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PHILOSOPHY, MISSION AND GOALS OF THE  

FARMINGTON PUBLIC SCHOOLS 
 
 

Board of Education Philosophy 
The Farmington Public Schools are committed to the belief that all children are capable of attaining 
high levels of educational achievement in preparation for productive, rewarding lives and 
responsible citizenship.  Students will reach this goal through their own diligence and effort, and 
through a school and school district learning climate that responds to individual student academic 
needs, a curriculum that challenges, adequate resources, and skilled, professional instruction.  
Furthermore, a belief in social equality underlies Farmington's commitment to providing a high 
quality of education for all students. 
 
 

School District Mission 
The mission of the Farmington Public Schools is to offer a common standards-based educational 
program that will enable every student to achieve rigorous performance standards. 

 

 
SCHOOL DISTRICT FIVE-YEAR GOALS 2010-2015 

1.  All students will demonstrate performance standards in critical thinking and reasoning and 
meet rigorous core academic content* standards by accessing, interpreting, analyzing, and 
evaluating ideas and information, drawing evidence-based conclusions, synthesizing new 
learning with prior knowledge and reflecting critically on learning. 

    
2.  All students will demonstrate performance standards in collaboration and communication 

and meet rigorous core academic content* standards by participating effectively in a variety 
of teams, actively listening and responding to the ideas of others, sharing responsibility for 
outcomes, articulating ideas clearly in multiple formats and using technology tools to 
enhance communication. 

 
3.  All students will demonstrate performance standards in problem solving and innovation 

and meet rigorous core academic content* standards by recognizing problems, analyzing 
data, asking questions, utilizing a variety of resources, thinking flexibly, making connections 
and seeking practical, innovative, and entrepreneurial solutions. 

 
4.  All students will demonstrate performance standards in self-direction and resourcefulness 

and meet rigorous core academic content* standards by exploring interests, taking initiative, 
setting learning goals, demonstrating persistent effort, adapting to change with resiliency 
and exhibiting ethical leadership and responsible citizenship. 

 
*Farmington’s Core Academic Content Areas include English/Language Arts, Mathematics, Science, 
Social Studies, World Language, Health, Physical Education, Wellness and Music, Fine and Applied 
Arts.  
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Farmington High School Mission Statement 
 

 
We believe that all students are capable of learning at high levels and meeting high 
academic, civic, and social standards.  We are, therefore, committed to providing 
challenging, varied, and engaging opportunities for all of our students to learn within 
a community of respect and personal responsibility.  
 
Thus, we are committed to providing the circumstances, support and experiences that 
will lead our students to: 
 
Academic: 

 Acquire a solid foundation of knowledge and skills based on essential 
understandings in each discipline. 

 Learn to reflect, think critically, and reason with evidence. 
 Learn to communicate effectively. 

 
Civic: 

 Become aware of the multiplicity of the human experience and of how they can 
positively affect the world. 

 Cultivate their individual talents and intentions while discovering how they can 
contribute to the common good.  

 
Social: 

 Understand the great power that lies in choice, the connection between action and 
result, and the importance of personal responsibility.  

 Act with tolerance, respect, courtesy, and compassion.  
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Farmington Public Schools 
“Vision of the FPS Graduate” 

 
Farmington Graduates: 

Reaching Global Standards of Achievement, Leadership and Citizenship 
 
Farmington Public Schools’ Graduates will acquire an understanding of the essential knowledge 
and skills in the core academic disciplines and develop the thinking and learning skills needed to 
meet the challenges of local, national and global citizenship in a rapidly changing world. 
 

Critical Thinking and Reasoning: Students access, interpret, analyze, and evaluate 
ideas and information, draw evidence-based conclusions, synthesize new learning 
with prior knowledge, and reflect critically on learning. 
 
Students who demonstrate critical thinking and reasoning skills… 

• Ask questions to revise or adjust understanding 
• Use critical reading strategies to develop meaning from text 
• Support arguments with clear and compelling evidence 
• Make connections between new information and prior knowledge 
• Analyze and evaluate data to draw conclusions 
• Recognize values, beliefs, bias and perspective 
• Acknowledge different opinions to foster new insight 
• Notice patterns and analyze cause and effect  

 
Communication and Collaboration: Students participate effectively in a variety of 
teams, actively listen and respond to the ideas of others, share responsibility for 
outcomes, articulate ideas clearly in multiple formats and use technology tools to 
enhance communication. 
 
Students who effectively communicate and collaborate… 

• Write and speak clearly for a variety of purposes  
• Demonstrate an awareness of audience and adjust style and tone accordingly 
• Use language effectively to enhance meaning and impact 
• Use a variety of technology tools to enhance communication 
• Access diverse perspectives and expertise to accomplish a goal  
• Establish and adhere to group norms that facilitate effective performance 
• Listen to and value the contributions of others on the team  
• Adapt to and perform a variety of roles and responsibilities within a group 
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Problem Solving and Innovation: Students identify problems, analyze data, ask 
questions, utilize a variety of resources, think flexibly, make connections and seek 
practical, innovative and entrepreneurial solutions to a variety of problems.  
 
Students who are problem solvers and innovators… 

• Notice, examine and reframe problems 
• Ask questions and brainstorm ideas 
• Detect patterns and anomalies in data 
• Embrace contradictions and divergent ideas 
• Relate the apparently unrelated 
• Produce novel and creative solutions and products 
• Take risks and go beyond conventional parameters 
• Employ strategic processes to learn from success and failure 

 
Self-direction and Resourcefulness: Students explore interests, take initiative, set 
goals, demonstrate persistent effort, adapt to change with resiliency, and exhibit 
ethical leadership and responsible citizenship. 
 
Self-directed and resourceful students… 

• Act on curiosity and pursue interests 
• Manage time and organize tasks 
• Work to overcome obstacles and learn from mistakes 
• Seek feedback and new resources to accomplish a goal 
• Reflect on learning experiences 
• Transfer knowledge and skills from one context to another 
• Find opportunities for civic engagement and leadership 
• Make ethical, responsible decisions
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Introduction 

 
During the 2009-2010 school year, Farmington’s Board of Education wrote a “Vision of the 
Farmington Public Schools Graduate,” which stated, in part, that graduates are expected to acquire 
“an understanding of the essential knowledge and skills in the core academic disciplines and…the 
thinking and learning skills needed to meet the challenges of local, national and global citizenship 
in a rapidly changing world.” As the Board shaped this vision, Farmington High School teachers 
and administrators, thinking along similar lines and believing that students learn most effectively 
when they see school work as challenging and meaningful, sharpened their focus on working 
collaboratively to design tasks that would productively engage students in the authentic work of 
their respective disciplines.  
 
This past year, the high school faculty continued its work to improve teaching and learning, using 
the recently completed Farmington Framework for Teaching and Learning as the primary means to 
achieve the Farmington Public School’s vision for its graduates. Toward this end, the high school’s 
leadership team, composed of building administrators and department leaders, crafted ongoing 
professional development for the faculty that was designed to lead them to an understanding of the 
role of the Framework in improving their teaching and, ultimately, assuring high levels of learning 
for all students.  
 
As has been the case for several years, each department developed a set of department goals and 
action steps intended to align with the school’s overarching goal. (See box below.) As part of this 
work, department teams, their capacity for engaging in collaborative inquiry into methods for 
improving teaching and learning having been enhanced by professional development experiences 
created by the school’s leadership team, wrote plans to address a significant problem of practice in 
their respective departments. They then implemented these plans. Later in the school year, the teams 
assessed the extent to which their plans were successful in addressing the problem of practice.  
 
For the third year, all seniors were required to meet establishes performance in English, 
mathematics, world language and science. Each of these standards required students to attain high 
levels of achievement in key areas of learning. During the 2010-2011 school year, juniors who had 
not met goal on the Connecticut Academic Performance Test (CAPT) as sophomores were 
provided assistance to help them improve their performance on that test. Students who had still not 
met the standards in one or all of the courses by their senior year were enrolled in courses designed 
to provide them with further opportunities to meet the standard. Of the 335 students enrolled on 
October 1, 2010, all students eligible for graduation met the Farmington High School graduation 
standard for literacy, science and mathematics.  
 
These results appear to be correlated with the following strategies: 
 

1. Clearly written objectives for student performance.  
2. Collaborative examination of the strengths and weaknesses of student performance on 

common assessments.  
3. Collaborative work to devise strategies to help students improve their performance. 
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FHS School Goal 2010-2011 
 
The overarching goal for FHS is to reach our established mission which is to develop students’ civic 
and social responsibility while improving their academic success as measured by their acquisition of 
the knowledge and skills represented in our essential understandings and content standards for each 
discipline.  Multiple sources of data will show increased numbers of students meeting or exceeding 
these standards in addition to demonstrating improved performance on other important measures 
such as CAPT, SAT, and Advanced Placement tests.  All teachers, department leaders and 
administrators are engaged in the work of achieving this overarching academic goal.   

 
 
 
English 
 
Mission: 
The mission of the Farmington High School English Department is to prepare students to live 
meaningful lives as productive and literate citizens by improving their abilities to think, read, write 
and speak effectively for a variety of purposes and audiences. 
To realize this mission, the department offers a rigorous and relevant curriculum that provides 
students with multiple and varied opportunities to read, analyze and critique qualities texts; develop 
the processes, traits and craft of writing; contribute to civil discourse; and engage in individual and 
collaborative inquiry into the habits of effective readers and writers and the elements of quality 
texts. 
 
2010-2011 Goal:  All students will improve their abilities to read, analyze, interpret, discuss, and 
create texts in a wide range of genre and to communicate clearly and effectively for a variety of 
purposes and audiences. 
 
2010-2011 Action Steps: 
 
1.  English teachers will collaborate with social studies teachers and with school and district data 

experts, to develop our capacity to access, interpret, examine and use student performance data, 
including from last spring’s CAPT Reading Across the Disciplines, as well as 8th grade CMT 
and DRP. Teachers will use such professional learning to adjust instruction provide adequate 
practice for all students in reading. 
Product(s): data protocols 

 
Status: 
All of the teachers of freshmen in English and Social Studies met at Irving A. Robbins Middle 
School on September 15, 2011; teachers we were taught how to use Power School resources to 
identify students most likely to need assistance based on prior grades and DRP and CMT scores. 
Teachers were provided differentiation strategies for immediate implementation to ensure that 
identified students received the help they were likely to need from the start. As a result, teachers 
were able to identify those students needing extra supports far earlier; furthermore, teachers 
were able to see with more precision and in more depth as to what the specific needs might be. 
This analysis of students’ strengths and challenges allowed the 100 and 200 teams to modify 
their first units of study and use the strategies for differentiation throughout the year.  
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2.  All English teachers and teams will learn and use the principles and strategies outlined in the 
new Framework for Teaching and Learning to guide our “collaborative inquiry” into how to 
continue to shift the focus of instruction from teacher to student. As part of this goal, teachers 
will videotape lessons and visit one another’s classrooms to focus their work as fellow 
practitioners, and continue last year’s focus on developing our capacity to create “communities 
of readers and writers” in the classroom through incorporating student choice, conversation, and 
reflection. 
Product(s): videotapes of instruction, data on classroom visitations 

 
Status: 
All teachers in the English department visited or classrooms. The 100 and 100H teams visited 
7th and 8th grade classrooms at Irving A. Robbins Middle School to investigate how the middle 
school teachers address the shift of focus from teacher to student; the 200H team videotaped 
lessons and analyzed lessons for how well they met principle 5: Individual Responsibility; the 
200, AP Language and Composition and American Literature teams visited each others’ 
classrooms and regularly shared best practice as it related to teaching and learning; the 
American Literature H team observed classes in other district schools where students were 
working independently on writing and reading as a way to incorporate those teaching practices 
into their own curriculum.  
 
All of the teams report successfully incorporating student choice, discussion, and strategies for 
student engagement; all teams report that these strategies improve teaching and learning. For 
example, the 100H team reports that facilitating structured student feedback in the production of 
a thesis statement for A Tale of Two Cities essay produced 100% student engagement in the 
process and it produced thesis statements that were more independently produced as only 2% of 
the students needed additional support from the teacher. As a result, the team will incorporate 
the strategy used for this kind of student success and independence earlier in the curriculum next 
year. The American Literature team reports that 80% of their students were engaged in student 
facilitated discussions. As a result, the team reports that they will develop a department-wide 
discussion rubric that articulates high expectations for student performance. A 200H teacher 
reports that systematic use of student feedback in her 100 classes provided valuable feedback 
and it created a community of learners. This teacher intends to use more student reflective 
feedback in her 200H classes next year as a way to inform her own instruction. 
 

3.  English teachers will incorporate the skills articulated in the Vision of the Graduate, Framework 
for Teaching and Learning and Habits of Effective Readers and Writers into formative 
assessments and assured performance tasks most important for demonstrating progress toward 
the vision skills. This work will also include developing benchmarks and rubrics, gathering and 
examining student models, and refining our use of data to adjust instruction. 
Product(s): formative assessments, benchmark assessments for each year, student models and 
rubrics 

 
Status: 
• The department has written and is currently piloting a writing rubric for use next year 

department-wide. This rubric will be the basis for data collection on student performance in 
writing and it will be the basis for progress monitoring in the writing portfolio. 

• The department is currently working on writing a reading rubric for use department-wide. 
• One department member has expressed a desire to write and implement a discussion rubric 

that will be used departmentally. 
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•

 

 The writing rubric developed by the department has been shared with the other department 
chairs and is currently being used for grading capstone projects. 

4.  The English department will refine our use of writing portfolios to become meaningful sources 
of important data about student work and performance in line with our mission to have students 
craft text across a variety of purposes and genre and to take more ownership of the reading and 
writing/revising processes.  
Product(s): revised portfolio process, revised matrix of assured experiences in writing 

 
Status: 
Newly hired department leader (start date was January 24, 2011), Dianne Holst-Grubbe, visited 
Pomperaug High School on May 26th to collect information on that district’s portfolio use. 
Library-media specialist, Martha Burr, is investigating electronic portfolio use in New Canaan 
Public Schools. They both hope to present their findings to the department and the Language 
Arts Vertical Team as a way to refine the FHS writing portfolios so they will be useful measures 
of progress monitoring and reflective practice.  
 

5.  The English department will integrate the opportunities afforded by an SRBI Intervention 
Specialist into our ongoing work to develop, refine and deliver appropriate interventions for 
students who struggle in reading and writing. 
Product(s): list of scientific researched-based instructional interventions (SRBI) for readers and 
writers 
 
Status: 
• The SRBI Intervention Specialist, Mr. Kent Besocke, was hired on December 6, 2010, and 

in that time, Mr. Besocke has identified and worked with guidance to schedule sophomores 
and freshmen who would benefit from his class. Depending on the cohort of students, 
students meet two or three times a week for 42 minutes. Currently Mr. Besocke is serving 26 
students:  three juniors, six freshman, and 17 sophomores.  

• Identification protocols have been developed and next year they will be developed further as 
the English department will collect data on student writing using the newly formed 
department-wide writing rubric. Teachers will systematically collect data on student 
performance in writing in November, January, and March in an effort to more clearly 
identify students for placement in the Literacy Lab classes Mr. Besocke teaches.  

• Mr. Besocke is currently working with the 100 and 200 team to align the reading and writing 
strategies he teaches in his class with that of the curricular requirements. This work has 
resulted in positive teacher feedback as teachers have reported increased engagement and 
participation from the students enrolled in Mr. Besocke’s classes. 

• Mr. Besocke has begun conducting Tier I 20 minute workshops after 9th period with the 
English teachers as a way to introduce more Tier I interventions into the regular education 
classrooms. He will continue to deliver these 20 minute workshops bi-monthly after school 
next year.  

• To date, Mr. Besocke has used the Next Step Reading Strategy (based on making 
predictions and testing predictions), text structures, Thesis Machine, Summary Statement, 
context clues, and Question-answer-relationships.  These strategies have helped students to 
do the work of the discipline, improve grades, keep students organized, and make 
connections to their English and social studies classes.   
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• The schedule created for next year will allow more systematic support for all students as  
Mr. Bescocke will have three classes of identified freshmen and three classes of identified 
sophomores. He will work with the 100 and 200 teams to integrate Tier I and II strategies 
with the curriculum. He will also act as adult support for American Literature and 
Contemporary Texts classes. 

• At the request of Mrs. Michelle Saulis, science department chair, Mr. Besocke presented a 
Tier I strategy during a science department meeting in May. The goal for this presentation 
was to build faculty capacity with Tier I strategies. Mr. Besocke plans to continue this work 
next year by creating a running list of Tier I strategies, generating an SRBI Tier I strategy 
bi-monthly newsletter and sharing this with the faculty, and holding 20 minute workshops 
every other week in order to clarify and discuss issues with the Tier I strategy presented in 
the newsletter.  

• Mr. Besocke obtained Limelight training in May. For next year the goal is to use Limelight 
as a tool to aggregate data, create student profiles, monitor progress, create formative 
assessments and common assessments, and develop universal screens for the SRBI Literacy 
class.  Mr. Besocke and Mr. Ted Lindquist are creating a protocol for how data will be used 
in data meetings regarding intervention students.   

• Mr. Besocke has also started to create a chart for Tier I, II, and III interventions that will be 
used with teachers next year. 

 
 
Indicators of Progress: 
 
1. Midterm Exam 

Midterm Exams – Meeting Standard 
Level Course 2008 -09 2009 - 10 2010 - 11 

  # 
Total 

# 
Mtg 
Std. 

% 
Mtg  
Std 

# 
Total 

# 
Mtg 
Std. 

%  
Mtg  
Std 

# 
Total 

#  
Mtg 
Std. 

%  
Mtg  
Std 

3 English 100   66 167 159 95 178 172 97 
 English 200   81 106 100 94 109 106 97 
 American Literature   64 63 63 100 59 58 98 
 Contemporary Texts   55 81 76 94 47 39 83 
 All level-3 courses    417 398 95 393 375 95 

2 English 100H   79 157 151 96 157 152 97 
 English 200H   67 201 201 100 214 212 99 
 American Literature H   94 133 133 100 108 108 100 
 World Literature H   91 99 99 100 102 100 98 
 British Literature H   97 53 53 100 72 72 100 
 All level-2 courses    643 637 99 653 644 99 

1 AP English Language   70 131 131 100 123 123 100 
 AP English Literature   86 101 101 100 105 105 100 
 All level-1 courses    232 232 100 228 228 100 

Note:  standard for 2009-2010, 2010-2011 calculated as grade of 60% or better. 

All 
levels 

    1292 1267 98 1274 1247 98 
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2. Final Exam  

Final Exams – Meeting Standard 
Level Course 2008 -09 2009 - 10 2010 - 11 

  # 
Total  

# 
 Mtg 
Std. 

% # 
Total  

#  
Mtg 
Std. 

%  
Mtg  
Std 

# 
Total 

#  
Mtg 
Std. 

%  
 Mtg 
Std 

Mtg  
Std 

3 English 100   70 163 155 95 178 165 93 
 English 200   76 101 97 96 108 105 97 
 American Literature   60 64 58 91 55 53 96 
 Contemporary Texts   55 81 76 94 47 44 94 
 All level-3 courses    409 386 94 388 367 95 

2 English 100H   76 158 156 99 157 156 99 
 English 200H   81 201 197 98 214 211 99 
 American Literature H   73 132 128 97 108 93 86 
 World Literature H   81 101 101 100 101 101 100 
 British Literature H   100 53 52 98 72 72 100 
 All level-2 courses    645 634 98 652 633 97 

1 AP English Language   99 131 131 100 123 123 100 
 AP English Literature   99 98 98 100 104 103 99 
 All level-1 courses    229 229 100 227 226 

Note:  standard for 2009-2010, 2010-2011 calculated as grade of 60% or better. 

99 
All 

levels 
    1283 1249 97 1267 1226 97 

 
3. Graduation Standard 

English Graduation Requirement – Meeting Standard 
Assessment 2008 - 09 2009 -10 2010 – 11 

 # 
Total  

# 
 Mtg 
Std. 

% 
 Mtg 
Std 

# 
Total  

#  
Mtg 
Std. 

% Mtg 
Std 

# 
Total  

# Mtg 
Std. 

% Mtg 
Std 

10th Grade CAPT R/W        324 293 90 
11th Grade CAPT R/W       23 10 43 
11th Grade FLPA       290 272 94 
Literacy Portfolio   100   100 15 15 100 
Total       652 590 90 
 
4. AP Exams 

 
AP Exam – Meeting Standard (score of 3 or higher) 

Course 2008 - 09 
 

2009 -10 2010 – 11 
 # 

Total 
# 

Mtg 
Std. 

% 
Mtg Std 

# 
Total 

# 
Mtg 
Std. 

% Mtg 
Std 

#  
 Total 

# Mtg 
Std. 

% Mtg 
Std 

AP Language and Comp 117 103 88 128 111 87 
 

122 112 92 
AP Literature and Comp 121 74 61 90 68 76  96 

 
 

5. Elective Course Enrollments 
 

Course 2007-08 

68 71 
All level-1 courses 238 177 74 218 179 82 

2008-09 2009-10 2010-11 
Writers Workshop 30 30 30 15 
Journalism 30 30 25 36 
Intro to Theater 30 30 30 17 
Acting and Directing 15 15 15 9 
SPS 15 15 14 10 

218 180 83 
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6. The number of students participating in English-related clubs, activities, contests, etc. 

 
Activity 2007-08 2008-09 2009-10 2010-11 

The Voice 40 40 40 32 
The Fine Line lit mag 22 20 15 46 
Friday Theater 8 8 8 n/a 
Improv Clinic n/a 15 n/a n/a 
Heartbeat Ensemble n/a n/a 8 4 
Audition Workshop  20 20 15 30 
Fall Production    16 
Spring Production    92 
Showcase Production    8 

 
Commentary/Next Steps: 
 
• Next year, teachers will engage in more systematic vertical teaming and be trained in data 

collection throughout the year during team meetings to drive instruction, improve learning, and 
improve reflective practice. 

• Teachers will implement the department-wide writing rubric created this year as a way to 
monitor student progress via writing portfolios and Power School. Systematic, department-wide 
data collection will occur in November, January, and March. This data collection on writing will 
inform instruction and Literacy Lab placement. 

• Teachers will examine research on portfolio use as a way refine the use of writing portfolios to 
become meaningful sources of important data about student work and performance in line with 
the mission to have students craft text across a variety of purposes and genre and to take more 
ownership of the reading and writing/revising processes. 

• Mr. Besocke, the SRBI literacy specialist, will continue his work with building capacity with 
Tier I strategies with the faculty and he will implement individual progress monitoring with his 
students in his Literacy Lab classes as a way to better inform teaching and learning.  

 
 
Social Studies 
 
Mission:   
The mission of the Farmington High School Social Studies Department is to prepare students to 
become thoughtful, responsible and productive citizens, capable of making informed, reasoned 
decisions and contributing to the common good in a democratic society and in an increasingly 
interdependent world.   
 
To support this mission, the department provides a rigorous and relevant curriculum that prepares 
students for the responsibilities, challenges and opportunities of the 21st century by leading them to 
a deep understanding of United States and world history, geography, cultures, and economic and 
political systems, and by strengthening their ability to read, think and write critically and to 
effectively research and evaluate information. 
 
2010-2011 Goal:  All students will improve their understanding of United States and world history, 
geography, cultures, and economic and political systems, and their ability to read, write and think 
critically and to effectively research and evaluate information.  
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2010-2011 Action Steps:  
1. Teams will develop and/or revise common lessons and performance tasks for each unit to 

engage students more deeply in doing the work of social studies. Additionally, teams will 
develop and/or revise common lessons and performance tasks to teach students discreet research 
skills and to engage students more deeply in the overall research process. 

 Product(s):  common lesson plans and performance tasks 
 
 Status: 

Each team made some progress in the development and refinement of lessons and performance 
tasks in order to engage students more deeply in doing the work of the discipline.  For example, 
the World 2 team used a new common assessment known as a Document Based Question which 
demands that students think critically about sources.  The Document Based Question asks 
students to think as a historian would when examining different sources.  This is one example of 
how teams have worked to engage students more deeply in the process of teaching and learning. 
 

2. Social studies teams will learn and use the principles and strategies outlined in the Framework 
for Teaching and Learning to guide “collaborative inquiry” into how to continue to shift the 
focus of instruction from teacher to student.   In doing so, social studies teachers will 
incorporate the skills articulated in the Vision of the Graduate and the Framework for Teaching 
and Learning into formative assessments and assured performance tasks most important for 
demonstrating progress toward the vision skills.  This work will also include developing 
benchmarks and rubrics, gathering and examining student models, and refining our use of data 
to adjust instruction. 
Product(s): the number of peer observations conducted, -the formative assessments, benchmark 
assessments for each year, student models and rubrics created  
 
Status: 
Social Studies teachers implemented a protocol for “collaborative inquiry” that included the 
recording and analysis of common lessons.  For example, the United States History presented a 
recorded lesson to the department on John Brown’s legacy.   
 
The World 1 team recorded a lesson on an analysis of Ancient Greek philosophy.  In each of 
these lessons the department and teams looked at the recorded lessons in terms of the 
Framework for Teaching and Learning.  In other words, these lessons provided data on how best 
to use and look for the Framework in order to see how instruction leads toward the Vision of the 
Graduate. 
 
In both lessons the focus of learning was student-centered as opposed to teacher-centered, 
reflecting the trend in teaching social studies.   

 
3. Teams will develop and implement common formative assessments for each unit so that 

teachers may identify areas of student misunderstanding and adjust their instruction accordingly.  
Teams also will develop and provide opportunities for students to reflect on their own thinking, 
academic work and progress in their social studies classes. 
Product(s):  common formative assessments and student self-reflections 
 



-13- 
 

Status: 
Common formative assessments remain an area of limited progress as the idea of using 
assessment results to adjust instruction is somewhat new and still developing.  Under status 
number five the use of common assessment data and progress toward it is more thoroughly 
discussed as it is in the Commentary section.    
 

4. Teams will identify and implement common instructional interventions designed to assist 
struggling students to improve their performance in social studies. 
Product(s):  list of scientific research-based instructional interventions for social studies 
 
Status: 
Teams have identified instructional interventions though this too is being developed.  Kent 
Besocke has assisted the Social Studies teams in compiling students who need interventions, 
and then providing SRBI services for those students.  Kent has also offered after-school sessions 
and materials to help teachers with SRBI interventions.  Some of these strategies have been 
implemented by social studies teams. 
 

5. Social studies teachers will collaborate with English teachers and with school and district data 
experts, to develop our capacity to access, interpret, examine and use student performance data, 
including from last spring’s CAPT Reading Across the Disciplines, as well as 8th grade CMT, 
DRP, and other indicators.  Teachers will use such professional learning to adjust instruction 
provide adequate practice for all students in reading. 
Product(s):  list of SRBI interventions and analysis and assessment of English/Social Studies 
interventions 
 
Status: 
Social studies and English teachers collaborated under the guidance of district data experts in 
the accessing, interpreting, and examining student performance data.  In the beginning of the 
school year professional development focused on analysis of 8th grade data by 9th grade 
teachers.  Teachers used this knowledge to make some adjustments and recommendations for 
SRBI services as well as to focus on areas of academic concern for some students. 
 
At the latter part of this academic year the World 1 team met with district technology experts to 
analyze the results of the 9th grade CAPT administration.  The results of this data will be passed 
on to (World 2) 10th grade teachers for analysis at the beginning of the 2011-12 academic year.   
 

6. The department will develop, collect, administer, and analyze an electronic version of all World 
I & II CAPT-related common assessments.  These assessments will be shared with other teams 
in order to improve assessment quality and serve as a means to diagnose student learning and 
intervene to assist students using SRBI protocols. 
Product(s):  e-version of all 9th -10th grade CAPT assessments 
 
Status: 
The department was not directed to collect an electronic version of all CAPT related common 
assessments.  Instead, teams were given an organizational binder to collect artifacts of several 
team functions, including hard copies of assessments.  This initiative shows promise as critical 
team-meeting material became more accessible to the teams and department leader. 
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7. Teachers will encourage students at all levels to participate in social studies-related clubs, 
activities and contests such as, Model United Nations, Student Council, Mock Trial, Veterans of 
Foreign Wars essay contests, etc. 
Product(s):   increased membership and participation in clubs, contests, and activities 
 
Status: 
Club membership did increase this year as Mock Trial was introduced as a club.  The club 
competed in the state competition in March and won one and lost one case.  Model United 
Nations competed this year and the social studies department recruited students for the Tunxis 
Arts & Academic Challenge as well as providing guest speakers for the Memorial Day Parade in 
Farmington. 

 
 
Indicators of Progress: 

 

1. Midterm Exam  
 

Midterm Exams – Meeting Standard 
Level Course 2008 -09 2009 - 10 2010 - 11 
    # 

Total 
# 

Mtg  
Std. 

% 
Mtg  
Std 

# 
Total 

# 
Mtg  
Std. 

%  
Mtg  
Std 

# 
Total 

#  
Mtg  
Std. 

%  
Mtg  
Std 

3  WHI   54 173 150 87 154 135 88 
   WHII   79 75 69 92 107 95 89 
   USH   65 59 51 86 58 56 97 
  All level-3 courses    307 270 88 319 286 90 
2  WHI H   92 167 167 100 188 183 97 
   WHII H   95 230 229 100 223 222 100 
   USH H   90 98 98 100 98 96 98 
  All level-2 courses    495 494 100 509 501 98 
1  AP US H   100 170 169 99 136 136 100 
   AP Euro    51 48 94 62 61 98 
  All level-1 courses    221 217 98 198 197 99 
All levels      1023 981 96 1026 984 96 
  Note:  standard for 2009-2010, 2010-2011 calculated as grade of 60% or better. 
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2. Final Exam  
 

Final Exams – Meeting Standard 
Level Course 2008 -09 2009 - 10 2010 - 11 
    # 

Total
# 

Mtg  
Std. 

% 
Mtg  
Std 

# 
Total 

# 
Mtg  
Std. 

%  
Mtg 
Std 

# 
Total 

#  
Mtg  
Std. 

%  
Mtg  
Std 

3  WHI   54 163 146 90 148 130 88 
   WHII   79 73 66 90 107 98 92 
   USH   65 58 51 88 54 51 94 
  All level-3 courses    294 263 89 309 279 90 
2  WHI H   92 169 169 100 191 191 100 
   WHII H   95 230 227 99 222 222 100 
   USH H   90 98 96 98 98 88 90 
  All level-2 courses    497 492 99 511 501 98 
1  AP US H   100 170 169 99 135 135 100 
   AP Euro       51 51 100 61 61 100 
  All level-1 courses       221 220 100 196 196 100 
All levels         1012 975 96 1016 976 96 

Note:  standard for 2009-2010, 2010-2011 calculated as grade of 60% or better. 
 
3. Graduation Standard  

Social Studies Graduation Requirement – Meeting Standard 

Assessment 2008 - 09 2009 -10 2010 - 11 
  # 

Total
# 

Mtg 
Std. 

% 
Mtg Std

# 
Total

# 
Mtg 
Std. 

% Mtg Std # 
Total 

# Mtg Std. % 
Mtg Std

Reading for Information   77.7 302 207 68.5 324 247 76.2 

Interdisciplinary Writing   84.4 304 253 83.2 328 290 88.4 

Total       606 460 76 652 537 82.4 

4. AP Exams  

AP Exam – Meeting Standard (score of 3 or higher) 
Course 2008 - 09 2009 -10 2010 - 11 
   # 

Total 
# 

Mtg  
Std. 

% 
Mtg  
Std 

# 
Total 

# 
Mtg  
Std. 

%  
Mtg  
Std 

# 
Total 

#  
Mtg 
Std.

AP US H 135 79 60 169 105 62 134 90 67
AP EURO 65 50 83 46 36 78 58 51 88
AP Macroeconomics 19 8 62 16 13 81 6 5 83
AP Government and Politics 12 8 73 18 12 67 14 9 64
All level-1 courses 231 145 63 249 166 67 212 155 73
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 5. Elective Course Enrollments  

 Course 2007-08 2008-09 2009-10 2010-11 

 Psychology   206 231 
 Sociology   153 158 
 Criminal and Civil Law   46 78 
 World Religions   41 20 
 AP Euro 74 65 51 61 
AP Macroeconomics   19 8 
  

6. The number of students participating in your subject-related clubs, activities, contests, 
etc.  

Activity 2007-08 2008-09 2009-10 2010-11 
 Model United Nations  25-30  25-30  40  40 
 Amnesty International  20-25  20-25  20-25  20-25 
 Military History Club 6-12  6-12  6-12  6-12 
 
 
 
Mathematics 
 
Mission:   
The mission of the Farmington High School Mathematics Department is to prepare students to become 
competent and flexible mathematical thinkers, capable of analyzing and using data, thinking critically and 
creatively about mathematical problems, and working effectively in a collaborative environment. 
 
To support this mission, the department provides a rigorous and relevant curriculum that prepares 
students for the responsibilities, challenges and opportunities of the 21st century by providing 
meaningful mathematical tasks that develop critical thinking and problem solving skills, require 
collaboration, and encourage mathematical communication orally and in writing. 
 
2010-2011 Goal: All students will improve their understanding of mathematical content, ability to solve 
problems and model situations mathematically, and ability to communicate mathematical ideas orally and in 
writing. 

 
2010-11 Action Steps: 
 
1.   The Integrated Math 1 team will implement the State of Connecticut Pilot Algebra 1 course in 

anticipation of state-wide adoption in three years.  Last summer, teachers participated in an eight-day 
training provided by the state to help prepare for implementation.  Teachers will work collaboratively 
with one another, with other participating pilot schools, and with mentors from Central Connecticut State 
University during this academic year.  Teachers will adapt current curriculum to align with state 
expectations, examine student work, collect data, and make instructional decisions based on this 
information. 

     Product:  Revised curriculum, instructional materials, and assessments 
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 Status: 
 The State of Connecticut Pilot Algebra 1 course supports the Farmington Vision of the 

Graduate.  Students are routinely expected to think critically about real world problems, to 
develop use mathematical models, to work together and communicate their thinking in an 
environment of rich problem-solving.  

 
The first year of implementation was very successful.  A teacher team attended an intensive 
summer training program in preparation to teach the course.  In addition, the team attended the 
Farmington Summer Curriculum Academy (2010) and produced a curriculum map for the 
course.  During the academic year, team members met regularly with a university mentor and 
attended multiple meetings and workshops offered by Central Connecticut State University in 
support of the implementation.  Team members gave regular feedback to the course developers 
and reworked and developed many activities, which were shared with other participating 
districts.  In addition Farmington invited Cheshire High School to visit classes and engage in a 
discussion of the successes and challenges of the program in both schools.  Farmington will host 
other schools in collaborative scoring of the final exam.   

  
2.   The math department will meet regularly to discuss future impact of the Algebra 1 pilot program in 

subsequent Level 3 courses.  The Integrated Math 2 and Integrated Math 3 will adjust curriculum topics 
based on content delivered in the pilot. 

     Product:  Revised curriculum maps for Integrated Math 1 and Integrated Math 2 
 
Status: 
A team of teachers will complete a Special Curriculum Project during the Summer Curriculum 
Academy (2011).  The focus of the work will be to identify Integrated Math 1 topics that were 
not taught in Algebra 1 and to adjust the sequence of Integrated Math 2 to include these topics.     
 

3.   All math teachers and teams will become familiar with the principles and strategies outlined in the new 
Framework for Teaching and Learning to guide our “collaborative inquiry” toward improved 
instructional practice in math classrooms.  Toward this end, teachers will continue to visit one another’s 
classes and will videotape some lessons for the purpose of later discussion.  In addition, teachers and 
teams will continue to focus on developing students’ ability to connect multiple representations of 
mathematical phenomena, to collaborate with others to solve problems, to set learning goals, and to 
reflect on the learning process. 

     Product:  videotapes of instruction, data from various assessments, student surveys 
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Status: 
Teacher teams identified a particular principle of the Framework for Teaching and Learning as 
part of the EEPD process: 
 
Team Principle Examples 
Integrated Math 1 Principle #1 – Active 

Learning Community 
• Students had multiple opportunities 

to work together  
• Collaboration was an integral, 

graded component of the course  
Integrated Math 2 Principle #3 –  

Meaningful Knowledge 
• More real-world connections made 

in student tasks 
• Continued focus on multiple 

representations and connecting new 
concepts to familiar concepts  

Integrated Math 3 Principle #5 – 
Individual 
Responsibility 

• Group tasks structured to ensure 
individual and collective 
accountability 

• Regular opportunities for student 
reflection on learning 

 
Indicators of Progress: 
1.   The number of students meeting or exceeding standard in mathematics as determined by mid-term and 

final exam grades. 
2.   The number of students meeting goal on the Mathematics CAPT. 
3.   The number of students enrolled in AP Statistics, AP Calculus AB, and AP Calculus BC, and the number 

of such students receiving a score of 3 or higher on these AP exams. 
4.   The number of students enrolled in Precalculus, and the number of such students meeting standard on the 

Precalculus Cumulative Assessment. 
5.   The number of students enrolled in 4th year math elective courses. 
6.   The results of student surveys about the degree to which students feel their math classes are engaging, 

challenging and relevant. 
7.   The number of students participating in math-related clubs, activities, contests, etc. 



-19- 
 

 
1. Midterm Exam 

Midterm Exams – Meeting Standard 
Level Course 2008 -09 2009 - 10 2010 - 11 

  # 
Total 

# 
Mtg 
Std. 

% 
Mtg  
Std 

# 
Total 

# 
Mtg 
Std. 

%  
Mtg  
Std 

# 
Total 

#  
Mtg 
Std. 

%  
Mtg  
Std 

3 Integrated Math 1 205 123 60 110 86 78 108 86 80 
 Integrated Math 2 287 172 69 185 125 68 173 130 75 
 Integrated Math 3 304 204 67 158 121 77 171 129 75 
 Elements of Algebra 85 62 73 52 33 63 38 28 74 
 Precalculus 245 191 78 172 155 90 137 118 86 
 Statistics 98 78 80 75 69 92 114 103 90 
 All level-3 courses 1169 830 71 752 589 78 741 594 80 

2 Algebra 2A/Geometry A 99 70 71 68 54 79 76 58 76 
 Geometry B/Algebra 2B 161 127 79 135 126 93 141 128 91 
 Precalculus H 98 84 86 64 62 97 65 63 97 
 All level-2 courses 356 281 79 267 242 91 282 249 88 

1 AP Calculus AB 67 54 81 94 91 97 75 71 95 
 AP Calculus BC 31 26 83 37 37 100 20 20 100 
 AP Statistics 85 67 79 51 51 100 92 88 96 
 All level-1 courses 184 147 80 182 179 98 

  Note:  standard for 2009-2010, 2010-2011 calculated as grade of 60% or better. 

187 179 96 
All 

levels 
 1700 1258 74 1201 1010 84 1210 1022 84 

 
2. Final Exam 

Final Exams – Meeting Standard 
Level Course 2008 -09 2009 - 10 2010-11 

  # 
Total 

# 
Mtg  
Std. 

% 
Mtg  
Std 

# 
Total 

# 
Mtg  
Std. 

%  
Mtg Std 

# 
Total 

#  
Mtg 
Std. 

%  
Mtg  
Std 

3 Integrated Math 1 150 123 82 96 70 73 97 74 76 
 Integrated Math 2 226 172 76 174 114 66 166 130 78 
 Integrated Math 3 268 204 76 154 120 78 164 142 87 
 Elements of Algebra 95 62 65 54 52 78 39 31 79 
 Precalculus 222 191 86 170 125 74 136 127 93 
 Statistics 86 78 91 73 55 75 114 93 82 
 All level-3 courses 1047 830 79 721 536 74 716 597 83 

2 Algebra 2A/Geometry A 80 70 87 64 61 95 70 70 100 
 Geometry B/Algebra 2B 127 127 100 138 109 79 144 122 85 
 Precalculus H 89 84 94 64 58 91 63 58 92 
 All level-2 courses 296 281 95 266 228 86 277 250 90 

1 AP Calculus AB 54 54 100 92 90 98 75 75 100 
 AP Calculus BC 26 26 100 36 36 100 20 20 100 
 AP Statistics 68 67 99 51 51 100 92 92 100 
 All level-1 courses 148 147 99 179 177 99 187 187 100 

All 
levels 

 1475 1257 85 1166 941 81 1180 1034 88 

  Note:  standard for 2009-2010, 2010-2011 calculated as grade of 60% or better. 
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3. Graduation Standard 
 

Math Graduation Requirement – Meeting Standard 
Assessment 2008 -09 2009 - 10 2010 - 11 

 # 
Total 

# 
Mtg 
Std. 

% 
Mtg  
Std 

# 
Total 

# 
Mtg 
Std. 

%  
Mtg 
Std 

# 
Total 

#  
Mtg Std. 

%  
Mtg  
Std 

10th Grade CAPT 323 252 78 303 235 77.6 321 260 81.0 
11th Grade CAPT 73 29 40 50 27 54 44 17 39 
11th Grade Internal Assessment 42 9 21 76 12 16 61 10 16 
Math Portfolio 35 35 100 31 31 100 29 29 100 
Total 473 325 69 460 305 66 455 316 69 
 

4. AP Exams 
 

AP Exam – Meeting Standard (score of 3 or higher)  
Course 2008 -09 2009 - 10 2010 - 11 

 # 
Total 

# 
Mtg 
Std. 

% 
Mtg  
Std 

# 
Total 

# 
Mtg 
Std. 

%  
Mtg  
Std 

# 
Total 

 #  
Mtg 
Std. 

%  
Mtg  
Std 

AP Calculus AB 54 36 67 90 

 
 

66  
 

73 73 53 73 
AP Calculus BC 27 25 93 39 34 

 

87 21 17 81 
AP Statistics 63 36 57 51 32 

 
5. Precalculus Exam 
 

Precalculus Cumulative Assessment – Meeting Standard (score of 3 or higher) 
Dimension 2008 -09 2009 - 10 2010 - 11 

 # 
Total 

# 
Mtg 
Std. 

% 
Mtg  
Std 

# 
Total 

# 
Mtg 
Std. 

%  
Mtg  
Std 

# 
Total 

63 91 70 77 
All level-1 courses 144 97 67 180 

#  
Mtg 
Std. 

%  
Mtg 
Std 

Mathematical Knowledge 273 204 75 233 182 78 194 158 81 
Applications/Modeling 273 180 66 233 77 76 194 153 79 
Communication 273 159 58 233 145 62 194 154 79 

 
6. Elective Enrollment 
 

Course 2007-08 2008-09 2009-10 2010-11 
Elements of Algebra 
& Trigonometry 

69 62 54 40 

Statistics 78 77 73 114 
AP Statistics 67 67 51 92 
AP Calculus AB 62 55 92 75 
AP Calculus BC 14 26 36 20 

 
7. The number of students participating in math-related clubs, activities, contests, etc. 
 

Activity 2007-08 2008-09 2009-10 2010-11 
McDonough Math 
Tutoring Program 

30 30 30 30 

West Woods 
Tutoring Program 

NA NA 20 26 

Math Honor Society 47 56 65 45 
Robotics 40 30 42 43 

132 73 185 140 76 
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Commentary/Next Steps: 
 

• The Algebra 1 pilot will enter its second year of implementation.  Participating schools from 
the first cohort will be responsible for assisting in the training of the next cohort.  The team 
will be involved in the summer training, as well as professional development next year.  In 
addition, two new Algebra 1 teachers will receive initial training with the second cohort.  In 
year 2, we plan to build on the work accomplished this year, reviewing baseline data, 
revising materials and instructional strategies.  We will continue to work with Central 
Connecticut State University and the expanding number of participating schools as the 
curriculum undergoes further development and refinement. 

• As the state transitions from the State Mathematics Framework to the Common Core State 
Standards, we will focus attention on understanding the new standards and beginning the 
process of aligning our curriculum, assessments and instructional strategies to the new 
standards.  This will be a multi-year process. 

• The department will focus attention on developing universal screens in mathematics to assist 
in providing Tier 1 and Tier2 SRBI services. 

• The department will begin the process of developing curriculum for Geometry and Algebra 
2 courses (Level 3) to follow the Algebra 1 course.  These courses will position Farmington 
for success on the state End of Course Assessments in Algebra 1 and Geometry.  

 
  
Science 
 
Mission:   
The mission of the Farmington High School Science department is to prepare students to become 
scientifically literate individuals with the knowledge and skills required to better understand themselves and 
the world around them. 
 
To support this mission, the department provides a rigorous, relevant, and engaging curriculum that develops 
in students a deep understanding of the physical, chemical and biological sciences and that provides students 
with meaningful opportunities to engage in scientific inquiry while strengthening their critical-thinking, 
problem-solving and communication skills.   
 
2010-2011 Goal:  All students will improve their understanding of core science concepts in physics, 
chemistry and biology; their critical-thinking and inquiry skills; and their ability to access, understand, 
evaluate and apply information in various contexts.    
 
2010-2011 Action Steps: 
 
1. The Department will examine all aspects of its current program, including course offerings and 

sequencing, curriculum, instruction and assessment, as part of the district-wide K-12 Science 
Program Review this year. 
Product(s): Science Program Review documents 
A.1. Observation report – The report includes 30 observations of FHS classes and the statistical 
breakdown of what is happening in this sample of observations. 
A.2. Student Attitude Survey – This survey was taken by over 600 FHS students and is an edited version 
of an attitude survey published by the magazine “Science Teacher”. 
A.3. Synthesis of teacher responses for four faculty forums about science. 
A.4. The PowerPoint presentation given at the last meeting of the science evaluation committee. 
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Status:   
• The FPS science program evaluation committee met throughout the year to design an evaluation 

process, implement it and review the results.  The process was led by the UConn consultant David 
Moss and had several components including over 90 observations of science lessons, student 
surveys, faculty forums, student achievement data and some related research.  Two UConn science 
interns did the large part of the observations with some guidance from the interim science 
department leader and they did an analysis of the observations and student survey data.   

• Some highlights revealed from the science program evaluation work is the balance of “passive 
listening” is greater in the high school and it is also greater in the higher level courses.  A wider 
variety of instructional practices are used in the lower level classes.   The faculty forums revealed 
that our secondary level students are afraid to take risks, and teachers are seeking professional 
development opportunities to increase and update their science content knowledge.  Technology and 
textbook resources are also lacking and impact decisions related to curriculum, instruction and 
assessment.  The students’ attitude survey revealed that most students saw science as important to 
their education and their future; and the majority believed their teachers think they are capable of 
being successful in science.    

• The official national science standards were expected to be published this year, however this event 
was postponed several times throughout the year.  Therefore, the goal to review the curriculum at 
FPS and align it with the new national science standards has been postponed.   

 
2. Teachers and teams will use the principles and strategies outlined in the Farmington Framework 

for Teaching and Learning to develop and/or revise common lessons and performance tasks in 
order to engage students more deeply in doing the work of science.   
Product(s): common lesson plans and performance tasks 
 
Status: 
• Each of the five science teams focused on one of the five principles in the new FPS Framework for 

Teaching and Learning.Three teams picked a goal that was aligned with principle three, “Meaningful 
Knowledge”, and two teams picked a goal aligned with principle five, “Individual Responsibility”.  
The teams’ EEPD plans included common lessons and within those lessons, common performance 
tasks.  For example, the physics team chose an inquiry science inquiry-based laboratory heuristic of 
“claim-evidence-reasoning” which was found in an article from “Science Teacher” magazine to 
improve students’ ability to write lab reports.  Their common lab experiences throughout the year 
used this method for organizing the parts of the lesson and they developed a rubric for scoring 
student writing of validity and conclusion statements.  They have found improvements in student 
performance on this important inquiry-based skill across all classes.  

• The physics team also continued their work on a research project to give an assured research 
experience for all students.  This was a project that was developed last year in the EEPD process and 
this year the team agreed to use the best parts of the project, improve it with the support of the library 
staff and implement it across all freshmen physics classes.   The FHS librarians helped teachers with 
information about web-site evaluation and research techniques that are developmentally appropriate 
for our ninth graders.  The biology team is continuing their development of a research project on 
genetic engineering that will be part of the FHS students’ assured research experiences, however 
they need to continue their work for common expectations across all classes.   

 
3. Teachers and teams will use the Farmington Framework for Teaching and Learning to focus and 

guide their “collaborative inquiry” into how teachers can deepen student engagement in science.  
As part of this action step, teachers and teams will videotape lessons and visit one another’s 
classrooms to evaluate the degree to which students are actively engaged in doing the work of 
science. 
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Product(s):  videotapes of instruction, data on classroom visitations 
B1.  Reflections from teams on viewing the recorded common lesson 
B2.  The non-tenured teacher’s reflection on her half-day of walk-through observations of science 
lessons. 
 
Status: 
• Each of the science teams collaboratively planned a common lesson, videotaped the lesson being 

implemented in one teacher’s classroom and then viewed the recorded lesson together during a team 
meeting.  They used a protocol to help them reflect on the effectiveness of the lesson and to make 
decisions for further work in the skills the lessons were targeting.  There was only one round of this 
collaborative inquiry activity, although all teachers felt this professional practice was helpful, they 
found it difficult to dedicate several team meetings to do another.   

• Some teachers observed their colleagues teaching this year, however the frequency was not at the 
level it needs to be to further collaborative inquiry skills.   

• To support the transition needs for the one non-tenured science teacher, a half-day of walk-through 
observations with the department leader was done this Spring.  Each walk-through observation was 
followed by a brief conference with the non-tenured teacher, the observed teacher and the 
department leader to do some reflection about the lesson and allow for some questions.  The focus of 
these walk-throughs was on the implementation of the FPS Framework for Teaching and Learning 
Principal three, “Meaningful Knowledge”.  The non-tenured teacher wrote a brief reflection about 
what she learned from this experience.    

 
4. Teachers and teams will identify, develop and/or revise common lessons, formative assessments 

and performance tasks to help students develop the skills and dispositions described in the 
Vision of the Farmington Graduate.  As part of this action step, teams and teachers will develop 
rubrics, gather and analyze student exemplars, and analyze data to adjust instruction. 
Product(s): common lesson plans, formative assessments, performance tasks, benchmark 
assessments, rubrics and student exemplars 
C1 – Team notes from assessment protocol 
C2 – Physics research project lesson plan with rubric 
C3 – Data and protocol used at two department meetings 
 
Status: 
• The physics, chemistry and biology teams chose what they considered to be the three best examples 

of assessments they use to assess students in their main courses and they analyzed them using a 
protocol designed by Kim Wynne that determines the assessment’s alignment with the criteria in the 
Vision of the Farmington Graduate.  This collaborative activity was done at a department meeting, 
and the conclusions were that there were gaps in what was being measured, but there was a belief 
that if all the science assessments were analyzed, then all the Vision of the Farmington Graduate 
criteria would be measured.  However, this was only a belief and the science teachers became 
concerned about whether their assessment practices were adequate.  This gathered some enthusiasm 
to investigate the assessment section of current FPS science curriculum format which will be done 
during this summer’s curriculum institute. 

• Student exemplars were reviewed when the physics and biology teams worked on the state of student 
research experiences with the FHS librarians.  This helped reveal significant needs for further 
development in students’ skills on research and writing skills and it revealed some best practices 
with research projects among the teachers in these teams.  This resulted in a commitment from the 
physics team on planning and implementing a common research project for this year.  These 
meetings also resulted in the biology team realizing the importance of having a high-quality 
culminating research project as an assured assessment experience in what may be the last science 
course for our students before graduating.  They were committed to further developing a common 
research project for all biology students to be implemented next year.   
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• Department-level data and a short data protocol for a collaborative analysis was part of five science 
department meeting agendas.  This professional practice invited teachers to focus on data that they 
have not had an opportunity to do for some time.  The discussions related to these activities were 
engaging and revealed some information that they wanted to investigate further.  The science 
teachers’ skills in collecting and analyzing data are exemplary in a science laboratory setting, but 
they need further development with work on student data that will drive instructional decisions.  For 
example, the prevailing belief among the department was that our students do not score high on the 
two biology strands from the CAPT because FHS students take biology after the CAPT.  However, 
the data showed that over the last few years the two biology strands were actually our strongest 
strands and the chemistry strand is the lowest performing strand.  This caused the chemistry team to 
make an adjustment to their curriculum by re-aligning one of their units to be taught before the 
CAPT this year.  It also promoted some urgency in making adequate time for the CAPT review 
process, despite the impact on the schedule by snow days.   

 
5. Teachers and teams will work with the department leader and science tutor to develop and/or 

revise resources to prepare students for success on the Science CAPT and to support students in 
Grade 11 science tutorial. 
Product(s):  lessons, questions and performance tasks for CAPT preparation and science 
tutorial 

 
 Status: 

• All science teachers present a lesson about human impact on our world during the freshmen 
CAPT preparation period in March.  This lesson was collaboratively developed by the physics 
team, high quality resources were created and demonstrated to the entire science department 
before the lesson was delivered.  This resulted in a very high quality experience for all 
freshmen and the department believes this will positively impact student scores on this 
biology CAPT strand.   

• The science tutor used a new resource for helping Juniors prepare for the CAPT.  The science 
tutor’s time in tutorial was also increased during the beginning of the year and balanced by 
reducing his time after the CAPT exam.  This allowed him to offer more assistance to students 
during the crucial CAPT preparation time.  He also did an informal assessment of student 
engagement in preparing for the CAPT and gave this feedback to the student as well as the 
student’s science teacher and guidance counselor.   
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Indicators of Progress: 
 

1. Midterm Exam 
Midterm Exams – Meeting Standard 

Level Course 2008 -09 2009 - 10 2010 - 11 
  # 

Total 
# 

Mtg 
Std. 

% 
Mtg  
Std 

# 
Total 

# 
Mtg 
Std. 

%  
Mtg  
Std 

# 
Total 

#  
Mtg 
Std. 

%  
Mtg  
Std 

3 Physics 174 143 82 180 150 83 174 144 83 
 Chemistry 170 146 86 154 121 79 160 128 80 
 Biology 140 101 72 133 121 91 115 90 78 
 All level-3 courses 484 390 81 467 392 84 449 362 81 

2 Physics Honors 138 133 96 142 140 99 159 150 94 
 Chemistry Honors 135 123 95 140 119 85 129 121 94 
 Biology Honors 131 119 87 123 115 93 121 111 92 
 All level-2 courses 404 375 93 405 374 92 409 382 93 

1 AP Physics C 13 13 100 21 20 100 11 11 100 
 AP Physics B 34 33 97 50 43 86 50 42 84 
 AP Biology 83 69 86 67 56 84 60 58 97 
 AP Environmental 18 16 89 23 19 83 15 13 87 
 AP Chemistry 35 32 91 25 24 96 37 34 92 
 AP Computer Science 7 5 71 16 15 94 8 8 100 
 All level-1 courses 190 168 88 202 

  Note:  standard for 2009-2010, 2010-2011 calculated as grade of 60% or better. 
 
 

2. Final Exam  

177 88 181 166 92 
All 

levels 
 1078 933 87 1074 943 88 1039 910 88 

Final Exams – Meeting Standard 
Level Course 2008 -09 2009 - 10 2010 - 11 

  # 
Total 

# 
Mtg 
Std. 

% 
Mtg  
Std 

# 
Total 

# 
Mtg  
Std. 

%  
Mtg  
Std 

# 
Total 

#  
Mtg 
Std. 

%  
Mtg  
Std 

3 Physics 161 129 80 167 141 84 171 142 83 
3 Chemistry 167 136 81 145 116 80 157 116 74 
3 Biology 135 87 65 130 74 57 112 76 68 
 
 

All level-3 courses 463 352 76 442 331 75 440 334 76 

2 Physics Honors 137 126 92 141 136 96 158 147 93 
2 Chemistry Honors 135 90 67 136 98 72 129 115 89 
2 Biology Honors 134 115 86 124 123 99 120 111 93 
2 Computer Science Honors       21 21 100 

 
 

All level-2 courses 406 331 82 401 357 89 428 394 92 

1 AP Physics C 13 13 100 20 20 100 11 11 100 
1 AP Physics B 34 34 100 49 49 100 50 50 100 
1 AP Biology 79 79 100 67 64 96 59 59 100 
1 AP Environmental 18 18 100 23 22 99 15 14 93 
1 AP Chemistry 34 34 100 25 25 100 37 37 100 
1 AP Computer Science A 7 7 100 16 16 100 8 8 100 
 All level-1 courses 185 185 100 

  Note:  standard for 2009-2010, 2010-2011 calculated as grade of 60% or better. 

200 196 98 180 179 99 
All 

levels 
 1054 868 82 1043 884 85 1048 907 87 
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3. Graduation Standard 

Science Graduation Requirement – Meeting Standard 
Assessment 2008 - 09 2009 -10 2010 - 11 

 # 
Total 

# 
Mtg 
Std. 

% 
Mtg Std 

# 
Total 

# 
Mtg 
Std. 

% Mtg 
Std 

# 
Total 

# Mtg 
Std. 

% Mtg 
Std 

10th Grade CAPT 335 225 67.2 306 214 69.9 328 252 76.9 
11th Grade CAPT    68 19 27.9 56 19 34 
11th Grade Internal Assessment 91 42 46.0 87 49 56.3 79 27 36 
Science Portfolio 45 44 97.8 42 42 100 40 40 100 
Total 471 311 66 503 324 64 503 338 67 
 

4. AP Exams 

AP Exam – Meeting Standard (score of 3 or higher) 
Course 2008 - 09 2009 -10 2010 - 11 

 # 
Total 

# 
Mtg Std. 

% 
Mtg Std 

# 
Total 

# 
Mtg 
Std. 

% Mtg 
Std 

# 
Total 

# Mtg 
Std. 

% Mtg 
Std 

AP Physics C Mechanics  14 12 86 21 18 86 12 11 92 
AP Physics C EM 14 10 71 19 13 68 11 10 91 
AP Physics B 33 17 52 46 25 54 41 22 54 
AP Biology 76 66 87 67 56 84 56 47 84 
AP Environmental 18 15 83 23 14 61 15 12 80 
AP Chemistry  35 24 69 27 22 81 37 25 68 
AP Computer Science A 6 5 63 15 11 73 9 8 89 
AP Computer Science AB 2 2 

 

100 N/A N/A N/A N/A N/A N/A 
All lvel-1 courses 198 

5. Elective Course Enrollments 
 

Course 2007-08 2008-09 2009-10 2010-11 
Anatomy and Physiology 84 90 90 102 
Astronomy 39 45 37 40 
Environmental Science 16 15 38 12 
Forensics 60 59 64 89 
Biotechnology Honors 14 19 Didn’t offer 11 
Computer Science Honors 17 34 28 21 
Intro to Engineering Design 13 17 21 35 
Principles of Engineering 26 9 24 14 
Digital Electronics Not a course 19 Didn’t offer 9 
SPOT 11 14  13 
AP Physics C Mechanics  13 13 20 Didn’t offer 
AP Physics C EM 13 13 19 11 
AP Physics B 54 34 50 50 
AP Biology 59 79 67 59 
AP Environmental 19 18 23 15 
AP Chemistry 38 34 2 37 
AP Computer Science  7 7 16 8 

 

151 76 218 159 73 181 135 75 
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6. The number of students participating in science-related clubs, activities, contests, etc. 

 
Activity 2007-08 2008-09 2009-10 2010-11 

JETS TEAM 24 48 40 37 
Robotics 40 30 42 43 
CT Science & Humanities 
Symposium 

   
7 

 

UCHC Cutting Edge Research 
Internship 

12 10 12 8 

UCONN Mini Medical School  5 5 3 n/a 
Science Olympiad n/a n/a 23 22 
Research in Biology Program n/a n/a 12 12 
Women of Innovation n/a n/a 4 4 
FHS Research Symposium n/a n/a 3 3 

NHS Science Tutors 
 

n/a n/a 11 12 

Astronomy Club   7 20 
Astronomy Internship  1 1 1 1 
Lake Compounce Physics 
Challenge 

n/a 25 33 n/a 

 
 
 
World Languages 

 
Mission:   
The mission of the Farmington High School World Languages Department is ensure that students 
acquire the linguistic and cultural knowledge, skills, competencies and dispositions they will need 
to become successful global citizens. 
 
To realize this mission, the department provides a rigorous and relevant curriculum that prepares 
students to communicate, cooperate and connect with people of various backgrounds by deepening 
their understanding of their own and others’ languages, cultures and perspectives, and by 
strengthening their ability to communicate effectively, to read, think and write critically, and to 
effectively research and evaluate information.   
 
2010-11 Goal:   All students will demonstrate continuous academic achievement in world 
languages by developing their listening, speaking, reading, and writing skills and their ability to 
examine the practices and perspectives of other cultures.   
 
2010-11 Action Steps: 
 
1.  World Language teachers will collaborate with school and district data experts to develop our 

capacity to access, interpret, examine and use student performance data, specifically FLST 
scores and other benchmark assessments.  Teachers will use such professional learning to adjust 
instruction and provide adequate practice for all students in the areas of listening, speaking, 
reading and writing. 

 Products:  data protocols 
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Status:  
All teacher teams: 
• examined results of common formative and summative assessments and used protocols to 

examine instructional practice and artifacts of student work as part of the EEPD process.   
• developed new formative tasks designed to blend skills in an effort to improve student 

proficiency in the target language.     
• revised summative rubrics to improve student accuracy in oral communication. 
• Next year, teams will continue to examine student performance data to provide adequate 

practice for all students in the areas of listening, speaking, reading and writing.  Teachers 
will also explore the use of Limelight as a tool for assessment of and for learning.   

 
2.  All World Language teachers and teams will learn and use the principles and strategies outlined 

in the new Framework for Teaching and Learning to guide our collaborative inquiry towards 
purposeful engagement of students in the authentic work of the world language disciplines.  In 
working to achieve this goal, teachers will video-tape lessons and visit other classrooms of 
teachers in Farmington and other school districts outside of the district to focus their work as 
fellow practitioners, and to continue to work toward developing their capacity to create fluent 
communicators. 

 Products:  data on collaborative classroom visits, video-tapes of instruction 
 

Status:   
All teacher teams: 
• researched a problem of practice involving increasing students’ ability to communicate with 

greater accuracy in sustained, impromptu conversations. 
• used the Framework for Teaching and Learning as a guide for developing additional 

speaking tasks to assess intrapersonal, interpersonal and presentational communication 
skills. 

• observed one another teach common lessons that were designed using the Framework for 
Teaching and Learning.   

• analyzed student work using a data protocol, and then used this data to inform future 
instruction.  Teachers learned that students are most successful when: (1) the tasks are 
connected to real-world problems and are of personal interest to the students; (2) the 
students integrate multiple language skills at once to complete the task; (3) the students are 
involved in articulating their own metacognition and setting and assessing personal learning 
goals, and (4) the students are given a real audience for the delivery of their work. 

• Next year, all members of the World Languages Department will be involved in at least one 
district-wide instructional round to analyze the work of the discipline across grade levels and 
to continue to develop their own capacity to develop proficient communicators. 

 
3.  World Language teachers will incorporate the skills articulated in the Vision of the Graduate and 

the Framework for Teaching and Learning into formative assessments and the assured 
performance tasks most important for demonstrating progress toward the vision skills.  This 
work will also include developing benchmark assessments and rubrics, gathering and examining 
student models and refining the use of data to adjust instruction. 

 Products:  formative assessments, benchmark assessments for each year, student models and 
rubrics. 
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Status:  
All teacher teams: 
• created formative speaking rubrics to assess student communication and engagement when 

using the target language in class.  This addresses the Framework for Teaching and 
Learning’s principles related to active learning community, purposeful engagement and 
individual responsibility. 

• created common summative assessments that that required student to integrate multiple 
skills in authentic contexts for real audiences. 

 
4.  The department will refine the FLST speaking rubrics used to assess the skills of interpersonal 

and presentational speaking as articulated in the standards.  Teachers at all levels will work in 
their curricular teams to create formative and summative assessments aimed at improving both 
modes of oral communication. 

 Product(s):  revised rubrics, common formative and summative assessments 
 
 Status:  

All teacher teams: 
• revised the departmental rubric for assessing simulated conversations so that it provides 

specific feedback to students and to teachers on grammatical accuracy.   
• created a formative speaking rubric for interpersonal communication, which students use to 

self and peer assess.   
 
5.  Teams will identify and implement common scientifically research-based instructional 

interventions (SRBI) designed to assist struggling students to improve their performance in 
French and/or Spanish.  

 Product(s):  list of scientific research-based instructional interventions for world languages 
 

Status:  
All teacher teams: 
• developed interventions for improving students’ oral communication.  These included 

strategies for getting to know individual learners and their interests and strategies for 
assessing a student’s language readiness by tapping into his/her prior knowledge of the 
target language.  Cognitive strategies for elaboration, grouping, circumlocution and 
summarizing information were created. 

• The next steps include further exploration of inquiry-based lesson planning in an effort to 
promote student-centered classrooms that support differentiation.  The work of team next 
year will include contributions towards the creation a WL Teacher Toolkit of SRBI 
Interventions that provides samples for differentiating at the various levels of language 
learning.   

 
6.  Teachers will continue to develop their skills on using the technologies provided in the World 

Languages Multimedia Center to improve student performance.  Teachers will develop common 
lessons that incorporate this technology, with special emphasis on further developing 
interpersonal and presentational speaking skills.  

 Product(s):  database of lessons that support second-language acquisition skills through the use 
of technology 
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Status:  
All teachers: 
• were trained on how to use the advanced functions of the Sony Soloist and Virtuoso system 

to create interpersonal communication tasks and assessments. 
• used these advanced functions regularly in lessons to promote all skills.  
• contributed to the creation of a database of lessons that support second-language acquisition 

skills through the use of technology. 
 
Indicators of Progress: 
 

1. Midterm Exam 
Midterm Exams – Meeting Standard 

Level Course 2008 -09 2009 - 10 2010 - 11 
  # 

Total  
# 

 Mtg 
Std. 

% 
 Mtg 
Std 

# 
Total  

#  
Mtg 
Std. 

% Mtg 
Std 

# 
Total  

# Mtg 
Std. 

% Mtg 
Std 

3 French I 31   23 22 96 22 21 95 
 French II 7   11 10 91 11 10 91 
 French III 28   39 39 100 51 49 96 
 French IV 27   20 6 30 30 29 97 
 French V 37   20 20 100 18 18 100 
 Spanish I 38   39 32 82 36 34 94 
 Spanish II 67   47 40 85 58 48 83 
 Spanish III 124   173 158 91 129 119 92 
 Spanish IV 135   122 120 98 148 145 98 
 Spanish V 129   99 79 80 91 87 96 
 All level-3 courses 623   593 526 89 594 560 94 

2 French II-H 3   7 7 100 5 5 100 
 French III-H 22   30 30 100 17 17 100 
 French IV-H 29   21 21 100 28 28 100 
 French V-H 24   26 26 100 12 12 100 
 French VI-H n/a   20 20 100 14 14 100 
 Spanish II-H 22   7 7 100 8 7 88 
 Spanish III-H 101   109 109 100 113 111 98 
 Spanish IV-H 73   66 63 95 66 63 95 
 Spanish V-H 61   58 58 100 45 44 98 
 Spanish VI-H n/a   32 32 100 31 29 94 
 All level-2 courses 335   376 373 99 339 330 97 

1 AP French Language 17   10 10 100 13 13 100 
 AP Spanish Language 26   35 35 100 44 44 100 
 All level-1 courses 43 

  Note:  standard for 2009-2010, 2010-2011 calculated as grade of 60% or better.

  45 45 100 57 57 100 
All 

levels 
    

1001 1014 944 93 990 947 96 
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2. Final Exam  

Final Exams – Meeting Standard 
Level Course 2008 -09 2009 - 10 2010 - 11 

  # 
Total  

# 
 Mtg 
Std. 

% 
 Mtg 
Std 

# 
Total  

#  
Mtg 
Std. 

% Mtg 
Std 

# 
Total  

# Mtg 
Std. 

% Mtg 
Std 

3 French I 31   23 21 91 22 19 86 
 French II 7   12 11 92 10 8 80 
 French III 28   39 38 97 50 49 98 
 French IV 27   20 18 90 30 29 97 
 French V 37   20 20 100 18 18 100 
 Spanish I 38   34 20 59 32 29 91 
 Spanish II 67   44 35 80 61 56 92 
 Spanish III 124   170 149 88 127 121 95 
 Spanish IV 135   122 97 80 146 134 92 
 Spanish V 129   99 82 83 91 84 92 

  Note:  standard for 2009-2010, 2010-2011 calculated as grade of 60% or better. 
 

3. Graduation Standard 
World Language Graduation Requirement – Meeting Standard 

Assessment 2008 - 09 2009 -10 2010 - 11 
 # 

Total  
# 

 Mtg 
Std. 

% 
 Mtg 
Std 

# 
Total  

#  
Mtg 
Std. 

% Mtg 
Std 

# 
Total  

# Mtg 
Std. 

% Mtg 
Std 

FLST 331 275 83 350 343 98 309 303 98 
 

4. AP Exams 
 
 
 
 
 
 
 
 

 

 All level-3 courses 623   583 491 84 587 547 93 
2 French II-H 3   6 6 100 6 6 100 
 French III-H 22   30 30 100 18 18 100 
 French IV-H 29   21 21 100 28 28 100 
 French V-H 24   26 25 99 12 12 100 
 French VI-H n/a   20 20 100 14 14 100 
 Spanish II-H 22   9 9 100 8 8 100 
 Spanish III-H 101   109 109 100 114 114 100 
 Spanish IV-H 73   66 61 92 65 62 95 
 Spanish V-H 61   58 58 100 45 45 100 
 Spanish VI-H n/a   32 31 97 31 30 97 
 All level-2 courses 335   377 370 98 341 337 99 

1 AP French Language 17   9 9 100 13 13 100 
 AP Spanish Language 26   35 34 97 44 44 100 
 All level-1 courses 43   44 43 98 57 57 100 

All 
levels 

  
1001 

    
90 985 

 
941 

 
1004 904 96 

AP Exam – Meeting Standard (score of 3 or higher) 
Course 2008 - 09 2009 -10 2010 - 11 

 # 
Total  

# 
 Mtg 
Std. 

% 
 Mtg 
Std 

# 
Total  

#  
Mtg 
Std. 

% Mtg 
Std 

# 
Total  

# Mtg 
Std. 

% Mtg 
Std 

AP French Language 16 4 25 10 8 80 12 10 83 
AP Spanish Language 25 21 84 33 27 82 41 33 80 
All level-1 courses 41 25 61 43 35 81 53 43 81 
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5. Elective Course Enrollments 
 

Course 2007-08 2008-09 2009-10 2010-11 
French IV 61 27 20 30 
French IV-H 54 29 21 28 
French V n/a 37 20 18 
French V-H 19 24 26 12 
French VI-H n/a n/a 20 14 
AP French 7 17 9 13 
Spanish IV 213 135 122 146 
Spanish IV-H 134 73 66 65 
Spanish V n/a 129 99 91 
Spanish V-H 66 61 58 45 
Spanish VI-H n/a n/a 32 31 
AP Spanish  37 26 35 44 

 
6. The number of students participating in World Languages-related clubs, activities, 

contests, etc. 
 

Activity 2007-08 2008-09 2009-10 2010-11 
French National 
Honor Society 

24 18 17 17 

Spanish National 
Honor Society 

74 64 36 48 

Las Voces n/a 20 25 
 

25 

 
 
Commentary/Next Steps: 
 

• World Language teams continue to make progress on the EEPD goal of improving student 
communication skills.  Teams will continue to research and employ effective strategies for 
building interpersonal and presentational speaking skills next year.  Teams will continue to 
work towards the goal of moving student proficiency from novice to intermediate to 
advanced.    

• Teachers will continue to expand their knowledge of the technology afforded by the World 
Languages Multimedia Center in an effort to deliver authentic language experiences that are 
highly engaging and comprehensive.   

• Teams will develop common lessons that reflect meaningful tasks in alignment with the 
Framework for Teaching and Learning.   

• Teams will analyze and revise current assessment practices to ensure alignment with the 
Five Year Goals and the Vision of the Graduate. 

• Teachers will participate in Instructional Rounds to analyze the work of the discipline across 
grade levels and to continue to develop their own capacity as professional educators. 
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Health, Physical Education, and Wellness 
 
Mission:   
The Farmington Health, Physical Education and Wellness department is dedicated to supporting the mission 
and goals of the Farmington schools through a planned program of instruction focused on helping all 
Farmington students develop the skills, knowledge, and dispositions necessary for making optimum 
Physical, Intellectual, Emotional and Social Wellness an important part of a healthy and balanced lifestyle. 

 

To support this mission, the department provides an integrated and vertically aligned wellness curriculum 
designed to ensure that students become increasingly independent in their ability to access and assess 
information, self-mange behaviors, and make informed decisions as well as develop the necessary skills 
needed to create and achieve personal goals and advocate for their own health and that of their family and 
community. 
 
2010-2011 Goal: All students will develop their foundational skills (physical, communication, evaluation, 
and analysis skills), content literacy (use of content information from various sources to achieve overall 
wellness).and ability to set personal goals and advocate for healthy and balanced living, 
 
2010-2011 Action Steps: 
 
1. HPEW teams will work with school data personnel to utilize Powerschool to link common assessments 

with particular performance standards as a means to track student progress in meeting the requirements 
of our department. This work will include the tracking of fitness and physical activity data and include 
the development/utilization of a student portal (FitnessGram?) for the entering and accessing personal 
data. 
Products: Matrices of standards and common assessments, protocols for data collection and queries. 

 
Status: 
We identified the departments 3 overarching essential understandings (Foundational Skills, Content 
Literacy, and Planning and Advocacy) as the indicators we would track in powerschool and have begun 
to link common assessments to each of these standards to facilitate data collection around student 
performance.  While assessments have been linked to standards for some time, we have taken this 
opportunity to re-evaluate the ability of each assessment to elicit the desired information or skill and 
adjust and strengthen this link as needed. 

 
2. HPEW teams will utilize the principles and strategies outlined in the Framework for Teaching and 

Learning to guide EEPD work, including collaborative inquiry, with a focus on Principle 4 and the 
engagement of students in the work of the discipline and the shifting of classroom experience from the 
teacher to the student. This work will focus on teachers using the framework as a lens to develop focus 
questions for collaborative inquiry experiences.  Classroom visitations and videotaped lessons will be 
utilized as entry points into a conversation about professional practice that examines our capacity to help 
students understand. 
Products:  Protocols for viewing videotaped lessons, teacher reflections on being in the role of critical 
friend and the effects of this process on instruction.  Log number of teacher to teacher visitations that 
support this initiative. 

 
Status: 
We have produced materials related to the instructional core and the Farmington Teaching and Learning 
Frameworks that aid in the observation of lessons for the purpose of collaborative inquiry. Work remains 
to be done to streamline these tools and make them more efficient for use in a 42 minute team meeting or 
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a 1 hour department meeting. We found, at least at this point in our teams’ development, that videotaped 
lessons were the most efficient form of collaborative inquiry and led to the best discussions compared to 
the single visitation method we used previously. We scheduled and completed 2 rounds of CI this year 
and with increased team time next year (2 meetings per team/wk instead of 1) we are primed to expand 
this initiative. 
 

3. Teacher teams will examine the use of instruction in time physical activity classes. How efficient are we 
with our use of time?  How might we optimize physical activity time and still make connections to 
essential questions and big ideas?  What is the balance between physical training (for the present) and 
physical education (for the future)? How might we reorganize activities for better vertical alignment and 
progression? 
Products: Revisions to Grade 9 and 10 Curriculum Maps 

 
Status: 
Revisions to curriculum maps were made for grades 9 and 10 to reflect a cleared delineation of content 
and skills between the two grades. Significant changes were made to physical activity units related to 
resistance training and net games in the form of content and assessment rubrics. In addition, the 9th grade 
team completed “block plans” (unit plans) for each physical activity unit to support a more common 
progression and instructional plan related to these units. 
 
Teachers also made a concerted effort to continually link the day’s activities to EU, GQ’s and physical 
activity performance rubrics.  
 

4. HPEW teams will develop and implement common formative assessments and utilize this data to 
identify student misconceptions, areas of misunderstanding and to inform future instruction.  
Product: common formative assessments and strategies for analysis 

 
Status: 
In physical activity units, teams reviewed and strengthened performance rubrics and made a concerted 
effort to utilize this information in an explicit way with student earlier in the unit. Rubrics were revised 
to allow for more efficient and objective observation in peer and self-assessment situations. Students 
self-assessed in net and invasion game units by using the rubric scale while observing themselves on 
videotape and identifying personal strengths and weaknesses.  9th grade classes also utilized videotape to 
collect observable data related to key positive attributes of game play early in the unit.  The teachers then 
built future instruction around this information and repeated the videotapes analysis.  Student 
improvement on these game play indicators was significant (see attached) and the process will serve as a 
model for how we structure formative assessment and collect and analyze data in physical activity and 
the classroom. 
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Indicators of Progress: 
 

1. The number of students who meet or exceed standard in HPEW courses as determined by mid-term 
and final exams as well as on selected performance tasks for each course. 
 

Health, Physical Education and Wellness – % of Students Meeting 
Standard on Selected Essential Understandings and Mid-Terms 

Essential Understanding 2009-10 2010-2011 
 % Mtg Std % Mtg Std 

Grade 9: Self-Management 80% 86% 

Grade 10: Analyzing Influences 67.5% 72% 

9th grade mid-term (80% +) n/a 85% 

10th grade midterm (80%+) n/a 75% 

 
Discussion: 
As the HPEW department makes a stronger shift to tracking standards based performance during 2011-
2012 (see above discussion) these data points will expand and become more meaningful.  To this point 
tracking this data on a limited basis has served as a pilot program of sorts for teams to align assessments 
and adjust rubrics to our essential understandings. Attention also needs to be paid to drop off in 10th 
grade performance on relatively similar assessments. 
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2. The number of 10th grade students meeting or exceeding standard on the 3rd Generation CT Physical 
Fitness Assessment. 

Grade 10 Fall 
2008**  

Grade 10 Fall 
2009*** 

Grade 10 Fall 
2010*** 

 

Boys Girls Boys Girls Boys Girls 

A. # of students tested on all 4 items 164 152 150 143 162 152 

B. # of students medically exempt 4 4 6 9 1 8 

C. # number of students meeting 
flexibility standard 

134 140 
(92%) 

119 
(79%) 

95 
(66%) 

129 
(80%) 

110 
(72%) (81%) 

D. # of students meeting the muscular 
strength and endurance standard 

159 
(97%) 

142 
(93%) 

123 
(82%) 

113 
(79%) 

134 
(83%) 

108 
(71%) 

E. # of students meeting the upper 
body strength standard 

136 119 
(78%) 

109 
(73%) 

106 
(74%) 

134 
(83%) 

134 
(88%) 

 
(83%) 

F. # of students meeting the aerobic 
standard 

116 
(71%) 

114 
(75%) 

126 
(84%) 

114 
(80%) 

146 
(90%) 

148 
(97%) 

G. number of students meeting 
standard on all 4 items 

96 91 90 
(60%) 

68 

 
Discussion: 
Strong performance on individual items with flat results on “all 4 items “ results suggest that most students 
are doing quite well on 3 out of 4 items but individually have one area of weakness that impacts total number 
of students meeting standard (all 4).  Instructionally the team has come to the conclusion that we need to find 
an efficient method to track individual student data (both Powerschool and commercial products have 
limitations for tracking raw fitness scores over time) in order for students to do some more focused goal 
setting related to areas of weakness. 
 

3. The number of students that take advantage of opportunities outside of instructional classes to 
participate in school based physical activity (intramurals, open gyms, etc.) 
 

In an effort to promote student physical activity FHS provides the following: 
• Intramural opportunities: The school provides a range of intramural opportunities to serve the diverse 

interest of the student population. These programs include: badminton, basketball, ski club, 
bowling, etc. 

• Open gyms during period 9: In past years we had as many as 15+ open gym periods where 10th-12th 
graders could come out of lunch or study hall to participate in physical activity that was supervised 
by a HPEW staff member. This past year, due to scheduling of facilities, this was reduced to 4 9th 
period open gyms 

• After school weight room: This room is staffed each day from 2:30 until 3pm by a HPEW staff 
member for students who wish to use the facility including to make up a missed class. In addition, 
the facility is then supervised from 3-4:30 by the FHS coaching staff. 

(59%) 
 

(60%) 
 

(48%) 
99 71 

(61%) (47%) 
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Intramural Participation by 
Season: 

Fall - 42 
Winter - 215  
Spring - 178 
Year - 435 

Open Gym: average per period 15 
 

After School Fitness Facility: 
average daily use  

40 

 
 

4. Student feedback from course evaluations. 
 
Pending for 2010-2011 
 
 
Music 
 
Mission:   
 The mission of the Farmington High School Music Department is to improve our students’ abilities 
to communicate independently through the musical processes of performing, creating, and 
responding through a variety genre and audiences. These acquired skills are apparent in reading, 
notating, analyzing, and evaluating music, a basic expression of human culture. Our intent is to 
prepare students to become citizens who participate fully in a diverse, global society and who 
understand their own historical and cultural heritage and those of others within and beyond their 
communities through music. 
 
To realize this mission, the department offers a rigorous, relevant curriculum that provides students 
with multiple and varied opportunities to perform high quality music literature that stimulates the 
musical processes of creating, performing, and responding.  Students analyze, question, and 
evaluate ideas within the musical works, assume partnership and leadership roles in the classroom 
ensemble, engage in collaborative and individual inquiry into the habits of effective musicians and 
the elements of high quality texts.   
 
2010-2011 Goal: All students will improve their abilities to read, notate, analyze, and evaluate 
music in a wide range of genre and communicate clearly and effectively for a variety of purposes 
and audiences.    
 
2010-2011 Action Steps: 
 
1. Music teachers will collaborate across the district and district data experts to develop a district 

schools music profile.  The K-12 music teachers will examine and use student performance data 
to inform their practice.  Teachers will use such professional learning to adjust instruction and 
provide adequate practice for all students in music.   
Product(s):  Pilot District Music Profile, Target formative assessments at exit grades to include 
in the music profile 
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Status: 
A district music profile was begun with data from grades 1-6 included.   This document can be 
viewed by K-12 music teachers through power school. The K-12 department also 
identified one target formative assessment for each genre.   

 
2. The high school music team will learn and use the principles and strategies outlined in the new 

Framework for Teaching and Learning to guide our “collaborative inquiry” into how to continue 
to shift the focus of instruction from teacher to student.  As part of this goal, teachers will video-
tape lessons and visit one another’s classrooms to focus their work as fellow practitioners, and 
continue last year’s focus on developing our capacity to create “communities of independent 
musicians” in the classroom through incorporating common music literacy lesson, meaningful 
Essential Questions, and classroom discourse. 

 Products: revised common classroom lessons, video tapes of instruction, reflective visitation 
 Protocol 
 

Status: 
K-12 music teachers observe a peer or a colleague in their building and focused observation data 
on student response to learning tasks structure around essential questions.  Video lessons were 
examined at department meetings.   Professional development by Dr. Dee Hansen in November 
focused on “Inquiry Questioning in the Music Classroom.” 

 
3. Music teachers will incorporate the skills articulated in the Vision of the Graduate, Framework 

for Teaching and Learning through the classroom inquiry questioning into embedded in lessons 
using the vision skills.  This work will also include professional development with an expert in 
the field of inquiry questioning as it relates to music pedagogy. 
Product(s):  Lesson plans with inquiry-based learning apparent, new curriculum maps with                              
language of the Vision of the Graduate embedded in the lesson, summative classroom check-list 
of inquiry questioning and classroom discourse 
 
Status 
Learning tasks were revised by all teachers to include language of the Vision of the Graduate.  
Classroom discourse improvement strategies were developed to include more student 
engagement.  Collaborative classroom rubrics were designed to assess individual engagement.  
 

4.   The music department will engage students in ensembles to participate in school and        
community performances to deepen civic engagement and leadership while broadening the        
opportunities for students to demonstrate their musicianship in a variety of ways. 
Product(s):  Collaborative school and community partnerships, Student-directed group  

       service projects 
 
Status: 
Collaborative partnerships with the FHS music dept. and the community include:   FOCUS, 
Farmington Social Services, Farmington Senior Center, Public Libraries, Rotary Club, 
Exchange Club,  Tunxis Community College, UCONN, CCSU. 

 
5.   The music department team will revise common lessons and performance tasks for  
      a unit of music literacy in all ensembles.   The previous year lessons included a curricular focus 

on pitch through solfege.   This year the revision will include transfer knowledge and skills from 
melodic to harmonic context through the use of solfege and Ed Gordon’s harmonic patterns.  
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      Product(s):  Revised lesson plans and performance tasks adding harmony to melodic context 
  
Status: 
Five new lessons and performance tasks were developed for use by the entry level and honors 
music classes.   Music literacy of students through the use of college incorporating melody and 
harmony increased by 75%.    Creative student projects were highlighted in winter performances 
throughout the school.    Fifty-two new arrangements and original compositions were collected 
for group performances. 

 
Indicators of Progress: 
1. The number of students improving in music literacy performance assessments recorded. 
2. The number of community performances, collaborative community partnerships and group 

service projects completed. 
3. The number of students meeting or exceeding standard in music as determined by performance 

assessments. 
4. The number of students enrolled in AP Music Theory, and the number of such students 

receiving a score of 3 or higher on this exam. 
5. The number of students enrolled in music courses, co-curricular clubs, contests.  
6. The products described in Action Steps above. 
 

 
AP Exam – Meeting Standard (score of 3 or higher)  

Course 2008 - 09 2009 -10 2010 - 11   # # 
 Mtg 
Std. 

% 
 Mtg 
Std 

# 
Total  

#  
Mtg 
Std. 

% Mtg 
Std 

# # Mtg 
Std. 

% Mtg 
Std  Total  Total  

 
Music Theory       8 6  75 

 
Elective Course Enrollments 
 
2006-07 Grade 9 46% 
 
2007-08 Grade 9 49% 
 
2008-09 Grade 9           61% 
 
2009-2010       Grade 9 62% 
 
2010-2011 Grade 9 53% 
 
 
The number of students participating in music-related clubs, activities, contests, etc. 

 
Activity 2007-08 2008-09 2009-10 2010-11 

Number of Students auditioning for Northern 
Region Music Festival 

89 120 139 141 

Honor Choir 8 10 12 8 
CT Northern Regional Musicians 58 77 78 72 
CT All-State Musicians 32 20 27 22 
TRI M Music Honor Society 50 80 115 84 
Tunxis Arts Challenge 0 3 10 2 
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Commentary/Next Steps: 
 

• The K-12 music department began the district music profile to analyze individual student 
data and progress longitudinally.   We have elementary data included in the profile.   We 
will add the 7-12 grades and then enter new assessments into the profile.   

 
• The high school music department will revise newly designed performance tasks that 

include melodic and harmonic literacy skills.   The performance task will include real 
audience components, student choice, and collaborative creating processes in the revision. 

 
• The high school team will devise a collaborative rubric for the entire department to use 

for instruction across genres.  This fosters student-centered learning in response to the new 
Framework for Teaching and Learning. 

 
 
Fine and Applied Arts: 

 
Mission:   
The mission of the Farmington High School Fine and Applied Arts Department is to prepare 
students to become creative and innovative thinkers, confident in creating unique personal art and 
design in highly competitive real-world applications, with an awareness of contemporary visual 
culture and media, and a deep appreciation of contemporary, historical and global art and design. 
 
To support this mission, the department provides a rigorous and relevant curriculum that 
prepares students for the contemporary challenges and opportunities of post-secondary fine art 
programs, and the real-world design applications found in careers in the applied arts  
 
2010-2011 Goal:  All students will improve their skills of creative problem-solving while 
opening their awareness to abundant design possibilities.  Students will gain an appreciation 
of the inherent qualities of a variety of media and the tools used in application.  All students 
will improve their abilities to interpret and analyze works of art and design; as well as create 
their own works of art in a variety of media and applications.  All students will become more 
and more fluent in visual literacy, with the ability to deconstruct images and messages. 
 
2010-2011 Action Steps: 
 
1. All staff will continue to work in collaborative grade-level teams, observing each other's 

teaching strategies and documenting those that are most effective.  Fine and Applied Arts 
teachers will collaborate with school and district data experts to develop our capacity to assess, 
interpret, examine and use student performance data. 
Product(s):  list of effective instructional strategies, data protocols 
 
Status: 
Our list of effective instructional strategies includes the following: 

• assessing prior knowledge and then modifying instruction based on this knowledge 
• conceptual development – critical thinking about process that connects learning with other 

concepts 
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• consistent encouragement of reflection 
• encouraging students to think at higher levels through inquiry-based questioning skills 
• formal and informal assessment methods 
• frequently and effectively assessing student understanding and adjusting instruction to fit 

individual student’s needs (differentiating instruction) 
• challenging evidence of assignments’ criteria in final projects 
• encouraging curiosity and openness 
• requiring students to effectively communicate their learning through critiques (peer and whole 

group) 
• students consistently and effectively engaged in open-ended questions, discussions, 

investigations, and/or reflections 
• facilitating critiques where evidence, assumptions, and reasoning are challenged by teacher and 

other students 

2. At department meetings, faculty will continue to look at student work for creative growth over 
time in response to different teaching strategies using the principles and strategies outlined in 
the new Framework for Teaching and Learning to guide our collaborative inquiry.   
Product(s): synthesis and selection of student work and projects collected online in digital 
portfolios.   
 
Status:   
We are just completing our baseline portfolio of student work which includes evidence of students': 
• Creativity 
• Higher order thinking 
• Developmental growth 
• Performance-based growth over time 
• Divergent thinking around problem-solving 
• Interdisciplinary connections 
• Award-winning skills 
• Technical prowess 
• Community service 
• Collaborative skills 
• Presentation skills 

 
3. The vertical team will collect visual data and document student growth by grade level using the 

digital portfolio program.  We will also look for data from other districts within our DRG to 
compare and contrast the fine and applied arts opportunities in similar school systems. 
Product(s):  visual data in digital portfolio showing vertical alignment (and/or gaps) in 
students' visual art education from Kindergarten through graduation.  Comparison study of fine 
and applied arts programs in similar school districts in CT. 
 
Status:   
Our digital portfolio is ready to share with administrators.  A good starting point for viewing this 
material might be the following links by grade-level teams: 
 
K-4: 
1st grade Klee Design:  https://campus.digication.com/fineandappliedarts/Grade_1_Design
2nd grade Watercolor Still-Life:  https://campus.digication.com/fineandappliedarts/Still_Life1
3rd grade Medicine Shields:  https://campus.digication.com/fineandappliedarts/Symbol_System_grd.3
4th grade Landscape Collage:  https://campus.digication.com/fineandappliedarts/Landscape1

https://campus.digication.com/fineandappliedarts/Grade_1_Design
https://campus.digication.com/fineandappliedarts/Still_Life1
https://campus.digication.com/fineandappliedarts/Symbol_System_grd.3
https://campus.digication.com/fineandappliedarts/Landscape1
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5-6: 
5th grade Hudson River School:  https://campus.digication.com/fineandappliedarts/Landscape-
_Hudson_River_School
6th grade African Masks:  https://campus.digication.com/fineandappliedarts/African_Masks
 
7-8: 
7th grade Watercolors:  https://campus.digication.com/fineandappliedarts/Seventh_Grade
8th grade Ceramics:  https://campus.digication.com/fineandappliedarts/Eighth_Grade_Ceramics
 
9-12:   
3D Art:  https://campus.digication.com/fineandappliedarts/3D_Art
Animation: https://campus.digication.com/fineandappliedarts/Animation
AP Portfolio:  https://campus.digication.com/fineandappliedarts/AP_Portfolio
Digital Photo:  https://campus.digication.com/fineandappliedarts/Digital_Photo
 
An informal comparison study of Simsbury's art program has been done and this has had a direct impact 
on this year's annual IAR and FHS exhibit.  We will do a formal "needs assessment" next year based on 
program comparisons with other states. 
 

4. We will continue to fine-tune our assessment strategies based on our work last year with Dr. Dee Hansen 
in order to assure deep levels of student understanding. 
Product(s):  list of questioning strategies to encourage student analysis and interpretation 
 
Status: 
We continue to work on this using our newly revised rubrics.  Some of these questioning strategies are 
listed in our digital portfolio. 

 
5.  Our department will create and refine existing rubrics.  Teachers at all levels will work in their 

EEPD teams to create formative and summative assessments aimed at improving student 
performance. 

 Product(s):  revised rubrics, common formative and summative assessments 
 

Status: 
We have revised rubrics for the following: 
• Creativity 
• Problem solving 
• Analysis 

 
And we are working with common formative and summative assessments that we helped to pilot with the 
CAAA group (CT Arts Administrators Association).  These common assessments have been developed in 
the grade levels with diminished programming:  5-6, and 7-8. 

Indicators of Progress: 
1. The number of students meeting or exceeding standard in courses as determined by their 

performance on common assessments.   
2. The gains in student creativity and understanding of design as reflected in data gathered through 

oral and written presentations and projects. 
3. The number of students enrolled in AP Studio Art and the number of such students passing the 

portfolio requirement. 
4. The products described in the Action Steps above. 

https://campus.digication.com/fineandappliedarts/Landscape-_Hudson_River_School
https://campus.digication.com/fineandappliedarts/Landscape-_Hudson_River_School
https://campus.digication.com/fineandappliedarts/African_Masks
https://campus.digication.com/fineandappliedarts/Seventh_Grade
https://campus.digication.com/fineandappliedarts/Eighth_Grade_Ceramics
https://campus.digication.com/fineandappliedarts/3D_Art
https://campus.digication.com/fineandappliedarts/Animation
https://campus.digication.com/fineandappliedarts/AP_Portfolio
https://campus.digication.com/fineandappliedarts/Digital_Photo
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Indicators of Progress: 
 

1. AP Exams 
 
 
 
 

AP Exam – Meeting Standard (score of 3 or higher) 
Course 2008 -09 2009 - 10 2010 - 11 

 # 
Total  

# 
 Mtg 
Std. 

% 
 Mtg 
Std 

# 
Total  

#  
Mtg 
Std. 

%  
Mtg  
Std 

# 
Total  

#  

 
 
 

2. Elective Course Enrollments 
 

Course 

Mtg 
Std. 

% 
 Mtg 
Std 

AP   8 100  6 100 8 5 63 
All level-1 courses   

2007-08 2008-09 2009-10 2010-11 
Drawing, Painting, 
Design 

36 42 44 44 

Crafts 63 65 40 36 
Photo Design 54 119 90 102 
Multimedia 20 59 53 54 
Digital Photo 14 14 26 35 
Advanced Studio 21 12 10 9 
Ceramics 33 102 34 54 
3D Design  17 17 15 
Art & Design   34 34 
Animation   15 14 
Studio Art   10 15 
AP Portfolio   6 13 
Portfolio    8 4 
Art Through Tech   6 Not offered 
Comp Tech   78 37 
Trans Tech   25 20 
Alt Energy   19 17 
Construction 1   27 28 
Construction 2   11 12 
Designing Minds   19 17 
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3. The number of students participating in Fine & Applied Art-related clubs, activities, 

contests, etc. (FHS only) 
 

Activity 2007-08 2008-09 2009-10 2010-11 
Art Club 28 30 25 38 

Habitat for 
Humanity 

85 95 120 132 

Rebuild Hartford 75 85 95 114 
Scholastics Art Exh 20 20 (9 won awards) 16 (7 won awards) 16 (9 won awards) 
Tunxis Challenge -- -- 3 (2 won awards) 6 (4 won awards) 

MCC high school & 
college student comp 

-- -- 5 (4 were selected) 5 (1 was selected) 

FV Women’s Club 8 (4 won prizes) 10 (4 won prizes) 10 (2 won prizes) 6 (3 won awards) 
Gallery on the Green -- -- 5 (3 won awards) Not run this year 
Leadership through 

the Arts Independent 
Study 

-- -- 7 7 

Student Leaders -- -- 12 11 
Community Service 

-- Construction 
83 87 95 17 

Theatre Set – Fine & 
Applied Arts 

34 32 37 35 

Multicultural Arts 
and Technology 

Program “Student 
Mentors” 

-- -- 34 11 

Capstone Student    1 
Alt Energy 

Competition 
  19 17 

 
 

Commentary/Next Steps: 
 

• Continue to update student work, successful teaching strategies, and rubrics on digication  
• Assess curriculum vertically, K-12, using student performance data on digication 
• Fine tune data protocols 
• Create common assessments for each grade level 
• Continue to compile SRBI interventions by developmental levels. 
• Complete a needs assessment of our entire program, K-12, including:              1) curriculum 

& instruction; 2) formative & summative assessments; 3) professional development; 4) 
administrative/leadership support and monitoring (based on "Arts and Humanities 
Standards". 

 
 
Guidance 
 
D.  Guidance Department 

 
Mission: 
The mission of the Farmington High School Guidance Department is to support all students in 
meeting Farmington High School’s high academic, civic, and social goals. 
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To support this mission, the department provides substantial support to move all students towards 
these standards as measured by meeting graduation requirements and successfully developing post-
secondary educational or career plans.  
 
2010-2011 Goal:  All students will demonstrate improved performance toward meeting all 
graduation standards by developing an individual learning plan and establishing appropriate post-
secondary plans. 
 
2010-2011 Action Steps: 
 
1. Counselors will review past performance of students not progressing toward graduation 

requirements and establishing post-secondary educational plans. 
Product(s): identification of targeted students 
 
Status: 
• Thirty seniors were identified as being in the targeted group   

 
2.  Counselors will work with teachers, administrators and each other to develop short- and long-

term interventions to enable individual students to meet standards and benchmarks.  Counselors 
will share best practices with each other to develop a systemic approach to ensuring success for 
all students. 

      Product(s): common plans and performance tasks 
 
Status: 
• Each student developed an action plan for success or a self-reflection sheet and frequent 

individual meetings have been held to monitor and assess progress. 
• Classroom observations were done on for all targeted students to provide a benchmark 

assessment and to establish a baseline for collaboration with the subject teachers to monitor 
progress.  

• Regular consultation was established with teachers and parents. 
• Power School access by students and parents was monitored regularly.  
• Multiple field trips were undertaken to broad access post-secondary educational institutions.   
• Counselors regularly shared implemented strategies with departmental colleagues at weekly 

staff meetings. 
• Weekly case reviews with counselors, social workers and an assistant principal have been 

held to focus on challenging students who are not meeting with success. 
 
3.  Counselors will incorporate skills articulated in the Vision of the Graduate and Framework for 

Teaching and Learning into performance tasks that are most important for demonstrating 
progress toward self-advocacy, goal-setting, initiative, persistence, and pursuit of interests. This 
work will include developing applications that relate student performance to self-direction and 
resourcefulness.  
Product(s):  formative assessments, benchmark assessments, and list of scientific research 
based interventions for counselors 
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Status: 
• Each counselor presented research on relevant topics such as successful transition to post-

secondary education, strategies for preventing school dropouts, helping students with 
disabilities during the college search, working toward student self-direction and personal 
efficacy as educational goals.   

• Benchmark assessments such as course exams, PSAT’s, and SAT’s were utilized to monitor 
learning needs and challenges faced in accessing higher education. Ineligibility status, 
attendance, and disciplinary data were also utilized to target interventions.  

• Tier 2 interventions implemented included the utilization of small group counseling, 
tutorials assignments in math, science, world language, peer tutoring, weekly case reviews, 
and regular collaboration with teachers on instructional strategies, frequent individual 
student meetings to assess appropriate progress in response to intervention, supplemental 
goal-setting meetings and activities for exploration of post-secondary educational programs. 
Workshops were held for completion of college applications, FAFSA forms, and admission 
testing registration.  

• Tier 3 interventions included referral to the student intervention team, parent/teacher 
conferences and PPT’s.  

 
4.   Student and counselors will collaborate to develop individualized learning plans and post-

secondary plans by focusing on the core principle of learning that centers on individual 
responsibility. 
Product(s): common plans and performance tasks 

 
     Status: 

• Each student developed an individualized plan of action meet graduation standards and to 
establish post-secondary plans. 

 
5.   Counselors will use new technology and career exploration resources to assist students in 

relating academic performance and personal interests to post-secondary outcomes. 
Product(s): common formative assessments and student self-reflections. 

 
Status: 
• Each senior was provided access to Powerschool to assist them in regularly monitoring 

academic progress and to take ownership for continuous improvement. 
• All students in the cohort also had the opportunity to complete online applications and to 

investigate on Naviance comparable institutional data for schools they had an interest. 
 
Commentary/Next Steps: 
 
• The last year of a three-year initiative was continued with a focus on developmental interventions with a 

group of seniors who were identified from past data as students who struggle to meet all graduation 
standards and credit requirements. Because it was determined that this cohort needed greater support to 
formulate post-secondary educational plans, application workshops were held to assist these students in 
submitting their admission materials.  Outcomes also included that all students have written action plans 
for success, were assigned tutorial help and/or academic support, have identified tentative goals through 
individual planning conferences. As a result of this close monitoring and interventions, almost all of the 
targeted seniors are close to the transition point for graduation, and 83% have made post-secondary 
educational plans. In addition, small group workshops that intensively focus on college planning were 
held for this target group of seniors.  
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• From qualitative data, we learned that through close collaboration and observation of shared students in 
the classroom, teachers gave feedback that expressed a close alliance in discovering and addressing 
performance concerns. Interviews with each targeted student indicate that the vast majority found that 
meeting with their counselor on a regular basis to monitor their academic performance beneficial in 
keeping them organized and on track. It also helped them in self monitoring grades and missing 
assignments. They also indicated that having teachers be clear in communicating their expectations was 
very important. In addition, they felt the assistance given in formulating post-secondary plans was 
beneficial. 
 
 

• To foster access to post-secondary education, a field trip was arranged for seventeen students to visit 
Tunxis Community College. The outcomes of the trip were that all students were given a guided tour of 
the campus, were able to complete an application, sign up for placement tests, and learn how to apply for 
financial aid. Another field trip was provided for first-generation fifteen students to a four year college 
(University of Hartford) and a two year school (Manchester Community College) to assist these students 
in finding an appropriate match.  

 
 

• Next school year, group career exploration of post-secondary occupational and educational options will 
be initiated in sophomore year for selected students who need related supplemental work in addition to 
the developmental career guidance lessons provided all tenth graders. A co-operative connection will be 
made with the School-to-Career program to provide internships, shadowing, and career inventories, as 
well as interview and resume workshops. The primary purpose of this initiative for this group of student 
is to foster career and college readiness.  

 
 
Special Education 
 
Mission: 
The mission of the Farmington High School Department of Special Education is to improve our 
students’ abilities to read, write, and think mathematically in order to acquire essential knowledge 
and skills of the core academic disciplines, attain a high level of academic achievement, and take 
responsibility in planning and preparing for productive, reflective, goal-oriented lives. 
 
To support this mission, the department provides students with individualized instruction of high 
quality, of an accelerated nature, and of sufficient intensity so that each student reaches his or her 
potential and achieves at a high standard. 
 
2010-2011 Goal:  All students receiving special education will demonstrate improved academic 
performance in reading, writing, and mathematics. In addition, they will develop appropriate post-
secondary transition plans commensurate with their chosen career paths. 
 
2010-2011 Action Steps: 
 
1. Special education teachers will collaborate within the department and with the district to design, 

develop, and implement a data collection system that establishes baseline data in reading, 
writing, and mathematics. 
Products: Data protocols including CMT, Key Math, CAPT, Scholastic Reading Inventory (SRI) 
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Status: 
• FHS students who are performing below grade level in mathematics and have math goals on 

their IEPs were administered a standardized assessment, Key Math, in the fall and spring of 
school year, 2010-11. A comparison of the results of the pre- and post-assessments indicate 
that 58% showed improvement. 

• FHS students who are performing below grade level in reading based on DRP scores, CMTs 
and CAPT, and who have reading goals on their IEPs were administered a standardized 
assessment, Scholastic Reading Inventory, in the fall and spring of school year, 2010-11. A 
comparison of the results of the pre- and post-assessments showed an improvement rate of 
44%. 

• The baseline data was tabulated and entered into a school-wide data base.  
• The baseline data was analyzed to determine student progress, to inform practice, and to 

monitor progress vertically, from school to school. 
 
 
2. Special education teachers will assist students over the age of 15 years in developing written 

vocational transition plans. 
 Products: Career Interest Inventories, Naviance Software, Student Interviews 

 
Status: 
• Vocational planning addressed students’ career interests, higher education pursuits, and 

employment goals. Students developed an action plan outlining their future goals. They 
created a transition portfolio and throughout the course of the year, added to the portfolio. 
Artifacts included research on colleges, interest inventories, and materials related to career 
interests. 

• Juniors and Seniors who have special needs attended the college fair and the career fair held 
at FHS. Special education teachers attended and guided students through the fairs, assisting 
them in locating relevant information. Several students participated in college tours and 
completed job shadows. 

•  Special education teachers met with seniors with IEPs to complete a Summary of 
Performance (SOP) document that included a reflective piece of the student’s own 
understanding of his or her disability, strengths, needs, and appropriate accommodations.  

• Data collection showed that the majority of the seniors will be attending a 2 or 4 year 
college or university next year with the majority attending a local community college.  

 
3. The department will incorporate the skills articulated in the Vision of the Graduate and Principle 

5 in the Framework for Teaching and Learning – Individual Responsibility: Students learn best 
when they make choices about and take responsibility for their own learning goals and 
progress.  
Products: Daily and weekly monitoring sheets, student work samples, assessments 
 
Status: 

• Incorporation of Principle 5 has led to actions by special education teachers designed to 
encourage students to take greater responsibility for their academic endeavors. Students 
were directed to set their own learning goals, plan strategies for success, and reflect on 
their actions through weekly discussions with their case managers. A daily monitoring 
sheet was developed to record progress. 
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• Teachers and students met weekly to review students’ academic achievements, discuss 
any obstacles they encountered, establish individual accountability, and to reflect on next 
steps.  

• Teachers fostered a growth mindset of resourcefulness as they encouraged and guided 
students to advocate for themselves in seeking assistance, in meeting their needs, and in 
developing strategies to solve problems. 

 
4. Special education teachers will collaborate with school administrators, faculty, and staff to 

implement the SRBI intervention strategies for Tiers 1, 2, and 3 for students with academic, 
social, emotional, and behavioral special needs. 
Products: Data Protocols, SRBI Guidelines, L.D. Guidelines 
 
Status: 

• Department conducted Planning and Placement Team (PPT) meetings for 25 new 
referrals in school year 2010-11. 

• Department established regular communication with guidance counselors, social 
workers, and parents. 

• Department provided daily adult support for over 70 classes. 
• Department worked in collaboration with content area teachers to meet the needs of the 

students in the general education classrooms. Special education teachers also co-taught 
general education courses. 

 
Commentary/Next Steps: 

 
• As a result of this year’s data collection, the team has determined that baseline data will be 

collected each spring in reading, writing, and mathematics. The information will be posted 
on the district’s database, Inform, along with CMT and CAPT scores. Results will be used to 
inform practice, to address student’s individual needs, and to adjust instruction accordingly. 

• The second year of the EEPD initiative was continued with a focus on post-secondary 
planning for current seniors. It was determined by the team that the intervention should 
begin earlier and that juniors would benefit from formulating post-secondary plans. In the 
subsequent year, the team will broaden their focus to include both juniors and seniors. 

• The team has developed the writing rubric and will administer the writing prompts in the fall 
and spring of the next school year to students with IEPs who are performing below grade 
level in writing and who have writing goals on their IEPs. 

• As a result of the changes made to the program through the incorporation of Principle 5 of 
the Framework, the department determined that students were taking greater initiative, were 
advocating for themselves and seeking help from teachers. Weekly monitoring and student’s 
daily goal-setting documentation indicated significant progress in students taking individual 
responsibility for their own learning goals and academic performance. 

• From the qualitative data, the team determined that frequent communication and close 
collaboration with general education teachers, guidance counselors, and social workers for 
shared students resulted in early intervention and greater opportunities for improvement. 
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Library 
 
Mission: 
The mission of the Farmington High School Library Media Program is twofold: to foster the love 
and appreciation of reading and to prepare students to be discriminating, ethical and independent 
users of ideas and information thereby able to contribute to society in an increasingly inter-
dependent and information-rich world.  
 
To support this mission, library media specialists work collaboratively with instructional teams 
and individual teachers across disciplines to develop and implement research projects that 
provide students with meaningful opportunities to develop skills in line with the FPS Vision of 
the Graduate: critical thinking and reasoning, communication and collaboration, problem 
solving and innovation, and self-direction and resourcefulness. The goal is to support students 
as they develop these skills in increasingly independent learning experiences from grades 9-12.   
 
Goal: Students will improve their ability to research and evaluate information across 
disciplines and to reflect upon their skills as users of information as they face the complex 
demands of the 21st century.  
  
2010-2011 Action Steps: 
 
1. The library media specialists will work with the English 100 and 100H teams as they develop 

and implement a revised author-study research task. The library media specialists will work 
with these teams to develop common lessons to explicitly teach and assess discreet research 
skills and engage students more deeply in the overall research process.  
Product(s): new or revised common research-related lesson plans and performance tasks 
 
Status: 
English 100 and 100 H designed and implemented common research tasks, lesson plans and 
rubrics. All sections of English 100 and 100 H completed these lessons and tasks. 
 

2. The library media specialists will work with the English 200 and 200H teams as they implement 
a newly developed, research-based persuasive essay assignment. The library media specialists 
will work with these teams to develop common lessons to explicitly teach and assess discreet 
research skills and engage students more deeply in the overall research process. 
Product(s): new common research-related lesson plans and performance tasks 
 
Status: 
English 200 and 200 H designed and implemented common research tasks, lesson plans and 
rubrics. All sections of English 200 and 200 H completed these lessons and tasks. 

 
3. The library media specialists will continue to work with teachers, teams and leaders from 

various departments to develop the Continuum of Research Projects for grades 9-12. At the end 
of the year, a committee of teachers, librarians and administrators will analyze student work 
from those projects in place this year to determine next steps that should be taken in the 
development of this research continuum. 
Product: updated Continuum of Research Projects 
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Status: 
Assignments, lessons and student work from assured research experiences are being collected 
and will be examined by a committee during the coming summer in order to determine next 
steps for the 2011-2012 school year. 
 

4. The library media specialists will continue to provide outreach and support to the English 
Department as it works to expand its independent reading program for students in grades 9-12. 
Library media specialists will develop a plan for promoting independent reading within the 
English Department and write a proposal for expansion throughout the disciplines using the 
model developed at Irving Robbins Middle School. 
Product: Independent reading plan  

 
Status:  
With three new department chairs in English, History, and Science, this project had to be put on 
hold. Talks about need for a coherent approach including the possibility of including silent 
sustained reading in the high school schedule have begun with the English department, but such 
an initiative needs to be discussed as part of a school-wide goal to improve reading. 

 
5. The library media specialists will continue to participate in the Capstone Steering Committee 

which is working to develop and expand the current pilot project. Library media specialists will 
help develop lessons, provide research-related support to students, and participate in the 
assessment of student work. 
Product(s):  Revised Capstone Project curriculum including lessons, assessments and student 
work 
 
Status:  
The Capstone Project was continued this year as a course for seniors. Next year the course will 
expand from approximately 10 to 40 students. An additional ½ time position has been added to 
the library staff in order to provide students with more instruction and the program with 
additional administrative support.  
 

 
Indicators of Progress: 
 

1. Number of class sessions served by a librarian = 680 
2. Number of student visitors to the library = 39,233 
3. Total circulation of library books =14,810 

Freshmen  3,176 
Sophomores 3,928 
Juniors  4,233 
Seniors 3,472 

4. Total number of sessions on library subscription databases  
a. Ebsco library databases 1350 
b. Opposing Viewpoints  4026 
c. Global Issues in Context 1394 
d. Proquest Science Journals 1713     

5. Total number of bibliographies made in Noodletools  
(online note-taking and citation tool)= 4148 
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6. Total submissions to Turnitin.com (online plagiarism prevention tool)=2324 
7. Web 2.0 interactive online tools used by staff & students 

a. Glogster (online poster tool) 
b. Animoto (online video-making tool) 

8. Collaborative research projects between subject area teachers & library media specialists 
• English 100 & 100 H  (9th grade) Persuasive Research Paper    
• Health & Wellness 9   (9th grade) Chemical Dependency Project  
• World History I  (9th grade) Roman Legacy Project 
• Physics   (9th grade) Energy Resources Project 
• English 200 & 200H (10th grade) Editorial Research Paper 
• Health & Wellness 10  (10th grade) Mental Illness Research Project 
• Spanish 5     Immigration Research Debate 
• American Literature H Pilot Project Literary Investigation & Research Paper 
• Capstone Pilot Project   Independent Inquiry & Research Papers 
• U.S. History Pilot Project   Historical Research Investigation 

 
 

 
Commentary/Next Steps: 
 

• The library media specialists continue to work with department leaders to develop a 
sequence of assured research experiences from 9-12th grades. Next year two of he projects 
that were piloted this year (American Literature and U.S. History) will be assured 
experiences for all juniors.  

• An interdisciplinary team of teachers and librarians will look at student work across 
disciplines and grades this summer in order to help evaluate next steps for improving 
research at the high school. 

• The Capstone Experience will be in its third year with four sections offered.  As part of the 
Capstone instructional team, library media specialists will be working closely with advisors 
and students to provide instruction and support in the research portion of this project. 

• A new course called Cambridge Pre-University Global Perspectives will be offered to 
sophomores for the first time. Because this is a research based course, the library media 
specialists will be providing significant support to the team of instructors and their students. 

 
 
School-to-Career Center 
 
Mission: 
The School-to-Career Program is part of a comprehensive career development process that helps 
FHS students develop education and career plans by connecting the student’s program of studies 
with future aspirations.  The plan includes a career pathway and student success plan unique to each 
student and career exploration activities which help students identify personal strengths, talents and 
goals. This process of career planning and exploration will help students make informed decisions 
about secondary and post-secondary options and future careers. 
 
The Career Center, located in Room 161, houses college and career planning reference books and 
periodicals for students use. Students looking for part-time jobs or volunteer experiences can view 
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the Job Postings board in the hallway outside the Career Center for a current list of local 
employment and volunteer opportunities.  Career Center personnel assist students with resumes, job 
applications and interview advice. Students who are employed can obtain working papers in the 
School-to-Career office.   
 
Goal:  
Working with their school counselor and Career Center personnel, all FHS students will develop a 
career plan/pathway that includes at least one career exploration experience by 2012. 
 

Program Area 2009-2010 2010-2011 Comments 
 Internships 63 42  
Capstone Projects 7 8 One capstone student completed a 30 hour internship. 

Five other students made significant connections with 
professionals in the community as part of their capstone 
research 

McDonough Math 
& Lit Booster 
Tutoring 
 

78 72 Due to the high level of student interest in this program 
and fewer Hartford students to tutor, we were not able to 
accommodate all FHS students in the McDonough 
program. McDonough had fewer students to tutor due to a 
pending school re-organization and overall decline in 
enrollment. However, all interested FHS students were 
able to participate in at least one of three different tutoring 
programs organized by the Career Center this year. 

West Woods Math 
Tutors 

20 26 This math homework help and tutoring program continues 
to be very successful and a great way to involve more FHS 
students in tutoring younger children. 

School for Young 
Children 
Asylum Hill tutors 

5 9 Nine (9) FHS students joined Avon High School 
volunteers to help in this pre-school literacy initiative in 
Hartford.  

Job Shadows 15 18   
Senior Choice Day 
(College & Career 
Exploration) 

 270 • 124 seniors visited a college with a parent 
• 44 went on a college trip with a guidance counselor 
• 46 worked on college applications or portfolios 
• job shadowed 
• attended a career talk 

Career Exploration 
Events and 
Company Tours 

131 108 New events this year included an engineering company 
tour at UTC Power. This will be repeated in the fall- 2011. 
 

Summer Programs*  6 Area Health Education Centers – Summer Medical Camps 
UConn Health Career Opportunities and Apprenticeship 
Program 

Working Papers 
Issued 

107 102  

Total  427 661  
 
* Application and/or interviews coordinated with the FHS Career Centers. 
 Data on other summer volunteer and enrichment programs attended by FHS students not available at this time but 
we will work with Guidance to track this data in the future. 
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• Career Days / Company Tours 

 UTC Power – Company Tour 
             UCHC Clinical Career Day 
 CT Children’s Medical Center Career Day 
 New Britain Rock Cats Sports Career Symposium 
 

• College Trips 
 UConn Schools of Engineering and Liberal Studies 
 Yale University 
 Tunxis Community College 
  

• Job Shadows  
 Quality Physical Therapy  
 CT Judicial Branch – Adult Probation officers, lawyers               
 Farmington Family Dental - Dental Hygienist 
 Clinical Psychology 

Edm - Architects 
Unionville Auto Repair 
Unionville Auto body 
Nursing – NICU 
KBE- Human Resources 

  

• Internships  
      Caffeine’s Café - Culinary – 2 
      Town of Farmington - Administrative Assistant - 1 

West District School - Art Education Internship – 2 
Red Cross - Data Entry - 1 
Union School- Library Assistant - 1 
Arden Court - Recreation Therapy Internship (Capstone) 

             New Britain Herald - Journalism –- 2 
Town of Farmington - Civil Engineering Internships – 4 
UCHC Cutting Edge Bioresearch Internships – 8 
Farmington Public Schools - Education Internship - 20 

  

• Summer Programs (Non-Internship)  2011 
 AHEC Summer Medical Camps – 3 
 UCHC – Health Career Opportunities Program –3 
 
Career Center 
The Career Center, adjacent to the Guidance department offices, opened in August 2010.  
This new space houses career and college information, and both print and online resources for 
student and teacher use. In addition to “office” space for Career Center personnel, it includes a 
conference table, seven (7) desktop computers and one teacher computer, projector and screen, 
making this an ideal space for small seminar classes and meetings. 
 
At this time, we are working on a program creating special developmental guidance and career 
education seminars for freshmen and sophomores starting in 2011-2012. These programs would 
be geared to students who need more time and individual attention than can be provided in the 
regular Guidance classes. 
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Students in these seminars would be introduced to the Career Center and resources available 
there and take part in targeted activities that will help them to 1.develop personal and post-
secondary goals and 2. Connect academic courses to future school and career success. 
 
In 2010-2011, the Career Center served as a classroom for Education Internship, E-Commerce 
& Entrepreneurship, Senior Capstone and Homeroom classes. In addition, the Career Center 
was used for 57 Freshman Guidance seminars, college representative visits, Farmington 
Alternative High School Team meetings, Department Leader meetings and Yearbook Activity 
Room and more. 
 
Incoming freshmen for next year were introduced to the Career Center as part of the orientation 
to FHS in May. 
 
We expect higher volume of student use next year as the Career Center becomes more known 
through various school news media and class participation. 
                           

Collaborations 
 

• Farmington Alternative High School 
This year we piloted the Junior Achievement Success Skills program. This includes lessons 
on Skills Assessment, Goals and Values, Job readiness, Communication, Conflict 
Resolution and Career Choices.  Much of the content from former career readiness classes, 
e.g. developing resumes, practicing interviewing skills, etc. was covered in the JA program.  
We will be reviewing the JA curriculum to determine if we will continue with this program 
next year and if so, who will be the instructor.  Additionally, we covered Young Worker 
Safety and Career Inventories.  Students were prepared for the annual CTE Assessment in 
May which tests students’ skills and knowledge in work readiness, basic mathematics, and 
related competencies. 75% of the students reached the State goal on this assessment. 
 
We collaborated with the Farmington Rotary Club for a new program for FAHS students 
In 2010-2011 we called it the FAHS Business Lunch. The purpose of these luncheons was to 
1. Reward students who were currently participating in the work experience (PT job or 
Internship) part of the program. 2. Meet and talk with business people from the community 
in order to practice their communication skills and learn about various careers.  
 
The FHS business teacher planned and taught 8 classes in Personal Finance at FAHS and 
continued to work with the FAHS Coordinator to arrange for guest speakers representing 
various careers.  

 
Finally, the School to Career Center served as a resource for student internships and part-
time jobs and served as a liaison to resolve conflicts or issues.  

 
• Tutoring Programs 

The FHS – McDonough Math & Literacy Booster Program was fully funded by the Hartford 
Foundation for Public with in-kind coordination and administration provided by the FHS 
Career  Center staff.   
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Over 100 students attended the first kick-off meeting for the McDonough School  tutoring 
program. Due to budgetary and transportation limitations, we were unable to accept all of 
the students who were interested in tutoring at McDonough. However, we offered two new 
tutoring opportunities at West Woods Upper Elementary School (Math) and the School for 
Young  Children at Asylum Hill (Pre-School Literacy) in Hartford. 

 
In 2011-2012, McDonough will be converted to a middle school. We are looking at other 
schools, such as The Burns School for Latino studies and Moylan School. 

. 
• Career Pathways – SSPs 

Work continues with Guidance on the Career Pathways initiative. In addition to staff 
attending a State conference in the fall of 2010, they visited Northwest Region 6 to talk 
about their electronic Student Success Plan.  Middle and high school Guidance personnel 
also attended this meeting to ensure smooth transitions from grades 6-12.  
FHS counselors have designed an SSP survey in Naviance which will be piloted in 2011-
2012.  A review of the format of the current Program of Studies at FHS to be more aligned 
with the career pathways will be done. 

 
• Senior Capstone/Project 

School to Career and the Senior Capstone Project committee continues to work together.  An 
effort to expand the program for more seniors in the future, identify current internships and 
other FHS courses that could serve as a foundation for future capstone projects, e.g. 
Education Internship and E-Commerce and Entrepreneurship course, will be done.   
 

• Perkins Grant and CTE Assessments 
Career and Technology Education (CTE) teachers met with Harold Mackin, from the State 
Department of Education, to discuss the ongoing problems with students’ performance on 
CTE assessments.    

 
Staff met with CTE teachers and department leaders to review last year’s assessment results 
which continued to show a decline. I also met with teachers to distribute and review the new 
standards and competencies and the two new areas, Wood Technologies and Personal 
Finance to be tested for the first time in 2011.   
 
Although the official scores have not been returned to us, our unofficial review shows a 
significant improvement in the % of students to meet the State standards (up 20% from 
2009-2010). 

 
In May 2011, the State reviewed our CTE programs. Several recommendations were made 
and will be addressed. 

 
Recruitment/ Marketing 
 

• Website - The School-to-Career website is up and running. Students can visit the website to 
find a listing of part-time job opportunities as well as career exploration opportunities in 
each of the sixteen career clusters. We plan to have STC forms linked to our website next 
year. 
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• Community Connections –The Farmington Rotary Club gave a $500 grant to start a 
monthly “Business Lunch” program for the Alternative High School.  Director of Economic 
Development in Farmington, Courtney Hendricson, continues to be an active member of the 
STC Business Advisory Committee.  
 
In an effort to recruit local employers to participate in our Senior Choice Day, the 
Farmington Economic Development Director e-mailed over 1500 local employers in fall 
2010. Many of these employers hosted FHS students for job shadowing and participated as 
panelists for Career Talks in October.  
 

• Student Recruitment - School-to-Career news and notices of upcoming events are 
advertised on the 9:05 News and in the Principal’s Newsletter. We developed on-line 
student surveys that are now being administered in a developmental guidance classes. This 
information is helping us develop a school-wide database of students’ career interests and 
has already proved to be useful in recruiting interested students for various career programs 
and events. 
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SCHOOL ACCOMPLISHMENTS — 2010-2011 
 
Student Accomplishments 
1. 2011 National Merit Scholarship Finalists – Bret Carroll, Katharine Meigs, James Silberstein 
2. 2011 National Merit Scholarship Semi-Finalists – Bret Carroll, Katharine Meigs, James Silberstein 
3. 2011 National Merit Scholarship Commended Students – Brendan Burns, Xinni Cai, Hardy 

Chen, Katherine Johnston, Allison Jorgensen, Kimberly Rebello, Jonathan Schmidt, 
Samantha Selldorff, Tarek Shoukri 

4. 2010 National AP Scholars –  2010 AP Scholars - 61 
5. 2010 AP Scholars with Distinction – 56 
6. 2010 AP Scholars with Honors – 31 
7. 2010 AP National Scholars –8 
8. 2010-11 CABE Student Leadership Awards  – Evan Cooper, Uju Momah 
9. 2010-11 State Student Advisory Council on Education Appointees – Evan Cooper, Uju Momah 
10. Daughter’s of the American Revolution (DAR) Good Citizen Award – Seyi Adeyinka 
11. Hugh O'Brien Youth Leadership Award – Tyler Hoffman 
12. Scholar Athletes – Kevin Michalak, Stephanie Winslow 
13. National Football Foundation Scholar Athlete – Marcus Biggins  
14. CIAC State Champions – Boys Soccer 
15. CIAC State Semi-finalists – Girls Volleyball 
16. Central Connecticut Conference Sportsmanship Award – Patrick Kelly, Kellie Nissen 
17. Outstanding athletes – Kevin Michalak, Michelle Truncali 
18. CIAC Award of Excellence – Marcus Biggins, Uju Momah 
19. CIAC Michael’s Achievement Cup 1st place for Athletic Accomplishments 
20. 33 French students participated in the Grand Concours National French Exam. 99,005 students 

across the nation participated in this exam, and freshman Cristina Lara-Agu ranked 4th 
nationally, senior Kat Meigs ranked 8th nationally, senior Tarek Shoukri ranked 9th nationally, 
and senior Caitlyn Logan ranked 10th nationally.  Compared with students in the state of CT, 
Cristina Lara-Agu ranked 3rd in the state, Kat Meigs ranked 6th in the state, Tarek Shoukri 
ranked 7th in the state, Caitlyn Logan ranked 8th in the state, and Julia Hooker ranked 9th in the 
state.  

21. National Spanish Honor Society inductees –  40 
22. National French Honor Society inductees – 17 
23. Connecticut Council of Language Teachers (COLT) Award for Excellence – 52 
24. Alliance Française Award –  Stephen Zaksewicz 
21. Outstanding Student in Spanish Award – Rosie Mastroianni 
22. Outstanding Student in French Award – Kat Meigs 
23. Scholar Musician – Yeaeun (Julie) Lee 
24. Scholar Artist – Stephen Manning 
25. Tri-M National Music Honor Society – 84 students 
26. Northern Regional Music Festival – 72 students 
27. CT All-State – 22 students 
28. CT Honors Choir – 8 students 
29. CT Honors Band – 12 students 
30. National Honors Music Ensemble – 4 students 
31. Hartford Music Club Competition – 1 student 
32. Scholastic Art Awards:   Caitlin Reeves, Digital Art, Silver; Alicja Kowalcyk, Photography, 

Silver; Jenna Langille, Photography, Honorable Mention; Sara Russomanno, Photography, 
Honorable Mention; Danielle Lasley, Mixed Media, Silver; Hudson Partridge, Mixed Media, 
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Honorable Mention; Emily Quallen, Painting, Honorable Mention; Katerina Mekarnom, 
Photography, Gold; Lester Liang, Printmaking, Honorable Mention 

33. Special honors were received by Megan Gombatz, who won the CAEA/Arnini Best in 
Ceramics award and Vishruthi Palanivel, who won the Canton Clay Works Best in Ceramics 
class scholarship. 

34. Art Book Awards:  Outstanding Achievement in Construction:  Cody Temple; Outstanding 
Achievement in Transportation:  Zack Martin; Outstanding Achievement in Art:  Lauren 
Vanesse; Outstanding Achievement in Photography:  Katerina Mekarnom; RISD Book 
Award:  Cheryl Heyl; Boland/Williams Award:  Alicja Kowalczyk 

35. Art Scholarship Awards:  Lori Matyskiela Award:  Alicja Kowalczyk; Carolyn Hoffman 
Award:  Lauren Vanesse; Dr. Cofrancesco Award:  Skye Cooper, Storm Cooper 

36. Farmington Valley Women’s Club Art Awards:  Monika Kucharski, Rachel Gostkowski, 
Aaron Chung 

37. Electrathon America competition 
38. Rebuild Hartford – 105 participants from FHS 
39. For the past six years in a row, The Fine Line, FHS English Department’s Literary Magazine, 

was awarded First Place by the American Scholastic Press Association (2005, 2006, 2007, 
2008, 2009, 2010) and Awarded Superior or Excellent by NCTE review of literary magazines 
(2005, 2006, 2007, 2008, 2009, 2010) 

40. Connecticut High School Musical Theatre Awards - three nominations:  Scenic Achievement, 
Graphic Design, & Special Achievement in Sound.  One award:  Special Achievement in 
Sound. 

41. Kaylee Adams (senior)--Accepting the Challenge of Excellence Award (awarded to those that 
overcome mental, emotional, social, and/or physical disabilities to achieve excellence). She 
won at the local Farmington Exchange Club level ($1,000) and CT District Level. 

42. Farmington student accomplishments at Tunxis Arts and Academic Challenge in October:  
English / Language Arts related events: Short Story – 2nd Place – Alexandra Buczek; Current 
Events – 2nd Place – Dan Park, Will Siuta; Math Exam 1st Place, Edward Fouad; Painting 3rd 
Place, Emily Quallen; Digital Art 1st Place, Alicja Kowalczyk; Photography (color) 2nd place, 
Katia Schutz; Photography (B/W) 2nd , Sara Russomanno; Music (instrument) 1st place, 
Stephen Zaksewicz; Music (vocal) 2nd place, Alexandra Buczek; Theatre 3rd Place, Kia 
Cullina. 

43. JETS- 37 students represented Farmington High School in the annual JETS Competition.   
44. Science Olympiad –   20 FHS students engaged in 23 Events ranking 8th place in the state 

overall.  Farmington also earned 1st place (Gold Medal) finishes in five separate events – more 
than any other school in the state.  Gold medal finishes were achieved by:  Giselle Koo & 
Yashee Munshi (Orinithology/Birds), Ian Shusdock & Ben Spar (Disease 
Detectives/Epidemiology), Brenda Michaelis & Aaron Golab (Remote Sensing/Satellite 
Imagery), Matthew Quallen & Another Miller (Technical Problem Solving), Matthew Quallen 
& Yashee Munshi (Ecology) 

45. Farmington High School awarded High Honors at Hartford Model United National Simulation. 
46. The Robotics Team, called “The Second Law Enforces”, included 43 students.  The team won 

the Industrial Safety Award sponsored by Underwriters Laboratories and Honorable Mention 
for Outstanding Community Outreach.  The team ran 14 community outreach events bringing 
science and technology fun to over 500 children and their families. 

47. Four students and one teacher were nominated for the Women in Engineering Award and one 
teacher was a finalist for the education award.  She was honored at the annual dinner meeting 
of the CT Association of Science and Engineering. 
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48. Two students involved in the Biology Research program presented their research at the 2nd 
annual FHS Science Symposium. 

49. Fifteen AP Environmental students returned to Union school for their annual presentation of 
seven science activities for children using a science fair setting. 

50. Outstanding Students in Social Studies Awards – Seyi Adeyinka, James Silberstein, Ben Spar 
 
Staff Accomplishments 

1. Aimee Cotto earned her master’s degree, entitled Inter-University Specialization in Spanish 
Language and Hispanic Cultures, from CCSU. 

2. Walter Nachonechny was invited to speak at the annual meeting for the American Society of 
Biochemistry and Molecular Biology in Washington, D.C..  He spoke about the role of science 
research in secondary school education and focused on his career path from researcher to teacher. 

3. Farrel Vogelhut – Golden Apple Speaker 
4. Louise Campbell – Fullbright Winner – spent year in India 
5. Jeremy Pilver – will receive Master’s degree in Historical Archaeology 
6. Susan Holcombe and Jim Carter were selected to accompany two FHS writers to the New 

England Young Writers Conference at Breadloaf.   
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