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Farmington Public Schools Philosophy, Mission, and Goals 

 

School District Philosophy 
  
 

The Farmington Public Schools are committed to the belief that all children are capable of 
attaining high levels of educational achievement in preparation for productive, rewarding lives 
and responsible citizenship. Students will reach this goal through their own diligence and 
effort, and through a school and school district learning climate that responds to individual 
student academic needs, a curriculum that challenges, adequate resources, and skilled, 
professional instruction. Furthermore, a belief in social equality underlies Farmington's 
commitment to providing a high quality of education for all students.   
 

 
 

School District Mission 
 

The mission of the Farmington Public Schools is to offer a common standards-based 
educational program that will enable every student to achieve rigorous performance standards. 
 

 
 
 

School District Five-Year Goals 2004-2009 
 

1. All Farmington students will meet established literacy performance standards by 
demonstrating high levels of communication skills in reading, writing, speaking, and 
listening; and all students will learn to be proficient in the use of technology to improve 
learning. 

2. All Farmington students will meet established mathematics performance standards by 
strengthening their understandings of basic mathematical concepts, relationships and 
operations, and demonstrating the ability to apply them to practical problem solving. 

3. All Farmington students will meet established science performance standards by 
demonstrating knowledge and understanding of natural laws and theories of the 
physical/life sciences by applying the scientific method to the investigation of natural 
phenomena. 

4. All Farmington students will meet established social studies performance standards by 
demonstrating their understanding of human affairs by acquiring knowledge of U.S. 
history and government, world history, geography and the principles of economics.  In 
addition, students will demonstrate their appreciation for cultural achievement via 
exemplary literature and by developing their performance skills and related 
understandings in the disciplines of music and visual arts. 

5. All Farmington students will meet established standards by cultivating the habits of good 
citizenship, health and personal responsibility and by demonstrating the cooperative life 
skills necessary to be productive and responsible citizens in our diverse and complex 
world. 
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Farmington High School Mission Statement 
 

 
We believe that all students are capable of learning at high levels and meeting high 
academic, civic, and social standards.  We are, therefore, committed to providing 
challenging, varied, and engaging opportunities for all of our students to learn within 
a community of respect and personal responsibility.  
 
Thus, we are committed to providing the circumstances, support and experiences that 
will lead our students to: 
 
Academic: 

 Acquire a solid foundation of knowledge and skills based on essential 
understandings in each discipline. 

 Learn to reflect, think critically, and reason with evidence. 
 Learn to communicate effectively. 

 
Civic: 

 Become aware of the multiplicity of the human experience and of how they can 
positively affect the world. 

 Cultivate their individual talents and intentions while discovering how they can 
contribute to the common good.  

 
Social: 

 Understand the great power that lies in choice, the connection between action and 
result, and the importance of personal responsibility.  

 Act with tolerance, respect, courtesy, and compassion.  
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Introduction 
 
During the 2009-2010 school year, Farmington’s Board of Education wrote a “Vision of the FPS 
Graduate,” which stated, in part, that graduates are expected to acquire “an understanding of the 
essential knowledge and skills in the core academic disciplines and…the thinking and learning 
skills needed to meet the challenges of local, national and global citizenship in a rapidly changing 
world.” As the Board shaped this vision, Farmington High School teachers and administrators, 
thinking along similar lines and believing that students learn most effectively when they see school 
work as challenging and meaningful, sharpened their focus on working collaboratively to design 
tasks that would productively engage students in the authentic work of their respective disciplines.  
 
Toward this end and as was the case last year, each department developed a set of department goals 
and action steps intended to align with the school’s overarching goal. (See box below.) There was, 
in addition, an increased emphasis on the collaborative work done by each department’s teams. 
These teams wrote plans to address a significant problem of practice. They then implemented these 
plans. Later in the school year, the teams assessed the extent to which their plans were successful in 
addressing the problem of practice. The structure for these efforts was each collaborative team’s 
EEPD work.  
 
For the second year, all seniors were required to meet establishes performance in English, 
mathematics, world language and science. Each of these standards required students to attain high 
levels of achievement in key areas of learning. During the 2009-2010 school year, juniors who had 
not met goal on the Connecticut Academic Performance Test (CAPT) as sophomores were 
provided assistance to help them improve their performance on that test. Students who had still not 
met the standards in one or all of the courses by their senior year were enrolled in courses designed 
to provided them with further opportunities to meet the standard. Of the 346 students enrolled on 
October 1, 2009, all students met the Farmington High School graduation standard for literacy, 
science and mathematics. 
 
These results appear to be correlated with the following strategies: 
 

1. Clearly written objectives for student performance.  
2. Collaborative examination of the strengths and weaknesses of student performance on 

common assessments.  
3. Collaborative work to devise strategies to help students improve their performance.  

 
 

FHS School Goal 2009-2010  
 
The overarching goal for FHS is to reach our established mission which is to develop students’ civic 
and social responsibility while improving their academic success as measured by their acquisition of 
the knowledge and skills represented in our essential understandings and content standards for each 
discipline.  Multiple sources of data will show increased numbers of students meeting or exceeding 
these standards in addition to demonstrating improved performance on other important measures 
such as CAPT, SAT, and Advanced Placement tests.  All teachers, department leaders and 
administrators are engaged in the work of achieving this overarching academic goal.   
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English 
 
Mission: 
The mission of the Farmington High School English Department is to prepare students to live 
meaningful lives as productive and literate citizens by improving their abilities to think, read, write 
and speak effectively for a variety of purposes and audiences.   
 
To realize this mission, the department offers a rigorous and relevant curriculum that provides 
students with multiple and varied opportunities to read, analyze and critique quality texts; develop 
the processes, traits and craft of writing; contribute to civil discourse; and engage in individual and 
collaborative inquiry into the habits of effective readers and writers and the elements of quality 
texts. 
 
Goal:  All students will improve their abilities to read, analyze, interpret, discuss and create texts in 
a wide range of genre and to communicate clearly and effectively for a variety of purposes and 
audiences. 
 
Action Steps: 
 
1. Each team will continue to develop and use strategies to hold students more accountable for 

their own learning by giving them greater responsibility.  Teachers also will provide more 
opportunities for students to choose their own texts based on personal interest and will provide 
students with more balance and variety in writing tasks.  This will culminate in a revision of the 
“English Department Guiding Principles” developed last year. 
 
Product(s):  revised “Guiding Principles” document 
 
Status: 
• This year, as part of the EEPD process, each course team and teacher experimented in 

significant ways with providing increased opportunities for student choice in reading 
through both independent and guided experiences, and the resulting shift in beliefs among 
the teachers in the department constitutes a major shift in beliefs and practice.  From the 
memoir unit in English 100 to the cycles of independent reading and Animoto design in 
English 200, to the independent reading in junior and senior courses, providing choice in 
reading constituted a sustained departmental collaborative inquiry.  While many teams 
reported enthusiasm and success, more professional development is necessary to ensure all 
teachers and teams develop the skills necessary to manage the logistics of multiple texts in a 
way that ensures students are not only taking ownership of their reading, but doing so in 
such a way that develops their ability to read texts of increasing complexity and 
sophistication. 

 
• Attached:  Guiding Attributes Document, How to Teach a Multi-novel Unit (from Kim 

Wynne) 
 

 
2. Each team will research effective instructional strategies, collaboratively design lessons 

incorporating those strategies, and visit each others’ classrooms to determine how those 
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strategies are affecting student learning.  This work will focus on experimenting with turning 
over responsibility to students through choice and conversation and requiring students to take 
more ownership of reading and the writing/revising processes. 
 
Product(s):  bank of instructional strategies, lists of texts for independent and guided reading, 
map of assured learning experiences in writing  

 
Status: 
• Each team developed and shared lessons in which responsibility for learning was turned 

over to students, including through conversation, graded discussions and student self-
reflections.  These experiments included the following:  the English 100 team developed a 
choice memoir unit in which students read memoirs in groups; English 200 developed a 
sequence of multiple rounds of independent reading in which students had to create Animoto 
adverstisements for other classes; American Literature students chose biographies of 
influential Americans, and all teams included independent reading.  During the year the 
department added a number of engaging and contemporary books to its collection for 
students to use in guided or independent reading.  Professional development and department 
meeting time was largely focused on gathering and sharing a bank of instructional strategies, 
including using student reflections and peer feedback, various participation structures 
including graded discussions and fishbowl formats, gallery walks and jigsaws, using 
journals as readers notebooks.   

 
• One of the most significant accomplishments of the department as we worked to flesh out 

our new mission was to articulate the assured writing experiences students should have.  
While there are many ways to articulate and categorize the various genre, the 10 categories 
and 25 genre will serve as a guide for our continued work to establish benchmarks, design 
rubrics and collect student models.   

 
• While many teachers and teams engaged meaningfully in collaborative inquiry visitations, 

some reported the difficulty of managing this expectation amidst the challenges posed by 
our adjustment to five classes.  Expectations for teachers next year will include that each 
teacher videotapes a lesson to share with colleagues on their teams.   

 
• Attached:  bank of instructional strategies document, list of texts for independent and guided 

reading, list of assured writing experiences, matrix of assured experiences by course.   
 
 
3. Each team will engage in professional learning activities designed to focus instruction on 

student performances and self-reflection and will develop formative assessments to drive 
instructional improvement. 
 
Product(s):  formative assessments and student self-reflections, list of revisions for maps 

 
Status: 
• Due to our collaborative inquiry focus on shifting ownership of work onto students, teachers 

and teams continued to develop both summative and formative student performance tasks 
and made student reflection on their choices an integral part of their experience.  While 
more work remains to be done to ensure these expectations are clear for each student in 
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every course, the amount of reflective tasks in which students engaged this year represents a 
significant shift.  Part of next year’s work is to develop more specific tasks, as well as 
accompanying rubrics, to formatively assess student reflection.   

 
• Attached:  Writing process rubric (developed by Jessica Buckle at West Woods – 

disseminated through LA vertical team), outline of revisions to existing course maps 
 
 
4. Teachers will collaborate with the department leader and the English tutor to develop ways to 

support struggling readers and writers in classrooms and in the English tutorial.   
 
Product(s): list of scientific research-based instructional interventions for English 
 
Status: 
• This year our English tutor refined and developed a set of instructional materials to support 

struggling students in tutorial, and collaborated with teachers to provide differentiated Tier-
Two interventions for students who had been referred.   

 
• Next year’s work will include systematizing and formalizing Tier One and Tier Two 

instructional interventions.   
 

 
5. Teachers will reinforce in their instruction the “Habits of Effective Readers,” and begin a 

discussion into the “Habits of Effective Writers.”  The department also will begin re-examining 
its current writing rubric, its use of writing portfolios, its approach to student research, and its 
current literacy performance tasks and assessments. 
 
Product(s):  revised “Habits of Effective Readers” document, new “Habits of Effective Writers” 
document, revised writing rubrics, expansion of assured research opportunities for students, 
revised literacy performance tasks and assessments. 
 
Status: 
• Teachers have begun using and referring to the Habits documents, but this is still at an 

emerging level.  Teachers will continue to be expected to use the documents as references to 
help students develop important reading and writing skills and to reflect on their own growth 
as readers and writers.  The Habits will be made into posters for each classroom, and will 
help guide both the curriculum writing and lesson design processes.  Expansion of research 
opportunities will be written into course maps during the summer curriculum institute.  In 
addition, more work needs to be done to create and regularly use rubrics to provide specific 
feedback to students regarding their performance on literacy tasks.    

 
• Attached:  Habits of Effective Readers and Writers documents, revised writing and 

presentation rubrics, research continuum in English,  
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Indicators of Progress: 
 
1. Midterm Exam 

Note:  standard for 2009-2010 calculated as grade of 60% or better. 
 
2. Final Exam  

Note:  standard for 2009-2010 calculated as grade of 60% or better. 
 
 
 
 
 
 

Midterm Exams – Meeting Standard 
Level Course 2007 - 08 2008 -09 2009 - 10 

  # 
Total 

# 
Mtg 
Std. 

% 
Mtg Std 

# 
Total 

# 
Mtg 
Std. 

% Mtg 
Std 

# 
Total 

# Mtg 
Std. 

% Mtg 
Std 

3 English 100   98   66 167 159 95 
 English 200   87   81 106 100 94 
 American Literature   78   64 63 63 100 
 Contemporary Texts   75   55 81 76 94 
 All level-3 courses       417 398 95 

2 English 100H   90   79 157 151 96 
 English 200H   90   67 201 201 100 
 American Literature H   100   94 133 133 100 
 World Literature H   88   91 99 99 100 
 British Literature H   92   97 53 53 100 
 All level-2 courses       643 637 99 

1 AP English Language   94   70 131 131 100 
 AP English Literature   91   86 101 101 100 
 All level-1 courses       232 232 100 

All 
levels 

       1292 1267 98 

Final Exams – Meeting Standard 
Level Course 2007 - 08 2008 -09 2009 - 10 

  # 
Total  

# 
 Mtg 
Std. 

% 
 Mtg 
Std 

# 
Total  

#  
Mtg 
Std. 

% Mtg 
Std 

# 
Total 

# Mtg 
Std. 

% Mtg 
Std 

3 English 100   82   70 163 155 95 
 English 200   74   76 101 97 96 
 American Literature   62   60 64 58 91 
 Contemporary Texts   76   55 81 76 94 
 All level-3 courses       409 386 94 

2 English 100H   71   76 158 156 99 
 English 200H   77   81 201 197 98 
 American Literature H   51   73 132 128 97 
 World Literature H   78   81 101 101 100 
 British Literature H   92   100 53 52 98 
 All level-2 courses       645 634 98 

1 AP English Language   100   99 131 131 100 
 AP English Literature   99   99 98 98 100 
 All level-1 courses       229 229 100 

All 
levels 

       1283 1249 97 
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3. Graduation Standard 
English Graduation Requirement – Meeting Standard 

Assessment 2007 - 08 2008 -09 2009 - 10 
 # 

Total  
# 

 Mtg 
Std. 

% 
 Mtg 
Std 

# 
Total  

#  
Mtg 
Std. 

% Mtg 
Std 

# 
Total  

# Mtg 
Std. 

% Mtg 
Std 

10th Grade CAPT R/W          pending
11th Grade CAPT R/W         pending
11th Grade FLPA         pending
Literacy Portfolio   100   100   100 
Total          
 
 
4. AP Exams 

 
 
 
 
 
 
 
 

 
5. Elective Course Enrollments 
 

Course 2007-08 2008-09 2009-10 
Writers Workshop 30 30 30 
Journalism 30 30 25 
Intro to Theater 30 30 30 
Acting and Directing 15 15 15 
SPS 15 15 14 

 
 
6. The number of students participating in English-related clubs, activities, contests, etc. 

 
Activity 2007-08 2008-09 2009-10 

The Voice 40 40 40 
The Fine Line litmag 22 20 15 
Friday Theater 8 8 8 
Improv Clinic n/a 15 n/a 
Heartbeat Ensemble n/a n/a 8 
Audition Workshop  20 20 15 

 
Commentary/Next Steps: 
 

• As we conclude the second year of our program re-evaluation in the English Department, it 
is clear that the paradigm has shifted significantly from what had traditionally been more 
teacher and text-centered, to a more student-centered and constructivist inquiry-based 
experience for students.  The work outlined above, from the new list of assured experiences, 
habits of effective readers and writers, bank of instructional strategies, as well as the 
collaborative inquiry into how to continue to develop our collective capacity to shift more 
ownership onto students through establishing communities, offering more choices, and 

AP Exam – Meeting Standard (score of 3 or higher) 
Course 2007 - 08 2008 -09 2009 - 10 

 # 
Total 

# 
Mtg 
Std. 

% 
Mtg Std 

# 
Total 

# 
Mtg 
Std. 

% Mtg 
Std 

# 
Total 

# Mtg 
Std. 

% Mtg 
Std 

AP Language and Comp   81 117 103 88 128 111 87 
AP Literature and Comp   76 121 74 61 90 68 76 
All level-1 courses          
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ensuring a balance and variety of authentic reading and writing tasks, all have helped us go 
far in realizing the goals articulated in our new departmental mission statement.   

 
• Professional development for next year should include 
 

o Learning and using the principles and strategies outlined in the new Framework for 
Teaching and Learning to guide continued professional development; 
 

o Continuing this year’s focus on developing our capacity to create “communities of 
readers and writers” in the classroom through incorporating student choice and 
reflection, authentic audiences for writing, effective use of peer-feedback, etc.; 
 

o Identifying student performance tasks and assured experiences that are most 
important for demonstrating progress toward the vision skills outlined in the new 
FPS board goals.  This work will also include developing benchmarks and rubrics, 
and gathering student models; 
 

o Building the skills articulated in the Vision of the Graduate, Framework for Teaching 
and Learning, and Habits of Effective Readers and Writers into formative 
assessments and performance tasks. 

 
 
Social Studies 
 
Mission:   
The mission of the Farmington High School Social Studies Department is to prepare students to 
become thoughtful, responsible and productive citizens, capable of making informed, reasoned 
decisions and contributing to the common good in a democratic society and in an increasingly 
interdependent world.    

To support this mission, the department provides a rigorous and relevant curriculum that prepares 
students for the responsibilities, challenges and opportunities of the 21st century by leading them to 
a deep understanding of American and world history, geography, cultures, and economic and 
political systems and institutions and strengthens their ability to read, think and write critically and 
to effectively research and evaluate information.  

Goal:  All students will improve their understanding of American and world history, geography, 
cultures, and economic and political systems and institutions, and their ability to read, write and 
think critically and to effectively research and evaluate information.  

Action Steps:  
 
1. Social studies teams will develop and/or revise common lessons and performance tasks for each 

unit to engage students more deeply in doing the work of social studies.  Teams also will assess 
the level and degree to which students are actively engaged in the work of social studies.  

Product(s): common lesson plans and performance tasks  
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Status: 
• The Social Studies Department, as part of their EEPD plan, developed a common problem 

of practice for this academic school year. This department wide problem of practice assessed 
the degree to which students could improve their critical thinking skills by placing historical 
evidence in the appropriate context in order to analyze and evaluate history rather than 
merely summarizing and describing it.  

 
• Each team made progress in developing and refining lessons and performance tasks in each 

unit designed to meet this department goal. For example, teams implemented lessons and 
authentic performance tasks that focused on critical thinking skills such as reading for 
information, dissection of primary and secondary sources, detecting bias in historical 
sources, how to scaffold the process of effective historical writing, and how to communicate 
persuasively in role play activities and debates.   

2. Social studies teams will develop and implement common formative assessments for each unit 
so that teachers may identify areas of student misunderstanding and adjust their instruction 
accordingly.  Teams also will develop and provide opportunities for students to reflect on their 
own thinking, academic work and progress in their social studies classes.  

Product(s): common formative assessments and student self-reflections  

Status: 
• Each team developed and refined common formative assessments designed to help students 

with the department wide problem of practice stated above. These formative assessments 
scaffold vital critical thinking skills into a logical sequence of skill-based activities that build 
gradually throughout the year.  

• The World History I and II teams have developed and refined multiple formative 
assessments in each unit of study. These assessments focus primarily on reading 
comprehension of primary and secondary sources as well as the process of how to construct 
effective persuasive historical arguments. These are vital historical thinking skills that are 
assessed by the State of Connecticut in the tenth grade in the form of the CAPT Reading for 
Information and Interdisciplinary Writing Exams.  

• The United States History and AP European history teams have also developed and refined 
similar assessments. The AP US History team has implemented common assessments 
designed to teach the skill of writing Document Based Questions and Free Response Essays. 
These are writing assessments that are a required skill on the Advanced Placement exams 
administered by the College Board.  

• The Civics team has created an assessment package that is the most common in the 
department. For example, this team has effectively implemented a package of formative 
assessments designed to teach students discrete research skills in order to scaffold the 
intricate process of how effective research is conducted in order to develop a final product 
that takes a critical stance on a significant issue.  

• After each formative assessment is given, students are provided the opportunity to reflect on 
their strengths and limitations regarding those important thinking skills emphasized in the 
assessment packages.  

3. Social studies teams will identify and implement common instructional interventions designed 
to assist struggling students to improve their performance in social studies.  
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Product(s): list of scientific research-based instructional interventions (SRBI) for social studies  

Status: 
• Students in each course are given baseline assessments in regard to reading and writing 

skills in the beginning of the year. Students performing below standard are immediately 
identified. More importantly, their specific deficiencies are identified and discussed in teams 
in order to devise intervention strategies to meet the needs of all students.  

• Many of the common formative assessments described above scaffold important critical 
thinking skills and are implemented across the teams.  

4. Social studies teams will develop and/or revise common lessons and performance tasks to teach 
students discrete research skills and to engage students more deeply in the overall research 
process.  

      Product(s): common lesson plans and performance tasks  

Status: 
• As stated earlier, the pioneer team for this goal school-wide has been the Civics team. This 

team has provided the only assessment package that incorporates all of the discrete research 
skills identified by the library specialists which culminates in the final product of a research 
paper. Their work will be a template of success for all disciplines and teams in the future. 

• The World History I team has developed and refined a Roman Legacy project that teaches 
introductory research skills to freshman.  

• The World History II team has developed and refined a nationalism project for all 
sophomores. The skills required to complete this project will be adapted to a new project 
next year in the Industrial Revolution Unit.  

• The US history teams, including AP US History, will implement a research paper next year.  

5. Social studies teachers will encourage students at all levels to participate in social studies-
related co-curricular clubs and activities such as Debate Club, Model United Nations, Veterans 
of Foreign Wars essay contests, student council, etc.  

Product(s): n/a  
  
Indicators of Progress:  

1. The number of students meeting or exceeding standard in social studies as determined by 
mid-term and final exam grades.  

2. The number of students meeting goal on the CAPT Reading and Writing exams.  
3. The number of students enrolled in AP US History, AP European History, AP Government 

& Politics and AP Macroeconomics, and the number of such students receiving a score of 3 
or higher on these AP exams.  

4. The number of students taking four or more years of social studies courses.  
5. The number of students participating in social studies related extra-curricular clubs and 

activities.  
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Indicators of Progress: 
 

1. Midterm Exam  
Midterm Exams – Meeting Standard 
Level Course 2007 - 08 2008 -09 2009 - 10 
    # 

Total 
# 

Mtg Std.
% 

Mtg Std
# 

Total
# 

Mtg Std.
% Mtg Std # 

Total 
# Mtg Std. % Mtg Std

3  WHI   81   54 173 150 87 
   WHII   80   79 75 69 92 
   USH   88   65 59 51 86 
  All level-3 courses       307 270 88 
2  WHI H   96   92 167 167 100 
   WHII H   98   95 230 229 100 
   USH H   93   90 98 98 100 
  All level-2 courses       495 494 100 
1  AP US H   89   100 170 169 99 
   AP Euro       51 48 94 
  All level-1 courses       221 217 98 
All levels         1023 981 96 
  Note:  standard for 2009-2010 calculated as grade of 60% or better. 
 

2. Final Exam  
Final Exams – Meeting Standard 
Level Course 2007 - 08 2008 -09 2009 - 10 
    # 

Total 
# 

Mtg Std.
% 

Mtg Std
# 

Total
# 

Mtg Std.
% Mtg Std # 

Total 
# Mtg Std. % Mtg Std

3  WHI   81   54 163 146 90 
   WHII   80   79 73 66 90 
   USH   88   65 58 51 88 
  All level-3 courses       294 263 89 
2  WHI H   96   92 169 169 100 
   WHII H   98   95 230 227 99 
   USH H   93   90 98 96 98 
  All level-2 courses       497 492 99 
1  AP US H   89   100 170 169 99 
   AP Euro             51 51 100 
  All level-1 courses             221 220 100 
All levels               1012 975 96 

Note:  standard for 2009-2010 calculated as grade of 60% or better. 
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3. Graduation Standard  

Social Studies Graduation Requirement – Meeting Standard 

Assessment 2007 - 08 2008 -09 2009 - 10 
  # 

Total
# 

Mtg 
Std. 

% 
Mtg Std

# 
Total

# 
Mtg 
Std. 

% Mtg Std # 
Total 

# Mtg 
Std. 

% 
Mtg Std

Reading for Information   72.1   77.7 302 207 68.5 

Interdisciplinary Writing   85.9   84.4 304 253 83.2 

Total             606 460 75.9 

4. AP Exams  

AP Exam – Meeting Standard (score of 3 or higher) 
Course 2007 - 08 2008 -09 2009 - 10 
    #  

Total  
#  
Mtg Std.

%  
Mtg Std

#  
Total  

#  
Mtg Std.

% Mtg Std #  
Total  

# Mtg Std. 

AP US H 153 104 68 135 79 60 169 105 62 
AP EURO 74 54 73 65 50 83 46 36 78 
AP Macroeconomics 15 13 87 19 8 62 16 13 81 
AP Government and Politics 25 18 71 12 8 73 18 12 67 
All level-1 courses 267 189 71 231 145 63 249 166 67 

 

 5. Elective Course Enrollments  

  
Course 2007-08 2008-09 2009-10 
 Psychology   206 
 Sociology   153 
 Criminal and Civil Law   46 
 World Religions   41 
 AP Euro 74 65 51 
AP Macroeconomics   19 
  

6. The number of students participating in your subject-related clubs, activities, contests, 
etc.  

Activity 2007-08 2008-09 2009-10 
 Model United Nations  25-30  25-30  40 
 Amnesty International  20-25  20-25  20-25 
 Military History Club 6-12  6-12  6-12 
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Commentary/Next Steps: 
 

• The teams within the Social Studies department worked this year, as part of a common 
EEPD problem of practice, to improve student critical thinking skills by teaching students to 
contextualize historical evidence in order to make sophisticated interpretive claims about the 
past. Each team focused on specific skills necessary to develop these thinking skills over 
time such as dissecting primary and secondary source documents, detecting bias in historical 
sources, placing evidence in context by relating the evidence to the historical time period, 
and constructing arguments and thesis statements through an analysis of evidence in order to 
write effective persuasive essays and research papers were appropriate.  
 
This common problem of practice aligns well with the district’s new five year goals. This 
historical thinking skill requires that all students can think critically and solve complex 
problems by learning how to become independent disseminators of information.  
 
Although there has been much progress in this regard, the department has identified a 
problem of practice that is vital to the discipline and is therefore dynamic and ongoing. 
Although teams have developed lessons and assessments designed to teach these skills 
effectively, individual teachers need to focus more on seeing these skills being taught more 
consistently. Also, teams need more time to collaborate across grade levels to share the 
results of their important work with the rest of their colleagues.  
 

• The department also worked to refine a department wide series of lessons aimed at teaching 
students the science of critical persuasive writing. This work was also vital to the department 
problem of practice since historical writing is vital to the work of the social sciences. For 
years teachers in this department have developed lessons and assessments that teach students 
how to organize, prioritize and analyze evidence in order to write effective arguments and 
thesis statements. This work has been instrumental in encouraging our students to become 
independent, self-directed evaluators of information. Although the department has made 
much progress in regard to this goal, more work needs to be done in order to maximize 
efficiency by making our criteria as clear as possible for all students.  
 

• The World History I team met with the department chair of the English Department to 
collaborate across the disciplines on how to teach students to develop critical writing skills. 
More of these meetings are necessary if we are to find a common language, with common 
expectations in regard to effective critical thinking through writing.  
 

• Teachers from the ninth, tenth and eleventh grade met with social studies teachers from IAR 
to discuss discrete research skills and the level of sophistication in regard to content and 
skills taught in middle school classrooms. This exercise was well worth it as teachers at the 
high school level were amazed at the level of sophistication regarding research skills being 
taught at the middle school level. More collaboration between middle and high school is 
necessary in order to teach content and skills more effectively in the social sciences.  
 

• Teams have refined curriculum maps and individual units by revising current lessons, 
assessments and performance tasks. These revisions of the curriculum have been vital in the 
work of engaging our students to think historically. Teams have synthesized units, rewrote 
essential questions, and refined assessments and performance tasks in order to encourage our 
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students to make connections and apply previous knowledge to new situations; a skill vital 
to any serious student regarding the lessons of history. Curriculum is dynamic. We will 
continue to apply all of our effort to engage students to think critically.  

 
As each team has reflected on the progress and limitations of their work this year, it is necessary to 
document these important reflections in order to guide our problem of practice for next year. 
 
 
Mathematics 
 
Mission:   
The mission of the Farmington High School Mathematics Department is to prepare students to 
become competent and flexible mathematical thinkers, capable of analyzing and using data, 
thinking critically and creatively about mathematical problems, and working effectively in a 
collaborative environment. 
 
To support this mission, the department provides a rigorous and relevant curriculum that prepares 
students for the responsibilities, challenges and opportunities of the 21st century by providing 
meaningful mathematical tasks that develop critical-thinking and problem-solving skills, require 
collaboration, and encourage mathematical communication orally and in writing. 
 
Goal:  All students will improve their understanding of mathematical content, ability to solve 
problems and model situations mathematically, and ability to communicate mathematical ideas 
orally and in writing. 
 
Action Steps: 
 
1. The department will complete the revision of a Level-3 curriculum for Mathematics Course 1 in 

preparation for implementation in the 2010-11 school year.   
 

Product(s): preliminary lesson development for three units, unit sequence document, 
instructional resource materials including text selection. 
 
Status: 
• The Curriculum Map for Level 3 is complete, including two sequencing plans: one for an 

integrated course sequence and one for a more traditional sequence (Algebra 1, Geometry, 
Algebra 2).   

• Further work on the Integrated Math 1 curricular units is planned for Summer Curriculum 
Academy 2010. 

• The Integrated Math 1 team has volunteered to be a pilot site for the Algebra 1 curriculum 
designed for the State of Connecticut.  The state curriculum is aligned closely with 
Farmington curriculum.  Participating in the pilot will give us additional support of 
university mentors and allow us to have some input at the state level for a course that may 
have implications for future statewide end of course testing. 

 
2. Teams will develop and/or revise common lessons and performance tasks for each unit to 

engage students more deeply in doing the work of mathematics.  Teams also will assess the 
level and degree to which students are actively engaged in doing the work of mathematics. 
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Product(s): common lesson plans and performance tasks. 
 
Status: 
All teacher teams: 

• researched a problem of practice involving student engagement and multiple 
representation of mathematical ideas. 

• developed lesson sequences and observed one another teach a lesson.  This was followed 
up with a debriefing session and considerations for modifying the lesson. 

• reported a variety of data indicating the effect of the intervention.  In general, the results 
were promising.   

• specified next steps for further improvement for next year. 
 

3. Teams will identify and implement common instructional interventions designed to assist 
struggling students to improve their performance in mathematics. 
 
Product(s): list of scientific research-based instructional interventions for mathematics. 
 
Status: 

• Integrated Math 1, 2 and 3 teams identified struggling students and made 
recommendations for enrollment in the Integrated Math Start-Over Program, a program 
that is designed to start the course over again at the beginning of second semester with a 
smaller class size, more individual support, and a pace that accommodates the math-
challenged learner.   

• At the beginning of Quarter 3, the Integrated Math 1 team identified struggling students 
for an intensive tutorial to help strengthen basic numeracy skills.  Six students were 
enrolled.  They worked with RevolutionPrep, a software program designed to identify 
and remediate math difficulties back to the primary level.  Once identified, students 
participated in computer and personal tutoring sessions to help remediate issues with 
addition, subtraction, multiplication, signed numbers, fractions, decimals, and percents. 

• Students who do not meet the graduation standard in mathematics before the beginning 
of senior year must take a Math Portfolio class to demonstrate that they meet standard on 
critical Farmington math content and process standards.  Although most students 
complete the course in one semester, some students need more time.  The course remains 
active until all students have met standard.   

 
4. Teachers will encourage students at all levels to participate in math-related co-curricular clubs 

and activities such as the McDonough School Tutoring Program, Math Honor Society, Robotics, 
and Jets. 
 
Product(s): n/a 
 
Status:   

• Due to the large number of student volunteers for the McDonough School Tutoring 
Program, a second tutoring opportunity was offered to students.  The West Woods 
Tutoring Program offers high school students the opportunity to help at-risk elementary 
students in Farmington to develop basic math skills.  
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Indicators of Progress: 
 

1. Midterm Exam 

  Note:  standard for 2009-2010 calculated as grade of 60% or better. 
 

2. Final Exam 
Final Exams – Meeting Standard 

Level Course 2007 - 08 2008 -09 2009 - 10 
  # 

Total 
# 

Mtg Std. 
% 

Mtg Std 
# 

Total 
# 

Mtg 
Std. 

% Mtg 
Std 

# 
Total 

# Mtg 
Std. 

% Mtg 
Std 

3 Integrated Math 1 107 87 81 150 123 82 96 70 73 
 Integrated Math 2 210 149 71 226 172 76 174 114 66 
 Integrated Math 3 182 140 77 268 204 76 154 120 78 
 Elements of Algebra 69 37 54 95 62 65 54 52 78 
 Precalculus 135 107 79 222 191 86 170 125 74 
 Statistics 78 61 78 86 78 91 73 55 75 
 All level-3 courses 785 581 74 1047 830 79 721 536 74 

2 Algebra 2A/Geometry A 67 65 97 80 70 87 64 61 95 
 Geometry B/Algebra 2B 187 168 90 127 127 100 138 109 79 
 Precalculus H 66 59 89 89 84 94 64 58 91 
 All level-2 courses 317 292 92 296 281 95 266 228 86 

1 AP Calculus AB 62 62 100 54 54 100 92 90 98 
 AP Calculus BC 16 All exempt 26 26 100 36 36 100 
 AP Statistics 67 67 100 68 67 99 51 51 100 
 All level-1 courses 143 143 100 148 147 99 179 177 99 

All 
levels 

 1239 1016 82 1475 1257 85 1166 941 81 

  Note:  standard for 2009-2010 calculated as grade of 60% or better. 

Midterm Exams – Meeting Standard 
Level Course 2007 - 08 2008 -09 2009 - 10 

  # 
Total 

# 
Mtg 
Std. 

% 
Mtg Std 

# 
Total 

# 
Mtg 
Std. 

% Mtg 
Std 

# 
Total 

# Mtg 
Std. 

% Mtg 
Std 

3 Integrated Math 1 184 116 63 205 123 60 110 86 78 
 Integrated Math 2 318 216 68 287 172 69 185 125 68 
 Integrated Math 3 252 194 77 304 204 67 158 121 77 
 Elements of Algebra 78 66 85 85 62 73 52 33 63 
 Precalculus 170 134 79 245 191 78 172 155 90 
 Statistics 73 66 91 98 78 80 75 69 92 
 All level-3 courses 1070 792 74 1169 830 71 752 589 78 

2 Algebra 2A/Geometry A 80 69 86 99 70 71 68 54 79 
 Geometry B/Algebra 2B 195 183 94 161 127 79 135 126 93 
 Precalculus H 68 65 96 98 84 86 64 62 97 
 All level-2 courses 341 317 93 356 281 79 267 242 91 

1 AP Calculus AB 62 59 95 67 54 81 94 91 97 
 AP Calculus BC 16 16 100 31 26 83 37 37 100 
 AP Statistics 73 66 91 85 67 79 51 51 100 
 All level-1 courses 148 139 94 184 147 80 182 179 98 

All 
levels 

 1543 1248 81 1700 1258 74 1201 1010 84 
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3. Graduation Standard 
 

Math Graduation Requirement – Meeting Standard 
Assessment 2007 - 08 2008 -09 2009 - 10 

 # 
Total 

# 
Mtg 
Std. 

% 
Mtg Std 

# 
Total 

# 
Mtg 
Std. 

% Mtg 
Std 

# 
Total 

# Mtg 
Std. 

% Mtg 
Std 

10th Grade CAPT 351 260 74.1 323 252 78 303 235 77.6 
11th Grade CAPT 70 23 33 73 29 40 50 27 54 
11th Grade Internal Assessment 53 11 21 42 9 21 76 12 16 
Math Portfolio 32 30 94 35 35 100 31 31 100 
Total 506 324 64 473 325 69 460 305 66 
 

4. AP Exams 
 
 
 
 
 
 
 
 
 

5. Precalculus Exam 
 

Precalculus Cumulative Assessment – Meeting Standard (score of 3 or higher) 
Dimension 2007 - 08 2008 -09 2009 - 10 

 # 
Total 

# 
Mtg 
Std. 

% 
Mtg Std 

# 
Total 

# 
Mtg 
Std. 

% Mtg 
Std 

# 
Total 

# Mtg 
Std. 

% Mtg 
Std 

Mathematical Knowledge 202 167 83 273 204 75 233 182 78 
Applications/Modeling 202 161 80 273 180 66 233 77 76 
Communication 202 160 79 273 159 58 233 145 62 

 
6. Elective Enrollment 
 

Course 2007-08 2008-09 2009-10 
Elements of Algebra 
& Trigonometry 

69 62 54 

Statistics 78 77 73 
AP Statistics 67 67 51 
AP Calculus AB 62 55 92 
AP Calculus BC 14 26 36 

 
7. The number of students participating in math-related clubs, activities, contests, etc. 
 

Activity 2007-08 2008-09 2009-10 
McDonough Math 
Tutoring Program 

30 30 30 

Westwoods Tutoring 
Program 

NA NA 20 

Math Honor Society 47 56 65 
Robotics 40 30 42 
Jets    

AP Exam – Meeting Standard (score of 3 or higher) 
Course 2007 - 08 2008 -09 2009 - 10 

 # 
Total 

# 
Mtg 
Std. 

% 
Mtg Std 

# 
Total 

# 
Mtg 
Std. 

% Mtg 
Std 

# 
Total 

# Mtg 
Std. 

% Mtg 
Std 

AP Calculus AB 73 58 79 54 36 67 90 66 73 
AP Calculus BC 16 15 93 27 25 93 39 34 87 
AP Statistics 89 63 71 63 36 57 51 32 63 
All level-1 courses 178 136 76 144 97 67 180 132 73 
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Commentary/Next Steps: 
 

• The Algebra 1 Pilot program will be a major focus of the department next year.  The 
Integrated Math 1 team will be the most directly involved in implementation of the program.  
Successive courses in the sequence will need to adjust curriculum for the following year 
based on changes made in the pilot.  Because one of the goals of the curriculum is to teach 
to the big ideas of mathematics, this will be a good opportunity to extend the work of the 
EEPD team around improved instructional practice. 

• Incoming 9th grade students who did not meet standard on the 7th grade CMT have been 
identified.  Of these students, a group of 10 has been randomly selected to be part of an 
SRBI intervention.  They will be enrolled in an additional period of math for the first 
semester where the goal will be to remediate middle school math difficulties and help to 
bridge the gap between their level of understanding and what is expected in the high school 
math class.  Based on the findings of this intervention, the program may be ready for full 
implementation in 2011-12. 

• Math teams made good progress on EEPD goals around improved instructional practice.  
Particularly important to note is the use of research in helping to define the problem of 
practice and in framing the team’s professional work.  In an effort to support this work, the 
library has assisted the department in setting up a Math professional library, which now 
contains basic standards references as well as research handbooks.  The department plans to 
expand this resource over time. 

• Next steps on student engagement/improved instructional practice based on EEPD progress 
this year: 

o All three EEPD teams identified multiple representations as a persistent problem 
of practice.  Students should be able to frame mathematical problem-solving 
using multiple lenses:  verbal or text, symbols, graphs, tables, or diagrams.  All 
teams reported general weakness in students’ flexibility in working with all 
representations and understanding the connections among them. 

o Integrated Math 1 – The team revised the unit on linear functions and equations.  
They slowed the pace of instruction, changed the order of some concepts.  Using 
materials designed to encourage students to explain their thinking, the team 
assessed the level of understanding of the big ideas of the unit.   

o Integrated Math 2 – The team focused on the power functions unit.  While 
students experienced difficulty with some specific connections, the team was 
encouraged about the connections students made to functions considered later in 
the year.  Concepts that were introduced with power functions were then 
expanded in the trigonometry unit with students seeing the commonalities and 
differences between the two types of functions.   

o Integrated Math 3 – The unit on quadratic functions was revised to include more 
authentic treatment of the concepts and more connections among representations.  
Students had some level of choice in the unit project that they presented to the 
class to demonstrate understanding of quadratic functions in context.   

All three teams reported improved student performance as a result of the EEPD work.  In 
addition, all teams indicated that the problem of practice warrants a multi-year plan, and 
made suggestions for next steps. 
 

EEPD teams included peer observation as part of their professional learning.  Teams reported that 
the activity was productive but that more professional development on effective observation is 
necessary.    
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Science 
 
Mission:   
The mission of the Farmington High School Science Department is to prepare students to 
become scientifically literate individuals with the knowledge and skills required to better 
understand themselves and the world around them. 
 
To support this mission, the department provides a rigorous, relevant, and engaging curriculum that 
develops in students a deep understanding of the physical, chemical and biological sciences, and 
that provides students with meaningful opportunities to engage in scientific inquiry while 
strengthening their critical-thinking, problem-solving and communication skills. 
 
Goal: All students will improve their understanding of core science concepts in physics, chemistry 
and biology; their critical-thinking and inquiry skills; and their ability to access, understand, 
evaluate and apply information in various contexts.   
 
Action Steps: 
 
1. Teams will develop and/or revise common lessons and performance tasks to engage students 

more deeply in doing the work of science.  Teams also will assess the level and degree to which 
students are actively engaged in doing the work of science. 
 
Product(s): common lesson plans and performance tasks  

 
Status: 
• All teams have developed common benchmark assessments by unit.  The physics and  

chemistry teams carried out 9 CAPT performance and STS tasks embedded in their relative  
curriculum maps.  These tasks emphasize data analysis, validity, design and testing. The 9th 
grade team carried out several inquiry-based assured experiences involving choice.  The 
11th grade biology teams have developed and used common lessons and performance tasks 
that have students doing the work of biologists.   
 

• All 10th grade chemistry students were provided a 2-week CAPT Science Review preceding 
CAPT Science testing.  Students engaged in reviewing test-taking strategies, interpretation 
of graphs & scientific diagrams, practiced different questions formats on the CAPT, 
reviewed their 10 CAPT embedded tasks completed over the last 2 years and used additional 
teacher made activities to overview the big ideas and concepts covered in the performance 
tasks.  Students used the CAPT rubric with descriptors to score exemplars of constructed 
responses and reviewed science concepts not encountered since middle school using 
materials from a CAPT review text and just in time lessons covering biology concepts 
addressed in Dimension 1 of the Science CAPT. 

 
• Ninth grade students have taken the 9th grade CAPT practice test which is recorded in 

Powerschool.  This data can be used to identify students who will have difficulty on the 
science CAPT as sophomores and develop interventions to address their needs..  Data from 
the 2008 CAPT Science results by teacher indicate that 90+% of AP and Honors level 
Chemistry students were at or above goal and that Academic level students were far less 
successful and ranged from the 50 to 60% at goal or above goal.  Additional interventions 
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include extending the CAPT Science review time for Academic Level students, the 
development of a more extensive CAPT practice test assessment using release items and 
CAPT like tasks with a scoring rubric to reinforce analysis skills, numeracy, and science 
literacy skills assessed on CAPT in Dimension 2. 

 
• Several rubrics to assess the level and degree that students are actively engaged in the work 

of the discipline have been developed but need to be further revised and additional rubrics 
still need to be developed.  Examples of rubrics are those developed for carrying out 
research in Physics, Biology and Portfolio Science.  

 
2. Teams will identify and implement common instructional interventions designed to assist 

struggling students to improve their performance in science. 
 
Product(s): list of scientific research-based instructional interventions for science 
 
Status:  
• The 10th grade biology teams designed an EEPD to improve students’ ability to identify, 

evaluate and retrieve appropriate resources for research. A series of lessons were designed in 
which students actively explored the differences between various sources for their degree of 
reliability  The research better inform student writing in the discipline as refelcted in their 
postion papers on Genetic Engineering. 
 

• The chemistry teams designed an EEPD to address students who insufficiently support 
conclusions with evidence while ignoring physical evidence that is contrary to their 
conclusion.  Lessons were designed to scaffold tasks to carry out statistical analysis and 
writing prompts to reinforce writing conclusions using reasoning with evidence.  Student 
writing samples indicated improvement in using reliable data to promote student 
understanding and inform student writing of conclusions. 

 
• The 9th grade physics team designed an EEPD that focused on skills required for students to 

conduct independent research. A survey performed last year indicated that students, in 
general, did not have sufficient skills to consistently choose an appropriate research tool and 
resources to inform their writing.  Their lesson plan design included teaching students how 
to locate and evaluate reliable sources for research, enhancing the skill of critically reading 
and annotating their sources and gaining an understanding of the content and effectively 
communicating their research to an audience. 
 

• The department inserted three additional sections in each of the core areas as an intervention 
to address those students who are most at risk.  Coaching, mentoring, and a smaller student-
teacher ratio has increased student performance.   
 

• There was an increase use of science tutorial for students who needed to prepare for the  
local science assessment, the sceince CAPT re-take, and for those that needed servicing in  
the core academic areas.  Teams like the biology team set up make-up dates for students  
who had attendance issues to complete performance tasks after school.  

 
• A NHS science tutor program provided one on one peer tutoring for students who struggled 

in understanding concepts, using skills and performance on assessments. 
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• Increase use of SRBI interventions such as: use of graphic organizers, extended time, 

rephrasing of questions, homework logs, modified test, assigned weekly tutorial on 
rewording labs, and providing a WIKI to access class materials. 

 
3. Teachers and teams will work with the department leader and science tutor to develop resources 

to support students in Grade 11 science tutorial. 
 
Product(s):  CAPT-like questions and performance tasks for science tutorial 
 
Status: 
• 83 juniors were assigned to a mandated Science CAPT Tutorial 1 day/week staffed by 

science teachers and a part time science tutor.   Protocols were developed and used to record 
attendance, identify area(s) of greatest need based on individual scores by strand and 
dimension from their science CAPT scores.  Science CAPT review manuals were developed 
and used containing materials that covered content, performance tasks, scoring rubric, and 
assessments. 

 
4. The department will develop a fourth-generation of the Farmington Assessment of Science 

Performance for implementation in 2010. 
 
Product:  fourth-generation FASP  
 
Status: 
• A fourth generation FASP and modified FASP was developed and delivered to 87 juniors 

during the midterm exam make up day.  The FASP reflected science literacy, numeracy, and 
knowledge reflecting Farmington’s core science curriculum.  This generation of the local 
science assessment was adjusted to reflect the changes in the core curriculum maps in 
science.  56.3 % of the juniors met standard on the local science assessment. 

 
5. The department will analyze student performance data on the CAPT science test over the past 3 

years and determine next steps to improve student performance on CAPT.  
 
Product:  list of next steps for Science CAPT 
 
Status: 
• Analysis of longitudinal data of student performance for science CAPT Generation III was 

completed and presented to the department at one of its department meetings. 
• Data from the 2008 CAPT Science results by teacher indicate that 90+% of AP and Honors 

level Chemistry students were at or above goal.   
• Data from the 2008 CAPT Science results by teacher indicate that Academic level students 

were far less successful and ranged from the 50 to 60% at goal or above. 
• Conversation with M. Lomask (former CSDE and consultant) indicates a need for focused 

interventions in the content area of Biology (enzymes, DNA and RNA process, gene and 
chromosome mutation, cell organelle structure and function). 

• The 2009 CAPT-Science Generation III results showed that 67.4% of the students at or 
above goal (a decrease by 3.2% from the 2008 results). 
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• Farmington’s strongest performance remains in the experimentation strand.  The mean for 
student performance steadily increased in Dimension 2: Science Inquiry, Literacy, and 
Numeracy as indicated by an increase from 25.1 in 2007 to a mean of 26.4 in 2009 (88% 
of the 30 pts for this Dimension). 

• Student performance in Dimension 1:  Science Content & Knowledge has held constant 
from 2007 to 2009 at 27.4 points out of 45 possible points.  

• Generally, students who can score at least 10 points in each of the 5 Strands will score at the 
“Goal” level.  The following chart shows the % of students who scored at least a 10 in each 
of the 5 Strand areas and indicates areas of relative strength and weakness. 

 
• A CAPT Action Plan was developed and implemented.  This plan included: 

o 9th grade students performed the 5 curriculum embedded CAPT tasks and 10th grade 
students performed 4 embedded CAPT tasks which were stored in their portfolios.  

o 10th grade chemistry students carried out a 2-week CAPT review. 
o “Just in Time” lessons in Biology (covered in several Strands included in Dimension 

I of the science CAPT) were developed and carried out by biology teachers as part of 
the 2-week CAPT review in Chemistry. 

o 9th grade students took a CAPT-like practice test developed for the using released 
multiple choice items from previous versions of CAPT. 

o 10th grade students took a CAPT-like practice test developed using extensive 
multiple choice release items from previous versions of CAPT. 
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Indicators of Progress: 
 

1. Midterm Exam 

  Note:  standard for 2009-2010 calculated as grade of 60% or better. 

Midterm Exams – Meeting Standard 
Level Course 2007 - 08 2008 -09 2009 - 10 

  # 
Total 

# 
Mtg 
Std. 

% 
Mtg Std 

# 
Total 

# 
Mtg 
Std. 

% Mtg 
Std 

# 
Total 

# Mtg 
Std. 

% Mtg 
Std 

3 Physics 191 159 83 174 143 82 180 150 83 
 Chemistry 178 128 72 170 146 86 154 121 79 
 Biology 138 96 70 140 101 72 133 121 91 
 All level-3 courses 507 383 76 484 390 81 467 392 84 

2 Physics Honors 135 130 96 138 133 96 142 140 99 
 Chemistry Honors 143 128 90 135 123 95 140 119 85 
 Biology Honors 142 122 86 131 119 87 123 115 93 
 All level-2 courses 420 380 91 404 375 93 405 374 92 

1 AP Physics C 13 13 100 13 13 100 21 20 100 
 AP Physics B 54 50 93 34 33 97 50 43 86 
 AP Biology 60 52 87 83 69 86 67 56 84 
 AP Environmental 18 17 94 18 16 89 23 19 83 
 AP Chemistry 38 33 87 35 32 91 25 24 96 
 AP Computer Science 7 7 100 7 5 71 16 15 94 
 All level-1 courses 190 172 91 190 168 88 202 177 88 

All 
levels 

 1117 935 84 1078 933 87 1074 943 88 
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2. Final Exam  

  Note:  standard for 2009-2010 calculated as grade of 60% or better. 
 

3. Graduation Standard 
Science Graduation Requirement – Meeting Standard 

Assessment 2007 - 08 2008 -09 2009 - 10 
 # 

Total 
# 

Mtg 
Std. 

% 
Mtg Std 

# 
Total 

# 
Mtg 
Std. 

% Mtg 
Std 

# 
Total 

# Mtg 
Std. 

% Mtg 
Std 

10th Grade CAPT 356 250 70.2 335 225 67.2 306 214 69.9 
11th Grade CAPT       68 19 27.9 
11th Grade Internal Assessment 77 27 35.1 91 42 46.0 87 49 56.3 
Science Portfolio 29 29 100 45 44 97.8 42 42 100 
Total          
 

4. AP Exams 

 

Final Exams – Meeting Standard 
Level Course 2007 - 08 2008 -09 2009 - 10 

  # 
Total 

# 
Mtg 
Std. 

% 
Mtg Std 

# 
Total 

# 
Mtg Std. 

% Mtg 
Std 

# 
Total 

# Mtg 
Std. 

% Mtg 
Std 

3 Physics 190 170 90 161 129 80 167 141 84 
3 Chemistry 182 127 70 167 136 81 145 116 80 
3 Biology 138 118 86 135 87 65 130 74 57 
 
 

All level-3 courses 510 415 81 463 352 76 442 331 75 

2 Physics Honors 135 130 96 137 126 92 141 136 96 
2 Chemistry Honors 135 107 79 135 90 67 136 98 72 
2 Biology Honors 142 136 96 134 115 86 124 123 99 

 
 

All level-2 courses 412 373 91 406 331 82 401 357 89 

1 AP Physics C 13 13 100 13 13 100 20 20 100 
1 AP Physics B 54 54 100 34 34 100 49 49 100 
1 AP Biology 60 60 100 79 79 100 67 64 96 
1 AP Environmental 18 18 100 18 18 100 23 22 99 
1 AP Chemistry 38 38 100 34 34 100 25 25 100 
1 AP Computer Science A 7 7 100 7 7 100 16 16 100 
 All level-1 courses 190 190 100 185 185 100 200 196 98 

All 
levels 

 1112 978 88 1054 868 82 1043 884 85 

AP Exam – Meeting Standard (score of 3 or higher) 
Course 2007 - 08 2008 -09 2009 - 10 

 # 
Total 

# 
Mtg Std. 

% 
Mtg Std 

# 
Total 

# 
Mtg 
Std. 

% Mtg 
Std 

# 
Total 

# Mtg 
Std. 

% Mtg 
Std 

AP Physics C Mechanics  13 12 92 14 12 86 21 18 86 
AP Physics C EM 13 12 92 14 10 71 19 13 68 
AP Physics B 53 33 62 33 17 52 46 25 54 
AP Biology 60 56 93 76 66 87 67 56 84 
AP Environmental 18 16 89 18 15 83 23 14 61 
AP Chemistry  38 30 79 35 24 69 27 22 81 
AP Computer Science A 6 4 75 6 5 63 15 11 73 
AP Computer Science AB 3 3 100 2 2 100 N/A N/A N/A 
All lvel-1 courses 204 166 81.4 198 151 76.3 218 159 73.0 
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5. Elective Course Enrollments 
 

Course 2007-08 2008-09 2009-10 
Anatomy and Physiology 84 90 90 
Astronomy 39 45 37 
Environmental Science 16 15 38 
Forensics 60 59 64 
Biotechnology Honors 14 19 Didn’t offer 
Computer Science Honors 17 34 28 
Intro to Engineering Design 13 17 21 
Principles of Engineering 26 9 24 
Digital Electronics Not a course 19 Didn’t offer 
SPOT 11 14  
AP Physics C Mechanics  13 13 20 
AP Physics C EM 13 13 19 
AP Physics B 54 34 50 
AP Biology 59 79 67 
AP Environmental 19 18 23 
AP Chemistry 38 34 2 
AP Computer Science  7 7 16 
% of students taking 4 or more 
science courses 

          75 %           80 % N/A 

 
6. The number of students participating in science-related clubs, activities, contests, etc. 

 
Activity 2007-08 2008-09 2009-10 

JETS TEAM 24 48 40 
Robotics 40 30 42 
CT Science & Humanities 
Symposium 

   
7 

UCHC Cutting Edge Research 
Internship 

12 10 12 

UCONN Mini Medical School  5 5 3 
Science Olympiad n/a n/a 23 
Research in Biology Program n/a n/a 12 
Women of Innovation n/a n/a 4 
FHS Research Symposium n/a n/a 3 

NHS Science Tutors 
 

n/a n/a 11 

Astronomy Club   7 
Astronomy Internship  1 1 1 
Lake Compounce Physics Challenge n/a 25 33 

 
 
Commentary/Next Steps: 
 

• The JETS competition involved 4 teams from FHS - 4th place finish in the state  
• The Science Olympiad Team was comprised of 2 teams (5 gold medals in 4 events) 
• 4 of 5 finalists for the Women in Engineering Award were from Farmington; one was 

recognized at the annual dinner meeting of CT Association of Science and 
Engineering 

• One presenter from FHS at the annual UCONN Science & Humanities Symposium -
finished 2nd and qualified for the Nationals held in Baltimore.  
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• 3 students involved in the Biology Research Pilot presented their research at the 1st 
Annual FHS Science Symposium  

• 19 AP Environmental students presented 7 projects to Elementary students at Union 
School in a science fair format.  

 
 
World Languages 

 
Mission:   
The mission of the Farmington High School World Languages Department is to prepare 
students with the linguistic and cultural knowledge, skills, competencies and dispositions 
needed to successfully act as global citizens of the 21st century. 
 
To support this mission, the department provides a rigorous and relevant curriculum that prepares 
students to communicate, cooperate and connect with people of various backgrounds by deepening 
their understanding of their own and others’ languages, cultures and perspectives, and by 
strengthening their ability to communicate effectively, to read, think and write critically, and to 
effectively research and evaluate information.   
 
Goal:  All students will demonstrate continuous academic achievement in world languages by 
developing their listening, speaking, reading, and writing skills and their ability to examine the 
practices and perspectives of other cultures.   
 
Action Steps: 
  
1.  Teams will develop and/or revise common lessons and performance tasks for each unit to engage 

students more deeply in doing the work of world languages.  Teams also will assess the level 
and degree to which students are actively engaged in doing the work of world languages. 

  
Product(s): common lesson plans and performance tasks 
 
Status: 
All teacher teams: 
• researched a problem of practice involving increasing students’ ability to communicate in 

sustained, impromptu conversations. 
• revised speaking assessments to assess intrapersonal, interpersonal and presentational 

communication skills. 
• developed lesson sequences and observed one another teach lessons.  This was followed up 

with a debriefing session and analysis of data to measure student learning and to inform 
future instruction.  The results indicate that students were able to increase the length of 
narration and the breadth of what they were able to communicate over the course of the year.  
However, as the level of difficulty of the language increased, the accuracy of the language 
decreased. 

• Next year, the department will continue its focus on this goal.  Student goal setting will be 
employed to develop the student’s metacognitive awareness of their own language 
acquisition skills.  Furthermore, the department will modify the speaking rubrics to address 
the issue of accuracy vs. breadth of speech. 
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2.  Teachers in the French and Spanish III curricular teams will continue to monitor the level of 
instruction and student performance to accurately target student learning needs as they prepare 
their students for the Farmington Language Standards Test (FLST).  

 
 Product(s):   common lesson plans and common summative assessments   

 
Status: 
The Spanish and French III teams… 
• developed and implemented research-based strategies to develop the interpersonal and 

presentational speaking skills of the students.  These strategies involved teaching the skills 
of brainstorming, metacognition and circumlocution. 

• developed new formative and common summative assessments for each unit of the course to 
assess impromptu and presentational communication skills.   

• used the results of the data from the speaking assessments to further understand students’ 
strengths and needs and to inform additional teaching. 

• will continue to develop additional methods to formatively assess student speaking skills. 
 
3.  The department will refine the speaking portion of the FLST exam to assess the skills of 

interpersonal and presentational speaking.  FLST teachers will work in their curricular teams to 
create formative and summative assessments aimed at improving both modes of oral 
communication. 
  
Product(s):  revised FLST, common formative and summative assessments 
 
Status: 
All teachers: 
• revised the speaking portion of the FLST to assess interpersonal and presentational 

speaking. 
• developed new formative and common summative assessments for each unit of the course to 

assess impromptu and presentational communication skills.     
• used the results of the data from the speaking assessments to further understand students’ 

strengths and needs and to inform additional teaching. 
• will continue to develop additional methods to formatively assess student speaking skills. 

 
4.  Teams will identify and implement common instructional interventions designed to assist 

struggling students to improve their performance in world languages.  
  
 Product(s):  list of scientific research-based instructional interventions for world languages 

 
Status: 
• The department identified the following interventions as necessary tools for fostering 

student success in communication:  (1) the use of graphic and nonlinguistic representations 
to aid in the recall of discreet vocabulary, (2) the development of student metacognition 
related to communication, (3) the development of students’ ability to circumlocute, (4) the 
development of effective brainstorming strategies. 
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5.  Teachers will engage in professional development on how to use the new World Languages 

Multimedia Center to improve student performance.  Teachers will develop common lessons 
that incorporate this technology, with special emphasis on further developing interpersonal and 
presentational speaking skills.  

 
 Product(s):  database of lessons that support second-language acquisition skills through the use 

of technology. 
 
Status: 
All teachers: 
• have received over 9 hours of formal, common training on the uses of the Sony Soloist and 

Virtuoso system in the updated World Languages Multimedia Center.  Additionally, all 
teachers have had the opportunity to partake in 5 additional hours of training outside of the 
school day via Webinars. 

• all teams developed lessons that integrated the technology afforded by the language lab.  
These lessons included, but were not limited to, communicative practice on interpersonal 
and presentational speaking skills.   

• will continue to expand their knowledge of the uses of the technology, including the creation 
of common lessons that utilize the Sony Soloist and Virtuoso software. 

 
6. Teachers will organize and present a “World Languages Showcase Night,” in which seniors in 

levels VI-H and AP world languages classes will have the opportunity to share their senior 
language project with the community. 

  
 Product:   World Languages Showcase Night senior projects 

 
Status: 
• 96 Seniors presented their Senior Inquiry Projects on the evening of June 14.  Each project 

was either an interactive informational, musical, or theatrical performance in the target 
language.   

 
7.   Teachers will continue to collaborate throughout the year to provide students with varied 

opportunities for community-linked activities.  
  
 Product:  French students will have the opportunity to travel to Caen, France as part of a 

home-stay experience. Spanish students will have the opportunity to travel to eight 
different cities in Spain. 

 
Status: 
• 25 students traveled to Spain in April as part of a 9-city tour of the country.   
• 26 students were unable to travel to Caen, France, due to the volcanic ash cloud that 

interrupted air travel to France.  Therefore, the French exchange to Caen, France will occur 
in the spring of 2011.  The French students will visit in the fall of 2011.   
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Indicators of Progress: 
 

1. Midterm Exam 

  Note:  standard for 2009-2010 calculated as grade of 60% or better.

Midterm Exams – Meeting Standard 
Level Course 2007 - 08 2008 -09 2009 - 10 

  # 
Total  

# 
 Mtg 
Std. 

% 
 Mtg 
Std 

# 
Total  

#  
Mtg 
Std. 

% Mtg 
Std 

# 
Total  

# Mtg 
Std. 

% Mtg 
Std 

3 French I 22   31   23 22 96 
 French II 8   7   11 10 91 
 French III 42   28   39 39 100 
 French IV 61   27   20 6 30 
 French V n/a   37   20 20 100 
 Spanish I 53   38   39 32 82 
 Spanish II 57   67   47 40 85 
 Spanish III 117   124   173 158 91 
 Spanish IV 213   135   122 120 98 
 Spanish V n/a   129   99 79 80 
 All level-3 courses 573   623   593 526 89 

2 French II-H 3   3   7 7 100 
 French III-H 26   22   30 30 100 
 French IV-H 54   29   21 21 100 
 French V-H 19   24   26 26 100 
 French VI-H n/a   n/a   20 20 100 
 Spanish II-H 12   22   7 7 100 
 Spanish III-H 109   101   109 109 100 
 Spanish IV-H 134   73   66 63 95 
 Spanish V-H 66   61   58 58 100 
 Spanish VI-H n/a   n/a   32 32 100 
 All level-2 courses 423   335   376 373 99 

1 AP French Language 7   17   10 10 100 
 AP Spanish Language 37   26   35 35 100 
 All level-1 courses 44   43   45 45 100 

All 
levels 

  
1040 

   
1001 

  
1014 944 93 
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2. Final Exam  

  Note:  standard for 2009-2010 calculated as grade of 60% or better. 
 

3. Graduation Standard 
World Language Graduation Requirement – Meeting Standard 

Assessment 2007 - 08 2008 -09 2009 - 10 
 # 

Total  
# 

 Mtg 
Std. 

% 
 Mtg 
Std 

# 
Total  

#  
Mtg 
Std. 

% Mtg 
Std 

# 
Total  

# Mtg 
Std. 

% Mtg 
Std 

FLST 350 290 83 331 275 83 305 219 72 
          
          
          
Total          
 

Final Exams – Meeting Standard 
Level Course 2007 - 08 2008 -09 2009 - 10 

  # 
Total  

# 
 Mtg 
Std. 

% 
 Mtg 
Std 

# 
Total  

#  
Mtg 
Std. 

% Mtg 
Std 

# 
Total  

# Mtg 
Std. 

% Mtg 
Std 

3 French I 22   31   23 21 91 
 French II 8   7   12 11 92 
 French III 42   28   39 38 97 
 French IV 61   27   20 18 90 
 French V n/a   37   20 20 100 
 Spanish I 53   38   34 20 59 
 Spanish II 57   67   44 35 80 
 Spanish III 117   124   170 149 88 
 Spanish IV 213   135   122 97 80 
 Spanish V n/a   129   99 82 83 
 All level-3 courses 573   623   583 491 84 

2 French II-H 3   3   6 6 100 
 French III-H 26   22   30 30 100 
 French IV-H 54   29   21 21 100 
 French V-H 19   24   26 25 99 
 French VI-H n/a   n/a   20 20 100 
 Spanish II-H 12   22   9 9 100 
 Spanish III-H 109   101   109 109 100 
 Spanish IV-H 134   73   66 61 92 
 Spanish V-H 66   61   58 58 100 
 Spanish VI-H n/a   n/a   32 31 97 
 All level-2 courses 423   335   377 370 98 

1 AP French Language 7   17   9 9 100 
 AP Spanish Language 37   26   35 34 97 
 All level-1 courses 44   43   44 43 98 

All 
levels 

  
1040 

   
1001 

  
1004 

 
904 

 
90 
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4. AP Exams 
 
 
 
 
 
 
 
 
 

5. Elective Course Enrollments 
 

Course 2007-08 2008-09 2009-10 
French IV 61 27 20 
French IV-H 54 29 21 
French V n/a 37 20 
French V-H 19 24 26 
French VI-H n/a n/a 20 
AP French 7 17 9 
Spanish IV 213 135 122 
Spanish IV-H 134 73 66 
Spanish V n/a 129 99 
Spanish V-H 66 61 58 
Spanish VI-H n/a n/a 32 
AP Spanish  37 26 35 

 
6. The number of students participating in World Languages-related clubs, activities, 

contests, etc. 
 

Activity 2007-08 2008-09 2009-10 
French National 
Honor Society 

24 18 17 

Spanish National 
Honor Society 

74 64 36 

Las Voces n/a 20 25 
 

 
 
Commentary/Next Steps: 
 

• World Language teams made good progress on the EEPD goal of improving student 
communication skills.  Teams will continue to research and employ effective strategies for 
building interpersonal and presentational speaking skills next year.  Teams will address the 
issue of improving the length of student speech samples while maintaining a high level of 
grammatical accuracy.   

• Teachers will continue to develop their knowledge of the technology afforded by the World 
Languages Multimedia Center in an effort to deliver authentic language experiences that are 
highly engaging and comprehensive.   

• Teams will develop common lessons that foster student-centered learning in response to the 
new Framework for Teaching and Learning. 

 

AP Exam – Meeting Standard (score of 3 or higher) 
Course 2007 - 08 2008 -09 2009 - 10 

 # 
Total  

# 
 Mtg 
Std. 

% 
 Mtg 
Std 

# 
Total  

#  
Mtg 
Std. 

% Mtg 
Std 

# 
Total  

# Mtg 
Std. 

% Mtg 
Std 

AP French Language 7 3 100 16 4 25 10 8 80 
AP Spanish Language 36 31 86 25 21 84 33 27 82 
           
All level-1 courses 43 34 79 41 25 61 43 35 81 
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Health, Physical Education, and Wellness 
 
Mission:   
The mission of the Farmington Health, Physical Education and Wellness Department is to 
help all students develop the skills, knowledge and dispositions necessary for making 
optimum health, physical activity and wellness an important part of a healthy and balanced 
lifestyle. 
 
To support this mission, the department provides an integrated health, physical education and 
wellness curriculum designed to ensure that students become increasingly independent in their 
ability to access and evaluate reliable health-related information, self-manage behaviors, and make 
informed decisions, and to develop the skills and dispositions needed to create and achieve personal 
goals and advocate for their own health and that of their family and community. 
 
Goal: All students will improve their physical, communication, evaluation and analysis skills, as 
well as their ability to locate, evaluate and use reliable health and wellness information and their 
ability to set personal goals and advocate for healthy and balanced living,    
 
Action Steps: 
 
1. Teams will continue to develop and/or revise common lessons and authentic assessments for 

each unit to further engage students in the work of the discipline of health and wellness.  
 

Product(s): Common unit block plans and assessment packages 
 

Status: 
• Revisions to unit block plans and assessment packages in grades 9 and 10 were noted on 

curriculum maps for these 2 areas. Both maps are recent and changes were mostly related to 
the fine tuning of unit content, and the sequencing of activities to scaffold skills and 
concepts in order to help students make stronger personal connections to the material. Of 
particular note is that even though the grade 10 map was written for the reduced 2 day a 
week schedule, the team found they still lacked the time to fully implement the curriculum 
with any depth and had to eliminate numerous student experiences and a fair amount of 
content.  The team allocated additional team time this year to developing common lessons 
for each unit and in observing the teaching of these lessons for the purpose of refinement. 
The grade 11 personal wellness team also spent considerable time on unit development. PW 
11 was being taught under this format for the first time and is scheduled for map 
development this summer. Eight common units were developed by the team (4 classroom 
and 4 physical activity based) and detailed discussions were held on the efficacy of these 
units in supporting the mission and essential questions of this course.  

 
Assessment tasks and rubrics were reviewed for each unit and revised to better align with 
essential questions to capture and evaluate the important skills, knowledge and concepts. 
Future work will focus on updating physical activity assessments as well as taking a look at 
opportunities for students to present their work/learning/understanding in a way that is more 
meaningful and engaging.   
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2. Teams will develop and implement common formative assessments and utilize this data to 

identify student misconceptions and areas of misunderstanding and to inform instruction.  
 

Product(s): common formative assessments and strategies for analysis 
 
Status: 
• The Wellness 10 team restructured the assessment task for the “Self-Profile” assignment to 

allow students to present multiple iterations of their work at each step of the project. The 
team also met along the way to discuss common issues in student work and strategies for 
getting students to make the suggested revisions of their work.  

• Teachers on both team 9 and 10 utilized videotape of student performance in physical 
activity as formative assessment opportunity.  Small groups of students were videotaped 
during a rotation on one day and then viewed that tape the next class in the same rotation. 
Students utilized a performance rubric and self-assessed.  Students were then given an 
opportunity to self-select practice opportunities in future classes.  This formative assessment 
opportunity will become common practice for all grade 9 and grade 10 students for selected 
units.  This format will also be adapted for grade 12 activity classes. 

• Grade 11 students were given significant feedback on draft SMART goals, research and 
personal reflections related to their semester long Personal Improvement Portfolio (P/I/P). 
Teacher insights related to this work will inform the summer map work. 

 
3. The Grade 11 Personal Wellness team will work with the library media specialists to integrate 

research methods into the Personal Wellness Research Performance Task. 
 
 Product(s):  new research-based performance task for Grade 11 Personal Wellness students 
 

Status: 
• The PW team worked with the LMS to create a research component to the 2nd semester 

portfolio project.  The research component was created to give students an opportunity to 
grow their knowledge base around, or “get smarter about,” a wellness topic of their choice 
that would lead to the development of a SMART goal.  This process included students 
finding an article in the “popular press” (Time, Newsweek, New York Times), following a 
lead from that article (cited research or a search term) that could take them to a more in-
depth ‘research based” article, and then finally finding a user-friendly “how-to” type of 
resource that most typically ended up being a web site.  Students used NoodleTools to 
summarize each article and to reflect using 3 personal connections, 2 questions, one big idea 
format.  The consensus amongst the team and the LMS was that students had a great deal of 
difficulty generating search terms for this type of investigation. Typically students can 
search an historical event, an author, or critical reviews of a novel using basic search 
engines.  In this case those same skills and tools did not translate as well as students tried to 
look for articles and research on “self-management” or “stress reduction”.  Students too 
easily found “how to’ articles but were not always persistent enough to look elsewhere and 
find information to the depth that we were looking for.  More focused search tools will be 
utilized in the future and we will also sequence the research component later in the process 
of goal setting so that students have a clearer idea of their topic. 
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Indicators of Progress: 
 

1. Department Assessments 
Health, Physical Education and Wellness – Meeting Standard 

Assessment  2008 -09 2009 - 10 
    # 

Total 
# 

Mtg 
Std. 

% Mtg 
Std 

# 
Total 

# Mtg 
Std. 

% Mtg 
Std 

Grade 9 Philadelphia Essay: 
Self-Management 

   n/a n/a 74 324 249 80 

Grade 9 Chem. Ed. 
Advocacy/Analyzing Influences 

   n/a n/a 96 315 282 90 

Grade 10 Mental Health/Stigma    n/a n/a 80 305 206 67.5 
Grade 11 Wellness Portfolio/ 
Goal Setting 

       
TBA 

 
TBA 

 
TBA 

Total          
 
 
 
 
 
 

2.   CT Physical Fitness Assessment (3rd Generation) 

** 2nd Generation CPFA (norm referenced) 
*** 3rd Generation CPFA (new standards/test item procedures, criterion referenced) 
 

Grade 10 Fall 
2007** 

Grade 10 Fall 
2008** 

Grade 10 Fall 
2009*** 

 

Boys Boys Boys Girls Boys Girls 

A. # of students tested on all 4 items 160 164 164 152 150 143 

B. # of students medically exempt 8 4 4 4 6 9 
C. # number of students meeting 
flexibility standard 

106 
(66%) 

134 
(81%) 

134 
(81%) 

140 
(92%) 

119 
(79%) 

95 
(66%) 

D. # of students meeting the muscular 
strength and endurance standard 

152 
(95%) 

159 
(97%) 

159 
(97%) 

142 
(93%) 

123 
(82%) 

113 
(79%) 

E. # of students meeting the upper 
body strength standard 

136 
(85%) 

136 
(83%) 

136 
(83%) 

119 
(78%) 

109 
(73%) 

106 
(74%) 

F. # of students meeting the aerobic 
standard 

99 
(61.8) 

116 
(71%) 

116 
(71%) 

114 
(75%) 

126 
(84%) 

114 
(80%) 

G. number of students meeting 
standard on all 4 items 

72 
(43%)

96 
(59%)

 

96 
(59%)

 

91 
(60%) 

 

90 
(60%) 

68 
(48%) 
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3.  The number of students participating in Wellness related clubs, activities, contests, etc. 
 

Activity 2007-08 2008-09 2009-10 
Peer Leaders  30 30 
“Open Gyms” 
15 sessions per week 

 N/A 450 students  
per week 

After school use of 
Fitness Room 

 N/A 20-30 students  
per day on average 

    
    

 
 
Commentary/Next Steps: 
 

• I am extremely satisfied with the work this group of teachers has done this year.  I am even 
more satisfied with the increasing level of responsibility teams and individuals have taken in 
getting this important work accomplished.  Teams are increasingly able to identify their next 
steps without intervention and see the work as an ongoing, connected process, not a series of 
discrete tasks.   

• I believe we are getting closer and closer to a sequence of 9-12 experiences that meets the 
developmental needs of all of our students.  Much work needs to be done in the area of 
tracking student performance by standards, increasing the connections that students can 
make to the content, and making the instructional core common and non- negotiable.  The 
PW course map needs to be written this summer and instituted in the fall.  This course is 
critical in our sequence and we need to get it right. In addition, the focus of the 12th grade 
courses needs to better defined and made to be a follow-up to the PW 11 course. 

• Analysis of performance data for internal department assessments has focused on 
transitioning to rubric-based standard for all assessments (vs. grade-based assessment that 
still exist for some assessments) and tracking that data in Powerschool.  Grade-based 
standards tend to be overly influenced by our department on late submission of work and 
thus does not speak to the students ability to show an understanding of the concepts and 
skills we wish to elicit. The next step for the team would include inter-scorer reliability and 
blind scoring of student work sets for the purpose of making sure we are holding students to 
the same standard of performance and, even with a descriptive rubric, that we are clear what 
that looks like. 

• CT Physical Fitness Assessment Data for Fall 2009 is, in reality, baseline data for future 
comparison.  The 2009 assessment was revised to include updated testing procedures that 
changed the nature of some items and most importantly, moved to physiologically based, 
criterion referenced standards.  The biggest impact can be seen in  two areas: 1) scores for 
females on the flexibility test which had procedural changes in testing that made the item 
more stringent for scoring, along with a tougher standard for passing (though the scores for 
males stayed flat),  and 2) test results for males in the aerobic component in which the 
standard was tied to the physiological measure of Vo2 Max converted to a mile time and 
made threshold for passing more reasonable compared to the previous norm referenced 
standard. 
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Music 
 
Mission:   
The mission of the Farmington High School Music Department is is to prepare students to 
become citizens who participate fully in a diverse, global society and who are capable of 
understanding their own historical and cultural heritage and those of others within and beyond 
their communities through music, a basic expression of human culture. 
 
Fundamental to this mission is a rigorous curriculum that challenges students by providing them 
with opportunities to communicate independently by performing, creating and responding to music 
and by strengthening their ability to read, notate, analyze and evaluate music.   
 
Goal:  All students will improve their ability to perform, create, and respond to music through a 
deeper understanding of note reading, analysis, evaluation and music literacy. 
 
Action Steps: 
 
1. The department will develop common lessons and performance tasks for a unit of music  

literacy in all ensembles to engage students more deeply in the musical process. 
   

     Product(s):  common lesson plans, unit and performance tasks 
 
Status: 
• We developed a unit of six lessons using Kodaly solfege syllables and Curwen hand signs. 
• Teachers developed effective instructional strategies including assessing student 

understanding of solfege and hand signs with adjustments to lessons to fit individual 
student’s needs (differentiating instruction).   

• Performance tasks that coincide with each lesson were piloted. 
 
2.   The department will develop and implement common formative assessments and opportunities 

for students to reflect on their own performance.      
 

Product(s):  Reflection practice sessions, formative assessments for mid-term exam. 
 
Status:  
• Individual practice sessions and assessments using SMART music technology. 
• Assessments include decoding folk songs using solfege. 
• Common assessment questions related to solfege, hand signs, and sight reading skills were 

embedded in the music ensemble mid-term exams. 
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3.   The department will identify and implement common instructional interventions to assist all 

students to improve their performance through improved music literacy. 
 
 Product(s):  compilation of common scientific research-based instructional interventions in 

music 
 

Status:  
As a department, we compiled a list of instructional interventions to assist students to improve 
their performance through music literacy.  
• Use solfege and Curwen hand signs without notation in the introductory stages. 
• Solfege and hand signs reinforce the interval relationship of notation. 
• Audiation is a necessary step in the successful use of solfege and hand signs. 
• Assess prior knowledge and modify before advancing to the next level of solfege. 
• The use of music dictation reinforces audiation in sight reading. 

  
4. The department will engage in peer video or classroom observations of music literacy lessons to 

discuss lesson revision, implementation of instructional strategies and improvement of student 
performance. 

  
Product(s):  classroom observations collection, lesson revisions, performance data  

 
Status:   
The music faculty observed all music classes in relation to the improvement of music literacy 
and discussed progress at team meetings. 
• Includes brainstorming in team meetings about proper sequencing and problem areas 

encountered in class.   
• Daily discussion of series of mini lessons so we keep in the correct lesson sequence and 

revisions. 
• Small and large group assessments of solfege sight-singing, echo patterns and hand sign 

audiation.  
• Twenty-five percent of our mid-term assessment questions were related to solfege, hand 

signs, and sight reading skills. 
 
5. The department will engage students in all ensembles to participate in school and community 

performances to deepen musical communication beyond the classroom. 
 

 Product(s):  community collaborative partnerships, group service projects 
 

The Farmington High School Music Department developed partnerships with the following 
community organizations involving performance and service work: 
Farmington Senior Center, Farmington Rotary Club, Farmington Public Library, Farmington 
Family Services, Wadsworth Atheneum Museum, UConn Health Center, Special Olympics and 
Unified Sports, CIAC  

 
The FHS music ensembles performed in the following school events throughout the school year: 
Home Football Games, National Honor Society Induction, World Language Honor Society 
Induction, Amnesty International FHS Chapter World Celebration, Teacher Appreciation 
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Breakfast, District wide Art Exhibits, Senior Convocation, Renaissance History Unit, Varsity 
Sports Home Games, Special Education Friends Group weekly.     
  

 
Indicators of Progress: 
1. The number of students improving in music literacy performance assessments recorded. 
2. The number of community performances, collaborative community partnerships and group 

service projects completed. 
3. The number of students meeting or exceeding standard in music as determined by performance 

assessments. 
4. The number of students enrolled in AP Music Theory, and the number of such students 

receiving a score of 3 or higher on this exam. 
5. The number of students enrolled in music courses, co-curricular clubs, contests.  
6. The products described in Action Steps above. 
 
 
Elective Course Enrollments 
As the student population has been decreasing for the entire school the music participation has been 
increasing. 
 
2006-07 Grade 9 46% 
 
2007-08 Grade 9 49% 
 
2008-09 Grade 9           61% 
 
2009-2010       Grade 9 62% 
 
 
The number of students participating in music-related clubs, activities, contests, etc. 

 
Activity 2007-08 2008-09 2009-10 

Number of Students auditioning for Northern Region 
Music Festival 

89 120 139 

Honor Choir 8 10 12 
CT Northern Regional Musicians 58 77 78 
CT All-State Musicians 32 20 27 
TRI M Music Honor Society 50 80 115 
Tunxis Arts Challange 0 3 10 

 
 
 
Important School Initiatives  Music Department Initiatives 

Developing the knowledge, skills, core competencies and dispositions that students need to acquire for 
success in work and life in the 21st century continues to be an important focus of our work.  We intend to 
continue promoting 21st century teaching and learning in a positive, supportive climate that fosters greater 
student independence and emphasizes individual effort as way to improve achievement.  The specific goals 
and action steps in each of these areas include: 
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A. Promoting 21st Century Teaching and Learning 
 
Goal: To prepare all students for 21st century demands by leading them to deep understanding 
of Farmington's essential understandings and content standards. 

 
Action Steps: 

  
Objective 1: To strengthen the faculty's instructional skills in order to promote greater student 
engagement and deeper understanding of Farmington Public School’s established essential 
understandings and content standards by: 

• Planning meaningful, coherent professional development activities designed to 
strengthen teaching for understanding as outlined by music PD. 

• Supervising faculty for their demonstration of teaching to the “big ideas” 
represented in Farmington’s established essential understandings and content 
standards and their use of performances of understanding in their classroom 
practice. 

• Promoting best instructional practices within and across disciplines by making 
teaching practices more transparent and by promoting collaborative inquiry among 
teachers. 

• Improving the effectiveness of collaborative teams of teachers to share best 
practices around curriculum, instruction and assessment as in mini lessons 
demonstrated at Music Department meetings. 

• Training teachers in the effective use of technology, music department use of 
SMART music assessment, teacher website, department website, ear training 
websites, community communication blog. 

 
Objective 2:  To promote technology-based learning alternatives to support greater student 
achievement by: 

• Piloting on-line courses when appropriate. 
• Piloting technology and computer-based classes in various disciplines. 
• Implementing career pathways plans of study for all students. 

 
Objective 3: To create more opportunities for students to participate in “real-world,” authentic 
experiences to prepare them for 21st century demands by: 

• Piloting a series of lessons, “Composing in the Real World” during the instructional 
time following Advanced Placement exams. 

• Students planning community events such as the Senior Café, a senior citizen dinner 
with performance. 

• Promoting community connections for students through music performance with 
community organizations. 

• Piloting a Capstone Experience among a small cohort of twelfth-grade students 
throughout the year, and exploring ways to expand this program to include more 
students in coming years (Sarah Gother’s original Music Composition). 
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B. Improving School Climate  

Goal:  To improve the school’s climate by fostering a culture of respect, civility, and belonging. 

Action Steps:  
 

• Use the teacher and department websites to communicate meetings, performances and 
instructional events to student and parents.  

• Use new technologies to communicate student and parent involvement in music events 
with blog to families.  

Student involvement in school activities through music ensembles (at sporting events, NHS 
induction, World Language induction, history classes, senior convocation, art exhibits, senior 
citizen dinners.  
 
 
Fine and Applied Arts: 

 
Mission:   
The mission of the Farmington High School Fine and Applied Arts Department is to prepare 
students to become creative and innovative thinkers, confident in creating unique personal art 
and design in highly competitive real-world applications, with an awareness of contemporary 
visual culture and media, and a deep appreciation of contemporary, historical and global art 
and design. 
 
To support this mission, the department provides a rigorous and relevant curriculum that 
prepares students for the contemporary challenges and opportunities of post-secondary fine art 
programs, and the real-world design applications found in careers in the applied arts  
 
Goal:  All students will improve their skills of creative problem-solving while becoming more 
aware of abundant design possibilities.  Students will gain an appreciation of the inherent 
qualities of the media and tools used in creating art and design.   
 
Action Steps: 
1. Teachers will continue their collaborative work as peer partners, observing each others’ teaching 

strategies and documenting those that are most effective in improving student performance. 
 
Product(s):  list of effective instructional strategies 
 
Status: 
•   Our list of effective instructional strategies includes the following: 

* assessing prior knowledge and then modifying instruction based on this knowledge 
* conceptual development – critical thinking about process that connects learning with other 
   concepts 
* consistent encouragement of reflection 
* encouraging students to think at higher levels through inquiry-based questioning skills 
* formal and informal assessment methods 
* frequently and effectively assessing student understanding and adjusting instruction to fit 
   individual student’s needs (differentiating instruction) 
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* challenging evidence of assignments’ criteria in final projects 
* encouraging curiosity and openness 
* requiring students to effectively communicate their learning through critiques (peer and  
   whole group) 
* students consistently and effectively engaged in open-ended questions, discussions,  
   investigations, and/or reflections 
* facilitating critiques where evidence, assumptions, and reasoning are challenged by  
   teacher and other students 

 
2. Teachers will continue to analyze student work for creative growth over time in response to 

different teaching strategies. 
 
Product(s): synthesis and selection of student portfolios and projects collected online in 
Digication Program. 
 
Status: 
• This is a two-year pilot.  The Vertical Team has begun this work this year and will continue 

in the upcoming school year.  
• We have arrived at a format that we feel shows both a high level of student performance and 

effective teaching strategies for encouraging creativity and higher order thinking. 
 
3. Teachers will collect visual data and document student growth by grade level using the digital 

portfolio program. 
 
Product(s):  student digital portfolios 
 
Status:   
This process is underway. 
 

4. Teachers will continue to evaluate and fine-tune instruction and assessment strategies in order to 
assure deep levels of student understanding. 
 
Product(s):  revised common assessments 
 
Status:   
This will be addressed in the 2nd year of our 2-year pilot of the digication program. 
 

5. Teachers will identify and implement common instructional interventions designed to assist 
struggling students to improve their performance in the fine and applied arts.  

 
 Product(s):  list of scientific research-based instructional interventions for fine and applied arts  

 
Status:   
As a department, we’ve begun to compile a list of effective instructional strategies that help all 
students succeed in our classrooms: 
• Differentiated instruction based on skill level, as well as emotional/physical needs   
• Positive and welcoming classrooms 
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• Consulting with guidance counselors, special ed teachers, administrators and colleagues re: 
students, their abilities and learning styles 

• Instruction that is culturally competent and aware 
• Daily “check-ins” with students and their work (roving dialogues); one-to-one assessments 

of student progress 
• Clear expectations for behavior and “studio habits of mind” 

Indicators of Progress: 
1. The number of students meeting or exceeding standard in courses as determined by their 

performance on common assessments.   
2. The gains in student creativity and understanding of design as reflected in data gathered through 

oral and written presentations and projects. 
3. The number of students enrolled in AP Studio Art and the number of such students passing the 

portfolio requirement. 
4. The products described in the Action Steps above. 
 
 
Indicators of Progress: 
 

2. AP Exams 
 
 
 
 
 
 
 

3. Elective Course Enrollments 
 

Course 2007-08 2008-09 2009-10 
Drawing, Painting, 
Design 

36 42 44 

Crafts 63 65 40 
Photo Design 54 119 90 
Multimedia 20 59 53 
Digital Photo 14 14 26 
Advanced Studio 21 12 10 
Ceramics 33 102 34 
3D Design  17 17 
Art & Design   34 
Animation   15 
Studio Art   10 
AP Portfolio   6 
Portfolio    8 
Art Through Tech   6 
Comp Tech   78 
Trans Tech   25 
Alt Energy   19 
Construction 1   27 
Construction 2   11 
Designing Minds   19 

AP Exam – Meeting Standard (score of 3 or higher) 
Course 2007 - 08 2008 -09 2009 - 10 

 # 
Total  

# 
 Mtg 
Std. 

% 
 Mtg 
Std 

# 
Total  

#  
Mtg 
Std. 

% Mtg 
Std 

# 
Total  

# Mtg 
Std. 

% Mtg 
Std 

AP      8 100  6 100 
All level-1 courses          
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4. The number of students participating in Fine & Applied Art-related clubs, activities, 
contests, etc. (FHS only) 
 

Activity 2007-08 2008-09 2009-10 
Art Club 28 30 25 

Habitat for 
Humanity 

85 95 120 

Rebuild Hartford 75 85 95 
Scholastics Art Exh 20 20 (9 won awards) 16 (7 won awards) 
Tunxis Challenge -- -- 3 (2 won awards) 

MCC high school & 
college student comp 

-- -- 5 (4 were selected) 

FV Women’s Club 8 (4 won prizes) 10 (4 won prizes) 10 (2 won prizes) 
Gallery on the Green -- -- 5 (3 won awards) 
Leadership through 

the Arts Independent 
Study 

-- -- 7 

Student Leaders -- -- 12 
Community Service 

-- Construction 
83 87 95 

Theatre Set – Fine & 
Applied Arts 

34 32 37 

Multicultural Arts 
and Technology 

Program “Student 
Mentors” 

-- -- 34 

 
 

Commentary/Next Steps: 
 

• Continue to compile our list of successful teaching strategies on digication and share with all 
staff during department meetings 

• Open digication to all staff members for next school year, 2010-2011 
• Assess curriculum vertically, K-12, using student performance data on digication 
• Create common assessments for each grade level 
• Continue to compile SRBI interventions by developmental levels. 

 
 
School-to-Career 
 
Mission: 
The mission of Farmington High School’s School-to-Career (STC) Center is to prepare students 
for success by equipping them with the knowledge, skills and dispositions to make responsible 
and informed decisions about their own secondary and post-secondary educational and career 
options. 
 
To support this mission, the STC Center assists students in developing individualized post-
secondary education and/or career plans by helping them to identify their personal and career-
related interests, strengths, goals and aspirations and connecting them to their high-school program 
of studies.  The STC Center also helps students to develop work-readiness knowledge and skills and 
to explore career possibilities through developmental guidance classes, internships, job shadowing 
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and work-study opportunities, career talks and company tours.  The STC Center also assists 
students in developing resume-writing, job application and interviewing skills. 
 
Goal:  Working with their school counselor and the STC Center, all FHS students will develop 
a career plan that includes at least one career exploration experience before they graduate.  
  
Action Steps: 
1. STC Center staff, in conjunction with guidance counselors, will encourage all students to 

participate in a career exploration experience aligned with their chosen career pathway.   STC 
Center staff also will work with the Guidance Department to incorporate career interests and 
activities into the Naviance student database and will conduct annual career interest surveys for 
students in grades 9-11 to identify student career interests as well as potential participants for 
career exploration programs.  

 
2. STC Center staff will inform FHS parents and employers of STC opportunities and encourage 

participation through the Principal’s Newsletter, the Parent-Principal Forum and the STC 
website, and will recruit local businesses and organizations to participate in STC activities and 
programs.  The STC Center also will continue to coordinate company tours, job shadows and 
internship programs including the Education Internship Program, the Cutting Edge Bioresearch 
Program at UConn Health Center as well as civil engineering and journalism internships and 
other work-based learning experiences for students. 
 

3. The STC Coordinator will continue to work with Farmington Alternative High School 
students directly to plan and implement career education activities and serve as a resource 
for internship and work-study placements. 

 
Indicators of Progress: 
1. The number of students in grades 9-11 who complete the Career Cluster Survey in Naviance as 

part of their developmental guidance program. 
 
Outcomes: 
This year we developed and piloted a Career Cluster interest survey for 9th, 10th and 11th graders. 
The electronic survey was administered as part of a Developmental Guidance class. Data from this 
survey is used to identify prospective students for career exploration programs and events.  
 
Next Steps: 
We will increase the number of 9th, 10th and 11th graders completing the Career Cluster survey from 
300 to 500 by allowing additional time in the Guidance classes for students to complete the survey. 
We will also e-mail the survey to students who did not complete it during class time.  
  
2. The number of students participating in career days, job shadowing, internships and other work-

based learning experiences. 
 
Outcomes 
Student participation in career exploration activities and events and tutoring programs increased 
slightly in 2009-2010.  
 
Current economic conditions have forced some employers and employer organizations to eliminate 
career events for high school students, e.g. General Electric High School Engineering Challenge 
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and Construction Career Day. However, we are seeing increases in healthcare-related career days 
and summer internships for students. 
 

Program Area 2008-2009 2009-2010  
 Internships 
 

68 63 Senior Capstone pilot included 8 seniors 

McDonough 
Math & Lit 
Booster Tutoring 
 

79 78 Due to the high level of student interest in this 
program (over 100 attended kick-off 
meeting.)  
We were not able to accommodate all 
students in the McDonough program, 
however, all interested students were able to 
participate in at least one of three different 
tutoring programs this year. 

Westwoods Math 
Tutors 

 20 This new math homework help and tutoring 
program started this year was very successful. 
We expect this will continue to grow in 2010-
2011. 

School for 
Young Children 
Asylum Hill 
tutors 

 5 FHS students joined Avon High School 
volunteers to help in this pre-school literacy 
initiative in Hartford. We expect this program 
to grow in 2010-2011. 

Job Shadows 
 

12 15 Senior Exploration Day will include an option 
for students to participate in a job shadow. 

Career and 
College events 
 

160 131 New events this year included an engineering 
company tour at Proton Energy Systems and a 
Microsoft Digi-Girlz event for young women 
interested in computer science and business. 
Twenty (20) students will be participating in 
summer health career programs this year 
including 2 new programs in forensic science 
and public health. 

Total  
 

319 320  

 
Next Steps 
 
3. The number of local businesses and organizations participating in STC-related activities and 

programs. 
 
Outcomes: 
In 2009-2010, The School-to-Career Coordinator presented to the Farmington Rotary and 
Farmington Chamber of Commerce Board of Directors in 2009-2010 and attended a variety of 
local business networking events. Twelve (12) new employers were added to the School-to-Career 
database for a total of 142 employer contacts. 
 
Next Steps: A parent career survey is being developed and will be sent to Farmington parents in an 
effort to further increase parent/employer participation in Career Center activities. 
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4. The number of students participating in career and technical education classes and the number 

of students meeting standard in those classes. 
Outcomes 
The numbers of students taking career and technical education classes dropped slightly, from 866 
to 831. We expect these numbers to drop further in 2010-2011 due to the elimination of the culinary 
arts program (approximately 90 students.)  
 
Next Steps 
5. The number of students taking and passing the National Occupational Competency Testing 

Institute exams. 
 
Outcomes 
Student performance on the annual State assessments for Career and Technical Education (CTE) 
has declined over the past three years while academic achievement, as measured by the CAPT has 
increased steadily. We have analyzed the results and we are putting in place strategies to improve 
skill attainment in all CTE areas. Two new assessments in wood technologies and personal finance 
will be administered next year. 
 
Next Steps 
CTE teachers will receive the results of the 2010 assessments in June, 2010. In the fall of 2010, 
these teachers will review the State standards and competencies for their areas and will develop 
strategies to improve student skill attainment, e.g. developing lessons to teach the concepts not 
covered in current curricula. In addition, teachers will consider how to factor this assessment  into 
students’ grades. 
 
 
Guidance 
 
D.  Guidance Department 

 
Mission: 
The mission of the Farmington High School Guidance Department is to support all students in 
meeting Farmington High School’s high academic, civic, and social goals. 
 
To support this mission, the department provides substantial support to move all students towards 
these standards as measured by meeting graduation requirements and successfully developing post-
secondary educational or career plans. 
 
Goal:  All students will demonstrate improved performance toward meeting all graduation 
standards by developing an individual learning plan and establishing appropriate post-secondary 
goals. 
 
Action Steps: 
 
1. Counselors will review past performance of student not progressing toward graduation 

requirements   
 

Product(s): identification of targeted students  
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Status: 
• Twenty-four juniors were identified as being in the targeted group   
 

2.  Counselors will work with teachers, administrators and each other to develop short- and long-
term interventions to enable individual students to meet standards and benchmarks.  Counselors 
will share best practices with each other to develop a systemic approach to ensuring success for 
all students. 

   
       Product(s): list of interventions for student success 

 
Status: 
• Each student developed an action plan for success or a self-reflection sheet and frequent 

individual meetings have been held to monitor and assess progress. 
• Classroom observations were done on for all targeted students to provide a benchmark 

assessment and to establish a baseline for collaboration with the subject teachers to monitor 
progress.  

• Regular consultation was established with teachers and parents. 
• Power School access by students and parents was monitored regularly.  
• Multiple field trips were undertaken to broad access post-secondary educational institutions.   
• Counselors regularly shared implemented strategies with departmental colleagues at weekly 

staff meetings. 
• Weekly case reviews with counselors, social workers and an assistant principal have been 

held to focus on challenging students who are not meeting with success. 
 
3.  Counselors will research motivation theory and its application to student performance and 

develop appropriate interventions to ensure success for all students 
   

Product(s):  list of scientific research based interventions for counselors 
 
Status: 
• Each counselor presented research on relevant topics such as successful transition to post-

secondary education, strategies for preventing school dropouts, helping students with 
disabilities during the college search, working toward student self-direction and personal 
efficacy as educational goals.   

• Benchmark assessments such as CMT’s, CAPT, and DRP’s were utilized to monitor 
learning needs and challenges and to share with classroom teachers. Ineligibility status, 
attendance, and disciplinary data were also utilized to target interventions. Entry dates into 
the Farmington School system also assisted in evaluating the level of past developmental 
and instructional support. 

• Tier 2 interventions implemented included the utilization of small group counseling, tutorial 
lab assignments in math, science, world language, and/or writing, peer tutoring, weekly case 
reviews, regular collaboration with teachers on instructional strategies, frequent individual 
student meetings to assess appropriate progress in response to intervention(s), supplemental 
goal-setting meetings and activities for exploration of post-secondary educational programs. 

• Tier 3 interventions included referral to the student intervention team and parent/teacher 
conferences.  
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4.   Counselors will collaborate with their students to develop individualized learning plans and 
post-secondary plans. 

 
Product(s): individualized learning and post-secondary plans for each student 

 
     Status: 

• Each student developed an individualized learning outline and reviewed his/her program of 
studies to match post-secondary plans. 

 
5.   Counselors will use new technology and career exploration resources to assist students in 

relating academic performance and personal interests to post-secondary outcomes. 
 

Product(s): Students will utilize technology to assist them to relate academic performance and 
post-secondary educational plans. 

 
    Status:  

• Each student utilized the Naviance website during junior developmental lessons to construct 
an activities resume, explore colleges, and match test scores and academic performance to 
admission data provided by post-secondary institutions. 

 
Commentary/Next Steps: 
 

• The second year of a three-year initiative was continued with a focus on developmental 
interventions with a group of juniors who were identified from past data as students who 
struggle to meet all graduation standards and credit requirements. It was also determined 
that this cohort needs greater support to formulate post-secondary educational plans. Close 
monitoring and interventions will again be implemented for these students as they become 
seniors and come closer to the transition point for graduation and post-secondary plans. In 
addition, small group workshops that intensively focus on college planning will be held for 
this target group of seniors.  

 
• As a result of this school year’s interventions, outcomes were that all students have written 

action plans for success, were assigned tutorial help and/or academic support, have 
identified tentative goals through both individual planning conferences as well as through 
group career exploration of post-secondary educational options. In addition, their academic 
progress was closely monitored through weekly or biweekly counselor meetings, regular 
parent contact, and consultation with teachers, and administrators.                                                                 

 
 

• From qualitative data, we learned from parents that this department goal enabled them to 
better track and monitor their son/daughter’s progress through more frequent contact by 
email, phone and conferencing with the counselor. Through close collaboration and 
observation of shared students in the classroom, teachers gave feedback that expressed a 
closer alliance in discovering and addressing performance concerns. Interviews with each 
targeted student indicate that the vast majority found that meeting with their counselor on a 
regular basis to monitor their academic performance was helpful. They also indicated that 
teachers being clear in communicating their expectations was very important. In addition, 
they felt the assistance given in formulating post-secondary plans was beneficial. 
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To foster access to post-secondary education, a field trip was arranged for twenty-seven students to 
visit Tunxis Community College. The outcomes of the trip were that all students were given a 
guided tour of the campus, were able to complete an application, sign up for placement tests, and 
learn how to apply for financial aid. Another field trip was provided for first-generation students to 
colleges in the Greater Hartford area.   
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SCHOOL ACCOMPLISHMENTS — 2009-2010 
 
Student Accomplishments 
1. 2009 National Merit Scholarship Finalists – Samuel Oat-Judge, Albert Tomasso 
2. 2009 National Merit Scholarship Semi-Finalists – Samuel Oat-Judge, Albert Tomasso 
3. 2009 National Merit Scholarship Commended Students – Frederick Baruffi, Yi Feng, Jiayang 

Guo, Kathleen Harrison, Aamir Hussain, Neeharika Krothapalli, Yagank Sikka, Sumegh 
Sodani, Jeremy Williams, Alex Zhakov 

4. 2009 National AP Scholars –  2009 AP Scholars - 66 
5. 2009 AP Scholars with Distinction – 51 
6. 2009 AP Scholars with Honors – 30 
7. 2009 AP National Scholars –14 
8. 2009 Siemens Award for Advanced Placedment – Jennifer Marvin 
9. The Prudential Spirit of Community Award – Julianna Lau 
10. Boston University Trustee Scholars – Yi Feng, Yugank Sikka 
11. Daughter’s of the American Revolution (DAR) Good Citizen Award – Marney Pollack 
12. Hugh O'Brien Youth Leadership Award – Michael Sliwinski 
13. Scholar Athletes – Jennifer Marvin, Yugank Sikka 
14. CIAC State Champions – Girls Golf 
15. Central Connecticut Conference Sportsmanship Award – Breanne Hickey, Dylan Lomangino  
16. Outstanding athlete – Jessica Frankowski, Sean O’Connell 
17. CIAC Award of Excellence – Heather McElroy, Jared Sawyer 
18. CIAC Unified Sports Michael Cup 1st place for Outstanding Achievement 
19. National Spanish Honor Society inductees –  36 
20. National French Honor Society inductees – 17 
21. Connecticut Council of Language Teachers (COLT) Award for Excellence – 55 
22. Alliance Française Award –  Jared Sawyer 
21. Outstanding Student in Spanish Award – Aamir Hussain 
22. Outstanding Student in French Award – Neeharika Krothapalli 
23. French students participated in the National French Exam.  Sophomore Stephen Zaksewicz 

placed 4th in Connecticut and 6th nationally on the level III exam.  Sophomore Sarah Fisher 
placed 9th in Connecticut on the level III exam.  Senior Yi Feng placed 9th in Connecticut on 
the level V exam. 

24. Scholar Musician – Sebastian Massa 
25. Scholar Artist – Jessica Phelps 
26. Tri-M National Music Honor Society – 85 students 
27. Northern Regional Music Festival – 78 students 
28. CT All-State – 27 students 
29. CT Honors Choir – 8 students 
30. CT Honors Band – 8 students 
31. Scholastic Art Awards:   Caitlin Reeves, Photography, Honorable Mention; Katherine 

DiMartino, Mixed Media, Silver; Brittany Ferrero, Drawing, Gold; Ramgaile Kubiliute, 
Photography, Silver; Jessica Phelps, Digital Art, Silver; Gerald Morin, Photography, Silver; 
Lindsay Taylor, Photography, Hornorable Mention 

32. NEXT Emerging Talent Awards:  Lindsay Taylor, photograph; Plukshi Bhatt, painting 
33. Electrathon America competition 
34. Rebuild Hartford – 95 participants from FHS 
35. In October 2009, the FHS English Department was commended by the National Council of 

Teachers of English for “excellence in its instructional program, as revealed by its evident 
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contribution to the high quality of writing” as two FHS students (Sumegh Sodani and Albert 
Tomaso) achieve award for Excellence in the NCTE Achievement Awards in Writing.  Albert 
and Sumegh are 2 of only 10 students state-wide to earn this recognition.  In 2008 the 
department received this commendation as well. 

36. For the past five years in a row, The Fine Line, FHS English Department’s Literary Magazine, 
was awarded First Place by the American Scholastic Press Association (2005, 2006, 2007, 
2008, 2009) and Awarded Superior or Excellent by NCTE review of literary magazines (2005, 
2006, 2007, 2008, 2009) 

37. In 2009, Sophomore Megan Brookman was accepted to the prestigious New England Young 
Writers' Conference at Breadloaf for her writing, and was selected to participate in the 
Hillstead Museum’s Sunken Garden New Poets festival.  Michelle Schloss was awarded this 
honor in 2008. 

38. Farmington student accomplishments at Tunxis Arts and Academic Challenge in October:  
English / Language Arts related events: Short Story – Bronze – Chloe Wynne; Poetry –Gold – 
Megan Brookman; Current Events & History – Gold – Group Event; Biology 2nd place, 
Colleen Rock; Chemistry 1st place, Nicholas Camaniti; Digital Art 1st Place, Jessica Phelps; 
Photography (color) 1st place, Jessica Phelps; Photography (B/W) 1st place, Katerina 
Mekarnom; Music (instrument) 2nd place, Gunnar Moll; Music (vocal) 3rd place, Sarah 
Gothers. 

39. Yi Feng, Sydney Hofer, Neeharika Krothapalli, and Collen Rock were all finalists in the 
YOUTH INNOVATION and LEADERSHIP presented by The Women of Innovation 
Planning Committee of the Connecticut Technology Council for recognition of their efforts in 
the technology, science and engineering fields for the 2010 Women of Innovation Awards 

40. Neeharika Krothapalli received the 2010 Women of Innovation Award in Youth Innovation and 
Leadership.  She also finished 2nd among all the Oral Presenters at the 2010 CT Junior Science 
and Humanities Symposium.  She also was recognized by the Connecticut Academy of 
Science & Engineering (CASE) for her research on Jatropha curcus Oil and Glycerol for 
Biofuel Production. 

41. JETS- 40 students in 8 teams represented Farmington High School in the annual JETS 
Competition.  Farmington finished tied for 3rd in its division. 

42. Science Olympiad –   21 FHS students engaged in 23 Events with the following FIVE students 
Placed 1st and received a gold medal in the following events:  Gisell Koo (1st place – 
Orinithology/Birds), Edward Fouad (Engineering/mouse trap vehicle), Ian Shusdock 
(Epidemiology/Disease Detectives), Brendan Michaelis (Satellite Imagery/Remote Sensing), 
Jake Schwartz (Satellite Imagery/Remote Sensing) 

43. Lake Compounce Engineering Challenge - 2 Teams from FHS finished 3rd out of 19 Ct High 
Schools in the “Race to the Finish” design and build competition.  The following students 
from Team A and B received 3rd place awards:  Team A: Brent Talbot & Hunter Adams, 
Team B: Matt Swanson & Nate Kowalczyk. 

44. Farmington High School awarded Best Delegation at Hartford Model United National 
Simulation. 

45. Governor’s Coalition Award – James VanBeckum 
46. Robotics Team won the Connecticut Suffield Shakedown scrimmage in January together with 

the team from GHAMAS. 
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Staff Accomplishments 
 

1. Christen Hernandez, Secretary of the American Choral Directors Association 
2. Tom Johnston is the Jazz Band Chair for the CT All-State Jazz Band  
3. Leslie Imse, All-State Head Vocal Judge 
4. Leslie Imse, Connecticut Music Educators Association Choral Chair, Professional Affairs 

Committee 
5. Leslie Imse, AP Reader in Music Theory for College Board 
6. Sheilah McConnell, Guidance Counselor of Year, NEACAC 
7. Timothy M. Breslin, Principal of the Year, CAS 
8. Susan Holcombe and Jim Carter were selected to accompany two FHS writers to the New 

England Young Writers Conference at Breadloaf.  The students honored with this 
recognition were Alison Jorgenson and Marissa Bergman.  

9. The English Department of Farmington High School received Creative Communications 
Poetic Achievement Award during the fall for the contributions of Susan Holcombe’s 
Writers Workshop students.  The following students’ poems were published in this year’s 
publication:  Mallory Abreu, Kelley Baldino, Alexandra Buczek, Alex Deluse, Sara 
Edwards, Katherine Gallagher, Nora Gat, Kathleen Harrison, Sydney Horen, Alli Jorgensen, 
Monika Kucharski, Bailey Nagel, Lian Partridge, Christine Piera, Michelle Zohlman.   

10. Michael Dunn’s essay “Skateboarding the Third Rail” was published in Dedicated to the 
People of Darfur:  Writings on Fear, Risk and Hope published by Rutgers University Press, 
and edited by former FHS English teacher Luke Reynolds and his wife Jennifer. 

11. Susan Holcombe was published in It All Changed In An Instant:  More Six-Word 
Memoirs by Writers Famous and Obscure edited and published by Smith Magazine. 

12. Rick Mulcunry was awarded Volunteer of the Year, Rebuild Together Hartford. 
13. Marguerite French received Artist Fellowship Award in Photography, Connecticut 

Commission on Culture & Tourism 
14. Andrew Minor piloted Student-Leaders Internship Program, “Leadership through the Arts.” 
15. Tim Barron was awarded the Dave Leenhouts Award at the Suffield Shakedown event as 

well.  It is presented to an adult mentor who has been nominated by his or her students team 
members for being an exemplary leader through their vision, dedication, and inspiration. 

 


