
Farmington Board of Education 
Farmington, CT 

Meeting Agenda – Workshop Meeting 
 

___________________________________________________________ 
Monday, June 13, 2011                   6:00 pm (Executive Session)              FHS  
 
I. Call to Order  
 
II. Pledge of Allegiance 
 
III. *Evaluation of Superintendent of Schools 
 (anticipated for Executive Session) 
 
IV. *Superintendent’s Contract Renewal 
 (anticipated for Executive Session) 
 
V. Move to regular session 
 
 
___________________________________________________________ 

Monday, June 13, 2011                   7:00 pm                               FHS Library 
 
I. Call to Order  
 
II. Pledge of Allegiance 
 
III. Approval of Minutes:  June 6, 2011       VOTE NEEDED 
 
IV. Inviting and Receiving Public Comment and Communications 
 
V. Consideration of Superintendent's Report 

A. 2011-2012 Technology Funding 
B. White Paper – Learning 2.0 
C. Mission/Philosophy 
D. Professional Appointments, Resignations, and Professional Development Activities 
E. School-Based Information 

 
VI. Business Administrator’s Report 
 A. May Financial Statement Report   VOTE NEEDED 
 
VII. Report of Board Chair 



 
VIII.    Update of Committee Meeting Dates 
  A. Personnel/Negotiations – Ron Janeczko, Chair 
 B. Policy – Betsy Kaplan, Chair 
 C. Curriculum – Melanie Meehan, Chair  
 D. Communications – Heidi Steir, Chair 
 
IX. Report of Committee Liaisons 
 A.   CREC Liaison – Mary Grace Reed 
 B. FHS School-to-Career Committee – Paula O’Brien 
 C. FOCUS – Betsy Kaplan (Heidi Steir, Alt) 
 D. Farmington Public Schools Foundation – Paula O’Brien (Ellen Siuta, Alt) 
 E Superintendent’s Interscholastic Athletics Advisory Committee – Ellen Siuta 
 F.   Chamber of Commerce – Bill Beckert (Mary Grace Reed, Alt) 
 G. Farmington Town and Board Joint Green Initiative – Ron Janeczko/Jon Landry 
 H. Joint Farmington Town and Board of Education Self-Insurance Review Committee –   

Mary Grace Reed/Betsy Kaplan 
  

X. Unfinished Business 
 A. Budget Update 2011-2012 
 B. Policy Review – Police in Schools, Policy 5145.11 – First Reading (tabled from June 6)    

VOTE NEEDED 
 
XI.      New Business 
 A. BOE Meeting Schedule for 2011-2012      VOTE NEEDED 

B. *Evaluation of the Superintendent of Schools 
 (discussion anticipated for Executive Session at 6:00 p.m.)  
C.  *Superintendent’s Contract Renewal VOTE NEEDED 
 (discussion anticipated for Executive Session at 6:00 p.m.) 
D. *Consideration of Nurses’ Agreement, July 1, 2011 to June 30, 2014   

VOTE POSSIBLE  (discussion anticipated for Executive Session) 
  
XII. Consideration of Future Agenda Items 
 
XIII. Inviting and Receiving Public Comments and Communications 
 
XIV. *Executive Session  
 A. Student Matter 
 B. Personnel Matter 
 C. Negotiations 

 
XV. Adjournment 
 
For the Chair of the Board of Education, 
 
 
Kathleen C. Greider 
Superintendent of Schools 
 
cc:  Town Clerk – PLEASE POST 



CLASSIFICATION:  Superintendent's Report   Item:  V-A    6/13/11 

              

TITLE:  2011-2012 Technology Funding 

              

Technology budgeting and purchasing is aligned with the goals contained in the 
district’s technology plan.   

The Board and Town of Farmington formed an Ad Hoc committee to explore 
funding options to support the full implementation of the technology plan.  The 
committee agreed to utilize both the town capital budget and the Board operating 
budget as vehicles for budgeting and funding the program with a multi-year 
purchasing plan.    

The 2011-2012 budget process led to the reduction of funds for technology in both 
the capital and operating budgets.  Since there are multiple priorities for properly 
equipping the schools, administration will provide an overview of the top 2011-
2012 technology priorities at the June 13 Board meeting. 

Michael Galluzzo, Assistant Superintendent, and Mike Ryan, Business 
Administrator, will both be present at the Board meeting on Monday night. 

 

  

 



CLASSIFICATION:  Superintendent's Report   Item:  V-B    6/13/11 
             
              
TITLE:  White Paper – Learning 2.0 
              
 
 
“White Papers” are occasional documents issued by organizations or governments 
that lay out strategies for solving problems, presenting policy positions, or 
proposed action on a topic of current concern.  Farmington’s white papers have 
described district strategies and organizational structures for pursuing standards 
based reforms which support the district goals and vision. 
 
This “white paper” is the fourth in a series dating back more than a decade.  Each 
has captured the major themes for district improvement, including:  the leadership 
strategies, core Farmington values and beliefs, organizational structures that 
support the work of improvement and aspects of organizational behavior and 
culture vital for a dynamic organization.   
 
The previous papers articulated, in detail, the processes for the development of 
standards, assessments and curriculum.  It was this innovation in the way in which 
the district approached the content and focus for student learning that propelled 
student learning to higher levels in the past decade.     
 
This paper describes the framework for a standards-led system, a theory of action 
for the improvement process in the school system, the beliefs that guide system 
structure and direction, the current strategies for the improvement of teaching and 
learning, and the processes by which standards are developed, implemented and 
monitored.     
 
Michael Galluzzo, Assistant Superintendent, will be present Monday evening to 
answer questions the Board may have about the “White Paper – Learning 2.0.”  
 
 
 
 
A copy of the “White Paper – Learning 2.0” is available on our website under Board of 
Education Agenda, June 13, 2011.  
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PREFACE 

 
The Farmington Board of Education’s adopted new five year, district goals on March 6, 2010.  It 
reaffirmed its commitment to standards-led teaching and learning practices as the organizing 
improvement strategy for the Farmington Public Schools.  Central to these goals is the explicit 
role of thinking and learning skills which are often referred to as the core competencies and 
dispositions required for college and work readiness.  While many of these skills have implicitly 
been embedded in teaching for understanding, the new board goals place these dynamic thinking 
and learning skills at the very core of the accountability system by making them primary 
indicators for district improvement.   
 
This “white paper” is the fourth in a series dating back more than a decade.  Each has captured 
the major themes for district improvement, including: the leadership strategies, core Farmington 
values and beliefs, organizational structures that support the work of improvement and aspects of 
organizational behavior and culture vital for a dynamic organization.   
 
The previous papers articulated, in detail, the processes for the development of standards, 
assessments and curriculum.  It was this innovation in the way in which the district approached 
the content and focus for student learning that propelled student learning to higher levels in the 
past decade.     
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I.  EMERGING PRIORITIES WITHIN THE STANDARDS-LED 
FRAMEWORK  
 
The Farmington Public Schools’ standards for student learning define the skills, knowledge and 
understandings we believe all students need in order to become fully functioning well-educated 
citizens.  Our core academic content standards provide teachers, students, parents, and the 
community with a clear definition of what students should know and be able to do at each grade 
level, in each content area and upon graduation.  Farmington’s new district goals identify the 
eight core competencies which are embedded in our content standards.  Farmington core 
academic content standards are aligned with and embedded within the district philosophy and 
mission and provide a pathway for achieving the district's five-year goals. 
 
This paper describes the framework for a standards-led system, a theory of action for the 
improvement process in the school system, the beliefs that guide system structure and direction, 
the current strategies for the improvement of teaching and learning and the processes by which 
standards are developed, implemented and monitored.     
 

Evolving District Priorities and Strategies for Improving Student Achievement 
 

The Farmington Public Schools standards-led program has evolved as the result of continuous 
improvement processes.  The shift in emphasis and sharpening of the focus of various initiatives 
is rooted firmly in this history of program development.  With standards and curriculum well 
developed, three years ago Dr. Eileen Howley introduced the Institute on Teaching for 
Understanding in order to engage teachers in learning and sharing strategies for raising the level 
of instruction in all classrooms.  The new five-year goals require a further advance in teaching 
practices by placing students more explicitly at the center of the learning process – 
demonstrating higher levels of engagement, interest and responsibility for their own learning.  As 
a consequence of this new focus, the district leadership engaged a team of faculty and 
administrators in the development of a set of “principles of learning” based on the best thinking 
in the field of learning and cognition.  The result was the crafting of the Farmington Framework 
for Teaching and Learning (June 2010).  With the articulation of general principles of learning, 
we seek to bring coherence to effective teaching practices, while engaging faculty in developing 
innovative teaching strategies which support student centered instruction.  The improvement of 
instruction through the implementation of the Framework for Teaching and Learning’s core 
principles is the central improvement strategy for realizing the new district goals.  
 
Professional staff have begun to use the “Instructional Core” as the model for representing the 
dynamics of teaching and learning in classrooms.  Richard Elmore, Anrig Professor of 
Educational Leadership at Harvard University, has described this heuristic for conceptualizing 
the improvement of student learning.  It is a useful model for framing the evolving shift in our 
district priorities – improvement of instructional strategies that support the development of core 
competencies and dispositions.   
 

“There are only three ways to improve student learning at scale:  You can raise 
the level of the content that students are taught.  You can increase the skill and 
knowledge that teachers bring to the teaching of that content.  And you can 
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increase the level of students’ active learning of the content.    That’s it.  
Everything else is instrumental.  That is, everything that not in the instructional 
core can only affect student learning and performance by, in some way, 
influencing what goes on inside the core…….So the first principle of 
instructional improvement is that increases in student learning only occur as a 
consequence of improvements in the level of content, teachers’ knowledge and 
skill and student engagement.  The second principle follows from the first:  If you 
change any single element of the instructional core, you have to change the other 
two.”  (From “Improving the Instructional Core”) 

 
Therefore, if you isolate one component of the instructional core for improvement without 
attending to the others, e.g. creating and presenting higher level curriculum, without improving 
teacher knowledge and skill, it will result in low level instruction and low level learning of high 
level content.   The relationship between students and content is mediated by teaching behaviors.  
To increase the students’ role in the learning process, you need to improve the teacher’s 
knowledge and skill and ensure that the curriculum and assessments measure up to the higher 
expectations for students’ skills and knowledge. 
 
If increases in student learning are exclusively the result of what takes place in the core, then we 
will need to continue to organize, align and strengthen all systems and structures, leadership 
functions and management activities to support the improvement of the dynamics within the 
instructional core.  Implementing the principles and strategies of the Framework for Teaching 
and Learning is the primary district strategy for achieving the five year goals.  This paper focuses 
on supportive strategies and initiatives that will lead the district to realizing its core mission and 
goals.  
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II.  BOARD OF EDUCATION PHILOSOPHY, GOALS AND “VISION OF 
THE FPS GRADUATE” 
 

FARMINGTON PUBLIC SCHOOLS 

BOARD OF EDUCATION PHILOSOPHY 

The Farmington Public Schools are committed to the belief that all children are 
capable of attaining high levels of educational achievement in preparation for 
productive, rewarding lives and responsible citizenship. Students will reach this goal 
through their own diligence and effort, and through a school and school district 
learning climate that responds to individual student academic needs, a curriculum that 
challenges, adequate resources, and skilled, professional instruction. Furthermore, a 
belief in social equality underlies Farmington's commitment to providing a high 
quality of education for all students.  Policy 0000(a) 

The MISSION of the FARMINGTON PUBLIC SCHOOLS 
 
The mission of the Farmington Public Schools is to offer a common standards-based educational 
program that will enable every student to achieve rigorous performance standards. (Anticipated 
revision, October 2010) 

 

SCHOOL DISTRICT FIVE-YEAR GOALS 2010-2015 
1.  All students will demonstrate performance standards in critical thinking and reasoning 

and meet rigorous core academic content* standards by accessing, interpreting, 
analyzing, and evaluating ideas and information, drawing evidence-based conclusions, 
synthesizing new learning with prior knowledge and reflecting critically on learning. 

    
2.  All students will demonstrate performance standards in collaboration and 

communication and meet rigorous core academic content* standards by participating 
effectively in a variety of teams, actively listening and responding to the ideas of others, 
sharing responsibility for outcomes, articulating ideas clearly in multiple formats and 
using technology tools to enhance communication. 

 
3.  All students will demonstrate performance standards in problem solving and innovation 

and meet rigorous core academic content* standards by recognizing problems, analyzing 
data, asking questions, utilizing a variety of resources, thinking flexibly, making 
connections and seeking practical, innovative, and entrepreneurial solutions. 

 
4.  All students will demonstrate performance standards in self-direction and 

resourcefulness and meet rigorous core academic content* standards by exploring 
interests, taking initiative, setting learning goals, demonstrating persistent effort, adapting 
to change with resiliency and exhibiting ethical leadership and responsible citizenship. 

 
*Farmington’s Core Academic Content Areas include English/Language Arts, Mathematics, Science, 
Social Studies, World Language, Health, Physical Education, Wellness and Music, Fine and Applied 
Arts.  
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FARMINGTON PUBLIC SCHOOLS 
 CORE ACADEMIC CONTENT PERFORMANCE STANDARDS  

2010-2015:  
 

1. All students will meet established English / language arts performance standards by 
demonstrating the skills to read, understand, interpret, discuss and critique diverse texts and 
to communicate effectively through independent and collaborative writing for a wide 
variety of purposes and audiences.  They will take initiative to explore interests and 
respond to problems through research and use their literacy skills to exercise leadership and 
responsible citizenship.   

2. All students will meet established mathematics performance standards by demonstrating 
problem solving and reasoning skills that advance understanding and application of 
essential mathematical concepts.  They will make mathematical connections to their lives 
and use a variety of tools and representations to effectively communicate mathematical 
thinking. 

3. All students will meet established science performance standards by demonstrating the 
critical thinking, technology and inquiry skills in life, physical and earth sciences.  They 
will examine natural phenomena, pose and evaluate arguments based on evidence, explore 
interests and make decisions about contemporary issues in science. 

4. All students will meet established social studies performance standards by demonstrating 
critical thinking, reasoning and research skills applied to the study of history, geography, 
culture, and political and economic systems in order to make informed decisions, pose 
innovative solutions, and meet the challenges of participatory citizenship in an increasingly 
pluralistic society and interdependent world. 

5. All students will meet established world language performance standards by 
demonstrating the linguistic and cultural skills needed to communicate, collaborate and 
connect with people of different experiences and perspectives from around the world.   

6. All students will meet established health, physical education, and wellness performance 
standards by demonstrating self-direction and resourcefulness in setting goals, solving 
problems and seeking feedback to develop and maintain a personal plan for life-long 
wellness.    

7. All students will meet established music, fine and applied arts performance standards by 
demonstrating an understanding of the problem solving and communication processes of 
creating, performing and responding.  They will acquire an understanding of classical and 
contemporary arts and their impact in diverse cultures.  

Specific, measurable performance indicators associated with each of the district goals are 
currently under development.  Annual district, school and student performance information is 
collected and portrayed on each indicator for each goal.  These data provide trend information as 
the district addresses and monitors its goals for continuous improvement. 
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FARMINGTON PUBLIC SCHOOLS 
“Vision of the FPS Graduate” 

 
Farmington Graduates:  

Reaching Global Standards of Achievement,  
Leadership, and Citizenship 

Farmington Public Schools’ Graduates will acquire an understanding of the 
essential knowledge and skills in the core academic disciplines and develop the 
thinking and learning skills necessary to meet the challenges of local, national and 
global citizenship in a rapidly changing world. 

 
Critical Thinking and Reasoning:  Students access, interpret, analyze, and 

evaluate ideas and information, draw evidence-based conclusions, 
synthesize new learning with prior knowledge and reflect critically on 
learning.    

 
Collaboration and Communication:  Students participate effectively in a 

variety of teams, actively listen and respond to the ideas of others, share 
responsibility for outcomes, articulate ideas clearly in multiple formats and 
use technology tools to enhance communication. 

 
Problem Solving and Innovation:  Students recognize problems, analyze 

data, ask questions, utilize a variety of resources, think flexibly, make 
connections and seek practical, innovative and entrepreneurial solutions. 

 
Self-Direction and Resourcefulness:  Students explore interests, take 

initiative, set learning goals, demonstrate persistent effort, adapt to change 
with resiliency, and exhibit ethical leadership and responsible citizenship.  

 

  

 
 
 
 
 

 10



III.  CORE BELIEFS OF THE FARMINGTON PUBLIC SCHOOLS 
 
The Farmington Public Schools are committed to core beliefs that guide our 
work.  These beliefs frame our goals, program development, and support 
systems.  These beliefs focus instruction, curriculum, and assessment to ensure 
that all students achieve at high levels.  Farmington communicates its rigorous 
expectations through its programs and core content standards. 
 

Expectations matter.  Teachers maintain high expectations for all students through 
continual encouragement, specific and timely feedback, tenacity in providing targeted 
support, and through communicating that all students have the capacity to meet district 
standards.   We believe that maintaining high expectations leads to higher levels of 
student achievement.  
  
Effort matters.  Students in the Farmington Public Schools succeed at high levels 
through their own efforts and the collective efforts of their parents, educators, and the 
community.  It is through students’ own hard work and dedication to the pursuit of 
excellence that they will succeed.  We believe that increasing effort leads to higher levels 
of student achievement. 
 
Instruction matters.  Teachers refine their teaching craft through ongoing study and 
action research, observation of instruction, and collaboration with colleagues.  Teachers 
are actively engaged and committed to applying proven instructional strategies to reach 
every student.  All educators demonstrate their commitment to instructional and 
curricular development for the classroom, team, school, and district through their 
leadership in improvement efforts.  We believe that improving instruction leads to higher 
levels of student achievement.  
  
Relationships matter.  All staff members create and maintain an environment that 
promotes respect, trust, and understanding, and fosters communication and problem-
solving.  We nurture the whole child and ensure that each student receives a new 
opportunity every day to perform at his/her best. We believe that developing caring and 
supportive relationships between and among educators, students, and parents leads to 
higher levels of student achievement.  
 
Results matter.  Administrators, teachers, and students measure progress toward meeting 
and exceeding defined standards and goals.  Through the ongoing and collaborative 
analysis of student work and data, we hold students and each other accountable for 
continuous improvement.   We believe that sharing and using results to inform our 
decisions about instruction, resources, curriculum, and program development leads to 
higher levels of student achievement. 
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IV. IMPROVING TEACHING AND LEARNING THROUGH SYSTEMS 
PLANNING 

 
The Farmington five year goals have broad implications for the school system.  While they build 
upon successful existing practices, these goals require us to develop new indicators for district 
improvement and accountability and to conduct a full examination of our current core curriculum 
development, assessment and instructional practices.  The five year goals situate the core 
competencies and disposition in the content standards.  They place a greater value on the role of 
the student as an active participant in the learning process.  Students must be actively engaged to 
innovate, collaborate, reflect on learning and solve problems which they find relevant to their 
lives and to the world.  This next level of work requires us to examine and align all of our 
systems in order to bring coherence to these improvement efforts.  Therefore, for example, using 
the instructional core as a systems lens, we know that by changing the role of the student in the 
learning process we implicate changes in the curriculum and the knowledge and skills of 
teachers. 
 
From our systems perspective we must ask: 

• How do these goals translate into different student tasks and outcomes?   
• How do they translate into different teacher activities in the classroom and roles outside 

the classroom?  
• How do they impact curriculum development and assessment practices? 
• How do they translate into different actions on the part of teams of teachers? 
• How do they translate into different leadership actions at the building level to support 

teaching and learning? 
• How do they translate into different leadership actions at the central office level? 
• What are the most powerful strategies that will help bridge the gap between the present 

state and the desired future?  
• What are the implications of these goals for the organization as a whole? 

 
This “white paper” will address several of these questions. 
 

A Theory Of Action For School/District Improvement 
     
Improving student performance and learning opportunities for ALL students is the central goal 
of the Farmington Public Schools’ commitment to continuous improvement.  The Farmington 
Public Schools use a strategic planning process for continuous improvement to create 
interdependence among district and school improvement plans and priorities.  The District 
Leadership Council and principal and teacher-led School Development Teams create school 
improvement plans based on an analysis of performance data. In this context, teams of teachers 
and administrators identify key building goals that regularly focus on improving reading, 
writing, and mathematics and other disciplines. To support these goals at the individual teacher 
and classroom level, the teacher evaluation system requires teachers to connect their grade level 
or program goals to the work of their colleagues and to district goals.  The Educator Evaluation 
and Professional Development (EEPD) plan relies on teams of teachers working together to use 
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student performance data to design and monitor interventions to improve teaching, learning and 
achievement.  Results matter. 
 
The theory of action that provides the foundation for the district’s improvement work is 
grounded in the belief that the change process is a continuous one and should be strategic by its 
nature.  Improvements should be driven by data—critical and multiple forms of information—
that inform the school and district plan of action.  The district’s theory of action requires the 
analysis of data on every level of the organization—from students to teachers to principals to 
central office.  Everyone has to “own” the efforts and initiatives for continuous improvement.  
Any improvement efforts need to be connected to the larger goals and expectations for the 
school district.  Our theory of action is predicated on the idea that meaningful instructional 
improvement is driven by the district’s philosophy, mission and goals, which are embraced and 
purposely acted upon by the professionals that staff the school system.  Therefore, the 
knowledge base of the entire professional staff is both valued and harnessed as a critical 
variable for improvement.   
 
The school system’s theory of action has continued to evolve as we have come to understand the 
role of staff expertise, teacher leadership and the power of effective collaborative team structures 
and activities for instructional improvement.    We have come to appreciate that expertise, 
knowledge, problem solving and other cognitive capabilities are distributed among many 
individuals collaborating over complex tasks.  One of the central leadership functions and 
challenges is to unleash the collective capacity of our teaching faculty and staff to its greatest 
potential using collaborative inquiry processes.  This requires us to develop a deeper vision for 
team learning which in turn requires team leaders to develop the facilitation and planning skills 
that support the deep engagement of faculty in the examination of instructional practices.  All 
members of the school community must contribute if the district is to achieve its mission. 
 
The central organizing principle of the six action statements of the Farmington Theory of Action 
is the improvement of teaching and learning:   
 

• cultivate expertise in teaching and learning as the means for improving student 
achievement  

• cultivate leadership at all levels of the organization focusing on the improvement of 
standards, instruction and assessment  

• foster a belief system driven by principles of efficacy, persistence and engagement 
through greater student ownership of the learning process  

• use data in systematic ways as a vehicle for examining school, classroom, and 
individual student progress  

• make leadership actions more transparent in order to accelerate the impact of those 
actions by fostering greater understanding of the improvement processes at work in 
Farmington 

• teach students to assume a greater role in the learning process through full 
implementation of the Framework for Teaching and Learning, by providing 
opportunities to reflect, to collaborate, to relate learning to their personal 
experiences and to the world, and other active learning strategies 
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V.  EMERGING DISTRICT STRATEGIES FOR THE IMPROVEMENT OF    
      TEACHING AND LEARNING 
 
The five components of our district theory of action are integrated in the following strategies for 
district improvement. 
 
1.  Framework for Teaching and Learning 
 
The Framework for Teaching and Learning was developed by a team of teachers and 
administrators during the 2009-2010 school year as part of the district strategy to codify its 
instructional beliefs and practices.  The Framework for Teaching and Learning defines 
Farmington’s Core Principles of Learning and the expectations for teachers and for students.   
The principles and expectations provide definition to our vision of teaching and learning and are 
consistent with the standards-based expectations defined in the district five-year goals.  They 
exemplify the kind of learning environments, teaching practices and student roles and 
expectations that foster the dispositions and learning skills at the core of the new Board of 
Education five year goals.  The Framework also provides a common point of reference for 
professional reflection and dialogue about instruction for teachers and administrators alike.  The 
Framework will also serve to guide faculty as we identify a set of core instructional strategies 
that all teachers should be skilled at applying to their classrooms. 
 
Implementation of the Framework over the course of the next three to five years is the central 
strategy within the district’s systemic approach to continuous improvement.  It defines the 
common language critical for communication about instruction, while focusing professional staff 
on topics and strategies for defining problems of practice.  The Framework offers definition of 
concepts and behaviors that can and will shape school and team goals and professional 
development, while providing coherence to instructional practices.  It also provides a broad set of 
principles that teams can apply as they investigate the efficacy of their instructional practices.  
Instruction matters. 
 
2.  Collaborative Inquiry 

 
Collaborative Inquiry (CI) is the vital organizing process for the continuous improvement of 
teaching, learning and leading.  CI is the ongoing investigation of the effectiveness of 
instructional practices and leadership practices as they result in improvements in student 
learning.  It involves the disciplined analysis of multiple sources of data on student learning and 
the examination of the instruction.  At the classroom level, teachers study their instructional 
practices through the examination of lesson design, the tasks and products that students engage 
in and through the observation of teaching and learning. At the leadership level, CI is the 
continuous collaborative examination of problems of practice for leading school and district 
improvements in student learning and organizational development. 
 
We have come to understand that we are perfectly organized and knowledgeable about achieving 
the results that we have at this time.  In order to achieve the renewed vision for all students, we 
require a high performing data culture, one in which teachers collaborate regularly to examine 
evidence of student performance, to make adjustments to instruction through the investigation of 
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best practices,  to plan together and to commit themselves to the changes in practice that they 
agree upon.   
 
CI requires a high level of trust, so that professional educators can speak openly about what is 
and is not working, to observe one another’s practice with the goal of improving everyone’s 
practice.   In effect, each professional owns the results of all of the students and invests in the 
improvement of their colleagues’ instructional practices. Relationships matter.   
 
3.  Systems Thinking Processes to Improve Student Learning at Scale 
 
Systems thinking provides the conceptual structure for leadership actions and generates 
coherence and focus to district improvement processes.  “Systems thinking is a discipline for 
seeing wholes…a discipline for seeing the ‘structures’ that underlie complex situations, and for 
discerning high from low leverage change.” (Senge) 
 
The District Leadership Team has identified the following systems:  Goals Setting and 
Accountability, Leadership, Instruction and Curriculum Development, Human Resources, 
Capacity Building, and Communications.  We recognize that to effectively implement our 
improvement strategy, the Framework for Teaching and Learning, we must account for the 
systems implicated in the change process. Systems thinking and action planning will create the 
powerful through line to the instructional core. 
 
DLC will utilize a systems thinking approach to the full implementation of the Framework for 
Teaching and Learning and the achievement of the new five year goals.  The following is an 
initial analysis of the systems that are implicated in this improvement strategy.  Capacity 
Building:  Professional development will focus on teaching strategies that support this higher 
level of student engagement.  Vertical Teams will identify the most effective instructional 
practices that support the kinds of engagement defined in our “Student Expectations”.  The 
Framework will focus professional development, collaborative activities and staff supervision. 
Communications:  Professional staff will communicate the changing expectations to students, 
parents and community.  Goal Setting and Accountability:  School and district development 
plans will emanate from the new five year goals and EEPD plans will align with these goals.  
Curriculum:  Curricula and assessments will need to be designed to incorporate opportunities for 
greater student engagement and ownership of the learning process.  Leadership:  DLC will create 
new routines that support the collaborative inquiry processes and support teacher development at 
the classroom level.  Training for department leaders, resource teachers and team leaders will 
develop their capacity for leading collaborative inquiry processes and developing teaching 
efficacy at the building and district levels. Human Resources:  The district will recruit and hire 
exceptional candidates who possess the dispositions of life-long learners, demonstrate skills for 
working in teams, are reflective about their practice and have a commitment to student-centered 
learning.   Leadership matters. 
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4.  Leadership Routines to Support Implementation of the District Theory of Action 
 
The district theory of action is focused on the improvement of teaching and learning.  In recent 
years, principals and directors have developed into a community of practice through the 
instructional rounds process and other professional learning experiences.  During the 2009-2010 
school year, the District Leadership Council developed its own theory of action in order to focus 
its activities and strengthen the linkages between all aspects of its work to strengthen the 
organization in support of its priorities. Key elements include: 
 

• develop and communicate a common district vision focused on efficacy, standards, 
the instructional core and data analysis, and align our leadership work to the vision 

• create a leadership community where we use a process of collaborative inquiry to 
examine everyday problems of practice in an atmosphere of trust and support 

• engage in professional learning through reading, writing, dialogue, and shared 
reflective practice 

• agree upon priority initiatives and distribute resources accordingly 
 
Research on effective districts confirms the vital role of continuous learning at all levels of the 
organization and the establishment of routines that support improvement at the classroom level.  
The following routines are designed to implement our theory of action: 

• Central office support to principal leadership and classroom instructional practices 
through regular on-site observations of teaching practices. 

• DLC application of strategies to provide more regular feedback to teachers based on the 
“Student Expectations” and “Teacher Expectations” through frequent observations of 
teaching. 

• DLC to conduct data-based case studies. 
• DLC to observe the collection and use of data by teacher teams and provide feedback. 
• Principals to observe teams, provide feedback and coaching to elevate level of their work. 
• DLC to focus instructional rounds on problems of practice based on the Framework for 

Teaching and Learning.  
• Principals to engage teachers in the instructional rounds process and the examination of 

classroom practices through collaborative inquiry processes, which includes peer 
observations. 

• Teachers regularly engage in the examination of student work, achievement data and 
classroom instruction as part of the collaborative inquiry process.  

• Teaching and learning episodes will be taped and reviewed by faculty, staff and students 
to determine strengths and needs in relationship to the “Student Expectations” and 
“Teacher Expectations.”   

Instruction matters. 
 
5.  Curricular Standards to Align to Board of Education Goals and International  
Standards.  
 
Vertical teams and ad hoc committees will engage in the examination of performance 
assessments and curricular maps to determine whether they require students to demonstrate 
appropriate levels of thinking and learning skills and engage in activities which raise the level of 
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responsibility, collaboration and resourcefulness envisioned in our five year goals.  They are 
charged with the task of making recommendations for revising curriculum for the 2011 Summer 
Curriculum Institute.  
 
Furthermore, the adoption of the Common Core of Learning requires a comprehensive analysis 
of the alignment of our current standards to those newly adopted at the national and state levels.  
Expectations matter. 
 
6.  Develop and apply criteria and benchmarks for measuring progress on the effectiveness 
of the district strategy. 
 
To assist in monitoring the implementation of our improvement strategies, the district employs 
rubrics to measure progress of the district and schools on a regular basis as a formative 
assessment tool.  The collection and analysis of data aligned to the rubrics prompts discussion 
and planning for ongoing improvements.   Indicators of district progress are currently under 
development.  These indicators are clustered under the following headings:  Curriculum and 
Instruction; Leadership: Goal Setting; Capacity Building; Resource System; Communication 
System.  
 
This identification of the stages of development of a standards-based system enables the school 
district to continuously revisit the central improvement strategies and key principles of a 
standards-led system, monitor progress and development over time, as well as reinforce the core 
beliefs and expectations of this standards-led system as new staff enter and/or join the leadership 
in the school system.   
 
The rubrics illustrates a continuum from a state of “Beginning Practice” to “ Sustainable 
Practice”.   By using multiple criteria to gauge our growth and development, we can better 
monitor our progress and focus our improvement efforts.  
 
 

Evolving District Priorities 
 
The emerging themes will sharpen the focus of professional development, team based learning, 
supervision of instruction and school development planning in the service of improving what 
goes on in the core.  The following chart is not meant to simplify the current state of affairs, but 
rather to capture the major emphases of the changes in the kinds of work that the district will 
undertake in the coming years as the system has learned and its Theory of Action evolved. 
 
From Standards 1.0 To Standards 2.0 
System is committed to the development of 
rigorous content standards, continuous 
revisions to reflect national and state 
standards. 

Continued commitment to rigorous standards, 
continuously revised, but with strengthened 
Stage Three activities that include teaching 
strategies, which incorporate the principles of 
learning from the Framework for Teaching 
and Learning. 
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Many teacher share exemplars with students, 
provide opportunities for students to revise 
work toward standard and provide feedback 
relevant to standard. 

All grading and assessment practices are 
standards-led, promote student thinking and 
learning skills, efficacy and responsibility in 
the learning process. 

Many teachers work together to learn and 
apply best practices to their classrooms. 

Teams of teachers are self-directed and take 
full responsibility for the direction of their 
learning, and apply the Framework when they 
co-construct and design learning tasks that 
promote student engagement.  Teachers 
innovate, collaborate and problem solve. 

Teachers engage in professional learning 
relevant to their classroom practices; teachers 
learn to guide student learning.   
 

Teachers engage in professional learning 
focused on increasing the role of the student 
in the learning process, developing the core 
competencies, promoting student reflection, 
choice, increased independence, collaboration 
and communication. 

Most teachers participate in team based 
activities and professional development, 
teachers plan together and discuss 
instruction.  Teachers occasionally observe 
instruction. 

Teachers engage in the regular examination of 
student work and performance data.  They 
apply collaborative inquiry processes 
regularly.  They observe classroom 
instruction and reflect about the effectiveness 
of their instruction and make adjustments. 

Teachers and administrators have begun to 
develop common understanding of quality 
instruction. 

Teachers and administrators regularly 
examine teaching and learning through 
application of the Framework to the analysis 
of instruction, the examination of data and 
utilize a commonly shared language for 
describing teaching and learning. 

Some teacher teams require regular external 
facilitation to sustain a significant agenda. 

Teacher teams are self-managed and focused 
on the thoughtful use of data to inform 
instruction.  

Teachers and administrators participate in 
activities designed to strength practice and 
contribute to the improvement of the district.  

Teachers and administrators are fully 
committed to the improvement of all schools 
and to the district as a whole. 

DLC becomes a community of practice, 
examining instruction through the rounds 
process and supporting members through 
study of a problem of practice. 

DLC deepens its collaborative work through 
the focused investigation of problems of 
practice related to the Framework for 
Teaching and Learning, the Core Principles of 
Learning and student and teacher 
expectations. 

Students are guided in their learning by 
teachers.  Students will sometimes reflect on 
their learning and guide the direction of their 
learning. 

Students are active learners, making choices, 
reflecting on and adjusting their learning 
behaviors and thinking critically about 
important content. 
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VI.  STRATEGIC PLANNING AND CONTINUOUS IMPROVEMENT  
 
The framework for a standards-based system, the district’s theory of action, core beliefs, and the 
principles described in this paper lay the foundation for the strategic planning cycle of 
continuous improvement that is necessary to support our ongoing standards work.  As introduced 
in the first section of this paper, the strategic planning process is a five-year cycle of continuous 
improvement.  It begins with the district vision and mission, which is aligned with the Board 
Philosophy, Board Policy Goals and Vision of the FPS Graduate.   The district’s five year goals 
and performance standards or indicators align with the board goals.  Individual schools create 
their school development plans that are aligned with and emanate from the district goals.  The 
school development planning process enables annual planning and accountability measures 
demonstrating progress toward the goals. 

 
Five-Year Framework 
 
1. District Vision and Mission--aligned with Board Philosophy 
 and Board Policy Goals 
 
2. School District Five-Year Goals and Vision of the FPS Graduate 
     with Performance Standards 
 

Five-Year Goal revision &  
development base on district 
performance& environmental 

 change 
Annual Planning and Accountability:  School Development Plans 
3. Superintendent, Administration, and Faculty Goals and    
 Actions which support five-year learning outcome standards 
 through school development plans 
 
 •Staff Accountability and Development 
 •Community Support and Commitment 
 •Resource Alignment (i.e. facilities, time, money, people, technology) 
 •Curriculum, Instruction, and Assessment - STANDARDS 
 

Building based plans are then supported by teacher teams in the Educator Evaluation and 
Professional Development (EEPD) plans, or teacher evaluation plans, that are also aligned with 
the school and district goals.  The school development plans and connected teacher evaluation 
goals and outcomes help to shape the continuous improvement process.   Articulating our 
standards, implementing those standards, and continuously monitoring our progress, are essential 
steps to improving district performance and student learning through a standards-based 
framework.  The standards work holds great promise for increasing student achievement by 
focusing our efforts on important, clearly defined targets and by holding administrators, teachers, 
students, and parents accountable for results.  However, standards alone do not guarantee higher 
levels of performance from students.  We must continue to scan the expectations of the highest 
performing nations and communities when creating new benchmarks for student learning.   We 
must continue our relentless pursuit of strategies and learning opportunities that will enable all 
students to master the rigorous, core academic curriculum and the thinking and learning skills 
that prepare them for college level study and work readiness.  We must continue to provide 
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opportunities for students to use the knowledge and skills they have learned to do important and 
intellectually challenging work.  In this way, our standards work will continually add value to 
Farmington’s rich educational program. 
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VII. FARMINGTON’S RATIONALE AND PROCESSES FOR 
DEVELOPING A STANDARD-LED DISTRICT 
 
The history of innovation and creativity in Farmington is rich and long.  Beginning in 1995, 
administrators made a commitment to developing standards for student learning.  They 
foresaw the need to change the organization in fundamental ways.  They transformed the 
manner in which curriculum was developed, ways in which teacher’s would work together 
to examine student work, the organization of committees and the processes for strategic 
planning and continuous improvement.  The following ideas and practices remain relevant 
and applicable to our current systems planning and improvement processes.  The following 
material was written and circulated in 2005 and it contains only minor updated content.   
  
WHY DO WE NEED STANDARDS? 
 
Standards clearly define what is meant by “high levels of learning” for all students. 
 
The district standards are benchmarks for what youngsters in the highest performing school 
districts and countries in the world can accomplish in core subject areas.  Our content standards, 
including core competencies, are meant to prepare our students to be productive citizens in a 
rapidly changing world that demands critical thinking, problem solving and communication and 
collaboration skills.  Our standards—and the curriculum experiences leading to those 
standards—combine a deep understanding of subject matter with the capacity to apply what has 
been learned in real world situations.  They communicate to parents, students, teachers and the 
community the expectations we hold for student learning. 
 
Standards provide focus for the work of students, teachers and parents. 
 
Farmington standards help our school community understand what students are expected to 
know and be able to do at each grade level in the core of academic subjects and they provide 
students, teachers and parents with a clear understanding of the quality of learning we expect as 
students move along the pathway to high school graduation and productive citizenship.  Finally, 
they serve to coordinate and align the entire school system and its resources on clear educational 
outcomes. 
 
Farmington standards help students know what is expected of them by providing clear, defined 
targets and examples of high quality work.  The Framework for Teaching and Learning defines 
the expectations for active student engagement in learning as well as the student role in the 
learning community.  This clarity, combined with support from teachers and parents, fosters the 
level of perseverance and effort needed for students to meet and exceed our standards.  With this 
information, students can more accurately assess their own performance in relation to the 
standards and determine what they need to do to meet our expectations for actively engaged 
learners and what they need to do to ensure that their work meets expectations. 
 
Farmington standards help teachers by providing a focus for teaching, learning and assessment.  
When teachers are clear about the goals for their students, they can focus their time and energy 
on helping students improve their work in relation to these goals.  In a standards-led school 
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system, teachers align curriculum, assessment, and instruction to the standards so that teaching 
time is spent on that which matters most. 
 
Farmington standards provide parents an opportunity to more fully participate in their child's 
education.  When teachers provide parents with clearly defined expectations and models or 
examples of the work that is expected, parents are better able to understand and support their 
child's learning and progress at home and in the community. 
 
Our core content performance standards in combination with the indicators for the five year 
goals provide a framework for understanding the expectations for all students in Farmington.  By 
clearly stating what is expected, students, teachers, and parents alike are more informed and able 
to support the achievement of these standards.  A standards-led school system is supported by a 
set of fundamental principles. 
 
SUSTAINING A STANDARDS-LED SCHOOL SYSTEM 
 
The development of a standards-based school system is built upon indicators of success.  These 
indicators are continuously revisited to assess the progress of the development of the district as a 
standards-led system.  The results of that analysis are used to continue to shape the annual school 
and district development plans.  These indicators are the benchmarks of success of a standards-
led school system. 
 
1. Standards:  Standards are articulated in all content areas, understood by parents, teachers, 

and students alike, and student achievement is monitored to ensure that all students meet 
and/or exceed those standards.  Standards represent the essential understandings in the 
discipline and the content knowledge and thinking and learning skills that students need in 
order to develop an understanding of and ability to apply their understanding of the 
disciplines. 

 
2. Curriculum, Instruction and Assessment:  Assessment, curriculum and instruction are 

responsive to student needs and are aligned with the standards; assessment results drive 
curriculum and instruction; data on student achievement is used to allocate and align 
resources and support.  Curriculum maps, units and resource guides are developed and 
aligned with the standards and guide teachers toward resources and activities that support the 
attainment of rigorous performance standards.  These units and guides have common 
assessments or assessment packages that allow students to demonstrate their knowledge, 
skills, and understandings.  Teachers implement these units and utilize these guides across 
their grades and content areas, and assess student progress according to standards.  Teachers’ 
instruction is designed and delivered in a variety of ways that engage students actively in 
constructing their understanding of essential ideas and content, to help all students to achieve 
the standards.  Data—student work and evidence of student progress—are collected to 
determine student progress toward standard and are used to inform instruction. Students take 
an active role in self assessment, reflection on learning and goal setting.   

 
3. Collective Capacity Development:  Professional development is an integral part of the 

school improvement process, is viewed as a life long process and is appropriately supported.  
Professional development focuses on the core issues of teaching and learning, it informs 
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continuous improvement of teaching and learning, fosters collaboration between and among 
professionals and is embedded in the daily work lives of teachers.  Teaming is an essential 
element of continuous improvement efforts in Farmington  

 
“Teachers possess tremendous knowledge, skill and experience.  Collaborative Inquiry 
creates a structure for them to share that expertise with each other, discover what they are 
doing that is working and do more of it, and confront what isn’t working and change 
it….The research base on the link between collaborative learning, reflective practice of 
teachers and student learning is well established…When teachers engage in collaborative 
inquiry focused on teaching and learning and make effective use of data, they improve 
results for students.”  (Nancy Love, “Building a High Performance Data Culture”.)   
 

Teaming is a catalyst to bringing improvement efforts to scale.  Indicators for the 
development of powerful instructional teams have become a critical determinate for the 
effectiveness of our district improvement efforts. 

 
4. Stakeholders: All stakeholders in the school community understand, believe, act on, and 

value Farmington’s standards and thinking and learning skills.  They are committed to 
ongoing improvement; evidence that standards raise student achievement is widely 
disseminated. Student progress is transparent and actively engages parents in improvement 
efforts.   

 
5. Equity:  There is widespread implementation of strategies to address the needs of all learners 

and achievement gaps are closed; stakeholders support equal access and achievement of a 
core body of knowledge (standards) as well as thinking and learning skills by all students. 
 

6.  Effort:  Teachers make the standards and thinking and learning skills clear for students and 
students persevere at difficult tasks until they meet or exceed standards; a standards-led 
classroom functions like a learning community that support and nurtures students and their 
success through timely feedback, targeted instruction and interventions and through multiple 
opportunities for students to meet expectations..  It is only through the engagement of 
strategic student effort that we will achieve our mission for all students.   
 

“Educational institutions could be built around the…assumption that effort actually 
creates achievement.  Our educational system could be designed primarily to foster 
effort…..five essential features of an effort-oriented education system: 1)  clear 
expectations for achievement, well understood by everyone; 2) fair and credible 
evaluations of achievement; 3) celebration and payoff for success; 4) as much time as is 
necessary to meet learning expectations; and 5) expert instruction.”  (Lauren Resnick, 
“From Aptitude to Effort:  A New Foundation for Our Schools”, Daedalus, 1995.) 

 
Effort matters. 
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How Are Standards Developed? 

 
Farmington standards are developed through a thoughtful process that engages the faculty and 
administration in examining the “big ideas” and organizing features of a discipline as well as the 
specific knowledge and skills embraced by that discipline.  Standards documents developed at 
the national and state level were used as resources when designing Farmington's standards.  
 
Our standards reflect what we know about best practice, learning theory and the skills and 
competencies needed for success in college and work environments.  They are critiqued by 
experts in the field as well as by educators in other high performing districts.  By using “critical 
friends” or experts in the field, such as university faculty, researchers, and practitioners, we 
ensure that our standards reflect the best thinking in the field.   We aim to raise student 
achievement in Farmington to the levels demonstrated by the best performing countries in the 
world. 
 
Our standards balance depth and breadth of ideas and incorporate the skills and understanding 
necessary for success on important tests such as the CMT or CAPT and on international 
measures of achievement.  Farmington standards create a well-articulated pathway for learning 
as students move from the elementary school through the middle grades and high school.  
However, the knowledge base of a discipline is dynamic and as such must be continually 
monitored and revised as necessary to appropriately reflect trends, shifts, or developing 
knowledge bases or theories.  Our standards are continuously revisited in order to remain 
contemporary and responsive to the field of study, current research, and emerging trends in the 
discipline. 
 
The first step in developing standards is to identify the essential understandings or "big ideas" 
or the enduring ideas at the heart of each discipline.  The essential understandings, which are 
derived from the national and state standards, as well as local knowledge and expertise, are the 
knowledge, skills and understandings that we believe are important for all students to learn as a 
result of a K-12 education in Farmington.  Because they are “essential,” the big ideas have an 
enduring quality and are likely not to change appreciably over longer periods of time.  
 
Each year, students make progress toward the essential understandings by working toward 
content standards.  Content standards describe what students should know and do at certain 
intervals such as grade levels or grade level clusters in relation to the essential understandings.  
They are made explicit through models and examples of student work that represent the 
standards.  These models and examples that meet the standards are called performance 
standards or benchmark performances. 
 
Curriculum units, curriculum maps and curriculum resource guides are designed by Farmington 
teachers in a standards-led format.  Each of these documents lists the essential understandings 
and content standards that are the desired outcomes of instruction.  When appropriate, unit 
outcome statements are written to put the larger ideas into the context of a specific unit and 
describe specifically what a student will understand as a result of the course or unit. Essential 
questions are written to guide the students’ inquiry and work in the unit.  The core knowledge 
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and skills, or the key facts, concepts, principles, skills and processes that are necessary to help 
students to reach the desired understandings, are identified. Assessments and learning 
experiences are then created to align with these standards-based expectations.   
 
Assessments are designed to measure whether or not students have achieved performance 
standards.  They provide evidence of student understanding in relation to the standards and 
require that students can use their knowledge to perform challenging tasks.  These assessments 
are used to evaluate student progress toward meeting the established content standards.  To 
determine whether or not students have met performance standards generally requires a “body of 
evidence” or multiple assessments.  The evaluation of this progress is recorded in students’ 
progress reports or report cards. 
 
Learning experiences are developed to ensure that students develop the core competencies and 
apply their learning skill skills in order to understand important content, to succeed at 
challenging assessment tasks and to develop the dispositions of life-long learners.  These 
learning experiences are designed with “the end in mind,” using a “mapping backwards” 
approach to ensure that students have adequate and varied learning experiences that will allow 
them to meet the performance standards, communicate and  collaborate and reflect on their 
learning.  Mapping backwards means that the first step is to identify what is the desired outcome 
or what is the essential learning or understanding that we want our students to acquire.  When 
that desired learning is clear, then and only then do we begin to identify both how we will know 
that students have acquired what we have specified that we want them to learn.  Then, we begin 
to define the learning experiences that students need in order to ensure that they will all reach 
these standards or expectations, while developing and applying the core competencies defined in 
the five year goals. These learning experiences are aligned with the standards and prepare 
students to meet the assessment challenges and demonstrate the knowledge, skills, and 
understandings of the various disciplines.  These learning experiences are articulated in 
curriculum maps written in each discipline.  The maps connect the essential understandings, 
content standards, performance standards, assessments, and learning experiences together. 
 
In other words, essential understandings answer the question, “Why should we study the 
discipline?  Why is this essential to learn?”  Content standards answer the question:  “What 
content, knowledge or skills do students need in order to develop their essential understandings 
of the discipline?”  Performance standards clarify for students how well they are doing in 
relation to the standards.  Performance standards answer the question:  “How well do students 
demonstrate their thinking and learning skills and understanding of content?  How does it look?”  
Meeting a performance standard is more than achieving a grade.  A performance standard should 
reflect a specific level of performance that can be characterized by specific qualities, 
understandings, and application of skills. Performance standards are often described in a rubric 
or as a body of evidence.    
 
A variety of assessments have been designed to answer the question, “How will students 
demonstrate what they know, understand, and can do?”  The assessment task or tasks prompt 
students to demonstrate that understanding.  The curriculum units, assessments, and guides that 
Farmington teachers create are designed to help teachers to answer the question of “How do I 
teach to these standards?”  This curriculum development and design work helps teachers to 
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enable all students to achieve these essential understandings, develop content knowledge, skills, 
and strategies, and to demonstrate their understanding through performance standards prompted 
by various assessment tasks. 
 
 

Standards and the Essential Questions That They Help to Answer 
  

Standards 
Answer the question…. 

Essential 
Understandings 

Why should we study the discipline?  Why is this essential to learn? 

Content Standards 
What content, knowledge or skills do students need in order to 
develop their essential understandings of the discipline? 

Performance 
Standards 

How well do students demonstrate their thinking and learning skills 
and understanding of content?  How does it look? 

Assessments 
How will students demonstrate what they know, understand, and can 
do? 

Curriculum Units 
How can teachers help students to develop this knowledge, skill and 
understanding? 

 
The standards and the essential questions that they help to answer form the foundation and the 
framework for standards development.  By seeking to answer these questions, it allows the 
school district to clarify curriculum expectations at every level.  By clarifying expectations for 
teachers, we simultaneously clarify expectations for students as well, supporting each 
stakeholder in our standards-led system.  Each teacher is then able to explain his/her curriculum 
expectations, essential understandings, content standards, performance standards, and 
assessments, allowing for a common set of expectations for student learning. 
 
 IMPLEMENTATION OF  STANDARDS ACROSS GRADES AND SCHOOLS 
 
In order to support and strengthen standards-based teaching and learning, teacher and 
administrator leadership and collaboration are critical.  The Farmington Public Schools rely on 
the concept and structure of distributed leadership.  The concept and use of the principles of 
distributed leadership have been influenced by the work of Dr. Richard Elmore.  He writes about 
distributed leadership in (2000) Building a New Structure for School Leadership:  
 

Distributed leadership, then, means multiple sources of guidance and direction, 
following the contours of expertise in an organization, made coherent through a 
common culture.  It is the “glue” of the common task or goal—improvement of 
instruction—and a common frame of values for how to approach that task—
culture—that keeps distributed leadership from becoming another version of loose 
coupling…” (p. 15). 
 

Important improvements in curriculum, instruction, and assessment are primarily initiated, 
implemented, and supported by both teacher leaders and school and district administrators.  
Curriculum development and implementation must be carefully monitored and evaluated to 
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support coherent implementation.  To support this effort, collaborative teams are organized at a 
variety of levels throughout the schools and the school system to accomplish the work.  The 
following describes the key collaborative teams that support curriculum implementation in 
Farmington. 
 
District Leadership Council: 
 
The District Leadership Council (DLC), under the leadership of the Superintendent of Schools, 
includes the entire team of school administrators.  Together, the administrative team is 
responsible for developing a coherent and consistent vision for quality instruction, to foster the 
mission and goals of the Farmington Public Schools.  In their collective administrative roles, the 
team works together to facilitate the development of teacher leadership, expertise, and team 
functioning.  The DLC focuses their work on using data to lead organizational improvement, 
engaging in the school development planning process for school and district improvement, and 
focusing on the strengthening and improvement of instruction and curriculum.  The team 
regularly engages in professional development experiences to strengthen their collective 
knowledge base and to build a community of practice.  For example, the DLC conducts 
“instructional rounds”, spending several hours together in one school, focusing on the 
development of particular dimensions of instruction, observing and discussing teaching and 
learning behaviors.  The team also examines performance results together and uses those results 
to inform decision making.  Many members of the DLC also lead curriculum vertical teams. The 
DLC is a critical leadership team that is responsible for leading the many teams that exist both 
within and between school buildings.  Their leadership and their role in developing leadership 
capacity across the school system, lays the foundation for distributed leadership in a standards-
led school system. 
 
Curriculum Coordinating Council: 
 
In addition, the Curriculum Coordinating Council is responsible for districtwide coordination of 
curriculum and implementation.  The Council includes school administrators, department 
leaders, and a representative from the Board of Education Curriculum Committee.  This Council 
works with the Assistant Superintendent and Director of Curriculum to ensure that there are 
opportunities for integration of curriculum across subject areas, and that the district has a long 
range and systemic plan for curriculum renewal.  The Council also monitors the development 
and implementation of the K-12 subject areas’ standards across grades and subjects and provides 
feedback to the Assistant Superintendent regarding the structures that support curriculum 
implementation.   
 
Curriculum Vertical Teams:   
 
Curriculum Vertical Teams are K-12 teams designed to accomplish town-wide curriculum 
coordination and articulation.  They are structured to ensure that all schools and key leadership 
roles are represented and that teachers and administrators alike have a role in making curriculum 
decisions for their various disciplines.  For example, the teams include principals, town-wide 
reading, writing, and mathematics consultants, resource teachers, department chairs, and 
representatives from each of the elementary schools.  The teams engage in the following work: 
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• Analysis of issues in curriculum implementation:  a major function of these teams it to 

analyze the effectiveness of the implementation of standards-based curriculum through 
the study of student performance data.  The teams identify key issues and needs across 
the grade levels.  The teams prioritize issues and determine whether action needs to be 
taken or projects initiated.  As the result of the adoption of new five year goals, the 
vertical teams are presented with a charge to review existing curriculum to determine the 
alignment of current standards, assessments and Stage 3 activities with the Framework 
and Vision of the Graduate.  They are also charged with identifying curriculum that can 
be strengthened in order to raise the expectations for the application of student learning 
and thinking skills.  The teams may recommend that ad hoc committees be established to 
accomplish particular tasks. Teams also regularly analyze the standards, work on better 
aligning standards and curriculum, and assess the implementation. 

 
• Ad hoc committees are established to address the issues, challenges, or needs that were 

identified by the vertical team.  This enables the appropriate and key individuals to be 
involved.  Ad hoc committees may have short agendas, such as developing a particular 
grade level assessment, or may require longer term action, such as an in depth analysis of 
a particular portion of a program.  The purpose is to have a clear focus for the 
committee’s work and for the committee to accomplish a specific identified task.  Ad hoc 
committees also allow for broader teacher participation depending upon the nature of the 
issue at hand.  

 
• Long range planning:  Curriculum vertical teams also identify and develop plans for 

curriculum revision and implementation.  Teams evaluate the standards, examining 
curriculum alignment issues, balancing of the standards across grades and levels, 
suggesting revisions to curriculum documents, identifying the need for writing new 
curriculum, and suggesting needed professional development.  It is a cyclical process and 
as such, curriculum implementation must be constantly monitored and evaluated to 
ensure appropriate alignment and balance of the curriculum standards.  These long range 
plans provide the template for continued re-visitation of the strength of the standards 
themselves.  The teams monitor the status of curriculum design and development and 
consider action steps to better strengthen the standards. 

 
Data and Assessment Committee:   
 
The Data and Assessment Committee is responsible for districtwide coordination and 
improvement of data use practices in all schools.  This new (2010) town-wide committee is 
comprised of administrators, and teachers representing all schools. The initial charge to the team 
is: 

• to clarify and support Farmington’s guiding beliefs about the role of data in a standards-
led system; 

• to conduct a survey of data practices in Farmington schools; 
• to examine current trends in data use from the professional literature; 
• to discuss gaps in current practice by level or school for district improvement purposes; 
• to make recommendations for professional development that support thoughtful data use. 
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Collaborative Professional Development: 
 
To effectively implement standards-led curriculum and active learning strategies requires 
collaborative professional development at each level of the organization.  Some key areas 
include: 

• Developing the leadership capacity to support standards-led curriculum, 
instruction, assessment and learning.  Administrators are provided with professional 
development that supports a consistent vision for quality instruction based on the 
Framework for Teaching and Learning.  Through shared learning experiences, such as 
“instructional rounds”, that is, focused time as a leadership team in one building, 
observing teaching and learning and developing a common lens for analyzing instruction, 
administrators develop a coherent set of expectations for teaching and learning.  This 
shared vision is promulgated throughout the school system and becomes reflected in 
teacher evaluation and supervision through the work of building administration.  
Moreover, to support the development of leadership capacity, the DLC engages in 
professional development to focus the skill development of teacher leaders and 
instructional teams. Since team and collaborative approaches are essential in a standards-
led system, time is dedicated to examining how teams function, how to intervene to 
improve team functioning, and how to maximize team time.  DLC members apply these 
concepts and strategies as they provide feedback. In addition, data and its use is a central 
focus of professional development for the district wide leadership team.  The use of data 
to inform instructional decision making is then applied across the school system. 
Professional development time for school administrators is essential to support data use at 
each level of the organization and forms the foundation of school improvement efforts.  

 
• Developing teacher understandings of the Framework for Teaching, its Core 

Principles of Learning, core content standards and the expectations for teachers and 
students.   To support teacher understanding and application of the Framework, teachers 
are provided with professional development experiences that help them reflect on 
teaching behaviors and instructional strategies that lead to improved student engagement, 
to the application of core competencies and to understanding of important content.  They 
will use faculty and team meeting times to share effective strategies aligned to the 
principles of learning and the expectations for teachers and students.  Teachers also will 
observe and analyze videotapes of instruction, observe their colleagues and apply the 
Framework to develop their shared understanding of active learning strategies. 

 
• Developing teacher understanding of performance assessments and using assessment 

data to improve teaching and learning for all students.  To further support the 
implementation of a standards-led curriculum, professional development experiences are 
provided to help teachers develop strategies for teaching to the core content standards and 
thinking and learning skills. The assessments that students complete represent student 
understanding, or lack of understanding.  Therefore, professional development 
experiences are designed to include explorations of the range of assessments that will be 
used to evaluate student progress. These experiences, such as using a “tuning protocol,” a 
structured process to examine student work, provide targeted opportunities for teachers to 
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dialogue with one another regarding particular student performances and the challenges 
that these performances present.   Teachers examine student work, generated through 
authentic performance tasks that will cause students to demonstrate their understanding 
of the essential understandings.  Teachers need support for how to implement 
performance assessments and how to use the results of an assessment to inform 
instruction.  Careful analysis and diagnosis of student understanding, student 
misunderstanding, and student learning is critical to effective teaching and learning in a 
standards-led system.  

 
• Developing teacher understanding of the essential understandings, content 

standards.  Teachers are provided with opportunities to examine the standards, to 
consider the content that they teach and what it means to teach toward “big ideas” or the 
concepts and knowledge that define a specific discipline.  Some of these standards 
require additional professional development in the content to help teachers to strengthen 
their content knowledge base. For example, a new unit in simple machines for fifth grade 
teachers may be supported by professional development from an expert in physics to help 
teachers to develop a knowledge base that enables them to teach the content more fully.   

 
• Developing teacher understandings of the performance standards and expectations.  

The establishment of performance standards requires the development of a collective 
understanding of the nature of the content standard itself, what it means to meet standard 
and the core competencies embedded in the learning activities and performance tasks.  To 
accomplish this, teachers are provided opportunities to work together to analyze student 
work and student progress.  Through the use of professional development days, faculty 
meetings, and team meeting time or common planning time, teachers work together to 
read and review student work and develop common understandings of the necessary 
“body of evidence” to determine whether or not students have met our performance 
standards.   These teacher dialogues and explorations of student work are an essential 
step in developing performance expectations.  Likewise, teachers use professional time to 
study the learning behaviors of students as defined in the Framework’s student 
expectations so that they can apply similar criteria and maintain consistent expectations 
for complex learning skills between classrooms.  Moreover, this process is iterative as 
teachers continually build and strengthen their understanding of complex student 
performances.   

 
• Holding teachers accountable for standards-led curriculum implementation in 

Learning 2.0.  Farmington’s Educator Evaluation and Professional Development Plan 
links teacher evaluation to student achievement.  It provides a critical connection between 
school and district goals, curriculum standards, teaching standards, professional 
development and School Improvement Plans.  Through this teacher evaluation plan, 
teachers establish collaborative goals based on student performance needs that represent 
student progress toward rigorous content standards and core competencies.  By 
implementing interventions, monitoring student progress and developing new learning 
through professional development, Farmington teachers work collaboratively to help all 
students to meet and achieve Farmington’s standards.  This teacher evaluation structure 
supports the necessary collaboration and professional development experiences, focused 
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on instruction, assessment, and student learning, that are necessary to be a high 
performing standards-led school system. 

 
Curriculum Academy: 
 
An annual Summer Curriculum Academy is planned and presented by Farmington teachers, for 
Farmington teachers, to support the writing and revision of curriculum.  This institute allows 
teachers to work together, using strong models and examples, with highly trained and skilled 
teachers and coaches.  We utilize a backwards mapping process consisting of three stages. Stage 
1: develop the enduring understandings, essential questions and knowledge and skills.  Stage 2: 
develop the performance tasks, quizzes, tests, unprompted evidence and self assessments.  Stage 
3:  develop the map of the sequence of learning experiences and instruction.  The Vision of the 
Graduate elevates the course purpose and outcomes defined in Stage 1 to ensure that all students 
develop the thinking and learning skills articulated in the district five-year goals.  The 
Framework for Teaching and Learning provides the instructional context for the development of 
the Stage 3 experiences.  
 
Teachers are closely involved in each step of curriculum development and implementation.   
Maps and units written in the summer institute are taught by teams of teachers who provide 
critical feedback immediately following instruction, when their reactions and reflections are 
fresh.  The writer uses their feedback to revise the maps during the year and submit their work 
for additional review by their project coach and department leaders.  At the conclusion of this 
teaching and revision cycle for each curriculum project, the map or unit has been revised 
systematically by groups of teachers and coaches.  Final documents are submitted for approval 
by the Director of Curriculum and Assistant Superintendent. 
 
A Cycle Of Continuous Improvement 
 
Leaders annually examine specific indictors of progress in the following areas: 

• Standards and Curriculum 
• Instruction 
• Assessment and Data 
• Accountability 
• Collective Capacity Development 

 
Through the process of collecting data on student learning and other specific indicators of school 
and system development, school improvement teams and District Leadership Council members 
craft school and program development plans in order to promote those practices which support 
teaching and learning and the attainment of district goals, vision and mission.  
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Farmington Public Schools 
FRAMEWORK FOR TEACHING AND LEARNING 

 
Core Principles of Learning 

Student Learning Expectations 
 

Principle # 1:  ACTIVE LEARNING COMMUNITY 
Students learn best when they have regular opportunities to work collaboratively 
belonging to an organized, positive learning community.  
 
Students… 

• Follow established classroom norms for respectful behavior and communication 
• Participate actively in discussions and collaborative tasks 
• Speak and write clearly to communicate with others 
• Exchange meaningful and constructive feedback  
• Clarify ideas by asking questions  
• Investigate and appreciate multiple points of view  
• Share work publicly 
 
 

 
 

Principle # 2: CHALLENGING EXPECTATIONS  
Students learn best when they understand performance expectations and are 
individually supported in meeting challenging standards. 
 
Students… 

• Ask questions to clarify expectations and learning goals 
• Use and maintain organizational systems to support academic achievement 
• Persist in the face of challenging learning tasks 
• Evaluate and revise work using rubrics, models, and feedback 
• Overcome obstacles to understanding by seeking teacher or peer support 
• Seek new resources and strategies for learning 

 
 
 

Principle # 3:  MEANINGFUL KNOWLEDGE 
Students learn best when they see content as meaningful and organized around big 
ideas and questions and can transfer learning to new contexts. 
Students… 

• Look for connections between what they are learning and what they already know 
• Articulate the purpose of their learning to themselves and others 
• Transfer learning skills from one context to another 
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Principle # 4: PURPOSEFUL ENGAGEMENT 

Students learn best when they are actively engaged in authentic learning tasks and 
given opportunities to construct meaning and develop understanding. 
 
Students… 

• Actively seek answers to their own questions and explore their interests 
• Hypothesize, analyze, question, and evaluate ideas within the work of the discipline  
• Accept opportunities to assume partnership and leadership roles in the classroom 
• Take initiative to bring interesting ideas and resources into the classroom 

community 
• Think critically and use reasoning skills to develop understanding 
• Think creatively and use problem solving skills to develop innovative ideas 

 
 
 

Principle # 5: INDIVIDUAL RESPONSIBILITY 
Students learn best when they make choices about and take responsibility for their 
own learning goals and progress.  
 
Students… 
• Evaluate the quality of their performances / work products  
• Set learning goals and reflect on progress   
• Learn from their own mistakes and develop new strategies 
• Advocate for themselves by asking for help when needed  
• Learn to become self-directed to make choices that match interests and learning needs 
Assume responsibility for good work habits  
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Farmington Public Schools 
FRAMEWORK FOR TEACHING AND LEARNING 

 
Core Principles of Learning 

Teaching Expectations 
 
 

Principle # 1:  ACTIVE LEARNING COMMUNITY 
Students learn best when they have regular opportunities to work collaboratively 
belonging to an organized, positive learning community.  
 
Teachers… 

• Organize the classroom environment with clearly established routines and 
behavioral expectations 

• Create effective systems to hold students accountable for individual and group 
responsibilities 

• Model thinking and share learning as a member of the classroom community  
• Provide direct instruction and guided practice in the skills and dispositions of 

working collaboratively 
• Encourage questions, nurture multiple points of view and value intellectual risk-

taking  
• Facilitate student to student discourse, developing effective communications skills 
• Structure opportunities for students to share work publicly  
• Promote learning through engagement with others as mentors and critics 

 
 
 
 

Principle # 2: CHALLENGING EXPECTATIONS 
Students learn best when they understand performance expectations and are 
individually supported in meeting challenging standards. 
Teachers… 

• Maintain high expectations for all students 
• Communicate learning goals clearly 
• Anticipate misconceptions and connect new learning to prior knowledge  
• Articulate performance expectations using formative assessment, rubrics and 

exemplars of student work 
• Provide timely and specific feedback to students  
• Differentiate instruction using a variety of resources, materials and grouping 

strategies to respond to a range of student learning needs  
• Use a variety of resources and materials to scaffold learning  
• Allow students multiple opportunities to demonstrate understanding in a variety of 

ways 
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Principle # 3: MEANINGFUL KNOWLEDGE 
Students learn best when they see content as meaningful and organized around big 
ideas and questions and can transfer learning to new contexts. 
 
Teachers… 

• Provide a clear purpose for learning 
• Plan instruction to focus on essential understandings   
• Help students make connections to prior knowledge, experiences, and real world 

events  
• Develop tasks that require students to synthesize, transfer and apply their knowledge 

and skills to new situations 
• Design rigorous learning tasks that connect students’ prior knowledge to new 

learning 
 

 
 

Principle # 4: PURPOSEFUL ENGAGEMENT 
Students learn best when they are actively engaged in authentic learning tasks and 
given opportunities to construct meaning and develop understanding. 
 
Teachers… 

• Structure learning tasks that engage students in authentic work of the discipline 
• Develop inquiry-oriented lessons in response to essential questions 
• Pose complex, intriguing and challenging problems for students to solve  
• Stimulate critical and creative thinking and model active listening 
• Use multi-media and technology tools to enhance learning outcomes 
• Seek and provide real audiences for student work 
• Act as coaches, facilitators, and guides to promote engagement and develop 

leadership in their students 
 

 
 

Principle # 5: INDIVIDUAL RESPONSIBILITY 
Students learn best when they make choices about and take responsibility for their 
own learning goals and progress.  
 
Teachers… 
• Equip students to be self-directed and make choices to achieve their learning goals  
• Equip students with the metacognitive skills to become aware of their thinking 

processes and learning strategies 
• Foster student reflection through discussion and writing 
• Foster a growth mindset helping students to see mistakes as learning opportunities 
• Celebrate resiliency and resourcefulness in the face of setbacks or obstacles 



 
 
 
 

Farmington Public Schools 
 

Learning 2.0: All Students Reaching Global Standards of  
Achievement, Leadership and Citizenship 

 
 
 
 

District Monitoring Tool: 
A Reflective Rubric for Developing and Sustaining  

a Strategic District Improvement Plan 
 
 

June, 2011 
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Goal Setting System 

Those structures, routines, processes and actions which… 
• Ensure a through-line from the district mission and vision of the graduate to School Development Plans, team and department 

goals and teaching and learning in the classroom 
• Engage all stakeholders in providing feedback to schools and the district 
• Link student achievement results and other performance indicators to district, school, team, and teacher goals 

 
How will we know if our goal setting practices are strategically designed to support the mission and vision of the FPS? 

 
 Sustainable 

Practice 
Effective 
Practice 

Developing 
Practice 

Beginning 
Practice 

There is tight alignment between district goals and vision of the graduate 
and school development plans, and department / team goals, EEPD plans. 

   

Achievement and goal-related performance indicators are trending 
positively and achievement gaps are closing. 

   

Teachers routinely seek student feedback in order to provide responsive 
instruction. 

   

Students maintain collections of work to demonstrate competence in the 
skills and dispositions of the district goals and use this work to reflect on 
areas of strength and need when setting personal goals. 

   

Principals, directors, and teacher leaders collect and analyze student 
performance data disaggregated by subgroups and cohorts. They use data 
skillfully to monitor progress and identify goal priorities.   

   

Teacher supervision and evaluation includes oral and written feedback 
incorporating data on student performance and implementation of the 
Framework for Teaching and Learning.  These form the basis for 
recommendations which enhance the professional practices dimension. 
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Leadership System 
Those structures, routines, processes and actions which… 

• Establish a focus on teaching and learning within a continuous improvement model of organizational development 
• Promote a culture of shared accountability for the success of all students 
• Distribute leadership among all levels of the organization  

 
How will we know if our leadership practices effectively create the conditions and culture of a learning organization? 

 
 Sustainable 

Practice 
Effective 
Practice 

Developing 
Practice 

Beginning 
Practice 

The Board of Education and community maintain a constant focus on the 
goals and priorities of the district.   

    

Principals and leaders model and develop the culture, conditions and 
competencies for continuous improvement in their teams and schools and 
are transparent about their leadership actions. 

    

All leaders develop and communicate a shared vision of teaching and 
learning that translates into coherent instruction and assessment practices.

    

DLC members routinely engage in classroom and team observations and 
provide feedback to support instructional improvement. 

    

All leaders seek feedback and coaching, develop professional learning 
goals and engage in reflective practice.  

    

DLC maintains a dynamic Theory of Action which provides direction for 
its collective activity and is used to strengthen coherence and 
transparency.  

    

The district cultivates and supports developing and aspiring leadership at 
all levels of the organization. 
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Curriculum and Instruction System 
Those structures, routines, processes and actions which… 

• Evaluate, revise and develop curriculum and assessment aligned to local and international standards 
• Support understanding and application of the Framework for Teaching and Learning 

 
How will we know if our curriculum and instructional practices are designed to ensure that all students are reaching  

global standards of achievement, leadership and citizenship? 
 
 Sustainable 

Practice 
Effective 
Practice 

Developing 
Practice 

Beginning 
Practice 

K-12 curriculum maps exist in every content area, are mission-driven, 
standards-led, and used to ensure coherent learning experiences for all 
students.  

    

Valid, recurring performance assessment tasks engage students in the 
application of knowledge to the authentic work of the discipline and are 
benchmarked against state and international standards. 

    

All students have regular opportunities for self-directed inquiry learning 
aimed at developing the skills and dispositions of the Vision of the FPS 
Graduate.  

    

Teaching practices consistently exemplify the Framework for Teaching 
and Learning.  In addition, students access learning beyond the boundaries 
of the school and in multi-modal formats. 

    

Students access a wide range of opportunities for developing leadership 
skills and the habits and values of good citizenship. Students are held 
accountable for pursuing academic and civic interests that have personal 
meaning. 

    

Differentiated instruction and intervention strategies are systematically 
and skillfully used to support student success. 

    
Teams routinely monitor instructional decisions against evidence of 
impact on student learning. Team meetings begin and end with a focus on 
commitments to act on evidence-based decisions. 
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Capacity Building System 
Those structures, routines, processes and actions which… 

• Engage all members of the FPS community in the development of knowledge, skills and strategies to improve student learning 
• Nurture and provoke intellectual curiosity about the content and process of improving instruction 

 
How will we know if our capacity building practices lead to the continuous improvement of teaching and learning and support 

the professional growth of all faculty and staff at all stages of their careers? 
 

 Sustainable 
Practice 

Effective 
Practice 

Developing 
Practice 

Beginning 
Practice 

A dynamic and flexible professional development plan supports active 
adult learning communities and provides differentiated ways to build 
individual and team capacity to improve instruction.  

    

All teachers engage in high levels of collaborative inquiry to solve 
instructional problems of practice and nurture innovative ways of 
teaching and learning. 

    

Continuous improvement work is characterized by collaborative 
processes, research-based study, and systemic thinking. 

    

Coaching is a central district improvement strategy. It is an ongoing and 
varied opportunity to give and receive feedback between and among all 
learners – students, teachers, and administrators. 

    

Teaming propels the work of the district and supports individual teacher 
growth and development. 
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Resource System 

Those structures, routines, processes and actions which… 
• Allocate resources most effectively in support of equitable learning opportunities for all students 
• Attract and retain highly effective teachers, administrators, and staff 
 

 
How will we know if our human, fiscal and other resources are allocated and aligned  

to support the mission and vision of the FPS? 
 

 Sustainable 
Practice 

Effective 
Practice 

Developing 
Practice 

Beginning 
Practice 

District recruits and hires exceptional teachers, administrators and staff in 
order to attract and retain individuals with values aligned with the FPS core 
beliefs and those with a disposition for continuous learning. 

    

New faculty participate in mission-driven induction experiences through a 
formal mentoring program as well as through the regular support roles of 
their instructional teams, system specialists and district-wide programs. 

    

Resources are aligned and focused to support the needs of students and 
schools. Innovative practices are valued and encouraged to maximize 
learning supports and enrichment opportunities. 

    

 
 
 
 
 
 
 
 
 
 
 

 42



Communication System 
Those structures, routines, processes and actions which… 

• Engage all stakeholders in understanding and supporting the mission and goals of the FPS 
• Contribute to the coherence and alignment of programs and practices between schools and levels 
• Support a focus on student learning and enhance collaboration 
• Provide access to key documents, data, and information and facilitate dialogue  

 
How will we know if the FPS are effectively communicating the district mission and goals and providing tools  

for creating sustainable and systemic improvement practices? 
 
 Sustainable 

Practice 
Effective 
Practice 

Developing 
Practice 

Beginning 
Practice 

All stakeholders have access to a wide range of materials and resources and 
forums to develop a deep understanding of the FPS vision, mission and goals.  

    

The FPS community uses available and emerging technologies to enhance 
communication among teachers, parents, students, and others in support of 
teaching and learning. 

    

Students use approved technologies to showcase their work and engage with 
others as mentors and critics. 

    

Grading practices are coherent and communicated clearly to develop an 
understanding of learning goals and student progress toward meeting 
standard.   

    

Vertical teams function to develop and monitor K-12 program coherence and 
create web-based instructional resources. 

    

The district data system incorporates relevant, current information for district, 
school and classroom planning.  The tools for using the system are end-user 
friendly.   

    

The portal is easily accessible so that students and parents can understand 
current performance levels and use the data as a tool for reflection and goal 
setting. 
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CURRICULUM MAP DESIGN 

 
 



  
 

Overall Map Design  
 
 

Ask yourself:  To what extent …  Indicator: Description of this Indicator:  
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Course 
Purpose 

 

A concise statement about why students take 
this course and how the course will provide 
students with opportunities to engage in the 
thinking and learning skills articulated in the 
District’s goals. These are:  Critical thinking 
and reasoning, communication and 
collaboration, problem solving and innovation, 
and self-direction and resourcefulness.     

• Is this course designed to prepare students for the opportunities and challenges 
of a complex society? 

• Does the course purpose state the grade level, prerequisites, departmental 
sequence, and whether it is a required or an elective course?   

• Does the course purpose articulate why students should take this course? 
• Are the ideas presented in this course of intrinsic value and interest to 

students? 

 
 
 
 
 
 
 
 

 

 

 

  These are the big ideas and essential 
concepts and skills that run throughout the 
course and that students must learn and 
demonstrate.   
 

• Are the major themes and concepts that frame the course clearly explained 
and aligned to the standards and to the District’s goals?  

• Are the major essential understandings identified?   
• Are the learning processes in which student will be engaged clearly stated and 

authentic to the work of the discipline?  
• Does the course allow for extensive, in-depth study of essential ideas?  

Major Learning 
Goals and 

Understandings 
 

 
 
 
 
 
 

 

Course 
Outline 

The scope and sequence of the units provides 
multiple and varied opportunities for students 
to demonstrate understanding of the “big 
ideas”.   

 

• Is the time allocated for each unit sufficient to allow students to demonstrate 
understanding?  

• Is the sequence of the units logical and coherent?  
• Does the overall outline identify the major themes and concepts within each 

unit?

 

 

Engagement 
 

The essential questions, the assessments, and the 
core assured experiences are intriguing, 
puzzling, and relevant.  The course encourages 
students to dig into the big ideas, solve 
problems, collaborate, and demonstrate 
initiative. 

• Are there clear “hooks” to foster and sustain students’ interest into the big 
ideas through inquiry, research, problem solving, or experimentation? 

• Are the core instructional activities relevant, meaningful, and connected to 
“real” life? 

• Are there opportunities for students to make choices related to process and/or 
product? 

 
 
 
 
 
 
 



  

Stage I:  Desired Results 
 
 
 
 
  …
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 Indicator: Description of this Indicator: Ask yourself:  To what extent  
 
 Essential questions guide student inquiry and 

allow students to uncover the subject’s 
controversies, puzzles, and perspectives.  EQs 
should be thought provoking and engaging to 
students and require them to think like an 
expert (i.e. do the work of the discipline). 

• Do the essential questions require students to explore enduring ideas?   • Are the essential questions provocative, arguable, and likely to generate further 
inquiry around the central ideas of the discipline?  

• Is there a balance between overarching and topical questions? 
• Do the essential questions lead to other important questions within – or across 

– subject boundaries?   

Essential 
Questions 

 

 
 
 
 

 

 

 

 
 
 
 
  

• Could the essential questions be revisited in several units?   

Essential 

and Content 
Standards 

Understandings articulate the 
principles stu 

 
 
 
 
 
 
 
 
 Examples:  Vocabulary, terminology, definitions, key factual information, formulas, critical details, important events/people, sequences/timelines.  

The standards and the essential understandings 
enduring and transferable 
dents will understand.    

 

• Are the selected EUs and content standards appropriate to this course?   
• Are the EUs and standards focused, balanced, and of a manageable number?  
• Are the standards contextualized to the specific skills and content of the unit?  
• Are the appropriate information accessing and technology standards 

articulated? 

 

Key content 
knowledge and 

concepts 

This is the declarative knowledge necessary 
for students to acquire in order to develop 
understanding and explore essential questions.  
These are the concepts, ideas, and terms that 
are specific to the discipline.   

• Does the map identify the concepts that students need to know in order to 
understand the big ideas of the units/course? 

• Will the key knowledge and vocabulary allow students to be able to answer the 
essential questions and to demonstrate their understanding on assessments 
outlined in Stage II?

 

Essential  
Thinking and 

Learning  
Skills 

 

These are the thinking and learning skills that are 
articulated in the board goals.  These include:  

• Critical Thinking and Reasoning 
• Communication and Collaboration 
• Problem Solving and Innovation 
• Self-Direction and Resourcefulness 

• Does the map identify the thinking and learning skills students will be expected 
to demonstrate and/or develop? 

• Does the map identify the essential skills students need in order to demonstrate 
understanding on performance assessment tasks outlined in Stage II?     

• Does the map identify appropriate information accessing and technology skills 
students are expected to use in the course? 

 



 
  

Stage II: Assessment  
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 Indicator: Description of this Indicator: Ask yourself:  To what extent …  
 

 
 

 

Assessment 
Package/ 

Body of 
Evidence 

 

The assessment package gives valid and 
reliable information about student progress 
toward and mastery of the identified standards 
and the essential thinking and learning skills.  
The assessments are varied and provide 
multiple opportunities for students to show 
their understanding throughout the course.   

 

• Does the assessment package in each unit align with the identified standards?   
• Does the assessment package provide sufficient evidence of student 

understanding?  
• Are the assessments varied and do they provide multiple opportunities for student

to show their understanding?  
• Are students expected to show greater independence in increasingly complex and 

rigorous tasks as the course progresses?   
• Do assessments/performance tasks require students to demonstrate the essential 

thinking and learning skills? 

 
 
 
 
 
 
 
 
 

   These assessments are evaluative and are 
designed to assess the essential 
understandings.  They require that students 
perform the “work of the discipline” in an 
authentic context. Students must demonstrate 
higher level thinking (e.g., the six facets of 
understanding) and be able to apply their 
understanding to new situations (transfer).    
 

• Are students asked to exhibit their understanding through authentic 
performance tasks that represent the “work of the discipline”?  

• Do the summative assessments/performance tasks identify the applicable 
standards and align with the learning goals in Stage I?  

• Do the summative assessments/performance tasks allow students to exhibit 
high level thinking skills and transfer their understanding to a new situation?  

• Are the performances or products differentiated according to student need 
and/or interest when appropriate?   

Summative 
assessments/ 

performances 

 
 
 
 
 
 
 
 
  

 

 

Rubrics 
 

Rubrics clarify performance expectations for 
students and teachers and provide clear and 
specific feedback to help students improve 
their performance.  Rubrics are weighted to 
emphasize student use of thinking and 
learning skills and their understanding of the 
major concepts. 

• Do rubrics exist for all of the performance tasks?   
• Do rubrics articulate the performance expectations for the thinking and learning 

skills? 
• Will students be able to use rubrics to understand the expectations of a high quality 

performance?  
• Will students be able to easily interpret teacher feedback and know where and how 

they can improve?  
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Stage III:  Learning Plan 

 Indicator: Description of this Indicator: Ask yourself:  To what extent … 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

Formative 
Checks for 

Understanding 
and Student  

Self-reflection 
 

These assessments are designed to identify 
misconceptions and provide teachers with feedback 
to adjust instruction.  They allow students to take 
risks, rehearse, revise, and rethink their 
understandings.  Self-reflection tools are designed 
to provide students with regular opportunities to 
take ownership of their own learning by reflecting    
on their performances of understanding and setting 
goals for improvement 

• Are there multiple and varied formative checks for understanding 
throughout each unit? 

• Do the formative checks for understanding give students opportunities to 
practice and learn how to improve before the summative assessment?  

• Are there opportunities for students to reflect on their own learning and 
set goals for improvement?   

 

• Do the core activities offer a range of ways for students to access understanding?  
• Will students explore and experience key ideas and receive instruction to equip them for 

the core experiences? 
• Do the activities require students to move beyond mere acquisition of knowledge and 

skills and provide opportunities for them to build their understanding through 
performance tasks?    

• Do students engage in conversations with each other about the work?  
• Have we integrated the information accessing skills into the unit and expect students to 

use these skills throughout the activities and assessments of the unit? 
• Are the activities differentiated by content, process, or product according to student need 

or interest?   

 

The core instructional experiences are clearly 
identified and described, represent the work of the 
discipline, and are align with the standards being 
assessed. The key activities effectively equip 
students for final performance tasks.  
 

Core assured learning experiences provide multiple 
opportunities for students to apply information 
accessing and technology standards authentic to the 
discipline in increasingly sophisticated ways.   

Core Assured 
Experiences:  
Students are 
“Doing the  
Work of the 
Discipline” 

This is a brief statement that describes the major 
content themes and concepts in this particular 
unit, the learning tasks for students and the key 
effective instructional strategies. It may also 
explain why the unit is sequenced as it is in the 
overall map design.   

• Does the statement explain the function of this unit in the overall map design? 
• Are the major themes and concepts linked to effective instructional strategies?  
• Do the tasks connect to the essential thinking and learning skills articulated in 

Stage I? 
 

The nature of the learning experiences are 
sequenced and developed in a way that they 
become increasingly complex and require 
students to gradually do more independent work. 

 

• Does the learning plan allow for a gradual release of the students to more independence 
and responsibility for the learning?  

• Are activities increasingly complex and allow students to transfer their understandings 
to new situations? (content and understandings) 

• Do the activities provide a scaffold for students demonstrate their developing 
understandings throughout each unit?  

• Are there opportunities for students to rehearse content and skills and revise their 
understandings?   

 

 

Scaffolding 
 

 

Unit 
Overview 
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CLASSIFICATION:  Superintendent's Report   Item:  V-D    6/13/11 
             
              
TITLE:  Professional Appointments, Resignations and Professional  
  Development Activities 
              
 
Professional Appointments 
Alexa Mason has been reappointed to teach first grade at East Farms School.  She 
has been a teacher in Farmington for one year. 
 
Resignations 
Christopher Doyle, social studies teacher at Farmington High School, is resigning 
at the end of the 2010-2011 school year.  He has accepted a position in another 
school district.  He has been a teacher in Farmington for eight years.  
 
Leaves of Absence 
None 
 
Retirements
None 



CLASSIFICATION:  School-Based Information Item:  V-E      6/13/11  
__________________________________________________________________ 
 
TITLE:   National Merit Scholarship Finalists  
__________________________________________________________________ 
 
The National Merit Scholarship Corporation has announced that FHS seniors, 
Brett Carroll, Katharine Meigs and James Silberstein have qualified as finalists in 
the 2010 National Merit Scholarship Program.  Identified as a result of their 
outstanding performance on the Preliminary Scholastic Assessment Test and 
selected from a group of 16,000 semifinalists, they are now being considered for a 
Merit Scholarship award. 
 
Brett Carroll was recognized by College Board as an AP Scholar with 
Distinction, by the end of his junior year.  He was our Colgate University Book 
Award Winner last year and has been selected for National Honor Society and all 
the honor societies available at FHS.  Brett has been involved in both our varsity 
crew and tennis programs.  He also plays trombone in our most selective band and 
has done so since his freshman year.  Brett also worked with the administration and 
the athletic director to develop a ski club to compete in the same league as all the 
varsity teams in the state.  He has served as captain of the team since its inception 
in the winter of 2007-08. 
 
Katharine Meigs has been inducted into all of our various honor societies 
including:  National Honor Society, Math Honor society, French Honor Society, 
and the Tri-M Music Honor Society. She is an AP Scholar and is an exceptional 
student at the top of her class. She has a leadership role in the school yearbook and 
on the Women's Varsity Crew Team. She was selected for the elite Madrigal 
Singers as well as Chamber Singers. 
 
James Silberstein has established an impressive record of achievement and 
involvement. By the end of his junior year, he was recognized by the College 
Board as an AP Scholar with Distinction. Outside of class, James’ extracurricular 
activities have provided a forum for the outstanding characteristics he has also 
demonstrated in his schoolwork.  Since entering high school, he has been a leader 
of different community service projects.  He has organized a family effort to 
provide each year 75 backpacks full of important items to start the school year.  In 
addition to this involvement, James’ participation in our student council and Model 
UN truly reflects his enthusiasm for governmental and international issues.  As an 
athlete, James is also a key member of our soccer and lacrosse teams.  
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__________________________________________________________________ 
 
TITLE:   IAR Scholar Leader Announced 
__________________________________________________________________ 
 
Irving Robbins Middle School is pleased to announce the recipients of this year’s 
Scholar Leader Award.  This award, sponsored by the Connecticut Association of 
Schools is given annually to a boy and a girl from each Connecticut middle school. 
Schools select these students based on excellent scholarship and demonstration of 
the traits of good leadership.  Students selected for this recognition stand out 
among their peers and often exhibit quiet leadership as well as hold more formal 
roles.  The decision is a difficult one for the faculty of Irving Robbins School. 
 
This year we are pleased to announce that Annie Sherrill and Ethan Sepa have 
been selected as the IAR Scholar Leaders.  They were recognized by CAS at a 
banquet in their honor on June 6. 
 
Annie Sherrill has been active for two years in the Green Team assuming a key 
leadership role this year as a member of the executive committee.  In that role she 
has demonstrated initiative, sensitivity, and the flexibility so often needed by a 
leader.  In addition, Annie is a talented musician and member of the jazz band.  
She has been in the musical the past two years and a member of the IAR 
newspaper club.  Annie is described as a “top scholar” and is respected by peers 
and faculty alike. 
 
Ethan Sepa is a valued member of the Audio Visual crew where he demonstrates 
the responsibility and independence to accomplish the tasks before him.  He is 
clearly a leader among his peers on this crew.  In addition, Ethan is also a member 
of the Green Team and is described as using his patience and humor to encourage 
collaboration so that the work can get done. 
 
 
__________________________________________________________________ 
 
TITLE:    Dream Flag Project at Noah Wallace School 
__________________________________________________________________ 
 
Dream Flags are decorated cloth banners with poetry. This growing international 
celebration of children’s writing was begun at a small school in Pennsylvania and 
was inspired by the poetry of Langston Hughes. The idea of the Dream Flags is to 
combine art with literacy in an authentic meaningful way. The colorful flags 
mounted around our school create a fun positive visual symbol for the children. 
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Their poetry reveals their hopes and dreams, their ideas and sometimes their fears 
for the future.  In the last eight years, more than 55,000 students in 34 states of the 
USA and 10 other countries have connected their dreams by participating in the 
Dream Flag Poetry Project. 
 
The concept originates from the mountain tops of Tibetan, where colorful strings 
of prayer flags can be seen outside, tied to poles, fluttering in the wind. Tradition 
holds that the blessings written on these cloth banners are snatched up by the winds 
to travel on the air-currents, encircling the globe with dreams, hopes and good 
wishes for all. 
 
Students at Noah Wallace School learned about the Dream Flag Project from first 
grade teacher Nancy Nelson.  Mrs. Nelson spoke to art teacher, Avis Turner, who 
in turn created a school-wide Noah Wallace Dream Flag Poetry installation for the 
school’s 16th Annual Arts Fest. Children began painting their colorful cloth 
banners with Ms. Turner in the Art Atelier in April, while writing poetry in their 
homerooms (April is National Poetry month). Our dream poem banners will be 
flying for about a week ~ we hope to spread many good wishes out into the 
airwaves for all to share.  
 
Please stop by Noah Wallace School to make a wish or share a dream. Next year, 
we invite other Farmington and local area schools to participate with us in creating 
a string of dreams!   www.Dreamflags.org
 

 
 
 

http://www.dreamflags.org/


 4 

 



FARMINGTON PUBLIC SCHOOLS
MAY 31, 2011   

FINANCIAL STATEMENT

DESCRIPTION   BUDGET ADJUSTED YTD EXPEND  ENCUMBER   BALANCE OBLIGATIONS   CURRENT PRIOR MO.
BUDGET BALANCE BALANCE

SALARIES
Administrative Sal. $433,233 $433,233 $385,096 $48,137 $0 $0 $0
Principal's Salaries $1,741,752 $1,741,752 $1,521,724 $191,863 $28,165 $28,165 $28,165
Teachers' Salaries $25,380,928 $25,380,928 $21,341,508 $3,719,544 $319,876 $148,290 $171,586 $104,025
Directors/Coordinator Sal $575,013 $575,013 $453,665 $55,527 $65,821 $68,554 -$2,733 -$2,733
Student Services $492,206 $492,206 $431,236 $52,876 $8,094 $8,094 $0
Teacher Substitutes $419,592 $419,592 $527,698 $0 -$108,106 $0 -$108,106 -$30,945
Tutor/Homebound Inst. $234,656 $234,656 $200,724 $25,731 $8,201 $0 $8,201 $4,630
Instructional Aides $1,334,597 $1,334,597 $1,028,538 $175,320 $130,739 $115,000 $15,739 $14,098
Secretarial & Clerical $1,654,756 $1,654,756 $1,407,904 $224,120 $22,732 $0 $22,732 $23,164
Nurses' Salaries $405,882 $405,882 $364,144 $34,032 $7,706 $7,706 $0
Monitors and Drivers $352,893 $352,893 $308,544 $36,912 $7,437 $7,437 -$3,302
Custodial & Maintenance $1,968,862 $1,968,862 $1,755,299 $243,745 -$30,182 $0 -$30,182 -$23,517
SALARIES $34,994,370 $34,994,370 $29,726,080 $4,807,807 $460,483 $331,844 $128,639 $113,585

 
BENEFITS    
Self Insurance $5,880,950 $5,880,950 $5,376,293 $504,657 $0 $0 $0
FICA & Medicare $999,052 $999,052 $853,797 $124,363 $20,892 $0 $20,892 $22,751
Employee Insurance $195,087 $195,087 $172,715 $14,409 $7,963 $0 $7,963 $8,661
Retirement Benefits $85,048 $85,048 $53,881 $4,366 $26,801 $26,801 $27,051
Worker's Compensation $157,740 $157,740 $158,395 $0 -$655 -$655 -$655
Unemployment Comp. $32,000 $32,000 $70,008 $9,708 -$47,716 $0 -$47,716 -$35,489
BENEFITS $7,349,877 $7,349,877 $6,685,089 $657,503 $7,285 $0 $7,285 $22,318

 
SERVICES    
Consultation Services $238,111 $238,111 $238,111 $0 $0 $0 $0
Legal Services $70,400 $70,400 $85,747 $0 -$15,347 -$15,347 -$13,331
Instructional Services $17,526 $17,526 $14,718 $0 $2,808 $2,967 -$159 $0
In-Service Training $93,100 $93,100 $56,813 $6,263 $30,024 $28,480 $1,544 $2,000
Public Relations $34,320 $34,320 $21,199 $9,633 $3,488 $3,488 $3,837
Student Services $55,376 $55,376 $16,616 $3,377 $35,383 $30,683 $4,700 $0
Summer School Prog. $259,939 $259,939 $222,999 $1,552 $35,388 $10,000 $25,388 $26,068
Prof./Technology Services $173,424 $173,424 $172,275 $950 $199 $0 $199 $199
Public Utilities $1,402,855 $1,402,855 $1,071,204 $249,111 $82,540 $54,050 $28,490 $31,532
Repair to Equipment $106,441 $106,441 $81,666 $5,226 $19,549 $11,827 $7,722 $8,843
Repair to Buildings $498,204 $498,204 $357,794 $19,594 $120,816 $110,000 $10,816 $10,408
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DESCRIPTION BUDGET BUDGET EXPENDED ENCUMBERED BALANCE OBLIGATIONS BALANCE PRIOR BAL.

Distribution Services $42,250 $42,250 $41,905 $0 $345 $345 $0
Community Services $36,750 $36,750 $30,646 $0 $6,104 $6,104 $6,104
Rentals & Leases $326,747 $326,747 $292,404 $31,593 $2,750 $1,750 $1,000 $1,000
Pupil Transportation $2,525,210 $2,525,210 $2,198,649 $357,809 -$31,248 $0 -$31,248 -$28,463
Travel & Conference $58,360 $58,360 $31,058 $5,240 $22,062 $22,061 $1 $0
Contracted Travel $27,915 $27,915 $28,180 $1,576 -$1,841 -$1,841 -$1,692
Communication Services $145,387 $145,387 $130,592 $18,523 -$3,728 $0 -$3,728 -$7,194
Office Services $124,482 $124,482 $87,707 $9,615 $27,160 $20,917 $6,243 $6,582
Tuition $1,018,489 $1,018,489 $1,572,014 $274,652 -$828,177 -$588,000 -$240,177 -$241,607
SERVICES $7,255,286 $7,255,286 $6,752,297 $994,714 -$491,725 -$295,265 -$196,460 -$195,714

   
SUPPLIES    
Instructional Supplies $356,334 $356,334 $316,930 $19,840 $19,564 $19,564 $0 $0
Student Act. Supplies $245,156 $245,156 $225,234 $9,816 $10,106 $10,106 $0 $0
Office Supplies $78,114 $78,114 $52,512 $1,294 $24,309 $24,309 $0 $0
Library Supplies $13,198 $13,198 $13,326 $0 -$128 -$128 $0
Health Supplies $17,866 $17,866 $16,045 $628 $1,193 $1,193 $0 $0
Test. & Evaluation $45,798 $45,798 $13,413 $10,754 $21,631 $21,631 $0 $0
Custodial Supplies $111,750 $111,750 $103,435 $7,055 $1,260 $1,260 $0 $0
Fuel - Oil $84,475 $84,475 $34,761 $41,714 $8,000 $0 $8,000 $8,000
Textbooks $202,344 $202,344 $152,474 $4,796 $45,074 $45,074 $44,064
Improve Instruction $115,850 $115,850 $79,467 $14,900 $21,483 $21,483 $0 $0
Library Books $51,999 $51,999 $49,608 $2,203 $189 $189 $0 $0
Library & Prof. Subscript. $60,759 $60,759 $51,028 $5,195 $4,536 $4,536 $0 $0
Computer/AV Materials $76,947 $76,947 $56,073 $1,434 $19,439 $19,439 $0 $0
SUPPLIES $1,460,590 $1,460,590 $1,164,305 $119,627 $176,658 $123,710 $52,946 $52,064

   
EQUIPMENT    
Replace Equipment $105,541 $105,541 $96,044 $7,932 $1,565 $1,565 $0 $0
New Equipment $47,449 $47,449 $46,603 $846 $0 $0 $0
EQUIPMENT $152,990 $152,990 $142,647 $8,778 $1,565 $1,565 $0 $0

   
DUES & FEES    
Memberships $33,887 $33,887 $24,198 $0 $9,689 $9,689 $0 $0
Liability Insurance $244,192 $244,192 $213,875 $0 $30,317 $22,088 $8,229 $8,229
DUES & FEES $278,079 $278,079 $238,073 $0 $40,006 $31,777 $8,229 $8,229
GRAND TOTALS $51,491,192 $51,491,192 $44,708,491 $6,588,429 $194,272 $193,631 $639 $482
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EXPLANATION OF ACCOUNT STATUS AMOUNTS

SALARIES:
Administrative Salaries $0  
Principal's Salaries $28,165 Asst. Principal at West Woods filled later
Teacher's Salaries $171,586 Maternities, long term absences
Director/Coordinators -$2,733 Summer work
Teacher Substitutes -$108,106 Long term absences
Tutors/Homebound Ins. $8,201
Instructional Aides $15,739
Nurses $7,706
Monitors/Drivers $7,437
Custodial/Maintenance -$30,182 Snow Overtime

BENEFITS
Self-Insurance $0  
FICA/Medicare $20,892  
Workers' Compensation -$655
Retirement Benefits $26,801

SERVICES
Consultation Services $0
Legal Services -$15,347 Special Ed cases
Public Relations $3,488
Public Utilities $28,490
Other Profess. Services $199
Repairs to Buildings $10,816
Transportation -$31,248 Additional placements
Office Services $6,243
Tuition -$240,177 Additional placements

SUPPLIES
Instructional Supplies $0  
Student Activity Supplies $0  

EQUIPMENT
New Equipment $0

LIABILITY INSURANCE $8,229 Actual policy costs below budget recommended by agent
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       FEDERAL AND STATE GRANTS
May 31, 2011

DESCRIPTIONS GRANT RECEIVED YTD EXPEND ENCUMBER BALANCE OBLIGATIONS STATUS
AWARD

FEDERAL GRANTS
Title I - Improving Basic Prog. $131,329 $120,000 $90,623 $29,095 $11,611 $11,611 $0
IDEA - Improve. Handicap $679,702 $635,000 $542,409 $92,050 $45,243 $45,243 $0
IDEA - Pre-School Incentive $17,915 $11,000 $9,039 $1,728 $7,148 $7,148 $0
Title II - Teacher/Prin. Training $70,696 $66,000 $50,625 $18,260 $1,811 $1,811 $0
Educational Jobs Fund $94,198 $94,198 $78,116 $16,082 $0 $0 $0
Title III $9,784 $9,760 $5,076 $0 $4,708 $4,708 $0
Title IV-Safe & Drug Free $0 $0
ARRA IDEA $434,093 $434,093 $382,940 $44,261 $6,892 $6,892 $0
ARRA PreSchool $2,817 $2,817 $2,568 $214 $35 $35 $0
Carl Perkins-Vocational * $30,752 $30,752 $19,273 $7,295 $4,184 $4,184 $0
ARRA Stabilization Gov Svcs $81,684 $81,684 $66,819 $10,830 $4,034 $4,034 $0
ARRA Stabilization Ed Grants $148,151 $148,151 $134,934 $13,217 $0 $0 $0
Sub-Total Fund 20 $1,701,121 $1,633,455 $1,382,424 $233,033 $85,666 $85,666 $0
               * 1 YEAR GRANT   

STATE GRANTS   
Open Choice $224,981 $224,981 $211,926 $0 $13,055 $13,055 $0
Open Choice Support $65,625 $55,000 $31,369 $17,592 $16,664 $16,664 $0
Early Beginnings $9,000 $9,000 $0 $0 $9,000 $9,000 $0

  
Interdistrict Summer Art $93,819 $93,819 $80,147 $7,504 $6,169 $6,169 $0

REIMBURSABLE GRANTS
Special Ed.-Excess Costs $588,416 $565,705 $0 $0 $588,416 $588,416 $0  
Bob's Discount $5,000 $5,000 $1,586 $0 $3,414 $3,414 $0
IAR Mini Grant $300 $300 $173 $112 $15 $15 $0
WWUES News Crew $0 $0 $0 $0 $0
Sub-Total Fund 30 $987,141 $948,505 $325,201 $25,208 $633,304 $633,304 $0
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       CLEARING-ENDOWMENT-ENTERPRISE FUNDS
 May 31, 2011

DESCRIPTION REVENUE RECEIVED YTD EXPEND ENCUMBER BALANCE OBLIGATIONS STATUS

CLEARING FUNDS
Maintenance-Civic Funds $25,000 $32,380 $21,814 $0 $3,186 $3,186 $0
Main. Insurance Claims $0 $0 $0 $0 $0
Board of Education Fund $62,000 $59,899 $61,516 $0 $484 $484 $0
EASTCONN $8,750 $8,750 $8,750 $0 $0 $0 $0
Transport. Fees/Other Towns $1,200 $1,146 $0 $0 $1,200 $1,200 $0
Bus Contractor Gas Fund $112,000 $100,869 $111,299 $0 $701 $701 $0
Student Activity-Other Stipends $190,000 $184,884 $169,302 $17,904 $2,795 $2,795 $0
Special Education Fund $91,000 $115,595 $42,777 $9,354 $38,869 $38,869 $0
Medicare $25,000 $23,443 $2,929 $0 $22,071 $22,071 $0
Universal Service Fund $59,000 $46,828 $20,726 $0 $38,274 $38,274 $0
Sub-Total Fund 40 $573,950 $573,794 $439,113 $27,258 $107,580 $107,580 $0

ENDOWMENT FUNDS
Noah Wallace Fund $25,000 $0 $24,482 $0 $518 $518 $0
CREC FHS ART $0 $0 $0 $0 $0
NE Diary Food Council $0 $0 $0 $0 $0 $0
NW Science $633 $633 $521 $0 $112 $112 $0
Sub-Total Fund 45 $25,633 $633 $25,003 $0 $630 $630 $0

ENTERPRISE FUNDS
Continuing Education $335,000 $326,438 $256,259 $11,406 $67,335 $67,335 $0
Mandated Adult Education $72,500 $71,357 $59,739 $1,495 $11,266 $11,266 $0
EXCL $1,600,000 $1,557,827 $1,395,017 $175,825 $29,158 $29,158 $0
Sub-Total Fund 80 $2,007,500 $1,955,622 $1,711,015 $188,726 $107,759 $107,759 $0
 
Total Clearing Funds $2,607,083 $2,530,049 $2,175,131 $215,984 $215,969 $215,969 $0

GRAND TOTALS $5,295,345 $5,112,009 $3,882,756 $474,225 $934,939 $934,939 $0
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FARMINGTON PUBLIC SCHOOLS

CAFETERIA REPORT
FOR THE MONTH ENDING

May 31, 2011
 

ASSETS LIABILITIES

CASH $298,821 ACCOUNTS PAYABLE $14,724

GRANTS RECEIVABLE $40,731 ACCRUED EXPENSES $105,046
 

CATERING RECEIVABLE $5,415 FOOD SALE DEPOSITS $61,714

FOOD SALE /OTHER REC $12,162 DUE TO TOWN $63,450

INVENTORY $42,618 FUND BALANCE $156,380

PREPAID EXPENSES $1,567

TOTAL ASSETS $401,314 TOTAL LIABILITIES & FUND BALANCE $401,314

CAPITAL EXPENDITURES - FISCAL YEAR 2006
REVENUE Hard Drive Replacements $230

Compressor - IAR $1,231
SALE OF FOOD $1,040,021 Dell Computer $1,850

Office Copier $599
FEDERAL GRANT $181,522
 CAPITAL EXPENDITURES - FISCAL YEAR 2007
STATE GRANT $42,546                       Two Door Freezer WD $3,575

INVESTMENT INCOME $855 CAPITALNEEDS - FISCAL YEAR 2008
Lighting Fixtures - FHS $692

CATERING REVENUE $31,880 Office Printer $695

OTHER REVENUES $20,785 CAPITALNEEDS - FISCAL YEAR 2009 $0

TOTAL REVENUE $1,317,609 CAPITAL EXPENDITURES - FISCAL YEAR 2010
Computer Replacements $6,668
Compressor - IPin Pad Repl $2,494

TOTAL EXPENDITURES $1,352,311 Monitor - WD $205
CAPITAL EXPENDITURES - FISCAL YEAR 2011

Garbage Disposal EF $1,788
PROFIT (LOSS) -$34,702 Refrigerator - NW $3,015
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INSURANCE DEPOSITS AND CHARGES
JULY 1, 2010 - JUNE 30, 2011

BUDGET & 
MISC. 

CHARGES

MEDICARE 
PART D and 

ERRP PAYROLL RETIREE COBRA
TRB &      

REBATE

 FLEXIBLE 
SPENDING 

DEDUCTION INTEREST
TOTAL 

REVENUE PAID CLAIMS

FLEXIBLE 
SPENDING 

REIMBURSE TOTAL COSTS
2010

JUNE BALANCE FORWARD -32,640.05  
JUL $438,929.96 $0.00 $50,332.72 $10,216.01 $23,429.15 $0.00 $0.00 $522,907.84 $523,288.19 $3,933.73 $527,221.92
AUG $435,223.94 $42,398.18 $24,694.92 $3,067.84 $5,219.00 $0.00 $510,603.88 $678,650.24 $6,902.96 $685,553.20
SEP $442,487.71 $19,288.15 $112,341.08 $28,705.05 $4,097.48 $10,413.00 $0.00 $617,332.47 $516,391.30 $2,801.67 $519,192.97
OCT $439,407.86 $114,499.78 $35,263.43 $4,378.18 $21,748.10 $10,288.00 $0.00 $625,585.35 $529,730.79 $4,984.77 $534,715.56
NOV $447,414.72 $114,816.34 $24,035.93 $3,957.46 $10,288.00 $0.00 $600,512.45 $489,203.85 $7,962.49 $497,166.34
DEC $430,741.27 $172,722.31 $23,973.78 $4,224.32 $15,432.00 $10.88 $647,104.56 $891,629.20 $7,702.49 $899,331.69
JAN $549,314.66 $114,943.26 $33,755.41 $2,360.98 $21,034.11 $10,238.00 $0.00 $731,646.42 $428,945.56 $8,214.42 $437,159.98
FEB $436,843.92 $19,593.06 $114,085.65 $20,339.28 $1,753.77 $10,288.00 $14.68 $602,918.36 $443,338.90 $9,546.82 $452,885.72
MAR $485,443.11 $115,466.11 $32,049.19 $1,169.18 $10,738.00 $32.75 $644,898.34 $685,664.40 $8,410.06 $694,074.46
APR $431,487.45 $115,752.73 $20,575.44 $0.00 $20,317.42 $10,638.00 $28.44 $598,799.48 $693,440.10 $13,701.21 $707,141.31
MAY $430,613.80 $79,191.19 $113,584.28 $29,544.40 $2,435.79 $10,838.00 $0.00 $666,207.46 $687,683.08 $30,219.38 $717,902.46
JUN* $536,652.00 $13,675.19 $30,833.00 $3,750.00 $0.00 $584,910.19 $598,265.25 $598,265.25
ACCRUED
TOTAL $5,504,560.40 $118,072.40 $1,144,284.91 $354,102.55 $41,411.01 $86,528.78 $104,380.00 $86.75 $7,320,786.75 $7,166,230.86 $104,380.00 $7,270,610.86
*Projected Amounts Based on Average of Last Two Years Experience

STATUS PROJECTED BALANCE $50,175.89

*CIGNA FEES:
THIS MONTH'S CHARGES $57,493.09
CHARGES FROM PRIOR MONTH'S REPORT $582,445.26
TOTAL $639,938.35

SELF-INSURANCE:  BANK ACCOUNT REPORT

Balance Forward Deposits Interest Paid Claims Current Balance

$115,225.95 $666,207.46 $717,902.46 $63,530.95
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Farmington Public Schools
Self-Insurance Analysis

Fiscal Year 2010-11

Month Projected Costs Actual Costs Difference
2009-10     

Actual Cost

July $597,154.63 $523,288.19 $73,866.44 $533,146.30
August $595,299.43 $678,650.24 ($83,350.81) $551,499.68
September $553,333.54 $516,391.30 $36,942.24 $511,652.40
October $604,214.18 $529,730.79 $74,483.39 $560,444.69
November $524,085.07 $489,203.85 $34,881.22 $598,931.03
December $665,538.24 $891,629.20 ($226,090.96) $719,429.34
January $510,290.64 $428,945.56 $81,345.08 $525,770.96
February $559,307.42 $443,338.90 $115,968.52 $563,316.42
March $576,100.96 $685,664.40 ($109,563.44) $585,684.10
April $712,649.88 $693,440.10 $19,209.78 $572,985.28
May $528,584.76 $687,683.08 ($159,098.32) $485,650.11
June* $598,265.25 $598,265.25 $0.00 $600,832.33

Total $7,024,824.00 $7,166,230.86 ($141,406.86) $6,809,342.64
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CLASSIFICATION:  Unfinished Business Item:  X-B            6/13/11 
__________________________________________________________________ 
 
TITLE:  Policy Review – First Reading 
__________________________________________________________________ 
 
The attached proposed policy has been reviewed by the Policy Committee and was 
tabled at the June 6, 2011 meeting for its first reading.  A legal opinion was 
obtained and the suggested recommendations are attached.    
 
MOTION FOR CONSIDERATION: 
 

To approve Police in Schools, Policy 5145.11 for its first reading. 
 
 VOTE NEEDED 
 



 2

5145.11 
 
 
 
Students 
 
Police in Schools 
 
 
Schools are responsible for students during school hours which includes protecting each student's 
constitutional rights, assuring due process in questioning and arrest, and protecting students from 
any form of illegal coercion. 
 
When police are investigating possible criminal acts which occurred, or may have occurred, on 
school property, or while under the jurisdiction of the school district, they may question students at 
school when the following procedures are observed: 
 
1. Students will be questioned as confidentially and inconspicuously as possible. 
 
2. An attempt will be made to notify the student's parents so that they may be present during 

the questioning.  If it is not possible to notify the parents, or if they are not available or 
wish not to come in, the school principal, or his/her designee, may permit the interview to 
go forward and will be present.  However, the district need not attempt to notify the 
parents of the questioning (a) if the student is being interviewed as a victim or witness 
and/or (b) if there is an overriding immediate public safety concern. 

 
When investigating a possible criminal violation occurring off school grounds or not part of a 
school program, Police will be encouraged to question students in their homes; however, they may 
be permitted to question students in the schools when the procedures outlined above are observed. 
 
(cf. 1411 - Law Enforcement Agencies) 
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CLASSIFICATION: New Business  Item:    XI-A        6/13/11 
__________________________________________________________________________________________________ 
 
TITLE:   Board of Education Meeting Schedule for 2011-2012 School Year 
______________________________________________________________________ 
 
2011:  Tuesday, September 6    

Monday, September 19     (West District Elementary School) 
~~WORKSHOP~~ 

 
Monday, October 3     (IAR Middle School)   
Monday, October 17 ~~WORKSHOP~~ 6:00 p.m.  
 
Monday, November 14 ~~WORKSHOP~~ 6:00 p.m. 
Monday, November 28    (East Farms Elementary School)   

 
Monday, December 12 ~~WORKSHOP~~ 

 
2012:  Tuesday, January 3      Swearing In Ceremony 
  Monday, January 9     (West Woods Upper Elementary School) 

Monday, January 16 ~~WORKSHOP~~ 
 

Saturday, February 11      Special Budget Workshop 
Monday, February 13           (Regular Board Meeting/Budget Workshop @ FHS) 
Tuesday, February 14     (Budget Workshop @ FHS) 
Wednesday, February 15     (Budget Workshop @ FHS – if needed) 
Monday, February 27  

 
Monday, March 12       (Noah Wallace Elementary School) 
Monday, March 26  ~~WORKSHOP~~ 6:00 p.m. 

 
Monday, April 9  ~~WORKSHOP~~ 

 
Monday, May 7     
Monday, May 21      (Union Elementary School)  

~~WORKSHOP~~ 
 

Monday, June 4       (FHS Special Student Recognition)   
                  Monday, June 18  ~~WORKSHOP~~ 6:00 p.m. 
 
Board of Education Meetings begin at 7:00 pm, and are held in Farmington High School Library, unless otherwise  
posted on the published agenda. Board meeting times and locations are posted on the Town Clerk’s Bulletin Board in 
Town Hall and on the Farmington Public School’s website at www.fpsct.org.  Meetings are open to the public and begin 
with an opportunity for public comment. 
 
MOTION FOR CONSIDERATION: 
          To consider for approval the 2011-2012 Board of Education meeting 

dates, as proposed or as modified. 
 

          VOTE NEEDED 
 
 
 

http://www.fpsct.org/


CLASSIFICATION:  Executive Session   Item:  XIV        6/13/11 
 
 
TITLE:   To Discuss Matters Concerning Student Matters, Personnel  
 Matters, Negotiations 
__________________________________________________________________ 
 
Executive Session  
To adjourn the meeting to executive session as permitted by Connecticut General 
Statutes Section 1-225(a) for the following purposes as allowed by Section 1-
200(6), that is 
 

Discussion of any matter which would result in the disclosure of public 
records or the information contained therein described in subsection (b) of 
section 1-210. 
 
Discussion concerning the appointment, employment, performance, 
evaluation, health or dismissal of a public officer or employee. 
 
Discussion concerning strategy and negotiations. 
 
That attendance in the Executive Session shall be limited to: 
 Members of the Board of Education 
 Superintendent of Schools 
 Assistant Superintendent 
 Business Administrator 
 Others whose “testimony or opinion” is required for the period their 

presence is necessary to present information related to the purpose of 
the Executive Session. 
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