
FARMINGTON BOARD OF EDUCATION 
DATE: Monday, October 29, 2007 – 7:30 p.m. 

PLACE:   FHS Library 
     
 

AGENDA 
 

I. Call to Order  
 
II. Pledge of Allegiance 
 
III. Approval of Minutes: October 15, 2007        VOTE NEEDED 
         
IV. Inviting and Receiving Public Comment and Communications 
 
V. Consideration of Superintendent's Report 

A. Strategic Planning and Accountability for Continuous Improvement  
(School and Program Development Plans, 2007-08) 

B. Connecticut Association of Public School Superintendents’ Position Statement 
on No Child Left Behind (NCLB) 

C. Update on Special Services and IAR Middle School Administrative Searches 
D. Professional Appointments, Resignations, and Professional Development 

Activities 
E. School-Based Information 

 
VI. Consideration of Business Administrator's Report – None  
 
VII. Consideration of Committee Reports 

A. Curriculum – Patty Stoddard, Chair 
B. Personnel/Negotiations – Kenneth Koos/Tory Stempf, Co-Chairs 
C. Policy – Betsy Kaplan, Chair 
D. Ad Hoc Communications/Public Relations – Melanie Meehan, Chair 
 

VIII. Report of Board Chair and Committee Liaisons  
A. Chair Report 
B. Town Council Strategic Planning – Nancy Nickerson/Betsy Kaplan 
C. CABE Liaison – Nancy Nickerson/Betsy Kaplan 
D. CREC Liaison – Mary Grace Reed 
E. FHS School-to-Career Committee – Brian Collins 
F. Library Council – Patty Stoddard 
G. Farmington FOCUS – Patty Stoddard 



H. Farmington Public Schools Foundation – Melanie Meehan 
I. Superintendent’s Interscholastic Athletics Advisory Committee – Melanie 

Meehan  
J. EXCL Advisory Committee 

 
IX. Unfinished Business 
 
X. New Business 

A. “Come Back to School” Program to Increase Public Engagement in the 
Farmington Public Schools  

  
XI. Consideration of Future Agenda Items  
 
XII. Inviting and Receiving Public Comments and Communications 
 
XIII. Adjournment 
 
 
 
 
 
For the Chairperson of the Board of Education, 
 
 
 
Robert M. Villanova 
Superintendent of Schools 
 
 
 
cc:  Town Clerk – PLEASE POST 
 
 
 



CLASSIFICATION:  Superintendent’s Report  Item:  V-A        10/29/07 
 
TITLE: Strategic Planning and Accountability for Continuous 

Improvement – School and Program Development Plans, 
 2007-08 
__________________________________________________________________ 
 
Strategic planning for continuous improvement is a critical process in the district's 
efforts to enable all students to reach high levels of achievement.  In 2003, the 
Board of Education re-established the School District Five-Year Goals.  These 
goals are intended to directly address the established school district mission.  As 
the diagram below indicates, the five-year school district goals provide the 
framework for annual school and program improvement planning and 
accountability. 
 

 
Five-Year Planning Framework 
 
1. District Vision and Mission--aligned with Board Philosophy 
 and Board Policy Goals 
 
2. School District Five-Year Goals with Key Indicators 
 
          Five-Year Goal revision 

Annual Planning and Accountability Vehicles:    & development based 
  School Development Plans (SDP’s)     on district performance 

          & environmental change 
3. Superintendent, Administration, and Faculty Goals, Objectives,  
 and Actions which support five-year student achievement  
   performance standards through School Development Plans 
 
 •Accountability and Professional Development 
 •Community Support and Commitment 
 •Resource Alignment (i.e. facilities, time, money, people, technology) 
 •Curriculum, Instruction, and Assessment Alignment 
 
 

School Development Plans were introduced by the Superintendent within the 
strategic planning process to clarify and align school and program-based 
performance goals and priorities.  School Development Plans provide each school 
community opportunities to influence annual school priorities within the context of 
the school district’s five-year goals.  Each June, principals and program leaders 
collect specific performance data to analyze and portray informed specific progress 
toward key student performance indicators and other school improvement 
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initiatives.  The participation and sharing of student and school performance 
information results in a shared commitment and an improved sense of 
organizational purpose and coherence at the school and district level. 
 
Each school community (led by the principal), the Office of the Assistant 
Superintendent, the Office of the Business Administrator, and the Special Services 
Department have developed a school/program development plan for the 2007-2008 
school year.  Preliminary drafts of these plans, developed by principals and Central 
Office administrators in cooperation with faculties and school councils, were 
reviewed and discussed with the Superintendent in September.  Progress toward 
the accomplishment of each plan's objectives and priorities will be reviewed in 
mid-January.  A comprehensive analysis of specific student performance results is 
developed and presented in June in preparation for the development of next year's 
School Development Plan.  Annual performance results are summarized and 
published in a booklet, School and Program Development Plans:  Results and 
Outcomes.  This student, school, and district performance summary is the primary 
accountability “tool” used by the Board to review the district’s progress toward 
district goals and by the Superintendent to build internal accountability structures 
in support of continuous improvement.  The Results and Outcomes booklet 
published at the end of each school year, in combination with a summary of the 
school district’s annual budget, is analogous to a “business plan - performance 
summary.” 
 
This booklet is distributed to the Board of Education and made available to other 
interested community members.  Both the School District Development Plan 
booklet and the Results and Outcomes booklet are also available under the District 
Reports link of the Farmington Public Schools’ website at www.fpsct.org. 
  
This district strategic planning process is systemic and, as such, creates an 
interdependence among district and school improvement priorities.  Schools 
become increasingly accountable for results while the district develops and 
provides the necessary support systems essential for schools to achieve learning 
success for all of the students they serve.  The strategic planning process is cyclical 
and provides the framework for continuous improvement.  School Development 
Plans are the primary accountability vehicles for school and district leaders to share 
information on school priorities and results. 
 
Dr. Howley and I will be available to answer Board questions on Monday evening. 
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CLASSIFICATION:  Superintendent’s Report  Item: V-B    10/29/07 
_____________________________________________________________________ 

 
TITLE: Connecticut Association of Public School Superintendents’ 

Position Statement on No Child Left Behind (NCLB) 
__________________________________________________________________ 
 
In 2004, the Connecticut Association of Public School Superintendents published a 
position paper in reaction to the reauthorized version of the ESEA Act, which was 
relabeled as “No Child Left Behind” or NCLB.  As Chairperson of the CAPSS 
Student Assessment Committee, I was one of the authors of the original document.  
Recently, after three years of NCLB implementation and reauthorization of the Act 
on the horizon, a subcommittee of Connecticut superintendents redrafted the 
position paper.  The paper reflects the sentiments of Connecticut superintendents 
and I suspect many other education professionals across the country.  As one of the 
paper’s authors, I present it to you for comment or reaction. 
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     CONNECTICUT ASSOCIATION OF PUBLIC SCHOOL SUPERINTENDENTS 
 

POSITION STATEMENT 
 

REAUTHORIZATION OF THE ELEMENTARY AND SECONDARY EDUCATION ACT AND 
NO CHILD LEFT BEHIND 

 
The Federal No Child Left Behind Act (NCLB) continues to have significant impact on 
this nation’s system of public education.  With its aggressive statutory requirements that 
are directed toward achievement of academic proficiency in reading and mathematics 
for all students by the year 2014, NCLB is an articulation of public policy that is 
unprecedented in its intent to improve the equity and quality of learning outcomes for 
the vast majority of America’s schoolchildren.  
 
The Connecticut Association of Public School Superintendents (CAPSS) strongly 
supports the intent of NCLB and actively embraces its mission of ensuring continuous 
improvement in the academic performance of all students in our public schools.  
Moreover, as Connecticut superintendents, we view our fundamental responsibility as 
one of building capacity within our respective school districts for substantially improving 
student learning.  Our work as educational leaders, therefore, is fully compatible with 
NCLB’s vision of academic efficacy for all children. 
 
While we are firmly committed to the improvement of student learning as expressed 
through NCLB’s intent, we continue our concern with its implementation provisions and 
support insufficiencies. After five years of experience with NCLB, it is becoming 
increasingly apparent that these inherent weaknesses will substantially undermine, and 
may ultimately preclude, achievement of its fundamental goal of wide-scale, systemic 
improvement of student academic performance in this nation.  
 
We offer the following as the basis for our concerns: 
 
Rigorous Monitoring of Student Progress 
 
With respect to student testing and reporting requirements under NCLB, the underlying 
assumption suggests that improving student achievement for public school students at 
the local level depends on a federal government prescription for accountability. The 
federal prescription requires a method for evaluating results that provides information 
for public consumption but does not address the need for meaningful formative 
assessments.  
  
As such, we recommend that increases in financial support be used, in part, for 
continued development and implementation of ongoing and systematic benchmark or 
interim assessments linked to Connecticut’s academic standards and curriculum 
frameworks.  Such assessments would provide instructionally relevant diagnostic 
information at regular intervals throughout each annual program cycle.  This would 
make a far greater contribution to the improvement of student learning than the present 
system of annual “snap-shot” testing and reporting to the public. Additionally, a state 
supported data warehouse should be completed to provide districts with the capacity to 
effectively manage, store and analyze data. This resource will help districts who are 
experiencing the technical challenges that are barriers to quick, effective use of data. 
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Inequitable Treatment of Special Populations 

 
The assessment plan for students receiving special education services should be 
determined by the Individual Education Plan. Moreover, the IEP assessment plan 
should dictate whether or not to use out-of-level testing for a particular student. The IEP 
should set challenging goals for special education students and it should identify the 
means by which students will demonstrate their learning.  As required by state and 
federal statutes, the IEP is developed in collaboration with the parents and teachers of 
special needs children and therefore represents the best response to each child’s 
individual needs. NCLB provisions should not preempt that response. The development 
of the IEP in concert with parents is consistent with the expectations provided by NCLB 
and IDEA. As such, the progress of special education students should be measured 
based upon individualized needs and conditions, thus avoiding the arbitrary limitations 
or percentages by age or grade. 

 
The NCLB requirement that English Language Learners must be tested in English 
during their first year of study is patently unfair and contrary to current research on 
second language acquisition.  That research shows that it takes ELL students as long 
as seven years to achieve English proficiency.  We believe that a “middle-ground” 
provision of three years is a reasonable length of time for ELL students to gain enough 
English proficiency to make testing in English feasible.  
 
Counterproductive Sanctions and Penalties 
 
Failure to achieve Adequate Yearly Progress (AYP) under NCLB results in overbearing 
and often counterproductive consequences for schools and districts.  First, there are far 
too many ways for schools to fall short of AYP, with the failure of each student subgroup 
on both academic and participation measures resulting in significant sanctions for the 
entire school. It simply makes no sense to apply whole-school sanctions in response to 
small-group performance needs; or to equate insufficient test participation with low 
academic achievement by applying the same consequences to both.  
 
Second, the consequences prescribed in NCLB may be highly disruptive for schools 
and districts.  For example, there is no compelling evidence that offering parent choice 
will improve student achievement. However, allowing parents to transfer their children 
from schools not achieving AYP to higher performing schools might well destabilize both 
the sending and receiving schools.  This would be especially true in small school 
districts with limited school options and severe space restrictions. Moreover, to apply 
this consequence so early in the AYP cycle (after two years) is unnecessarily harsh and 
runs counter to the notion of progressive phases of accountability.  
 
Third, humiliating and debilitating sanctions hover over professionals in struggling 
schools. These threaten to drive talented educators from the schools that need them 
most at the same time that shortages of highly qualified teachers are becoming most 
pronounced.  
 
Finally, the requirement to document and report increases in college enrollment rates 
and percentages of secondary graduates enrolling in public or private accredited degree 
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granting institutions of higher education is an example of an onerous new prescriptive 
mandate that will cause extensive regulations to drive up the costs of the program 
beyond the federal investment. Schools and school districts provide transcripts to 
institutes of higher education upon requests of students or parents. There is no ability to 
track students when they leave public schools particularly since some students are out 
of school for a few years before they go on to higher education. Obtaining the required 
information, developing an adequate information system for storage, retrieval, analysis 
and generating the reports will require state and local investment in administrative and 
clerical personnel. Further, it will require development of infrastructure and technological 
systems that are not currently in place. 
 
Capacity Building 
 
NCLB focuses exclusively on sanctions, with no provision for supports or incentives that 
are necessary for improving student achievement.  It is widely accepted that schools will 
improve only when there is in place a well-balanced system of accountability and 
support for districts and schools most in need of improvement. NCLB makes no 
provision for such balance. More importantly, NCLB does not take into consideration the 
massive investment in capacity necessary to improve schools. We know that motivation 
for learning and excellent instruction can provide a portion of what is required for higher 
levels of academic achievement.  Therefore, a substantial investment in professional 
development is necessary to achieve the goals of NCLB.  The investment, at minimum, 
needs to address the development and use of multiple sources of information that can 
be used to modify instruction based upon individual student strengths and areas in need 
of improvement. 
 
No Provision for Early Intervention  
 
Well-integrated, comprehensive programs for young children and their families- 
including broad access to quality pre-school programs, pre-natal care and continuing 
medical and nutritional support will be necessary to achieve the goals of NCLB. A 
significant amount of research has persuasively documented the powerful impact of 
high-quality pre-school programs not only on narrowing achievement gaps, but also on 
reducing the incidence of grade retention, placement in special education, dropping out 
of school and incarceration; and on expanding access to postsecondary education 
opportunities. As a matter of both education and economic policy, it is clear that 
investments in early care and education will have lasting benefits both for individuals 
and society.  NCLB presently makes no such investment in early intervention, focusing 
its resources entirely on K-12 education and thereby losing a significant opportunity to 
leverage its resources in support of its goals. 
 
Insufficient Support  
 
The present inadequacy of NCLB support will continue to undermine achievement of its 
goals and will impose major financial burdens on states and school districts.  
 
NCLB support is far less than promised.  In the two most recent federal budget cycles, 
there has been a $13 billion shortfall from the amount that was originally pledged ($38 
billion) to the allocation that was finally approved ($25 billion).  Of far greater concern is 
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the substantial gap in the amount of funding needed by states and school districts to 
meet the requirements of NCLB and the shortfall in federal funding available for 
implementation. A report issued by the Connecticut Department of Education estimates 
that between FY 2005 and FY 08, the State will incur a burden of approximately $41.6 
million, which is the difference between estimated NCLB costs to the state 
($112,185,000) and funds anticipated from the federal government ($70,580,000). The 
above are estimates for this state only.  The aggregate cost to local school districts is 
estimated to be considerably higher than state costs. Much of the federal funding has 
been committed to the development and implementation of testing programs. This has 
yielded dramatic decreases in funding for intervention and remediation at the same time 
that expectations for AYP have increased.  
 
Although support is not the primary “solution” to problems posed by NCLB, the 
provisions and expectations of NCLB, particularly in terms of assessment and the 
implementation of school and district improvements, make adequate support a 
necessary condition to ensure continuous improvement in the academic performance of 
all students in our public schools.  Given the shortfall in federal support and the financial 
burdens faced by states and local school districts, it appears that this condition cannot 
realistically be met. 
 
Recommendations  
In light of the above concerns, The Connecticut Association of Public School 
Superintendents makes the following recommendations: 
 

• The federal government should allow states and school districts to meet student 
progress requirements through use of growth and pupil cohort analysis models 
that assess the progress of the same students over time instead of the current 
year-to-year assessments of different student groups. In place of the present 
AYP model, we support the revision of the NCLB accountability framework that 
provides for a continuous progress approach, with realistic performance targets 
for whole schools and sub-groups over larger time-spans (e.g. two-year blocks of 
time for cohorts of same students). 

 
• The federal government should provide adequate support for NCLB.  Adequacy 

should be determined through a comprehensive analysis of the actual cost of 
implementing NCLB requirements and on the basis of reasonable cost-sharing 
between the federal government and state and local agencies. An increase in 
NCLB support should be invested in areas of greater impact, including formative 
and value-added assessment models, support and incentives for school 
improvement, and early intervention and pre-school programs. 
 

• The reauthorization of NCLB and ESEA should allow the assessment plan for 
special education students, including the use of out-of-level testing, to be 
determined by the IEP. 

 
• Schools and districts should be allowed to provide three years of instruction 

before English language learners are required to take English-based tests in 
reading, writing, mathematics and science. 
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• The federal government should properly differentiate the nature and severity of 
its consequences for schools and student sub-groups and for participation rates 
vs. achievement outcomes. Appropriate and progressive consequences, from 
improvement plans to reconstitution of schools, should be applied over 
reasonable periods of time, with sufficient support provided to create conditions 
for success.  Parental choice and private takeover provisions should be 
eliminated as NCLB sanctions.  

 
• The federal government should dedicate a portion of its funds to an investment in 

the development of capacity in educators to use data to the end that educators in 
districts and schools embrace a culture of data literacy.  

 
• The development of a state supported data warehouse should be completed to 

provide districts with the technical capacity to effectively enter, manage, store 
and analyze data.  

 
• The requirement to document and report increases in college enrollment rates 

and percentages of secondary graduates enrolling in public and private 
accredited degree granting institutions of higher education should be eliminated 
and the financial support earmarked for this requirement should be directed at 
the previously discussed priorities. 

  
In summary, CAPSS strongly embraces the intent of the NCLB vision of academic 
learning for all children in this nation. As experienced educators, we believe this federal 
education initiative is closely aligned with the core principles of our pluralistic 
democracy.  On the other hand - and herein lies the irony of NCLB -  neither have we 
encountered a statute that, in the detail of its requirements, is so deeply antithetical to 
its own fundamental purpose. It is precisely because of our commitment to this national 
purpose, and our sense of urgency in achieving it, that the Connecticut Association of 
Public School Superintendents urges the United States Congress and the U. S. 
Department of Education to actively address the concerns and recommendations 
contained in this position statement.   
 
Revised October 20, 2007 
 
 
 



CLASSIFICATION:  Superintendent's Report       Item:  V-C   10/29/07 
             
              
TITLE:  Update on Special Services and IAR Middle School 

Administrative Searches 
              
 
Activities related to the recruitment and eventual appointment of an Assistant 
Principal for IAR and a Special Education Supervisor are now underway.  Dr. 
Howley is coordinating and organizing the set of administrative procedures 
outlined below. 
 
The selection and appointment process begins with the development of a 
recruitment plan.  (See attached outline of the Administrative Procedures for the 
Selection and Appointment of School Administrators).  Principal of IAR, Kelly 
Lyman, and Director of Special Services, Dr. Jane Currie, have solicited, reviewed 
and discussed the leadership characteristics they believe should be a priority in the 
selection of the new IAR Assistant Principal and the Supervisor of Special 
Services.  Initial recruitment began in late August and has continued through 
September 28, 2007.  The IAR Assistant Principal Search Committee and the 
Supervisor of Special Education Search Committee began their work in early 
October.  The committees considered the leadership traits and expectations and 
derived a set of shared criteria to use as they reviewed files and interviewed 
candidates.  (Job descriptions and committee lists are attached.)  The groups 
reviewed applications and interviewed a series of candidates during the week of 
October 8-19, 2007.  The committees then recommended candidates for further 
consideration. 
 
District Leadership Council interviews are scheduled for October 31, 2007 with 
semi-finalists for both positions.  Any finalists will then participate in 
Superintendent interviews and site visits as appropriate.  In addition, the Central 
Office team conducts extensive reviews of candidates’ recommendations and 
reference checks.  The Superintendent will likely make a recommendation for 
appointments in late November. 
 
 
 
 



IAR Assistant Principal 
Selection Committee Members 

 
 
Dr. Eileen Howley    Asst. Superintendent of Schools 
Kelly Lyman    Principal, IAR Middle School 
Dr. Peter Cummings   Principal, WWUES  
Kim Millar     Grade 7 Teacher, IAR 
Wendy Huntington    Grade 8 Teacher, IAR 
Brooke Stanziale    Guidance Counselor, IAR 
Karen LeBlanc    Parent 
Eugene Chamberlain   Parent 
Patty Stoddard    Board of Education    
 
 
 
 
 

Supervisor of Special Education 
Selection Committee Members 

 
 
Dr. Eileen Howley    Asst. Superintendent of Schools 
Dr. Jane Currie    Director of Special Services 
Lynn Katz     Principal, Union School 
Anne-Marie Sladewski   Asst. Principal, WWUES  
Kathy Iannucci    Special Education Teacher, WD 
Karen Storti     Special Education Teacher, WWUES 
Aimee St. Thomas    Speech Pathologist, WD 
Deb Wegh     Special Education Teacher, Preschool 
Darcy Sepa     Parent 
Melanie Meehan    Board of Education     
 
 
 
 
 
 
 
 
 



OFFICE OF THE SUPERINTENDENT 
Outline of Administrative Procedures for 

Selection and Appointment of Administrators 
 
 
1. Administrative vacancy occurs. 

 
2. The Superintendent/Assistant Superintendent discuss leadership characteristics that should be 

considered as priorities in the search process with the school community (parents, faculty and 
Board).  These characteristics are in addition to or within the position job description. 
 

3. A Vacancy Announcement is created in Central Office.  Typically, a brochure and/or posting 
including job requirements and highlighting priority characteristics is gleaned from No. 2. 
 

4. The Vacancy Announcement and information of Farmington Public Schools is sent to an 
extensive network of colleges and universities with school leadership graduate programs, all 
Connecticut superintendents for posting in their districts, and each local school for posting. 
 

5. The Superintendent appoints an Selection Advisory Committee.  The Committees typically 
include teachers from the school with the vacancy, parents, students (if it is a high school 
position), an administrator of another school level in town, and one or two Board members.  
This Committee is typically discussed with the Board Chair. 
 

6. The Selection Advisory Committee participates in a training session including guidelines 
from the Board policy 4000, 4111(a) (b) and 4111.3(a), and 4211.3, appropriate personnel 
screening steps, and the scope of their advisory responsibilities. 
 

7. The Selection Advisory Committee screens applications based on established criteria. 
 

8. The Selection Advisory Committee invites between six and ten candidates for preliminary 
interviews and rates each candidate based on criteria. 
 

9. The Selection Advisory Committee recommends a small number of candidates from the 
interviewed pool for follow-up individual interviews and detailed with the District 
Leadership Council. 
 

10. District Leadership Council conducts interviews of candidates selected by the Selection 
Advisory Committee. 
 

11. The Superintendent organizes a site visits for candidates selected as finalists.   
 

12. The Superintendent completes follow-up reference checks and final discussion with 
candidates. 
 

13. The Superintendent arranges with the Board Chair for Board interviews.  Following the 
board interviews (held in Executive Session), the Superintendent, as policy requires, 



recommends a candidate to the Board with an explanation of the recommendation.  The 
Board considers the appointment. 
 

14. If the vote is affirmative, the Superintendent contacts the candidate and arranges a contract 
discussion and signing as soon as possible. 
 

15. As soon as a contract is signed, the Superintendent prepares and distributes a press release 
and Staff Bulletin announcing the appointment. 

 
 



Farmington Public Schools 
Farmington, Connecticut 06032 

Job Description
 

TITLE: Middle School Assistant Principal 
 
QUALIFICATIONS: 
 
A. Candidate should meet all of the certification requirements of the State of Connecticut. 
B. Candidate should be prepared academically in the field of educational administration 

with work in teacher evaluation and supervision, and should be knowledgeable in the 
related fields of child development, guidance, special education, special services and 
scheduling. 

C. Candidate should have demonstrated the ability to evaluate and develop curriculum and 
make instructional improvements. 

D. Consideration will be given to the following: 
1. references that indicate the candidate exhibits exceptional teaching, administrative 

and leadership talents; 
 2. college and graduate school grades; 

3. various life/work experiences that contribute to the candidate's overall 
qualifications; 

 4. communication skills; 
 5. planning, organizing and budgeting skills 
 
REPORTS TO: Middle School Principal 
 
SUPERVISES: Guidance counselors, special education teachers, assigned department 

chairpersons, coordinators, teachers, and non-certified staff members. 
 
AUTHORITY AND RELATIONSHIPS: The assistant principal can call necessary staff 

meetings and request necessary reports from staff members.  Teacher and department 
chairperson evaluations may be prepared by the assistant principal under the direction of 
the principal.  The assistant principal is evaluated by the principal and has a cooperative 
relationship with the assistant superintendent, the director of special services and the 
business administrator regarding curriculum and instruction, special services, and the 
business services respectively.  In the case of special education teachers, the director of 
special services will contribute to the evaluation process. 

 
SALARY: As set by contract schedule between Board of Education and FASA 
 
GENERAL DESCRIPTION:  The middle school assistant principal shall assist the 

principal in the administration, supervision, and discipline of the school in accordance 
with the policies and regulations prescribed by the Board of Education and the 
Superintendent of Schools.  The establishment of a disciplinary climate for the school, 
supervising supportive services, and assisting the principal in the supervision and 



evaluation of personnel and programs are general responsibilities of the assistant 
principal. 

 
DUTIES AND RESPONSIBILITIES: 
 
A. Teacher Evaluation, Supervision and Staff Development
 1. Assists the principal in the selection and appointment of new staff members. 
 2. Promotes the professional growth of assigned staff members. 
 3. Observes classroom teaching and conferences teachers regarding it. 
 4. Prepares written evaluations of certified staff members. 
 5. Provides supervisory help to solve teaching problems and to improve instruction. 
 
B. Curriculum and Instruction
 1. Assists the principal in scheduling and in the organization of the school. 

2. Coordinates and articulates the curriculum within the school for designated 
departments. 

 3. Evaluates the instructional program through a variety of means. 
4. Assists the principal in administering systemwide and school-based testing and 

evaluation. 
5. Implements and maintains all curriculum programs and provides necessary 

formative and summative evaluations of each in assigned curriculum areas. 
 
C. Budget
 1. Assists in the preparation of the school budget. 
 2. Administers the budget in an effective manner for designated departments. 
 
D. Related Responsibilities 

1. Establishes and implements a fair and consistent program of school discipline 
under the direction of the principal. 

2. Supervises the school supportive programs including the library, audio visual 
services, guidance and special services. 

 3. Supervises the collateral duty assignment of teachers. 
4. Supervises and periodically evaluates the performance of assigned non-certified 

personnel. 
5. Administers the student activities program and the inter-scholastic athletic 

program. 
 6. Acts as the principal in the absence of the principal. 
 7. Performs related duties as assigned by the principal. 
 
E. Professional Development
 1. Accepts responsibility for personal professional development and growth. 
 2. Utilizes research and published materials pertinent to the profession. 
 3. Periodically updates planning, organizing, budgeting and communication skills. 

4. Seeks better methods of administering and providing leader-ship through study, 
supervisory help and the evaluation of programs. 

 



Farmington Public Schools 
Farmington, Connecticut 06032 

 
Job Description

 
 

TITLE:  Supervisor of Special Services PK-12 
 
QUALIFICATIONS: Administrative certification as required by the State Board Education 
 
REPORTS TO: Director of Special Services 
 
EMPLOYMENT 
PERIOD: Twelve months 
 
 
PERFORMANCE RESPONSIBILITIES: 
 
1. Participates in and chairs Planning and Placement Team meetings in cooperation with 

building principals 
2. Provides leadership and guidance to teachers in understanding and interpreting special 

education evaluations and in developing in Individualized Education Programs consistent 
with student needs  

3. Identifies needs for and implements special education professional development programs for 
teachers and support staff 

4. Cooperates with building principals and teachers in the inclusion of special education 
students 

5. Assists Principals and the Director of Special Services with supervision and evaluation of 
special education teachers and related services personnel 

6. Recommends to the Director of Special Services policies and programs essential to meet the 
needs of students requiring special education 

7. When appropriate, assumes responsibility for data collection, analysis, and completion of 
reports to assess student programs and progress 

8. Remains abreast of legal issues and requirements in special education and designs programs 
and services to be in compliance with applicable laws and regulations 

9. Assists with recruitment, selection, and assignment of special education teachers 
10. Supervises ESL tutors, special education tutors, and aides in cooperation with building 

principals 
11. Other duties as may be assigned by the Director of Special Services or Superintendent 
 





CLASSIFICATION:  Superintendent's Report   Item:  V-D    10/29/07 
             
              
TITLE:  Professional Appointments, Resignations and Professional  
  Development Activities 
              
 
Professional Appointments 
None 
 
Resignations 
None 
 
Leaves of Absence 
None 
 
Retirements 
None 
 
Professional Development 
The Farmington Public Schools’ fall Professional Development Institute will be held on 
November 6, 2007 and will provide a wide range of opportunities for Farmington 
teachers to improve their professional practices and to support our school and district 
goals.  Professional development enables teachers to further their understanding of the 
disciplines that they teach, to expand their teaching repertoire and to work collaboratively 
to help all students to meet Farmington’s standards.  Teachers will participate in sessions 
that support teaching in a standards-based school system.  For example, at FHS, teachers 
will focus on the use of data to improve instruction and then apply that learning in 
specific departments.  In grades K-6, teachers will continue to work on strengthening 
their reading instruction as well as focus on other content area instruction.  Grades 7-8 
will concentrate on developing an understanding of student performance needs by 
discipline. 
 
The November 6, 2007 session will provide each faculty member with a .6 Continuing 
Education Unit (CEU).  The activities were developed collaboratively by faculty and 
administrators and are designed to address school district goals.  This day is one 
component of a multi-dimensional professional development plan.  District faculty also 
pursue professional learning during the August Institute, a March Professional 
Development Day and during regularly scheduled faculty, department grade and level 
meetings. 
 
Dr. Eileen Howley, Assistant Superintendent, will be available on Monday evening to 
respond to Board questions. 



            
CLASSIFICATION:  School-Based Information Item: V-E    10/29/07 
_____________________________________________________________________ 

 
TITLE: FHS World Language Trips – April 2008 
__________________________________________________________________ 
 
If you walk down the hallway of the second floor of the high school these days, 
you’ll hear “the buzz” about the trips to Spain and France.  French students are 
looking forward to seeing the friends they made last year when 28 students from 
Caen, France, stayed in Farmington homes.  It continues an exchange program that 
has been in effect for many years in Farmington; this is the 6th exchange with this 
particular school in France.  Spanish students are pleased that their teachers have 
offered them an overseas opportunity that has only been offered twice before in the 
last 15 years.   
 
The World Languages trips planned for April vacation will give students the 
opportunity to take the communication skills they have been learning and 
practicing since upper elementary school out of the classroom and onto the streets 
of Spain and France.  Both trips have been designed to give students the maximum 
opportunity to speak and hear Spanish and French.  This is an optimum format for 
applying their prior knowledge to novel situations; years of lessons on vocabulary 
and grammar will instantly be accessed the first time they walk into a restaurant, 
buy a ticket for the subway, or ask for directions.   
 
Both trips will take place during April vacation.  The French trip is a 12 day 
experience in France, including a home-stay of 7 days.  The Spain trip lasts 9 days, 
with 7 days of touring five Spanish cities:  Madrid, Toledo, Córdoba, Sevilla and 
Granada.  In both cases, the trips complement and expand upon the curriculum of 
the elementary, middle, and high school.  Both groups of students have been 
exposed to Spanish and French customs—foods, differences in behavior in public 
places and in homes, educational differences, and regional characteristics of the 
places they will visit. 
 
In addition, Spanish students have studied three of the cities they will visit, 
including a familiarity with these regions.  They will be guided by local 
representatives of the North American tour company, National Educational Travel 
Council, which designs its tours to be interactive and hands-on.  Students will play 
roles at historical sites, for example, and will be engaged in the cooking of Spanish 
specialties, “tapas.” 
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French students have done an extensive unit on the monuments, restaurants, 
churches and streets of Paris, and several have studied the Impressionist artists 
whose originals will be seen in the Musée d’Orsay, the Louvre, and at Monet’s 
home, Giverny.  A visit to Versailles will allow the students to see the life of 
Kings’ Louis XIV, XV, and XVI and their respective queens and the opulence and 
grandeur of that time period.  The home-stay experience allows them to use their 
language ability and cultural knowledge to participate in French home life first-
hand. 
 
Linda Zabor and Stephanie Duchesneau will lead and coordinate the trip to France 
and Olga Acosta and Amy Aloisio-Bills will lead and coordinate the trip to Spain.  
Both travel/cultural experiences were reviewed and initially approved by the FHS 
administration. 
 
 
__________________________________________________________________ 
 
TITLE:   West Woods Wins a Language Art Grant 
__________________________________________________________________ 
 
West Woods Upper Elementary School was recently awarded a $250 grant from 
Creative Communications, Inc. to use towards a Language Arts proposal submitted 
by Mrs. Jessica Buckle.  The proposal submitted stated the desire to build a 
writers’ resource center in our library.  The resource center will offer books for 
students to learn the process of writing, books on authors, and the ability to 
eventually add resource materials for language arts teachers as well. 
 
West Woods will submit photographs and a statement to Creative 
Communications, Inc. once the resource center is open.  West Woods is dedicated 
to improving the quality of our students’ writing standards. 
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TITLE: “Come Back to School” Program to Increase Public Engagement 

in the Farmington Public Schools 
__________________________________________________________________ 
 
At the September 25, 2007 meeting of the Board’s Ad Hoc Committee for 
Communications and Public Relations, committee members discussed and then 
initiated three projects designed to improve how information on the programs and 
services of the Farmington Public Schools are communicated to the citizens of 
Farmington.  The first project was a review and additional enhancements to the 
Farmington Public Schools Newsletter.  The fall edition of this newsletter is 
expected to be sent to Farmington households and businesses in late November.  
The second project discussed was the second administration of the Farmington 
Public Schools Community Survey.  Words and Numbers Research, Inc. will again 
work with the Board and administration on the design, distribution and analysis of 
this survey, which is intended to assess community perceptions regarding the 
programs and services provided in the Farmington Public Schools.  The survey will 
be sent to a random sample of 1,500 Farmington taxpayers in January 2008.  The 
third project discussed and now ready for implementation is titled “Come Back to 
School.”  The program is intended to encourage more senior citizens to participate 
in and enjoy school programs at all school levels.  The attached poster, a press 
release, the district website, and information in school newsletters will be used to 
publicize this program.  Citizens who sign up online will receive a “Come Back to 
School” pass in the mail, and the passes will also be available in the Office of the 
Superintendent.   
 
Each of these Board of Education sponsored projects connects directly to the 
Board’s well-established priority of keeping all Farmington citizens informed and 
aware of the District’s programs and services. 
 


	Agenda 10-29-07.doc
	I. Call to Order 
	II. Pledge of Allegiance

	IV. Inviting and Receiving Public Comment and Communications
	V. Consideration of Superintendent's Report

	E. School-Based Information
	VI. Consideration of Business Administrator's Report – None 
	VII. Consideration of Committee Reports
	D. Ad Hoc Communications/Public Relations – Melanie Meehan, Chair
	VIII. Report of Board Chair and Committee Liaisons 



	A. Chair Report
	B. Town Council Strategic Planning – Nancy Nickerson/Betsy Kaplan
	C. CABE Liaison – Nancy Nickerson/Betsy Kaplan
	D. CREC Liaison – Mary Grace Reed
	E. FHS School-to-Career Committee – Brian Collins
	IX. Unfinished Business
	X. New Business
	A. “Come Back to School” Program to Increase Public Engagement in the
	Farmington Public Schools 
	XI. Consideration of Future Agenda Items 
	XII. Inviting and Receiving Public Comments and Communications
	XIII. Adjournment



	V-A SDP Opening pages-introduction.doc
	CLASSIFICATION:  Superintendent’s Report  Item:  V-A        10/29/07

	V-B NCLB.doc
	           
	CLASSIFICATION:  Superintendent’s Report  Item: V-B    10/29/07
	_____________________________________________________________________
	Recommendations 
	In light of the above concerns, The Connecticut Association of Public School Superintendents makes the following recommendations:

	V-C Admin Searches.doc
	CLASSIFICATION:  Superintendent's Report       Item:  V-C   10/29/07
	Outline of Administrative Procedures for


	V-D Prof. Appointments.doc
	Professional Appointments
	Leaves of Absence
	Retirements

	V-E SB Info.doc
	           
	CLASSIFICATION:  School-Based Information Item: V-E    10/29/07
	_____________________________________________________________________
	TITLE:   West Woods Wins a Language Art Grant

	X-A Come Back to School.doc
	           
	CLASSIFICATION:  New Business    Item: X-A     10/29/07
	_____________________________________________________________________


