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DEPARTMENT OF SPECIAL SERVICES 
PROGRAM DEVELOPMENT PLAN 

2009-2010 
 
 

The 2009-2010 Department of Special Services Program Development Plan was 
developed to support both individual student goals and the goals of each of the 
Farmington Public Schools, and it continued the core goals that have been in place 
for the past three years.  The challenges of educating children needing special 
education are both exciting and great.  They require all educators to work 
collaboratively to create learning environments that meet the needs of a wide range of 
students.  As the standards for making Adequate Yearly Progress (AYP) under the No 
Child Left Behind Act have increased, so has the challenge of accelerating student 
learning to narrow the gap between those who meet goal and those who do not. 

The undertaking of moving students with disabilities to higher levels of performance 
on the Connecticut Mastery Test (CMT) and the Connecticut Academic Performance 
Test (CAPT) is a significant one, as these are important indicators of student 
progress.* Even more important is the press to move more students toward attainment 
of Farmington’s standards for all students.  All of Farmington’s schools met AYP 
standards last year, requiring significant effort on everyone’s part to do the same this 
year.  Nevertheless, all schools did meet the standard this year, as well, reflecting a 
focused commitment on the critical areas of reading, writing, and mathematics 
instruction.  It also reflected the underlying belief that all students can achieve at high 
levels, and that further professional development for teachers and collaboration 
among general education and special education teachers and administrators can effect 
positive change.   
 
A related fourth area of focus was that of engagement and participation school life. 
Research shows that students who are engaged in the life of the school are happier 
and more productive academically and socially.  Therefore, it was and will continue 
to be important to include this goal to foster school engagement, as it also supports 
attainment of academic goals. This goal included indicators such as attendance, 
discipline, and extracurricular involvement for students with disabilities, in general.  
It also includes increasing participation rates in extracurricular activities and general 
education classes for students with intellectual disabilities, in particular. 
 
The shared commitment on the part of teachers, administrators, and parents to help 
students in special education attain high goals was essential to the work this year.  It 
goes without saying that classroom teachers are critical to the success of their 
students and this is no less true in the case of students receiving special education 
services.  Overall results show improvement across reading, writing, and math; 
though the area in which special education students struggle the most continues to be 
writing. Students at the high school level became more aware of their progress and 
more invested in it through the implementation of the PowerSchool grade book 
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access for students and parents.  Having “real time” access to academic, attendance 
and discipline records provided opportunity for students and parents alike to identify 
classes that were going well and those that needed more work.  Parents could logon to 
the system and see assignments that their children had not submitted, grade averages, 
and attendance in classes/school.  They used it much more often this year and were, 
thus, better informed of their children’s progress. The ability of parents to access this 
important information from any computer linked to the Internet reinforced the shared 
responsibility for parents, teachers, and students in the process of the education of 
Farmington students.  
 
There is still much work to be done to close the gap that exists between general and 
special education students in all goal areas.  However, the commitment of Farmington 
educators to the task is strong and the goal will be reached in partnership with 
Farmington parents. 
 
 

FARMINGTON PUBLIC SCHOOLS 
BOARD OF EDUCATION PHILOSOPHY 

 
The Farmington Public Schools are committed to the belief that all children are 
capable of attaining high levels of educational achievement in preparation for 
productive, rewarding lives and responsible citizenship. Students will reach this goal 
through their own diligence and effort, and through a school and school district 
learning climate that responds to individual student academic needs, a curriculum that 
challenges, adequate resources, and skilled, professional instruction. Furthermore, a 
belief in social equality underlies Farmington's commitment to providing a high 
quality of education for all students. [Policy 000(a)] 
 

FARMINGTON PUBLIC SCHOOLS MISSION STATEMENT 
 
The Mission of the Farmington Public Schools is to offer a common standards-based 
educational program that will enable every student to achieve rigorous performance 
standards. 
 

FARMINGTON PUBLIC SCHOOL GOALS 2003-2008 

• All Farmington students will meet established literacy performance standards 
by demonstrating high levels of communication skills in reading, writing, 
speaking, and listening; and all students will learn to be proficient in the use 
of technology to improve learning. 

• All Farmington students will meet established mathematics performance 
standards by strengthening their understandings of basic mathematical 
concepts, relationships and operations, and demonstrating the ability to apply 
them to practical problem solving. 
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• All Farmington students will meet established science performance standards 
by demonstrating knowledge and understanding of natural laws and theories 
of the physical/life sciences by applying the scientific method to the 
investigation of natural phenomena. 

• All Farmington students will meet established social studies performance 
standards by demonstrating their understanding of human affairs by acquiring 
knowledge of U. S. history and government, world history, geography and the 
principles of economics. In addition, students will demonstrate their 
appreciation for cultural achievement via exemplary literature and by 
developing their performance skills and related understandings in the 
disciplines of music and visual arts. 

• All Farmington students will meet established standards by cultivating the 
habits of good citizenship, health and personal responsibility by 
demonstrating the cooperative life skills necessary to be productive and 
responsible citizens in our diverse and complex world. 
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DEPARTMENT OF SPECIAL SERVICES MISSION STATEMENT 
 
The mission of the Department of Special Services is to ensure that pupils who 
require special education will receive specially designed instruction of high quality, 
of an accelerated nature, and of sufficient intensity so that each pupil will achieve 
high standards. 

DEPARTMENT GOALS 

2009-2010 

The following program goals have been designed based on student data, in support of 
district and building level goals and the department’s mission, with input from 
teachers, administrators, and parents.  They are ongoing, focusing on the key areas of 
reading, writing, mathematics, social and behavioral indicators and early intervention. 
They serve as targets for continuous examination and improvement. 

 
1. Students receiving special education will attain or surpass the NCLB standard 

on the CMT (79%) and CAPT (81%) for reading; an increased percent of 
students will meet the End of Year grade level standard in reading; and 
increasing percent of students will make greater than one year’s growth in 
reading.   

 
2. Students receiving special education will attain or surpass the NCLB standard 

on the CMT (82%) and CAPT (80%) for mathematics, and an increased 
percent of students will meet the End of Year grade level standard in 
mathematics. 

 
3. An increased percent of students receiving special education will attain or 

surpass the End of Year (EOY) grade level writing standard or meet the 
Farmington High School writing proficiency. 

 
4. To increase the involvement of all special education students in the total life 

of the school, creating a greater sense of community (extra-curricular 
activities, improved academics and behavior) while decreasing negative 
behaviors (discipline, attendance, poor grades). 
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DEPARTMENT OF SPECIAL SERVICES 
DEPARTMENT PRIORITIES 

2009-2010 
 

 
1. At West Woods Upper Elementary School a pilot of significant, consistent co-

teaching will be implemented to allow more time for certified teachers to meet 
with their students.  This will be accomplished by reducing the number of 
tutors and increasing the number of teachers in the general education 
classroom.  There will be a heavy emphasis on professional development 
around effective co-teaching models and implementation. 

 
The co-teaching model was successfully piloted at West Woods Upper 
Elementary School during the 2009-2010 school year. As noted above, the 
number of tutors was reduced and the number of special education teachers 
was increased in a cost effective use of resources.  Special education teachers 
spent the majority of their teaching day in the general education classroom 
working with special education students in that context.  Teaching teams 
engaged in professional development that helped them consider six models of 
co-teaching, ways to address the needs of all students utilizing various 
models, and how to develop shared responsibility for all students in the class.  
There was a significant reduction in referrals to special education over 
previous years and at least one parent of a general education student 
voluntarily attended a board of education meeting to share her child’s 
positive experience of being in a co-taught class. Co-teaching will continue in 
the 2010-2011 school year.  It is essential to keep in mind that any initiative 
such as this takes three to five years to develop to a high level of performance.  
Farmington is fortunate to have teachers who are committed to finding new 
ways to provide services to both special education and general education 
alike.  Co-teaching also provides collaboration opportunities for 
Connecticut’s Scientifically Research-Based Interventions (SRBI) initiative to 
be implemented effectively in the general education program. 

 
2. Focused time and attention will be given to helping teachers apply the 

principles of writing SMART goals to writing IEP goals and objectives.  
These principles will be applied, as well, to their collaborative work, which 
addresses issues related to making Adequate Yearly Progress (AYP) toward 
NCLB standards.  Student data will be collected, analyzed, and reported 
regularly in this process. 
 
As teachers have become increasingly responsible for examining and 
monitoring the progress of their students toward attainment of their 
goals/objectives, they have, likewise, become increasingly aware of how goals 
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are written and measured and where they are addressed.  By reviewing them 
at least quarterly, teachers have found areas that need to be addressed 
relative to the way goals/objectives are written.  In many instances, they have 
gone back to the Planning and Placement Team (PPT) to review and revise 
the goals and objectives to ensure that they relate clearly to student needs. 
 
In addition, at Irving A. Robbins Middle School, the entire faculty worked to 
help all students meet CMT goals.  Student data were analyzed and target 
groups were created, including students identified as being in need of special 
education programming.  Each academic team created SMART goals to 
address students’ specific skill deficits.  Special education and general 
education teachers worked together to implement intervention and to monitor 
student progress. 
 

3. Integrating technology into instruction will be a continued emphasis at the 
middle and high school levels.  Teachers will have opportunity to participate 
in professional development that will reinforce previously learned software 
and provide opportunity for practice in applying the software to instruction in 
both special and general education classrooms. Teachers who focus on this 
work through EEPD will share their learning and teaching strategies with their 
colleagues. 
 
Use of technology in instruction is gradually increasing.  Teachers 
participated in professional development related to use of productivity tools 
and website training including blogging, wikis, and Teacher Tube.  Teachers 
have become increasingly aware of the power of video to view and analyze 
student behavior as well as to critique their own instruction.  New and less 
expensive technologies are being developed that will create opportunities for 
nonverbal students to communicate with others.  These technologies will be 
explored during the upcoming school year. 
 
One of the areas of professional development that needs to be done pertains 
to fidelity of implementation of well-researched software programs. These 
programs provide significant opportunities for students to reinforce and 
develop skills, though they must be used intensively in order to ensure that 
they make a difference.  The special education students at Noah Wallace did 
reach the usage targets, and those at West District and West Woods, grade 5, 
were only slightly shy of targets.  Users at other schools in both general and 
special education fell considerably short of the average of 45 minutes per 
week required.  Fidelity of implementation must be an emphasis during the 
2010-2011 school year. 



9/14/2010  Page 8 
   

 
4. Teachers at the high school level will continue to examine issues related to 

making the transition from high school to post-secondary education or 
vocation relative to development of IEP goals/objectives and high school 
programming for students with learning and other disabilities.  There will be 
facilitated discussions with the special education and guidance departments 
regarding writing meaningful transition goals and objectives. 

 
Special education teachers and guidance counselors worked together to help 
special education teachers gain greater focus on post-high school plans and 
the necessary work to getting there.  As a result more students than ever have 
achieved targets necessary to meet Farmington High School graduation 
standards.  One hundred percent of the students who took math, science, and 
literacy portfolio classes met graduation standards.  This is a very positive 
outcome for these students and their teachers.  Of the 31 twelfth graders, 
including those who have IEPs until age 21, all except one will graduate and 
be in a planned post-secondary educational or vocational program.  The 
emphasis on helping teachers understand their roles in facilitating the 
transition process has been very beneficial to Farmington High School 
students and their performance is a very positive step in the right direction. 

 
5. There will be increased emphasis on the importance of using data to guide 

decision-making.  To that end, all principals, teachers, and related services 
personnel will participate in professional development related to expectations 
and development of skills in this area. 
 
The emphasis on using data to guide decision-making continues.  Teachers 
are increasingly aware of the need to be specific in establishing student goals 
and to use student response as well as assessment data to help them identify 
needed interventions and to track progress. All special education teachers 
and related services personnel assessed their students’ progress toward 
attainment of goals/objectives.  During the 2010-2011 school year, they will 
examine these data in light of students progress on CMT/CAPT to determine 
whether additional or different interventions need to be put into place. 
Continued focused work needs to be done in this area across all grade levels 
and schools. 

 
6. Special education teachers will work closely with their general education 

colleagues in implementation of the SRBI initiative, particularly as it relates 
to providing early intervention and to implementing the new Learning 
Disabilities Eligibility Guidelines. 

 
SRBI has been studied and via a district wide committee, which is now moving 
to school based committees.  Special education teachers were provided 
professional development regarding the LD guidelines and expectations of 
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SRBI.  Continued professional development needs to be done for general 
education teachers so that they understand the expectations of SRBI relative 
to providing interventions in the general education classroom prior to making 
referral to special education and, potentially, identifying students as 
“disabled.”   In addition, social workers and school psychologists have been 
researching SRBI relative to student behaviors that may be indicative of 
instructional needs.  This work has been very positive this year and will 
continue in concert with SRBI related to academics in order to provide a 
comprehensive and cohesive approach going forward. 
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Reading Goal: 
Special education students will 1) attain or surpass the NCLB standard on the CMT 
(79%) and CAPT (81%) for reading; 2) increase the percent of students who meet the 
End of Year (EOY) grade level standard in reading; 3) make greater than one year’s 
growth in reading. 
 
 
Reading Results 
 
Elementary, upper elementary and middle school special education teachers 
participated in professional development designed to increase their expertise in 
teaching reading to struggling readers.  As in previous years, professional 
development activities were both formal (scheduled days and workshops) and 
informal (focused interactions between teachers and reading consultants).  
 
Lexia reading was continued as a supplementary learning tool for struggling readers.  
Lexia reading is a web-based program designed to identify and provide drill and 
practice in specific areas of reading skill deficits.  Teachers monitor progress of their 
students, provide supplementary instruction in targeted areas, and adjust 
interventions, as needed, to maximize opportunities for growth.  They are able to 
track the results of their students’ charts easily to determine how well they are 
progressing, as well as the amount of time they are accessing the program at home 
and at school.  Results clearly showed that those students who used the program 
frequently - meeting or exceeding the necessary amount of practice time on a regular 
weekly basis - made solid performance gains.  However, results also show that use of 
the program is inconsistent, suggesting that additional professional development is 
necessary for teachers to help them determine creative ways to find time for students 
to work on reinforcing targeted skill areas. It is essential that all students use the 
program regularly in accordance with guidelines in order to show the kind of 
improvement they need to make to close the achievement gap between them and their 
general education peers. Monitoring implementation and use will again be a focus in 
the 2010-2011 school year. 
 
Results of End of Year (EOY) grade level assessments in reading were positive. In 
grades K-8, every grade except grade 1 and grade 3, classes of 2021 and 2019 
respectively, showed an increased percentage of special education students meeting 
end of year standard.  In the case of the former (class of 2021), there was a slight drop 
of 3% with the same graduating class, while the percent of students meeting standard 
in grade three (2019) was the same as in the previous year. Overall, the trend was in 
the positive direction across all grades K-6.  
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Special Education Students Meeting End of Year Reading or Literacy (H.S.) Standard 

 
 

CLASS/GRADE 2006 2007 2008 2009 2010* 

2022                K     63% 
(n=19) 

 
2021                 1 

 
   44% 

(n=16) 
41% 

(n=22) 

2020                 2   45% 
(n=20) 

43% 
(n=28) 

48% 
(n=21) 

2019                 3 
 

 
60% 

 
47% 

(n=15) 
29% 

(n=21) 
29% 

(n=24) 

2018                 4 54% 
 

56% 
 

36% 
(n=28) 

19% 
(n=32) 

26% 
(n=23) 

2017                 5 50% 
 

39% 
 

9% 
(n=36) 

22% 
(n=36) 

28% 
(n=29) 

2016                 6 43% 
 

48% 
 

25% 
(n=38) 

29% 
(n=35) 

38% 
(n=34) 

2015                 7 
 

37% 
 

 
33% 

 

21% 
(n=24) 

38% 
(n=24) 

39% 
(n=18) 

2014                 8 35% n/a 14% 
(n=33) 

27% 
(n=37) 

29% 
(n=35) 

2013                 9 26% 21% 26% 
(n=23)

26% 
(n=35)  

2012               10 15%  
    

2011               11 48% 40%    

2010               12 48%   64% 
(n=33) 

58% 
(n=12) 

* Does not include children with most severe disabilities who require separate  
   curriculum
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Reading Results (cont’d.) 
 

DEPARTMENT OF SPECIAL SERVICES 
END OF YEAR ELEMENTARY  

TEXT LEVELS BY GRADE  
2009-2010 

 
 

Rdg. 
Level KDG. Pre-

Primer Primer 1 2 3 4 5

                                        
GRADE A* B C D E F G H I J K L M N O P Q R S

  4 6 5 4 0  
K      2 0 0 0 0 0 0 0 0 0 0 0 0 0
  2 1 1 2 1 2 2        
1        3 3 5 1 5 0 0 0 0 0 0 0
           
2 3 0 0 2 0 2 0 5 2 4 5 4 5 7 1 0 0 0 0
              
3 2 2 0 0 0 0 1 0 0 3 1 2 7 3 7 4 2 0 0
         
4 1 0 0 0 0 0 0 0 0 1 0 1 1 4 4 6 10 3 4

 
The majority of the special education students are within grade level expectation 
according to their text level data.  However, only 20%-30% of these students met End 
of Year Standard.  These data suggest that further discussion between and among 
general education teachers and special education teachers about the components of 
the benchmark assessments and how they relate to measurement of End of Year 
Standard is necessary.  These will be important discussions to be held in data 
meetings during the 2010-2011 school year. 

 
 



9/14/2010  Page 13 
   

 
Mathematics Goal: 
Students receiving special education will attain or surpass the NCLB standard on the 
CMT (82%) and CAPT (80%) for mathematics and an increased percent of students 
will meet the End of Year (EOY) grade level standard in mathematics. 

 
Mathematics Results 
 
Overall, the department successfully met its target of increasing the percent of 
students meeting EOY grade level standard in math.  The percent of students in the 
classes of 2017, grade 5, was up slightly (3% more met standard) and 2019, grade 3, 
remained the same, and grade 8 declined.  All other classes, grades K-8 showed a 
significantly greater percent of students meeting end of year standard.  This is good 
progress over the previous year.  As was discussed last year, there was an emphasis 
on improving math instruction at the middle levels; so this increase may reflect that.  
The KeyMath-3 assessment and interventions was introduced and professional 
development provided.  At the middle school level, students who received significant 
intervention all made growth on the strand emphasized.  However, the students had 
additional areas of weakness that need to be addressed.  At the fifth and sixth grade 
levels, six students were provided intensive intervention and were assessed pre-and 
post- with the KeyMath-3.  Results showed that 100% of the students made greater 
than one year’s growth in mathematics.  This may, in part, be explained by a 
continued focus on mathematics instruction in the middle pathways professional 
development as well as a curriculum adjustment that aligns well with the needs of the 
students. 
 
Although teachers piloted a supplemental math program, they chose not to adopt it at 
this time.  This intervention may be examined at another time. High school teachers 
will do mathematics curriculum work this summer to align special education 
mathematics courses with FPS math curriculum as well as the district’s goals and 
vision for mathematically literate students.  Special and general education 
teachers/department leader will collaborate on this work, following principals of 
Understanding by Design as a framework for developing the curriculum with a goal 
of creating a pathway for students who take one or more special education 
mathematics courses to have opportunity to move into the Integrated Math sequence 
if they are able.
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Math Results (cont’d.) 
 

Number and Percent of Students Meeting End of Year Standard in Math 
 

CLASS/GRADE 2006 2007 2008 2009 2010* 

2022                K     56% 
(n=18) 

2021                1    31% 
(n=16) 

45% 
(n=22) 

2020                 2   45% 
(n=20) 

39% 
(n=28) 

52% 
(n=25) 

2019                 3  53% 
(n=15) 

40% 
(n=15) 

33% 
(n=21) 

36% 
(n=25) 

2018                 4 54% 
(n=13) 

56% 
(n=14) 

36% 
(n=28) 

34% 
(n=32) 

42% 
(n=24) 

2017                 5 57% 
(n=30) 

52% 
(n=39) 

32% 
(n=38) 

36% 
(n=36) 

36% 
(n=28) 

2016                 6 44% 
(n=27) 

60% 
(n=32) 

25% 
(n=40) 

32% 
(n=34) 

56% 
(n=34) 

2015                 7 48% 
(n=27) 

45% 
(n=27) 

29% 
(n=24) 

42% 
(n=24) 

52% 
(n=23) 

2014                 8 23% 
(n=35) 

23% 
(n=31) 

21% 
(n=33) 

43% 
(n=35) 

34% 
(n=35) 

2013                 9 29% 
(n=34) 

26% 
(n=36) 

26% 
(n=23) 

51% 
(n=35)  

2012               10 30% 
(n=27) 

50% 
(n=26)    

2011               11 64% 
(n=28) 

33% 
(n=30)    

2010               12 35% 
(n=31)    100% 

(n=5) 
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Writing Goal: 
An increased percent of students receiving special education will attain or surpass the 
grade level writing standard or meet the Farmington High School writing proficiency 
standard. 
 
Writing Results 
 
Performance of special education students in writing continues to be an area of 
concern. The performance of the class of 2020 (grade 2) declined significantly, while 
that of the classes of 2019 and 2017 (grade 3 and 5) declined slightly. The percent of 
grade seven students increased slightly (3 percentage points), while the percent of 
grade 8 students meeting EOY standard increased significantly. At WWUES, fifth 
and six grade special education students made significant gains on each of the writing 
traits: Focus, Organization, Elaboration, Fluency and Conventions as shown in the 
table below.  A significant percentage of grade six students made gains in spelling. 
 
Writing is an area that is particularly difficult for students with learning disabilities 
and especially for students who have more significant disabilities, including autism, 
several of whom are included in this report.  The combination of thought generation 
and organization, motor skills, and writing mechanics demands a high level of 
sophistication to meet Farmington standards.  Writing affects all aspects of learning 
in that it is required in every subject area.  In some cases, technology will help 
students to compensate for their weaknesses in this area, though continued intensive 
work with students is necessary. 
 

Writing Traits 
Percent of Students Meeting Mastery 

  Focus Organization Elaboration Fluency Conventions
 5th 6th 5th 6th 5th 6th 5th 6th 5th 6th 
 n=34 n=32 n=34 n=32 n=34 n=32 n=34 n=32 n=32 n=32

Fall  44% 44% 32% 38% 15% 9% 6% 19% 16% 19%
Spring  71% 91% 56% 94% 29% 59% 29% 59% 44% 56%
Change 27% 47% 24% 56% 14% 50% 23% 40% 28% 37%

 
Developmental Spelling Assessment (DSA) 

 
Goal=60 Pts or better-5th 

Goal=70 Pts or better - 6th
5th 

n=31
6th 

n=32
Fall % 19% 13%

Spring % 23% 34% 
Change 4% 21%
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Writing Results (cont’d.) 
 
Number and Percent of Students Meeting End of Year Standard in Writing or 
Literacy (H.S.) 

 

CLASS/GRADE 2005-
2006 2007 2008 2009 2010* 

2022                K     47% 
(n=17) 

2021                1    33% 
(n=15) 

38% 
(n=21) 

2020                 2   45% 
(n=20) 

36% 
(n=28) 

28% 
(n=21) 

2019                 3  60% 
(n=15) 

33% 
(n=15) 

17% 
(n=24) 

16% 
(n=25) 

2018                 4 54% 
(n=13) 

56% 
(n=14) 

21% 
(n=28) 

9% 
(n=32) 

27% 
(n=22) 

2017                 5 42% 
(n=31) 

33% 
(n=36) 

8% 
(n=38) 

11% 
(n=35) 

13% 
(n=30) 

2016                 6 32% 
(n=28) 

32% 
(n=32) 

20% 
(n=39) 

12% 
(n=33) 

41% 
(n=34) 

2015                 7 33% 
(n=27) 

38% 
(n=27) 

22% 
(n=23) 

33% 
(n=24) 

39% 
(n=18) 

2014                 8 9% 
(n=35) 

n/a 
(n=30) 

14% 
(n=35) 

14% 
(n=37) 

26% 
(n=35) 

2013                 9 29% 
(n=34) 

26% 
(n=36) 

17% 
(n=23) 

20% 
(n=35)  

2012               10 30% 
(n=27) 

15% 
(n=26)    

2011               11 21% 
(n=28) 

23% 
(n=30)    

2010               12 43% 
(n=30)    58% 

(n=12) 
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DEPARTMENT OF SPECIAL SERVICES 
PERCENT OF SPECIAL EDUCATION STUDENTS 

MEETING CMT & CAPT GOAL/NCLB PROFICIENCY IN READING 
BY YEAR OF GRADUATION COHORT 

2007-2010 
 
 

 2007 2008 2009 2010 

YEAR OF 
GRADUATION 

% 
Goal 

% At 
or 

Above 
Prof. 

 
%  
At 

Goal 

Target 
% At 

or 
Above 
Prof. 

(79%) 

 
%  
At 

Goal 

Target 
% At 

or 
Above 
Prof. 

(79%) 

 
%  
At 

Goal 

Target 
% At 

or 
Above 
Prof. 

(79%) 
2022             K         
2021              1         
2020              2         
2019              3       50 55 
2018              4     52 63 46 50 
2017              5   26 51 56 68 41 56 
2016              6 39 61 36 61 56 78 69 92 
2015              7 43 64 57 70 63 71 56 72 
2014              8 16 38 29 55 46 51 44 69 
2013              9 36 50 42 53 46 67   
2012            10 38 54 27 46   6 61 
2011            11 46 46       
2010            12   26 82     
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DEPARTMENT OF SPECIAL SERVICES 
PERCENT OF SPECIAL EDUCATION STUDENTS 

MEETING CMT & CAPT GOAL/NCLB PROFICIENCY IN MATH 
BY YEAR OF GRADUATION CLASS 

2007-2010 
 
 

 Spring 2007 2008 2009 2010 
YEAR OF 

GRADUATION 
% 

Goal 
Target 

% At or 
Above 
Prof. 

(74%) 

 
%  At 
Goal 

Target 
% At or 
Above 
Prof. 

(82%) 

 
%  At 
Goal 

Target 
% At 

or 
Above 
Prof. 

(82%) 

%  
At 

Goal 

Target
% At 

or 
Above 
Prof. 

(82%) 
2022           K         
2021           1         
2020            2         
2019            3       43 62 
2018            4     56 76 68 72 
2017            5   40 50 34 74 50 75 
2016            6 39 64 42 79 50 81 67 89 
2015            7 64 79 52 83 58 79 56 83 
2014            8 22 63 33 62 31 63 25 67 
2013            9 39 64 37 66 38 59   
2012          10 20 64 26 78   42 63 
2011          11 33 48       
2010          12   18 67     
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DEPARTMENT OF SPECIAL SERVICES 
MATH INTERVENTION RESULTS 

2009-2010 
 
 

This graph represents the average growth of 26 students in the areas that the 
KeyMath-3 assessment addresses over the course of this school year.  Several 
students made exceptional gains. The change in the standard scores from pre- to post-
test represents the average growth in standard scores for the 26 students.  The average 
standard score is 100.  Further analysis of these data and the End of Year (EOY) 
Meeting Standard data in the area of math shows that there was growth in individual 
students relative from pre- to post-tests, but, though significant, this growth did not 
affect the overall number of students who met EOY standard.  Further analysis is 
warranted in this area and continued tracking of these same students is warranted.  
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DEPARTMENT OF SPECIAL SERVICES 
PERCENT OF SPECIAL EDUCATION STUDENTS 

MEETING CMT & CAPT GOAL/NCLB PROFICIENCY IN SCIENCE 
BY YEAR OF GRADUATION CLASS 

2007-2010 
 

 

 

Spring 2007 
3rd 

Generation 

Spring 2008 
3rd 

Generation 

Spring 2009 
3rd 

Generation 

2010 
3rd 

Generation 

YEAR OF 
GRADUATION 

% 
Goal 

% At or 
Above 
Prof. 

% 
Goal 

 
% At or 
Above 
Prof. 

% 
Goal 

% At or 
Above 
Prof. 

% 
Goal 

% At 
or 

Above 
Prof. 

2022           K         
2021            1         
2020            2         
2019            3         
2018            4         
2017            5       46 76 
2016            6     42 79   
2015            7   48 83     
2014            8       30 50 
2013            9     47 65   
2012          10   30 56     
2011          11         
2010          12   21 76   23 77 
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DEPARTMENT OF SPECIAL SERVICES 
PERCENT OF SPECIAL EDUCATION STUDENTS 

MEETING CMT & CAPT GOAL/NCLB PROFICIENCY IN WRITING 
BY YEAR OF GRADUATION CLASS & COHORT 

2007-2010 
 
 

 Spring 2007 Spring 2008 Spring 2009 Spring 2010 

YEAR OF 
GRADUATION 

% 
Goal 

% At 
or 

Above
Prof. 

% 
Goal

% At 
or 

Above
Prof. 

% 
Goal 

% At 
or 

Above 
Prof. 

% 
Goal 

% At 
or 

Above
Prof. 

2022               K         
2021               1         
2020               2         
2019               3       35 62 
2018               4     39 68 30 83 
2017               5   35 68 36 64 42 78 
2016               6 46 71 53 91 40 84 54 87 
2015               7   57 71 52 91 44 76 22 35 
2014               8 38 66 18 53 23 48 43 50 
2013               9 34 60 31 58 44 62   
2012              10 17 50 22 59   15 70 
2011              11 41 56       
2010              12   36 85     
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Department of Special Services 
Comparison of CMT and End of Year (EOY) 

Standard in Reading 
2009-2010 

 

 
 

      Blue = CMT Proficient*        Red = CMT Goal*       Green = EOY Standard 
 

 
** CMT/CAPT scores not yet available
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Department of Special Services 
Comparison of CMT and End of Year (EOY) 

Standard in Writing 
2009-2010 

 
 

 
 

Blue = CMT Proficient       Red = CMT Goal       Green = EOY Standard 
 

 
          ** CMT/CAPT scores not yet available



9/14/2010  Page 24 
   

 Department of Special Services 
Comparison of CMT and End of Year (EOY) 

Standard in Math 
2009-2010 

 

 
 
 

Blue = CMT Proficient       Red = CMT Goal       Green = EOY Standard 
 
 

** CMT/CAPT scores not yet available
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DEPARTMENT OF SPECIAL SERVICES 
FARMINGTON PUBLIC SCHOOLS 

PRESCHOOL BIRTH TO 3 REFERRAL DATA 
2009-2010 

 

 
 
This school year brought an additional preschool classroom to the District housed at 
Noah Wallace Elementary School as a result of a late influx of children with highly 
specialized needs. While 10 students were projected by the Birth to 3 system, 25 were 
actually referred, with 15 of those students being eligible for special education 
services and 6 decisions pending Planning and Placement Team meetings. Changes in 
funding for the Birth to 3 system have had an impact on the number of parents whose 
children participate in the system.  This results in much less accurate (and fewer) 
projections of the number of referrals that will be made to the District, as well as 
significantly greater difficulty planning for staff and facilities. 
 
The Farmington Collaborative Preschool also screened 33 students from the 
Farmington community, 8 of whom were determined to be eligible for special 
education services.  This year 5 students moved into the District already receiving 
special education.  The addition of a third classroom enabled the department to 
maintain a positive ratio of typically developing peers to students with disabilities. 
The Farmington Collaborative Preschool (FCP) is an outstanding program that serves 
the District’s youngest students very well.  FCP provides a very important foundation 
for children’s development of understanding and communication with others who 
may be different from them, paving the way for future friendships and interactions.  
FCP offers an outstanding curriculum aligned with the Connecticut State Preschool 
Frameworks and with the Farmington Public Schools’ curriculum. 
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FARMINGTON PUBLIC SCHOOLS 
PRESCHOOL REFERRAL TO ELIGIBILITY DATA 

2009-2010 
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DEPARTMENT OF SPECIAL SERVICES 
EXTRACURRICULAR PARTICIPATION 

DISTRICT WIDE 
2009-2010 

 
 

Student Engagement Goal: 
To increase the involvement of all special education students in the total life of the 
school, creating a greater sense of community (extra-curricular activities, improved 
academics and behavior) while decreasing negative behaviors (discipline, attendance, 
poor grades) 
 
Student Engagement Results 
 
Special education students continued to participate in extra curricular activities, 
increasing that participation in some grade levels, particularly at the middle and high 
school levels where one would expect greater participation.  Unified Sports continues 
to be a visible and important opportunity for students – special athletes and special 
partners - to join together in friendly competition fall, winter, and spring.  This year, 
Farmington earned three distinguished honors at the state level, The Michael Savage 
Award, the outstanding essay, and third place for the overall Michael’s cup.  All of 
these awards exemplify the commitment of the Farmington Public Schools to 
ensuring that all students have opportunities to play together on a team toward a 
common goal. Special partners articulate what they have learned through essays that 
are rated without knowledge of the writer. Farmington has placed first and/or second 
in the essay competition for several years. 
 
There are many opportunities for students to interact with others who have significant 
disabilities.  In addition to Unified Sports and related activities, additional activities 
this year included making puppets/reading to preschool children, social skills groups, 
art club, peer tutors/buddies, and others.  At WWUES Unified PE and Exploratory 
Music classes were implemented for the first time.  In addition 75 general education 
students participated in Unified Intramurals (15 week long sessions) and 100% of 
WWUES students participated in the Friends Breakfast Program.  The Friends 
program had 40% volunteer participation – approximately 264 students.  This 
summer, 25 general education students have volunteered to support students in the 
Collaborative Social Skills and Middle Pathways programs. 
 
At the Farmington Valley Transition Academy, a collaborative program of the 
Farmington and Simsbury Public Schools on the campus of the University of 
Hartford, students had many great experiences interacting, socializing and working 
with members of the university’s Best Buddies chapter as well as with student 
interns, members of the athletic teams, grounds crews, and many other vocational 
sites on and off campus.  FVTA students and their friends from the University of  
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Engagement in School (cont’d.) 
 
Hartford often socialized on weekends.  As a result of his excellent work as one of the 
basketball managers, one FVTA student was asked to be manager of the baseball 
team and even to travel to a couple of away games with the baseball team this spring. 
Our students’ excellent performance in their roles on and off campus has opened 
many doors for a true collaboration between the school systems and the university. 
 
As voiced last year, an area for continued emphasis that of inclusion of students with 
intellectual disabilities in the general education curriculum.  Although Farmington 
Public Schools has been known as a “spotlight district” for inclusive practices, the 
percent of time that special education students, in general, and students with 
intellectual disabilities, in particular, have participated in the general education 
curriculum has declined somewhat.  The district has been notified that efforts need to 
be intensified relative to inclusive practices in the curriculum.  This will be addressed 
again with all special services personnel at the September meeting and 
team/department leaders will be held accountable for leading this work in their 
respective buildings. 

 
Special Education Students Participating in Extracurricular Activities  
by School 2009-2010 

 

 
 

 
In total, 188 students participated in extracurricular activities, representing 40% of the 
special education student population.  This is a very slight reduction percentage as in 
the previous school year.  Numbers are up slightly at the high school, which is a 
positive sign. 
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Social workers at Farmington High School have been examining the most frequent 
disciplinary indicators that interfere with (all) students’ performance.  The found that 
class cuts and disruptive behaviors were the most significant actions that disrupted 
students’ education.  Along with their general education colleagues, these 
professionals will be working to identify interventions to ameliorate the behaviors 
and help students be more focused on positive school engagement as a part of the 
Scientifically Based Research Interventions (SRBI) being gradually implemented at 
FHS. 


