, all students are passing, with average grade of 80%.  

Nine students have grades of B or better. 

 

The Social Studies program at FAHS focuses on the evolution of the world from a constellation of 

relatively isolated regions in 1500 to global interdependence of the present-day. The emphasis in the 

course is on tracing the emergence of the interdependence between world regions - an interaction 
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that was stimulated by the European invasions, colonization and sustained by the contributions of 

the non-western regions. Together these forces shaped the modern world. In analyzing and 

understanding global histories as inter-connected, we pay close attention to the social, cultural, 

political, economic, demographic, and ecological implications of this history. Class lectures and 

readings will stress issues of diversity, power imbalances, and the interactive workings of race, 

ethnicity, class, gender, and national variables. This course draws upon materials and pedagogical 

approaches from other disciplines, such as feminist studies, anthropology, literature, political 

science, and art.  During the 2011-2012 year, Social Studies students focused on United States 

history beginning with the Reconstruction Era and culminating in modern time. Students examined 

the events that helped contribute to the shaping our government and utilized their critical thinking, 

synthesis, communication, and interpretation abilities to reflect on the significance of our nation’s 

history from a holistic perspective.  To continue the necessary skills needed to become active 

members of society and achieve at FAHS’ high standard 9 students registered to vote with their 

teacher. 

 

The Science program at FAHS integrates scientific content with authentic scientific investigations.  

Students conduct Eastern Bluebird studies for Cornell University’s Nest-Watch Program, monitor 

vernal pools & in-depth investigate the healthiness of a stream for Winding Trails & the Farmington 

Valley Watershed Association (FVWA).  Ongoing scientific investigations and in-depth research 

provide ample opportunities for students to develop their Vision of the Graduate skills.  Daily 

collaboration, problem-solving, critical thinking, and resourcefulness are part of this scientific 

process.   Students practice technology and presentation skills by communicating findings through 

different media and programs.  Additionally, students demonstrate their appreciation for their 

unique educational experiences by conducting service projects for Winding Trails & the local 

community.  During the 2011-2012 year, Science students focused on ecological issues. Students 

served as citizen scientists & performed several field studies including Cornell University’s Nest-

Watch, Vernal Pool Monitoring & a Rapid Bio-Assessment.  Additionally, students sharpened their 

media and communication skills by improving their PowerPoint & Movie Maker presentations & 

public speaking, while actively practicing the skills of the Vision of the Graduate.  Students’ active 

engagement resulted in all 13 students passing science with a C or better, 9 with a B or better. 

 

During the 2011-2012 school year at FAHS, the “Elective” course was comprised of Expressive 

Arts & Design and Personal Finance.  In Expressive Arts & Design Studio, students created 

glass mosaic plaques of actual or imaginative animals or animal-like creatures, they learned about 

the method of embroidery and using a section of a painting from Van Gogh’s works to imitate his 

brush strokes with stitch. In addition students created Native American bead loomed bracelets, 4 

wooden benches in construction at the FHS wood shop, an I-Movie, Photoshop work and the final 

year FAHS movie. Students created numerous flyers, brochures, tickets, signs and advertisements 

for their fundraiser and for George’s Restaurant when they needed large signs to advertise their 

catering at local businesses.  

 

In Personal Finance students learned about money management, budgeting, credit cards and loans. 

A local bank manager spoke to students about checking and savings accounts. Students learned to 

file federal and state taxes this year and were the first of Farmington schools to attend Central 

Connecticut State University’s Financial Reality Fair (http://ctrealityfair.org/).  Students did 

preliminary research prior to attending and worked with a paycheck and learned how to budget to 

provide for the future. Students identified the job they intend to have after high school, and were 

assisted in identifying a beginning wage range. Fair volunteers created a net pay after taxes, and 

provided a budget worksheet to instruct students on what monthly expenses they’d face. The 

http://ctrealityfair.org/
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students had to make decisions on living arrangements, food, transportation, utilities, clothing, 

luxury items, etc. They were provided with credit scores which were used to assist in approving or 

denying loans. At the end of the session they each sat with a financial counselor and reviewed their 

financial profile. 

 

During the 2011-2012 year at FAHS, the Physical Education course focused on helping students 

become more active with skills in fitness by taking a utilitarian approach to exercise. Students also 

enhanced their cognitive strengths with group processes and teamwork. This year their experiences 

were comprised of canoeing, low ropes courses, five Yoga workshops with an Ashtanga yoga 

instructor, gardening and spring clean-up with the Farmington Garden Club, basketball, Zoar 

Outdoor- Camping & White Water Rafting, music, carpentry, woodworking, walks along the bike 

path and hikes around the local community. Students attended Health workshops that addressed 

Individual Differences & Personal Values, Decision Making, Current Issues in Sexual Health and 

Responsibility, Engagement & Community Service. Since attending FAHS students GPA in 

PE/Health has increased by 63%. 

 

The School Social Work service at FAHS promotes a healthy home-school-community partnership 

that alleviates barriers to student learning. The role of social work within FAHS significantly 

contributes to the development of a healthy, safe, and caring environment by advancing the 

understanding of the influences of family, community, and cultural differences on student success. 

The school social work service assists students in academic, social and community learning by 

providing strategic services that identify and address a variety of issues. Individual and group 

counseling provide students with the opportunity to develop skills in problem solving, interpersonal 

relationships, communication & collaboration, conflict resolution, anxiety & stress reduction, self-

direction and resourcefulness.  

 

During the 2011-2012 year at FAHS the School Social Work and Important School Initiatives 

included Improving Community Through Respect, Responsibility, and Resiliency. Students utilize 

sections of the social work time block to address important issues and goals relating to student 

behavior choices. Students will gain an understanding of the three R’s Respect, Responsibility, and 

Resiliency by developing a list of personalized descriptors for each of them. 

 

During social work group time, students developed individualized goals with respect to behavior.  

Each student created a plan with action steps that would help them to achieve their goal.  Students 

supported each other by helping develop strategies to remain on track to achieve their goals.  

Students utilized social work group time to develop agendas for community meetings.  Students 

developed ownership and leadership over the community meetings to address any issues within the 

school community.  If problems or issues arose due to student behavior, students actively discussed 

this during group sessions and planned for how to make positive changes to get the entire group 

back on track.  Students demonstrated the ability to resolve conflict with one another and utilized 

group time to become solution-oriented. 

 

During group sessions, students developed the following indicators of respect, responsibility and 

resiliency.   

 

Respect:  Actions toward others and self, demonstrate kindness, be polite, be helpful, listen to 

others 

Responsibility: Do things without being told, do your work, do not distract others, clean up 

after yourself, think about how your actions affect other people 
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Resiliency: Demonstrate persistence, use will-power and self-control, think before acting, 

responsibly confront problems  

 

Students earned achievement links when they demonstrated respect, responsibility and/or resiliency 

throughout the school day.  Students began the year earning links and attaching them to one large 

chain.  As the year continued, students began working on their own individual chains with 

incentives provided for students who demonstrated these characteristics most often. 

 

The Transition Planning program at FAHS is designed to prepare students to acquire a strong 

knowledge base and skills to meet the challenges of life after high school. These skills will also 

develop students’ capacities and commitments for effective local, national and global citizenship in 

a rapidly changing world. With a focus on Career and College Planning, students hold an internship 

or work study experience for at least 10 hours per week, build resumes, interviewing skills, create 

career brochures and presentations of their work and intern experiences. They focus on School-to 

Career topics by completing career inventories and self-assessments and attend college and career 

tours and fairs as well as job shadows. Guest speakers and business tours are held to inspire interest 

in a variety of careers. They acquire personal financing and budgeting skills, develop cost of living 

plans, prepare their own taxes and set up personal checking accounts with a local bank. Through 

exploration and research on local needs and charities students create a plan to implement service in 

their community. They participate in several small Community Service projects every year as well 

as develop and implement a major fundraising event. 

 

Students also create an online portfolio which contains exemplary work from all of their academic 

and elective classes and work experiences. They incorporate the Vision of the Graduate into their 

coursework at FAHS and identify the components of the Vision through research and analysis. 

Students are encouraged to reflect critically on their learning experiences, become self-directed 

learners, use problem-solving skills, collaborate with peers and communicate their plans and vision 

as a post-graduate. 

 

 

During the 2011-2012 year at FAHS, the Vocational / Transition course guided students to plan 

for life beyond high school. This year students received their own fpsct.org emails and students 

uploaded their exemplary academic, vocational and elective works to an online portfolio – 

Digication.  Students created individual transition timelines/goals, career brochures, a resume, held 

an internship or job, participated in job shadows, guidance college planning workshops, PSAT, 

SAT, community college placement tests, college and career fairs, college and business tours and a 

speakers series, Senior Choice Day.  Students also completed career inventories, Naviance, 

researched and implemented many small community service activities and a large community 

service fundraiser. Four seniors applied for scholarships and two received scholarships.  

 

The TRANSITION course also focused on various career and post-secondary options through 

visits to local colleges and technical schools, guest speakers and visits to local businesses and 

community organizations and other potential employers.  

 

Transition Plans – FAHS Student Attended Activities 

 Individual transition timelines/goals 
 Financial Reality Fair CCSU( 3/26/12) 
 Naviance 
 Guidance College Planning Workshops Fall & Spring 
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 Guidance Intern visits (monthly) 
 PSAT 
 CAPT 
 Senior Choice Day 
 College Fair 
 Career Fair 
 Job Shadows  
 Resume (add community service, job shadows) 
 Personal Narrative 
 Job Shadow reflection(s) 
 Current Internship or Job description and experience reflection 
 Abstract for Community Service experiences 
 Career Brochure 

 

Product(s):  list of school, business and community visits and guest speakers 

 

COLLEGE VISITS (STUDENTS WHO ATTENDED VISIT) 

 CCSU (13) 
 Northwestern Community College (13) 
 Tunxis Community College (13) 
 Manchester Community College (14) 
 School of Broadcasting (13) 
 Bristol Tech (4) 
 Lincoln Culinary (13) 
 UConn (2 students) 
 SCSU (2 students) 

 

GUEST SPEAKERS AND TOURS 

 Nancy Barrow, D.J.- 93.7 
 William Blass – Battlehill Forge, Falls Village CT 
 Joe Capodiferro, K-9 Officer & Drak – Farmington Police Department 
 Lisa Dinsmore – Governor’s Horse Guard, Avon.’ 
 Freedom from Chemical Dependency (FCD) Speaker 
 Dan Hincks - Infinity Hall 
 Zoja Hoda - Department Assistant in the Trauma/VIPP Program, at Saint Francis 

Hospital  
 Kelly Services 
 Richard Sugarman - Connecticut Forum 
 Darren Sweeney, Meterologist - NBC 30 
 Chion Wolf – 90.5 NPR 
 Laura Ferrall – Sign Language Interpreter, NWCC & Commission on the Deaf and 

Hearing Impaired (CDHI) 
 Rotary Club – Michael Schloss, president 

 

ATTENDANCE: 

 

Attendance was examined for students who attended FAHS for the full school year.   



-67- 

 

Overall, students were absent at FAHS 21% less than at FHS and tardy 15% less. 

 

INDICATORS OF PROGRESS 

The number of FAHS students meeting or exceeding standard in their core academic subjects 

as determined by their academic portfolios.  

 

Each student (14) has an online portfolio where their exemplary works and detailed Vision 

of the Graduate Analysis forms address the assignment’s goals and the knowledge and skills 

students gained from their experience. 

 

The number of FAHS students earning sufficient credits to move on to the next grade level or 

to graduation. 

 

 Total number of students at FAHS: (14) 
 Number of students earning sufficient credits to move on to the next grade level: (14) 
 Number of students earning sufficient credits to graduate in June 2012: (6) 
 Number of students earning sufficient credits to graduate Summer/August 2012: (2) 

 

1. Post High School Plans for Graduating Seniors:  The number of FAHS students taking 

standardized college entrance exams, visiting and applying to colleges and technical 

schools, participating in visits to businesses and other organizations, and maintaining 

internships or employment. 

 

Students who took the SAT – (2) 

Students who took the Community College Placement Test – (7) 

Number of students who applied to Tunxis (7) 

Number of students who plan to attend Tunxis in the Fall (4) 

Number of students who plan to attend Tunxis in the Spring 2013 (2) 

Number of students who applied and were accepted to CCSU (1) 

Number of students who applied and were accepted to SCSU (1) 

Number of students who applied to School of Broadcasting (1) 

 

Number of graduating students who plan to work part-time in Fall: (5) 

Number of graduating students who plan to work full-time in Fall: (2) 

 

SCHOLARSHIPS 

 Chamber of Commerce $1000.00 – Shelby Eastman 
 Dave and Danielle Gugliotti Scholarship $500.00 – Alyssa Williams 

 
2011-2012 STUDENT JOBS AND INTERNSHIPS  

 Number of students who maintained a job and/or internship throughout the school 
year: (12) 

 Number of students who completed job shadows throughout the year (12) 
 Number of different types of job shadows students attended (12) 
 Number of students who participated in 05-18-2012 Career and Technical Education 

(CTE) testing (13)  
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COMMCASE OF INTERNSHIPS, JOB, AND JOB SHADOW SITES  

Amy’s Sweet Treats, Farmington 

Avon Health Center  

Baltic Banquet Hall, New Britain 

Battle Hill Forge, Falls Village 

Camp Jewell, Colebrook 

Connecticut Commercial Maintenance, Farmington 

Driving Image Imports, Farmington 

ESPN Production 

Farmington Board of Education – Internship 

Farmington Excel - Union School  

Farmington Police Department  

Farmington Sports Arena 

Farmington Town Library – Internship 

Governor’s Horse Guard – Internship 

Hein Farm, Farmington 

Jump Zone, Avon 

McDonalds, Unionville 

Stanley Whitman House – Internship 

Stop & Shop, Unionville 

Union School Librarian Assistant – Internship 

West District, Art Teacher Assistant – Internship 

Yume Restaurant, Unionville 

 

COMMUNITY SERVICE EXPERIENCES: 

 Domus Amoris Child & Youth Services, Plainville - 14 students, 4 adults - 6 hours 
(12/09/11 & 04/02/12)  

  Winding Trails – Memorial Construction Project (2 benches) & Bench Dedication– 13 
students, 8 adults - 4.5 hours (03 & 05 2012) 

 Farmington Garden Club – Pocket Gardens 6 students, 2 adults – 2 hours (03/16/2012) 
 Farmington Garden Club – Parson’s Corner 8 students, 2 adults – 2 hours (05/31/2012) 
  Bench Mark Beautification Project, Constructed (2 benches) for George’s Restaurant - 14 

students, 4 adults – 3 hours (04/03/2012) 
 Winding Trails – Bluebird & Vernal Pool Monitoring 14 students, 4 adults – 6 hours  
 Winding Trails – Stream Rapid Bio-Assessment – 4 hour 
 Rails to Trails Bench Memorial Fundraiser & Dedication – ($1000.00 bench, $400.00 

perennials for benches) – 4 students (22 hours), 4 students (8 hours), 4 students (6 hours), 
2 students (4 hours), 5 adults (04/03/2012 through 06/06/2012).  

 Planting Perennials around Rails to Trails Benches 2 hours 06/04/12 (14 students) 
 Rails to Trails Bench Dedication Ceremony 2 hours -June 2012 (FAHS community) 

 
Parental Involvement: 

 Parent Orientation (09-12-2011) 
 Parent Conference & Student-run Thanksgiving Dinner (11-14-2011) 
 Parent Meeting Effectively Communicating with Your Teen & Planning for College (03-20-

2012) 
 Parent Chaperone to ZOAR Outdoor Camping and White Water Rafting (05-23 to 05-24-

2012)  
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 FAHS Picnic Celebration & Graduation / Parents & Families (06-06-2012) 
 Parent Volunteer – Mural Designer Emma Marianetti will create a ‘natural earth and 

healing mural’ for the Social Workers office and student group room (June 2012, and 
September - October 2012) 

 

2011-2012 Partnership with Winding Trails  

 Science: Bluebird Monitoring and birdhouse repair 
 Science: Vernal Pool Monitoring  
 Science: Stream Rapid Bio-Assessment  
 Science: Memorial Construction Project (2 benches) & Bench Dedication 
 Physical Education Course: Hiking, Walking, Basketball, Frisbee, Canoeing, Low Ropes 

course 
 Community Service: Splitting Wood 
 Thanksgiving Dinner and Alumni Reception, Garmany Hall 
 June Picnic Celebration and Graduation, Pavilion  
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SCHOOL ACCOMPLISHMENTS — 2011-2012 

 
Student Accomplishments 

1. 2012 National Merit Scholarship Finalists – Karina Marvin, Matthew Quallen, Michael Sliwinski 

2. 2012 National Merit Scholarship Semi-Finalists – Karina Marvin, Matthew Quallen, Michael 

Sliwinski 

3. 2012 National Merit Scholarship Commended Students – Alexandra Buczek, Erin Conway, 

Sarah Fisher, Edward Fouad, Marina Katuntseva, Cara Peterhansel, Benjamin Spar, Amy 

Tomasso 

4. 2012 U.S. Presidential Scholar Candidate – Michael Sliwinski 

5. 2012 Governor Scholar – Tyler Hoffman 

6. 2011 National AP Scholars –  2011 AP Scholars - 75 

7. 2011 AP Scholars with Distinction – 47 

8. 2011 AP Scholars with Honors – 30 

9. 2011 AP National Scholars – 9 

10. 2011-12 CABE Student Leadership Awards  – Jennifer Whaley, Gunnar Moll 

11. Daughter’s of the American Revolution (DAR) Good Citizen Award – Amy Tomasso 

12. Hugh O'Brien Youth Leadership Award – Andrew Prunk 

13. Scholar Athletes – Karina Marvin, Stephen Zaksewicz 

14. CIAC State Semi-finalists – Girls Soccer, Boys Basketball, Girls Volleyball 

15. Central Connecticut Conference Sportsmanship Award – Chynna Jarrett, Zach Zaback 

16. Outstanding athletes – Kaitlyn Murray, Ben Pollack 

17. CIAC Award of Excellence – Austin Peluso, Mike English, Emma Borg, Jennifer Whaley 

18. Farmington was the winner of the CCC Sportsmanship Award – West Division for the winter 

season 

19. National Spanish Honor Society inductees –  46 

20. National French Honor Society inductees – 28 

21. Connecticut Council of Language Teachers (COLT) Award for Excellence – 44 

22. Alliance Française Award –  Amy Tomasso 

21. Outstanding Student in Spanish Award – Samantha Szewczyk 

22. Outstanding Student in French Award – Chantal Ma 

23. Scholar Musician – Stephen Zaksewicz 

24. Scholar Artist – Jeffrey Maynard 

25. Tri-M National Music Honor Society – 85 students 

26. Northern Regional Music Festival – 74 students 

27. CT All-State – 32 students 

28. CT Honors Choir – 8 students 

29. CT Honors Band – 13 students 

30. National Honors Music Ensemble – 13 students 

31. Hartford Music Club Competition – 2 students 

32. Scholastic Art Awards:   Diana Letniowska, Digital Art, Honorable Mention; Nick Bartram, 

Photography, Gold; Ethan Logan, Photography, Silver; Sydney Horan, Photography, 

Honorable Mention; Jennifer Whaley, Photography Portfolio, Gold; Carley Cordery, Mixed 

Media, Honorable Mention; Aaron Golab, Mixed Media, Honorable Mention; Jeffrey Maynard, 

Art Portfolio, Gold; Marissa Malik, Printmaking, Honorable Mention; Kaitlyn Stumpf, 

Printmaking, Honorable Mention. 

33. Gallery on the Green Art Award Winners:  Peter Cirilli, Marissa Malik, Kaitlyn Stumpf 

34. Greater Farmington Women’s Club Winners:  Nick Bartram, Peter Cirilli 
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35. Art Book Awards:  Outstanding Achievement in Construction:  Cam Bopp; Outstanding 

Achievement in Transportation:  Marena Castro; Outstanding Achievement in Art:  Kaitlyn 

Stumpf; Outstanding Achievement in Photography:  Jenn Whaley; RISD Book Award:  Nick 

Bartram; Boland/Williams Award:  Cathleen Nowak 

36. Art Scholarship Awards:  Lori Matyskiela Award:  Peter Cirilli; Carolyn Hoffman Award: 

 Peter Cirilli; Laurence Belkin Award:  Peter Cirilli 

37. Electrathon America competition 

38. Rebuild Hartford – 105 participants from FHS 

39. TEAM+S - 37 students represented Farmington High School in the TEAM+S Competition (a 

test of engineering, applied, mathematics, and science) on March 12 at the University of New 

Haven.  Students from each grade level volunteered to form three Varsity (grade 11-12) teams 

and two Junior Varsity (grade 9-10) teams.  Although the FHS teams did not win the top 

awards, they had respectable scores on the tests, which were about health, biology, and 

engineering this year. 

40. Science Olympiad –   15 FHS students engaged in 23 Events ranking 4
th

 place in the state 

overall.  Farmington also earned 1
st
 place (Gold Medal) finishes in three events, 2

nd
 place 

medals in two events, and a bronze medal for third place in one event.  Gold medal finishes 

were achieved by:  Brendan Michaelis & Matthew Quallen (Dynamic Planet), Matthew 

Quallen & Anthony Miller (Fermi Questions) and Giselle Koo & Elaine Yao (Forestry); Silver 

medal finishes were achieved by:  Anthony Miller & Giselle Koo (Astronomy) and Ian 

Shusdock & Rhea Sindvani (Disease Detectives); and Bronze medal finishes were achieved by 

Yashee Manshi & Ann Luo (Write It/Do It). 

41. Two FHS students (and astronomy club members) - Giselle Koo and Elaine Yao - were 

finalists in a contest sponsored by USA Today with NASA.  The contest was in recognition of 

the retirement of the Space Shuttle program.  Students were invited to submit artwork 

addressing the theme of "Because it flew". 

42. Farmington High School students were awarded 1
st
 Place for Best Delegation at this year’s 

Hartford Model United Nations Simulation. In addition, Farmington High School students were 

also awarded 2
nd

 Place as runners-up for Best Delegation. This year, over forty FHS students 

participated in their roles as delegates from France and the African nations of Gabon, Ethiopia 

and the Democratic Republic of the Congo. In particular, Matthew Quallen ‘12 and Yashee 

Munshi ’13 were singled out and awarded Best Delegation for their exceptional representation 

of France in the Security Council, while Jordan Tragash ‘14, Sean Galvin ‘14, Rahul Jevisetty 

’14 and Teja Mandava ’14 were similarly recognized as Best Delegation for representing the 

Democratic Republic of the Congo in the Political Committee. Second place finishers included 

Stephen Zaksewicz ’12, Amy Tomasso ’12 and Edward Tomasso ‘15 for their representation of 

France in the Humanitarian Committee and Adam Dimanshteyn ‘13, Kevin Mathieu ‘13, Chris 

Thomas ‘13 and Dan Watterson ‘13 for their representation of Ethiopia in the Environmental 

Committee. 

43. The Robotics Team, called “The Second Law Enforces”, included 49 students.  The team 

instituted project management principles and organized the build season as a series of projects. 

The design that came from a series of workshops was fully designed using CAD tools prior to 

fabrication. A new construction method allowed the team to rapidly assemble and test 

components for the competition robot with the resource available to the team. The end result 

was a robust design that performed as expected, both at the UTC Regional event in Hartford 

and at the Nationals in St Louis.   

44. Four students presented their independent study research at the 3rd annual FHS Science 

Symposium. 
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45. Outstanding Students in Social Studies Awards –Matt Quallen, Amanda Upchurch, Tyler 

Hoffman 

46. Anthropology classes - Archeological Field School; FHS students will be excavating a site on 

the grounds of the Stanley Whitman House, a National Historic Register landmark.  

Excavations will take place in May and the results communicated to the public on Saturday, 

June 2
nd

 at the Stanley Whitman House. 

47. 1
st
 time participation in the Harvard Undergraduate Economic Challenge (in March of 2012.)   

48. Participation in Mock Trial program (at Middletown Courthouse)     

 

 

Staff Accomplishments 

 

1. Lisa Kapcinski earned her 6
th

 Year Degree from Central Connecticut State University 

2. Mary Lundquist - Farmington Teacher of the Year, CT Teacher of the Year semi-finalist  

3. John Meerse - Table Leader, AP Statistics scoring, 2011, 2012 

4. Thomas Johnston,  Secondary Music Educator 2011-21012  CMEA Award 

5. Christen Hernandez, State Convention Presenters for CMEA 2012 

6. Leslie Imse, AP Music Theory Reviewer invited by the College Board 

7. Kim Hudock -  Established and advised  the "Find Kind" Club  It finds ways to recognize 

students for good works. 

8. Chris Loomis - Recognized by Naviance for established the EDocs system of sending 

transcripts and other college admissions materials. 

 

 

 

      

 

 


